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A)

Introduction

This report presents program descriptions of Compensatory
Education Projects at ten institutions of the Youth Authority.
Included, also, is an evaluative account of the program impact
within ten institutions during the programxyear 1977-78. It is
hoped that the contents of this annual report will be helpful to a

variety of readers.

The educational program managers andvteachers in each institution
will find feedback information relatiQe to performance of students
in various components. This should assist in determining dis-
parities, if any, between impact objectives planned for and actual
performance outcomes in order to affect program improvements for

maximum benefit to students.

The description of plans and analyses of evaluative data of various
components at the ten institutions, along with staff opinions
relative to the etiology and challenges of academic retardation
among CYA youth, should help staff at individual institutions have
a more comprehensive view of the compensatory education effort in
the Youth Authority. It is hoped that the understanding thus
derived will contribute fufther to the quality of program planning

and implementation.

The ESEA Title I central office staff should find the report helpful

as a reference resource to deal with concerns and issues relative to




the program in various institutions. The technical assistance
capabilities can be specifically designed, in 1ight of the needs,

when supported by evidence in the report.

As a vehicle for dissemination of information relative to the ESEA
Title I effort of the California Youth Authority, the report should
serve the interests of a wide variety of readers throughout the
nation. The readers are encouraged to ask for additional infor-
mation since the scope of this report is not designed to deal with

all aspects in an exhaustive manner.

It is generally recognized by the educational staff that the target
populations have unique characteristics at each of the ten institu-
tions. This reality, along with the varying manner of delivery of
educational services to the youth, rule out comparisons of students'
nerformance across the ten institutions. With a view to summarizing
data relative to evaluation, a number of tables are included in the
report. However, where appropriate, the names of institutions have
been excluded because of lack of direct comparability between

programs.

The report is organized in chapters to facilitate easier reference

in light of the varying interests of the readers. In Chapter I and
Chapter V, the reader will find the report abstract and significance
of compensatory education respectively. In Chapters II and III, in-
formation on program description and evaluation is provided. Chapter

IV deals with legal compliance procedures, evaluation procedures,

ol




and technical assistance undertakings of the central office staff.
The report ends with conclusions and recommendations with the hope

that the compensatory education effort within the Youth Authority
will not only maintain its existing meritorious performance, but

augment the quality of delivery of services to the youth.

vii




Chapter |

ABSTRACT

A total of $1,448,480 was budgeted to carry out the ESEA Title I
effort during the 1977-78 program year. The number of students
participating in the reading, language, math, multicultural, and
career awareness components were 970, 718, 1050, 1050, and 217

respectively.

A1l participants in the ESEA Title I projects were non-high school
graduates and under 21 years of age. The participants shared similar
demographic and delinquent/criminal characteristics with the Youth
Authority's overall ward population. Each project site attempted to
serve the neediest of the needy students. A1l participants received
state-funded instruction in order to qualify for supplemental

assistance.

The selection criteria for participation, within the constraints of
the legal mandates, varied from institution to instiﬁution. The
number of students served at different institutions varied in light
of the program capabilities at each of the ten projects. With the
exception of Southern Reception Center-Clinic, all institutions
delivered more than 15 hours per week of state-funded instruction.
to each of the Title I participants. There was considerable
variation in the average age of students at the ten institutions.
The individualized mode of instruction has been heavily emphasized

to all institutions.




A variety of reasons were offered by the school staff in explain-
ing the prevalence of educational retardation among Youth
Authority wards. Only a few of the etiological factors could be

managed within the scope of compensatory education.

The various ethnic groups served by the Compensatory Education
Program presented more similarities than differences on factors
considered relevant in characterizing a student population. The
pretest scores and duration of program participation are the two
variables upon which ethnic groups differ in the reading and math
components. The average pretest level of White students was
clearly higher than the Spanish-Surnamed and Black students. The
average duration of time in program participation was clearly more
for the Black and Spanish-Surnamed students as compared to the

White students.

The matched pre-post results of 966 students show that in reading,
the grade level growth per month rate was .14. In language, the
growth per month rate was .11 for 419 students, and in math, the
growth per month rate was .16 for 951 students. The average per-
formance of ESEA Title I students was in excess of a month per

month growth rate.!

]Youth Authority wards are enrolled in Title I, ESEA programs
for differing time periods, depending on their educational
needs and length of commitment. The average grade level gain
per month is the sum of students gains divided by the total

number of months in program divided by the number of students.
.11 grade levels per month is the same as 1.1 months of growth

per month of program participation.



OQut of the four factors (age, months in program, pretest level,
and ethnicity) studied in this repert, only two; i.e., pretest
scores and number of months in program related significantly
with the growth factor; Both of these variables show a strong
negative relationship to the growth rates for both reading
comprehension and math fundamentals. The& 3strong negative
relationships signify that the lower the pretest scores and the
lesser the time of program participation, the higher will be

the achievement growth rates.

The overall average gain per month scores for both reading com-

prehension and math fundamentals were similar for all ethnic

groups when pretest scores and duration of program participation

were held constant. Any observed differences were not statistically

significant. When performance of different ethnic groups was com-
pared in light of the three pretest ranges -- 1.0-3.0; 3.1-5.0;
5.1 +, it was found that the average growth per month rates were
varied and many of these showed statistically signifi;ant dif-
ferences in the areas of reading comprehension and math
fundamentals. Although the average growth rates showed a general
trend in favor of the White students relative to the three pre-
test ranges, yet there was an interesting, though not readily
visible aspect of these growth rates. Three-fourths of the White
students achieved in the range of lowest growth rates for both
reading and math, whereas only fifty percent of the Black students

belonged in this category.




Age of students, as a variable, did not show a relationship of
significance with the growth per month rates in reading compre-
hension and math fundamenta]s; It did not make any difference
in gain per month scores whether the students were a few years

older or younger than the average age for their own ethnic group.

The averages for achievement gains, assessed through the various
subtests of the Test of Aduit Basic Education (TABE), range
between satisfactory and excellent. The aggregate data from all
institutions for all subtests in reading, math and language show
better than month per month gains. Each of the ten institutions
had a multicultural education component. The analysis of the
year-end pre-post matched data (collected on the Multi-Ethnic
Intergroup Awareness Questionnaire) showed improvement trends on

all three dimensions measured by the questionnaire.

The staff training experiences at the ten institutions were in
one or more of the 16 training areas. The staff members receiving
training included project supervisors, teachers, teaching

assistants, clericals, and psychologists.

The supplemental contribution of ESEA Title I effort within the
Youth Authority Education Program helped the students achieve
academic growth unprecedented in their earlier pubic school
educational experiences. Additionally, most of the ESEA Title I

projects aimed at and accomplished functional l1iteracy for the



participants in the areas of reading, language and math. If
facility in the use of words and figures is releyant for parolees
in the present day American society, the contribution of com-
pensatory education is significant. The multicultural education
effort has shown that the ethnic pride and prejudice related to
the concepts of ethnicity and sex in the experiences of the youth
underwent changes signifying improvement trends towards intergroup
maturity. Inasmuch as a repertoire of healthy and mature atti-
tudes enriches the personal and interpersonal lives of youth, the
compensatory education program seems to have made a significant

contribution to one dimension of that repertoire.

In the concluding part of this report, several specific recom-
mendations have been offered for consideration by the program
managers and teaching staff. The thrust of these recommendations
is toward the importance of clearly stating the desired perfor-
mance expectancies for students; providing for the appropriate
educational experiences; utilizing appropriate evaluative measures;
and collecting the evaluation data in the most judicious manner

possible.




Chapter 11
PROGRAM DESCRIPTION

Project Budget and Students Served

The total budget for the 1977-78 Fiscal Year was $1,448,480 out
of which $191,844 was the central office budget with $1,256,156
allocated to the ten institutions for delivery of services to
students. The following table shows the number of students

served at each institution and the dollar amounts budgeted.

TABLE 1

Dollar Amounts Utilized and Students Served in
the ESEA Title I Program by Institution for 1977-78 F.Y.

Dollar Amounts Number of Students Served*
Institutions Budgeted For
All Components Multi-
Reading | Language | Math jcultural Career
: ' Education | Awareness
0. H, Close $ 181,675 135 86 250 255
Karl Holton 150,132 98 49 147 34
DeWitt Nelson 126,210 70 70 70 70
Fred C. Nelles 136,170 144 72 72 200
Preston 158,312 122 " 131 |All Parcicp
ipants
El Paso de Robles 37,654 110 Lok 110 110
Ventura 177,212 61 17 52 |All Parcick jq9
ipantsg .
Youth Training School 244,598 120 264 108 200 108
N.R.C.C. . 13,463 60 * 60 10
S.R.C.C. 30,730 50 k& 50 50
TOTALS $1,256,156 970 718 1050 217

*The students in each component are not necessarily am unduplicated
count. Many of the same students are likely to have been served in
different components. All ESEA Title I participants received instruc-
tion in non-federally funded classes.

**The reading and language components were combined at these schools.




[t should be noted that all ten institutions served students in
reading, language, math and multicultural education components.
Only two schools, namely Ventura School and Youth Training School,

had an additional instructional component of career awareness.

The reasons for the unequal dollar amoﬁnts per student served in
different institutions are rooted in the evolution of the Com-
pensatory Education Program in the Youth Authority. During the
earliest phase, funds were allocated on the basis of needs of
individual institutional projects. This process eventually
resulted in large differences in dollar amounts utilized by the
ten institutions. During the second phase, funds became progres-
sively scarce due to the effects of inflation on the fixed nature
of federal grant monies. The allocated dollar amounts to the

ten institutions have remained identical for each program year
during this second phase. In the third phase commencing during
the 1979-80 Fiscal Year, funds are earmarked for each institution
on the basis of the number of students which meet the YA eligibility
criterion for participation in the ESEA Title I Program. An
important aspect of the third phase is that students in the
lowest quartile of achievement will be served on the basis of top

priority in each institution.

Characteristics of the ESEA Title I Participants

A11 participants in the ESEA Title I projects were non-high school
graduates and under 21 years of age in conformity with the federal
guidelines. The students shared the characteristics with the

Youth Authority ward population as described in Table 2.




TABLE 2

Background Characteristics of
Youth Authority Wards,

Median Age'.ncooon.o.oo-.oclot-no.ou-
Violent Type of OCffense..vsseaceanens

Court of Commitment:
Juvenile..oc-uao;oo.o--ocat

AdUlt.eevevennsonossasananns
Family Members with Criminal Records.
Siblings with Criminal Records.......
In Job Market but Unemployed.........
Broken HOmeS «cceseeceasssnsssasscnans
Families on Public Assistance........

SchoOl DropoOuUt.ecceececcescesscasanson

1977-782

Ethnicity:
Whit@eeeoseooasas creeesenan ceene
Spanish Speaking/Surname....ceecececses
BlacKeeseessasoaas cessaceers e
OtherP. it iiiiiiiiinnenenns
Neighborhood:

Highly Delinquent..... .
Moderately Delinquent...
Minimally Delinquent....

Non-Delinquent- e o e 0 0000 e

2

18 years

41%

56%
44%
50%
33%
44%

60%

33%
39%
22%

6%

8This information has been taken from the Youth Authority
publication, "A Comparison of Admission Characteristics of
Youth Authority Wards, 1977-78" developed by George Davis et.al

bThe term "Other" students used throughout this report refers
to students whose ethnicity is not White, Spanish Speaking/

Surnamed, or Black.




Table 3 provides additional information on ESEA Title I partici-

pants in the components of reading, language and mathematics at

each institution.

As the average pretest levels indicate, the

students posed real challenges to the staff in overcoming academic

retardation.
to deal with

report.

Average Pretest Scores of ESEA Title I S
By Component and By Institution - F.Y. 1

TABLE 3

The extent of success achieved through staff efforts

this challenge is discussed under Chapter III of this

Average Pretest Scores

READING LANGUAGE MATH
Institutions Vocabu- | Compre~ {|Spelling English Funda~ | Reasonings
lary hension Mechanics mgntals
0. H. Close 4.9 4.8 5.7 5.6 5.7 5.8
Karl Holton 5.6 5.5 6.5 6.4 5.7 5.7
DeWitt Nelson 4.7 4.7 6.2 5.8 5.6 5.5
Fred C. Nelles 4.6 4.7 6.6 6.3 4.8 4.6
Preston 5.7 5.6 5.3 5.5 6.0 6.0
E1l Paso de Robles ) 4,7 4.6 4.6 4.5 5.4 5.3
Ventura - 5.6 5.6 7.4 7.0 7.0 7.4
Youth Training School 4.0 4.1 4.1 4.2 4.7 4.4
N.R.C.C. 6.4 6.0 6.3 6.0 5.6 5.8
S.R.C.C. 4.5 4.4 3.1 4.2 4.9 4.8

Summary Descriptiuns of Program Components

The descriptions presented here have been derived from the data

tables on various components, included under Appendix A on pages

71-75.

10




Reading Component

1.

The selection criteria for students' participation in the
Title I classrooms varied from {nstitution to institution.
The cut-off point of 8.0 grade level in reading achievement
at Preston School is the highest of all institutions. The
emphasis, however, across all institutions has been to de-
liver Title I services to the comparatively more needy

students.

The Fred C. Nelles School served the highest number of
students in the reading component. The prdogram capabili-
ties at each of the ten projects dictated the number of
students served. Three ranges of number of students
served are identified, i.e., 30-60; 70-103; 110-144. Each

range includes several institutions.

The number of hours of instruction per week ranged from
one to six hours; and excluding Southern Reception Center-
Clinic, all institutions delivered more than an average

15 hours per week of instruction per student to the ESEA

Title I participants in the state-funded classrooms.

A11 institutions aimed at improving the post-test scores

of participants to a level of functional literacy or better.

The average age of students served across all institutions

ranged from 16.0 years at Fred C. Nelles School to 19.6

years at the DeWitt Nelson Training Center.

11



Individualized instruction, in one form or another, has
been the mode of instruction at all institutions. Low
student-staff ratios seem to have facilitated the use of

this method.

Language Development

1.

The selection criteria for participation in this component
and the number of students served varied from institution

to institution.

The number of hours of instruction per week ranged from
two to ten hours. Excluding the Karl Holton School, all
institutions delivered more than fifteen hours of instruc-
tion per week to the ESEA Title I participants in the

state-funded classrooms.

A11 institutions with language components in their pro-
grams aimed at a reading comprehension score of 8.0 grade

level or better.

The age range of students served varied between 16.5 years
at Fred C. Nelles School and 0. H. Close School, and 19.6

years at the DeWitt Nelson Training Center.

Individualized mode of instruction was utilized by even
those schools which had unfavorable staff-student ratios
such as 1:12 at Fred C. Nelles School and 1:14 at the

Youth Training School.

12




Math Component

1.

The math achievement level used as a cut-off point above
which students were not eligible for participation in the

ESEA Title I Program was not uniform across institutions.

The 0. H. Close School served the highest number of students
under this component. In five institutions, math students
were instructed in such a way that one group received

instruction more hours per week than the second group.

A11 institutions, with the exception of Karl Holton School

and S.R.C.C., provided more than an average of 15 hours per

week of instruction per student in state-funded classes.

The average age of participating students ranged between
16.5 years at Fred C. Nelles School and 0. H. Close School,

and 19.6 years at DeWitt Nelson Training Center.

The staff-pupil ratio varied greatly with 1:2 at the EIl
Paso de Robles School and 1:12 at Fred C. Nelles School.

Individualized instruction was the preferred mode of the

delivery of instructional services at all institutions.

Multicultural Education

1.

The students served under the reading, language or math
component in compensatory education classes were eligible
for participation in the multicultural education component

at all institutions.

13




3. The number of hours of instruction per week ranged from one

to ten hours.

4. The staff-student ratios varied from institution to institu-
tion, and in most cases, there were comparatively more
students per staff in this component than either of the

reading, language, and math components.

5. The modes of instruction in most cases have been audio-

visual and/or inquiry-discussion.

Etiology of Educational Retardation of
Title I Students

The 1977-78 grant application format asked for the reason why
students' educational performance was below levels axpected for
their age when they enter the Youth Authority Education Program.

A variety of explanations were offered by staff at the ten insti-
tutions. The opinions have been consolidated and are presented
below under each component. Many of the explanations that account
for educational retardation among the ESEA Title I participants,
overlap across various components. It is hoped that the lists of
opinions presented will be useful in understanding the educational
background of the participants. A comprehensive understanding of
the profile of students' characteristics puts staff at an advantage

to provide needed educational experiences to their students.

The staff opinions accounting for the educational retardation of

the incarcerated youth are categorized as follows:

14




Reading

1.

Family Experience

Socially, emotionally and educationally deprived home

environments.

Broken homes.
A language other than English spoken at home.
Criminal or delinquent family history of many youth.

Chaotic family situations.
School Experience

Irregular school attendance.

Lack of motivation and lack of incentive for academic progress.
Inadequate methodology.

Inappropriate diagnosis and/or prescription.
Cummulative educational deficit.

Hatred of schoel and others.

Truancy. 1

Below standard educational materials.

Below standard physical environment of schools.
Dropout,

Frequent change of schools.

Early failure in overcrowded classrooms.

Discipline problems in the classroom.

15



10.
11.

Physiological/Personality

Learning disabilities including aphasia, dyslexia, reversals,

lateral disorders, etc.

Poor self-image.

Poor ego state.

Aggressiveness against others.

Prior delinquent and criminal history.

Neurological or emotional impediments to learning.
Uncorrected hearing or vision disabilities.

Arrested level of maturation and/or skill development.
Lack of readiness to learn.

Poor self-concept.

Drug abuse.
General Environment

Negative peer group association.

Inappropriate identification models for academic achievement.
Lack of environmental stimuli during formative years.

Lack of educational opportunity due to migrant labor

conditions.

Lack of concentrated effort to assist youth.

Delinquent neighborhood.

16



Langquage

The staff has mentioned all opinions expressed under the Reading

Component as well as the following:

1. Lack of written communication skills.
2. Lack of specific training in written communication skills.

3. Inadequate attention to individual needs.

Math

The staff expressed the same opinions as under the Reading Component

in addition to the following:

1. Neglect to use math skills in daily life.
2. Lack of basic math skills.

3. Insufficient experience in practical application cf math

skills to daily tasks.

4, Limited relationship of arithmetic process to daily 1ife.

5. Insufficiently developed perceptual, relational and verbal

abilities.
6. Lack of parental concern,

Multicultural Education

Family Experience

1. Broken homes.
2. Inadequate family income,

3. Criminal/delinquent family history.

17




School Experience

Lack of value clarification experiences within multicultural

situations.

Dropout from school,.
Lack of knowledge of the contributions, involvement, and

history of the various cultural and ethnic groups and women.

Lack of knowledge of cultural trends and developments, such

as civil rights, integration, etc.

Lack of information about other cultural groups and their

heritage.

Personality

Insufficient knowledge about the characteristics of other
ethnic groups results in lack of respect, and leads to

derogation.of others.

Prior delinguent/criminal records.

Lack of positive self-concept characteristicsof delinquent

children may contribute to negative view of others.

General Environment

Lack of crosscultural interaction,

Lack of guided educational and social interaction due to

segregated classes, schools, housing, etc.
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3. Lack of exposure and experiences with members of different

cultural ethnic groups.

4., Neighborhood population patterns rule out exposure to members

of other ethnic and cultural groups.

5. Plethora of problems which impede the development of humanis-

tic values and attitudes.
6. Delinquent neighborhoods.
7. Appropriate identification models not available.

8. Inaccurate historical, cultural, racial, and socioeconomic

ideas about pfactices and styles of different people.

9, Males and females socialized to believe that women are not

equal to men.
Institutional Experience
1. Institutional peer pressures to belong to ethnic groupings.

Career Awareness

Family Experience

1. Low socioeconomic status.

2. Broken homes.
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School Experience

Lack of success in school.

Below standard vocational training programs.
Below standard physical environment of schools.
Truancy.

Dropout from school.

-Inadequate career counseling and testing; career options

remain unconsidered and unexplored.
Personality

Poor self-image.

History of institutional living.

Limited or no previous occupational experiences.

Lack of knowledge about relationship of math and language

to career.
General Environment

Poor models for identification.
Inadequate exposure to career concepts in homes, communities,

and schools.

1

Inadequate opportunitiés to develop and practice decision

making skills.
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Inadequate opportunities to discuss prerequisites to certain

careers.

Inadequate counseling regarding self-assessment and establish-

ment of realistic educational and career goals.

Inadequate instruction or practice in developing job survival

skills.
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ESEA Title I Program Objectives, Measured by TABE by Component and
Institution, 1977-78 Fiscal Year

Institution

Program Objectives

Reading

Languape

Math

N, H. Close

1. Those students reading
below 6.5 will achieve an
average gain of .15 grade
levels per month in compre-
hension and vocabulary as
measured by a standarized
test, TARE, level M.

2, Those students testing
between 6.5 and 8.5 on the
reading section of the TAREL
(levels D,M) test will show
an average pain of .1l grade
levels per month in vocabu-
lary and comprehension as
measured by this standarized
test,

Those students testing bet-
ween 6.5 and 8.5 on the read-
ing section of the TABR
(levels D,M) will show an
average gain of .15 grade
levels per month on the lan-
guage section of the TABE in
mechanics of Fnplish and spel-
ling, as measured by this stan-
darized test...

Those students testing be-
low 7.5 will gain an aver-
ape of 2,0 months in arith-
metic fundamentals and 1.5
reasoning as measured by

the TABE test.

Karl Holton

The mean pgain in reading
comprehension for students
scoring 6.5 and below as
measured by the TABE will
equal or exceed two and one-
half months for each month
of participation in the
program,

Each student will raise his
mechanics of English score
1.5 months per month of par-
ticipation in the learning
Resource Center.

Achievement by participa-
tion in both Arithmetic
Reasoning and Arithmetic
Fundamentals as measured
by pre-post administration
of the arithmetic section

of the TABE.
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Institution

Program Objectives

Reading

Language

‘' Math

NDeWitt Nelson

Target population (1-6 prade
reading level) will demon-
strate .15 months gain in
reading vocabulary and com-
prehension as measured by
TARE for each month of pro-
gram participation.

Students will demonstrate im-
provement by .15 in the
capitalization, punctuation,
and expression sections of
the TADE.

Target population(1-6 grade
level) will demonstrate .15
months pain in math skills
as measured by TABL partici-
pation.

Preston

Students will have a growth
of .11 pgrade level per month
as measured by the TABE test
in reading vocabulary and
comprehension,

Participants in the ISEA lan-
guage program will demon-
strate a growth rate of ,ll
grade level per month as
measured by the TABE test as
a result of instruction in
spelling and mechanics of
Fnglish.

Participants in the FSEA, a
math program will have a
growth rate of .11 pgrade
level or better as measured
hy the TABE test by demon-
strating an understanding of
the number system and an
ability to compute accurate-
ly and apply problem solving
techniques,

Fred C. Nelles

Readinp lab participants will
gain .11 grade level per
month of participation as
measured by the TABE Reading,
Vocabulary and Readinp Com-
prehension subtest.

Participants will show a gain
of .11 per month of partici-

‘pation in Lanpuage Arts as

determined by using the TABL
mechanics of Fnglish/Spelling
subtests.

Participants will gain .11
grade level per month of
participation as measured by
the TABE Arithmetic Reason-
ing and Arithmetic Funda-
mentals suhtests.

Fl Paso
De Rohles

Participants will show,
through pre and post TARE,
an average minimum growth of
.11 for every month in the
program,

Participants will show,
through pre and post TABE, an
average minimum growth of .11
for every month in the pro-
gram.

Participants will show
throuph pre and post TABE
an average minimum growth of
.11 for every month in the
program,
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Institution

Program Objectives

Reading

Language

" Math

Ventura

1. Increase their (partici-
pants) reading vocabulary
and comprehension scores an
averape of at least .12 a
month for each month's par-
ticipation as measured by
the TABE.

2. Participants who are
initially more compatent in
a non-English lansuame will
increase their reading
scores an average of at
least .10 monthly for each
month's participation, as
measured by TABE.

1. As a result of partici-
patinpg in the IMTS lanpuage
activity students will in-
crease their Mechanics of
Enplish and Spelling scores
an average of at least .12
grade levels a month for
each month's participation
as measured by the TABE.

As a result of participating
in the IMTS math activity
students will increase their
math fundamentals and math
reasoning scores an average
of at least .12 a month for
each month's participation,
as measured by TABE.

Youth Training
School

The tarpget population will
gain an average of more than
one month pain in reading
vocabulary and comprehension
for each month of participa-
tion in the reading program
as measured by TABE.

All participants will gain an|
average of at least one month
in language skills for every
month of participation in the
lansuage development compo-

nent as measured by the TABE.

Students, on the average,
will gain at least one month
of achievement for each
month of attendance in math
reasoning and fundamentals
as measured by pre and post
administration of the TABE,

®t NRCC

By June 30, 1978 the parti-
cipants will have gained 1.5
months arowth in total read-
inp score for each month of
participation as measured hy
the Readine Subtests of the
TABE.

By June 30, 1978 the parti-
cipants will have gained 1.5
months growth in total lan-
guapge skills for each month
of participation as measured
by the Lanpuaese Subtests of
the TADE.

Ry June 30, 1978 the stu-
dents will have nained 1.5
months prowth in total arith{
metic fcr each month of pars
ticipation as measured by
the Arithmetic Subtests of
the TABE.

% SRCC

70% of the participants will
make one month's growth in
reading for each month's ac-
tual participation in the
language development/reading
program with twenty periods
of actual participation con-
sidered one month.

70% of the participants will
make one month's growth in
language development for each
month's actual participation
in the language development/
reading program with twenty
periods of actual participa-
tion considered one month.

70% of the participants will
make one month's growth in
mathematics for each month's
actual participation in the
mathematics program with
twenty periods of participa-
tion considered one month.

% The Reading and Language Components at NRCC and SRCC are

combined.




Similarities and Differences Among Ethnic Groups Within

the ESEA Title I Target Population

The relationship of age, pretest level, and length of program
participation to the ethnic backgrounds of participating students
in the ESEA Program has been examined in several prior Youth
Authority reports. To further objectify the relationship of
ethnicity and these specified factors, the available matched pre-
post data for Reading Comprehension and Math Fundamentals for the
1977-78 program year was analyzed. The data is presented in
Table 4 . There were 277 White; 234 Spanish-Surnamed; 412 Black;
and 43 "Other" students in the Reading Comprehension component for
whom matched pre-post data was available. In the case of Math
Fundamentals component, similar data was available for 330 White;
222 Spanish-Surnamed; 341 Black; and 57 "Other" students. The

analysis resulted in the findings enumerated below:

Reading Comprehension

1. The average ages of White, Black, Spanish-Surnamed and

"Other" students were very similar.

2. The average pretest levels of White and "Other" students

were higher than the Spanish-Surnamed and Black students.

These differences are statistically significant.

3. The average duration of time in program participation

(months in program) was statistically significantly more
for the Black and Spanish-Surnamed students compared to

the White and "Other" students.
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Subtests of the TABE,

TABLE 4

Statistically Significant Differences Among Ethnic Groups On
Selected Factors Relative to Reading Comprehension and Math Fundamentals

1977-78 F.Y.

Matched Pre-Post Datad

Ethrnic Groups Level
Component Factors White | Sp.-Sur. {Black Other Jof Con-|Totals
fidence
Average Pretest
Scores 5.9 5.1 4.8 5.9 P «,001 5.2
Reading N=| (277) (234) (412) | (43) (966)
Average Months
Comprehension in Program 7.2 7.7 8.2 5.8 P<.001 7.5
: N= | (277) (234) (412) | (43 (966)
Average
Age 17.1 17.0 17.0 16.7 ] 17.0
N= | (276) (234) [ (412) | (43) (965)P
Average Pretest
Scores 6.1 5.4 5.4 6.3 Pe,. 001 5.7
Math N= | (331) (222) (341) {1 (57) (951)
Average Mcnths
Fundamentals in Program 7.4 7.5 8.0 6.1 P« .05 7.4
N= [ (331) (222) (341) (57) (951)
Average
Age 17.1 17.1 17.2 16.9 ¢ 17.1
N=_| (330) (222) | ¢341) |!55) (948)b

aThe findings presented are derived from a Data Text Computer
Program using analysis of variance techniques.

bThe numbers used in the analysis are slightly different due
to blanks for some factors.

Math Fundamentals

1. The average ages of White, Black, Spanish-Surnamed and

"Other" students were very similar.

The average pretest levels of White and "Other" students

were statistically significantly higher than the Spanish-

Surnamed and Black students.

3. The average duration of time in program participation was

statistically significantly more for the Black students as

compared to White, Spanish-Surnamed and "Other" students.




The data was further analyzed to see {f the age and pretest scores

of students of different ethnic groups were related to the duration

of program participation. The relationship of age to pretest

scores was also studied for all ethnic groups; These relationships

are shown in Table 5. The results of the analysis are given below:

Reading Comprehension

1.

The age of students was not related to how long they will
participate in the component. This held true for all

ethnic groups.

The pretest scores of students showed no relationship to
the duration of program participation across all ethnic

groups.

The pretest scores of the Spanish-Surnamed, Black and
"Other" students were not related to age;‘ However, the
pretest scores of White students were related negatively
with age meaning that older White students tended to have
lower pretest scores and the younger White students tended

to have higher pretest scores.

Math Fundamentals

1.

The age of students was not related to how long they will
participate in the component. This held true for all

ethnic groups.
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TABLE §

Statistically Significant Relationships to Ethnicity
Between Paivs of Selected Factors Relative to
Reading Comprehension and Math Fundamentals
1977-78 F.Y. Matched Pre-Post Data

Ethnic Groups
Components Paiped Toactors White Sp.-Sur. Black Other
Age & Months
Reading %n Program ‘ ‘ g . ?
Age & Pretest -
Comprehension Scores P<«.01
' Pretest Scores &
Months in Program
Age & Months
Math in Program
Age & Pretest
Fundamentals Scores
Pretest Scores &
Months in Program

P« 001

Q] 9 9l a
D] @
|l vl al a|l &
|l el sl S

I}

¢

+

no relationship
negative relationship
positive relationship

[ ]

2. The pretest scores of students showed no relationship
to the duration of program participation across all

ethnic groups.

3. The pretest scores of White, Black and "Other" students
were not related to age. However, the pretest scores of
Spanish-Surnahed Students related positively with age
meaning that younger Spanish-Surnamed students tended to
have lower pretest scores and older students tended to

have higher pretest scores.
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Chapter Ii1I

PROGRAM EVALUATION

Evaluation Findings on Accomplishments
0of Achievement Ubjectives, [39//-/8

The growth per month rates of ESEA Title I students are available
on all subtests of the standardized Test of Adult Basic Education
(TABE). In this report, however, discussion is limited to only
three subtests: Reading Comprehension; English Mechanics (a
language subtest); and Math Fundamentals. The results presented
in Table 6 are based on the matched pre-post data collected

throughout the 1977-78 fiscal year.

Before discussing the grade level gain per month figures (noted 1in
Table 6) in light of the frequencies with which objectives were
met/exceeded at the ten institutions, a few observations are in
order relative to the aggregate performance of ESEA Title I stu-
dents. The matched pre-post results of 966 reading students show
a growth per month rate of .14 grade levels in reading comprehension.
In language, the growth per month rate is .11 grade levels for 552
students, and in math, the gain per month i{s .16 grade levels for
951 students. The average performance of ESEA Title I students

on all three subtests is in excess of the month per month growth
rate. Table 6 also shows differences in growth rates within and
among institutions relative to the three academic areas. A brief

narrative is provided below for an overview.
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TABLE 6
Plauned and Actual Grade Level Gains Per Month
Averages in Reading Comprehension, English Mechanics

and Math Tundamentals by Institution,
1977-78 F.Y. Matched Pre-Post Data

Reading Comprehension |English Mechanics |Math Fundamentals

Institutions Gains ver Month?@ Gains per Month Gains per Month

Planned Actual Plannad Actual Planned Actual

1 J14 .13 (251)° .15 L11 (94) .20 .19 (255)

2 .25 .19 (163) .15 .12 (71) .15 <19 (204)

3 .15 .08 (34) .15 .15 (10) .15 14 (39)
4 W11 .11 (103) .11 .07 (82) .11 .12 (125)

5 11 .13 (125) W11 14 (32) .11 .09 (78)

6 .11 .15 (101) 11 14 (44) .11 12 (67)

7 .12 .21 (73) .12 .17 (19) .12 23 (74%)

] .11 12 (79) <11 .10 (43) .11 .15 (66)

9 .15 17 (2M) .15 .16 (18) .15 .15 (35)

10 11 .05 (8) «11 -.06 (h) .11 .03 (8)

Totals .11¢ W14 (966) L1100 L11 (619) .11¢ .16 <95I)

a
The prowth per month vate i{s the sum of the students' grade level gain
per month divided by the number of students.

b
Numbers in parentheses indicate the number of students for whom pre and
post test data 1is available.

®The minimum growth rate required in Title I, ESEA projects.

Reading Comprehension

Five institutions exceeded their planned objectives. Three insti-
tutions fell short of planned performance, and two institutions

reported equivalent performance to the planned objective.

English Mechanics

Four institutions exceeded their planned objectives. Five insti-
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tutions fell short of planned performance; one showed equivalence

between the planned and actual outcomes.

Math Fundamentals

Five institutions exceeded their planned objectives; four institu-
tions fell short of planned performance, and one institution

achieved a growth rate as planned.

The differences in growth rates within institutions and across
institutions (discussed in the next section) prevail as a result
of complex factors affecting achievement.

Achievement Gains for ESEA Title I Students
Discussed in Liaht of Selected Variables

In this section an overview of the findings on achievement gains

by Compensatory Education students is presented followed by a
discussion of the specific findings relative to grade level growth
per month in the Reading Comprehension, and Math Fundamentals sub-
tests of TABE. Four variables, namely ethnicity, length of program
participation, age of students, and pretest scores are discussed

in relationship to the grade level gain per month of program

participants.
OVERVIEW

Matched pre-post achievement data for Reading Comprehension and

Math Fundamentals were used in the analysis of the data that

follows. No significant relationship was found between the gain
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per month rates of students and their ages, nor the ethnicity of

the students for the aggregate 1977-78 data.

The variables of pretest scores and length of program participation
showed a strong negative relationship to the growth per month rates
of White, Black and Spanish-Surnamed students on Reading Compre-
hension and Math Fundamentals. The presence of these strong
relationships means that the students with lower pretest scores
made higher gains as compared to students with higher pretest

scores. Furthermore, the students who remained in the program for

a longer period of time made lower monthly rates of gain as com-

pared to those studants who were in the Reading or Math programs

for shorter durations of time.

The "Other" students' pretest scores also showed a strong negative
correlation with their gain per month scores. However, the months
in program of these "Other" students did not show a significant

relationship to the growth per month rates.
Table 7 prasents the relationship described above.

TABLE 7

Relationships Between Selected Variables
and Average Gains per Month for Reading
Comprehenslon and Math Fundamentals

1977-78 F.¥Y.
Reading Cocprehansion Math Fundamentals
Relatlionship to Relationship to
Selected (eraze Gajin per Mg X Rrhaicity vyeragzs Cafp par Mo, by Erhniclry
Variables JTotals white Sp.-Sur. Black Other I Totals White Sp.-Sur. Black }uther
Age ¢ [ 4 ? ¢ [ ¢ g [ ]
Months in - - - - ) - - - - ¢
Program P£.N01 | (P£L.001) (rPg.01) P<.01 P<£.05 PL.001 Pg .01 Pc.001
Pretest - - . - - - - - - - -
Level P£.001 | (P<.001) | (P<.0N1) [(P<.0N01) [ P<.05 {|P~.001 | (F<.001) | (P<,001) P<.001) | P<.01

3 No relationship
~ Negative relationship
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DISCUSSION OF SPECIFIC FINDINGS

Age of Students and Their Gain Per Month Rates by Pretest
Jcore Ranges

It has been noted in the overview that the variable of age
showed no relationship with the grade level gains per month
of students when the data was studied without sub-grouping
them into age and pretest score ranges. However, when the
data are grouped as shown in Table 8, some interesting obser-

vations can be made.

TABLE §

Average Growth Per Month in Reading
Comprehension and Math Fundamentals

by Age and Pretest Ranges, All Institutions
1977-78, F,Y., Matched Pre-Post Data

Average Gain Per Month
by Aze Ranges
TABE Pretest Over
Subtests Ranges |13-15 16-18 18 Totals
.10 .21 .21 .20
Reading 1.0-3.0 (7)2  (55) (16) (78)
.19 .18 .15 .18
Comprehension | 3.1-5.0 (45) (217) (67) (329)
.10 .13 .11 .12
5.1 + (84) (387) _(86) (557)
.13 .15 .14 .14
Totals (136) (659) (169) (964)
.39 44 .53 .45
Math 1.0-3.0 (5) (17) (7) (29)
.18 .21 .14 .20
Fundamentals 3.1-5.0 (42) (211) (45) (298)
.12 .12 .17 .13
5.1 + (57) (431) (130) (620)
.16 .16 .17 .16
Totals (104) (659) (182) (947)

8Numbers in parentheses indicate the number of
students for whom pre-post test data is available.
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No unifoym trenq in gain per month rates was discernible
in relation to increments in pretest scores or age in the
case of Reading Comprehension.

A diminishing trend in gain per month rates was discern-
ible in relation to increments in pretest scores in the
case of Math Fundamentals.

No uniform trend in gain per month rates was discernible
in relation to increments in age in the case of Math
Fundamentals.

Average monthly gains in Math Fundamentals were higher
than a month per month gain for all age levels and
pretest ranges.

The students in the group with 1.0-3.0 pretest scores and
13-15 years of age, as well as the students in the group

with 5.1 + pretest scores and 13-15 years of age, made an
average monthly growth of less than a month per month in

Reading Compreitension.

2, Ethnicity of Students and Their Gain Per Month Rates by Pretest

Score Ranges

It has been pointed out earlier in the overview that the vari-

able of ethnicity showed no relationship with the gain per

month rates of students when the data was studied in aggre-

gate. However, when the data is viewed by pretest score

ranges (Table 9), there are notable differences between ethnic

groups in both Reading Comprehension and Math Fundamentals.

a.

A uniform trend in average growth per month rates is
discernible favoring the lower pretest ranges for the
White, Spanish-Surnamed, Black and "Other" students.
This finding of a negative relationship between pretest
scores and gain per month rates has been discussed in
the overview on pages 31-32.

A1l students, except the 189 Black students in the 5.1 +
pretest range of the Reading Comprehension, made an
average gain of more than one month per month. A1l
students, except the 47 "Other" students in the 5.1 +
pretest range of the Math Fundamentals, made an average
gain of more than one month per month in program.
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TABLE 9

Average Growth Per Month in Reading
Comprehension and Math Fundamentals

by Ethnicity and Pretest Ranges, All Institutions
1977-78 F.Y¥., Matched Pre-Post Data

Average Gain Per Month
by Ethnic Groups
TABE Pretest

Subtests Ranges | White Sp.-Sur. Black Other Totals

.21 .32 .16 .38 .20

1.0-3.0 (8)2 (13) (55) (2) (78)

Reading .23 .16 .15 .21 .18
3.1-5.0 (64) (88) (168) (10) (330)

Comprehension .14 .12 .10 .13 .12
5.1 + (203) (134) (1389) (31) (557)

.16 .15 .13 .16 14
Egpals (275) (225) (412) (43) (965)

' .41 .55 .37 .64 .45
1.0-3.0 (7) (10) (11) (1) (29)

Math .30 .16 .16 24 .20
3.1-5.,0 (72) (82) (135) (9) (298)

Fundamentals 15 .13 .11 .09 .13
5.1 + (251) (130) (195) (47) (623)

.19 .16 .14 .13 )
Totals (330) (222) (341) 5%, 228

8Numbers in parentheses indicate the number of students for
whom pre-post test data is available.

¢. Although the average growth rates shown in Table 9 for
Reading Comprehension and Math Fundamentals indicate a
general trend towards higher gains for White students,
there is a not readily visible higher grade level growth
rate for the Black students. If we designate the growth
rates connected with the pretest ranges of 1.0-3.0;
3.1-5.0; and 5.1 + as higﬁ, middle and low growth levels
respectively, we can determine the relative percent
figures at these growth levels for each ethnic group.
Table 10 provides the percentages of students connected
with three levels of growth rates of all participating
students. Seventy-four percent (74%) of the White stu-
dents were at the lowest growth level in Reading
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TABLE 10

Percentages of Students by Ethniec Groups
at High, Middle, Low Growth Rates
for Reading Comprehension and Math Fundamentals,
1977-78 F.Y.

Reading Comrrehension Math Fundamentals
Ethnic No, of Percentage of Students No. of Percentage of Students
Group Students by Growth Rate Students by Growth Rate
High Middle Low High Middle Low
White 275 3 23 74 330 2 22 76
Sp.-Sur. 235 6 37 57 222 5 37 58
Black 412 13 41 46 341 3 40 57
"Other" 43 S 23 72 57 2 16 82

Comprehension, and 76% of the White students were at the
lowest growth level in Math Fundamentals. Compared to
these figures, 46% of the Black students had the lowest
level growth rates in Reading Comprehension, and 57% of
the Black students had the lowest level growth rates in
Math Fundamentals.

3. Pretest Scores of Students and Their Gain Per Month Rates

The average gain per month rates in Reading Comprehension
and Math Fundamentals for the total matched pre-post data
are .15 and .16 respectively. Table 11 shows differences
in gain per month averages for both Reading Comprehension
and Math Fundamentals when the averages are compared to
the three ranges of pretest scores <- 1.0-3.0; 3.1-5.0;
5.1 +. The diminishing growth rates connected to the in-
creasing pretest levels are only a confirmation of the
finding discussed above--that the pretest scores are

negatively correlated with the growth rates.
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TABLE 11

Parcentages of Students by Pretest Ranges and
Average Growth Per Month in Reading
Comprehension and Math Fundamentals

1977-78 F.Y. Matched Pre-Post Data

Reading Comprehension ~ Math Fundamentals
Pretest Percentage Average Percentage Average
Ranges jof Students |Growth Rate llof Students |Growth Rate
1.0-3.0 8 (78)8 .20 3 (29) .45
3.1-5.0 | 34 (330) | .18 31 (298) .20
5.1 + 58 (557) .12 66 (623) .13
Totals 100 (965) .14 100 (950) .16

3Numbers in parentheses indicate the number of students
for whom data is available.

Although the association of lower pretest scores with higher
growth per month scores is partially explainable by such
statistical phenomenon as the regression toward the mean,
there may be several other factors in operation in the
achievement improvement of compensatory education youth.
Some of these factors could be:
a. The staff more effectively motivates the students who
score lower on pretests.

b. The staff provides better diagnostic and prescriptive
services to lower pretesters.

c. The staff concentrate more effort toward improving the
performance of lower pretesters.

d. Lower pretesters are intrinsically more inclined toward
"catching up" than higher pretesters {n the institutional
setting.
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e. The content at lower level of difficulty is easier to
learn than the content at higher levels.

For both Reading Comprehension and Math Fundamentals, the
highest percent of students {s at the 5.1 + pretest level and
the lowest percent of students is at the 1.0-3.0 pretest level
.as shown in Table 11. The percentages of students at these
levels in the‘ten institutions, however, do not correlate with
the above finding which is based on the aggregate data from
all institutions. As shown in Table 12, some school programs

have higher percent of students in the 5.1 + pretest level.

TABLE 12

Ranked Institutional Growth Per Month Rates in Reading
Comprehension and Math Fundamentals Displayed
by Percentages cf Students in Pretest Ranges

Reading Comprehension || Math Fundamentals
Gain Per {1 - 5.0 |{5.1 + J|Gain Per j1 - 5.0 |5.1 +
Month A % Month A pA
Individual .21 26 74 23 ' 5 95
Institutional .19 34 66 .19 34 66
Growth .17 49 51 .19 30 70
Rates .17 21 79 .15 23 77
.15 54 46 .15 ‘ 64 36
.13 49 51 .14 46 54
$12 71 29 .12 35 65
.11 45 55 .12 26 74
.08 71 29 .09 62 39
.05 75 25 .03 63 37
TOTALS .15 42 58 .16 34 66

38



4.

Contrary to the expectation that the school with a higher
percentage of students in the 5.1 + pretest level will make
lower gains, several such schools have shown higher gains in
Reading Comprehension as well as Math Fundamentals (Table 12).
The explanation of this phenomenon lies partially in the
factor of months of program participation which is negatively
related to the gain per month rates in a statistically
significant manner. Schools showing higher gains per month
rates tend to have higher percentages of students programmed

for shorter durations of time. (See Table 14.)

Length of Participation in Program by ESEA Students and Gain

Per Month Rates

The average gain per month in Reading Comprehension and Math
Fundamentals for the total matched pre-post data are .15 and
.16 respectively. Table 13 shows differences in gain per
month averages for Reading Comprehension and Math Fundamentals
when the averages are compared on the three ranges of months
of program participation -- 3-5, 6-8, 9 +. The diminishing
growth rates connected with the increasing length of program
are only a confirmation of the finding discussed on page 32
that the length of program participation is negatively corre-
lated with the growth rates. The following conclusions are
based upon the data provided in Table 13 and apply to both
the Reading Comprehension and Math Fundamentals subtests of

the TABE:
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TABLE 13

Average Growth Per Month in Reading Comprehension
and Math Fundamentals by Length of
Program Participation and Pretest Ranges
Matched Pre-Post Data, 1977-78 F.Y.

TABE Pretest Length of Program
Score Participation in Ranges
Subtests Ranges (Months)
3-5 6-8 9 or more

Reading 1.0 - 3.0 |.25 (31)2 [.22 (2&) .09 (22)

Comprehensionj3.1 - 5.0 |.23 (134) |.17 (101) |.10 (95)

5.1 + <14 (284) |.11 (148) |.09 (124)

Totals 17 (449) .14 (273) [.09 (241)

1.0 - 3.0 | .57 (14) 40 (9 ) |.25 ( 6 )

Math
3.1 - 5.0 | .28 (122) .19 (93) .09 (82)

Fundamentals
5.1 + .17 (309) .10 (169) .09»(145)

Totals .21 (445) .14 (271) {.09 (233)

2Numbers in parentheses indiccte the number of students for
whom pre and post test data is available.

a. The highest growth rates are found in the 3-5
months length of participation range.

b. The lowest growth rates are found in the 9 +
manths length of participation range.

¢c. Contrasting the growth rates of the total number of
students in the 3-5, 6-8 and 9 + months length of
participation ranges, the only range in which students
did not achieve a month per month growth rate is the
9 + months range.

d. The majority of students participated in program for less
than 9 months -- 75% and 76% respectively in Reading and
Math.
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TABLE 14

Ranked Institutional Growth Per Month Rates
in Readingz Comprehension and Math Fundamentals
Displayed by Percentages of Students in Program

3-8 and 9 or More Months

Reading Comprehension ) Math Fundamentals

Gain per Gain per
Month 3-8 Months | 9+ M?nths Menth 3-8 Mgnths 9+ M?nths
.21 8% Zé .23 82 ig
.19 77 23 .19 78 22
Individual .17 73 27 .19 76 24
Institutional .17 78 22 .15 91 9
‘Growth .15 74 26 .15 69 31
Rates .13 78 22 .14 76 24
.12 84 15 .12 80 20
.11 59 41 .12 65 35
.08 68 32 .09 65 s
.05 38 63 .03 38 62
Totals .15 75 25 .16 75 25

The percentages of students in Reading and Math for durations
in excess of 8 months show considerable variation across the
ten institutions as presented in Table 14, Table 14 also pro-
vides the variation in growth rates which is in part related
to the variation in length of program participation at the

ten institutions.

Ninety-three students were assigned to the Reading Component
for durations of 13 or more months. One-third of these stu-

dents performed at or above a month per month growth rate,
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TABLE 15

Institutional Monthly Growth Rates 1in Reading Comprehension
and Math Fundamentals for Students Participating

in Program 13+ Months Who Achieved Below a Month Per Month Gain

F.Y. 1977-78, Matched Pre-Post Data
Reading Comprehension Math Fundamentals
Institutions No. of Average Mo. Average No. of Average Mo. Average
Students in Program G.P.M. liStudents in Program G.P.M.
F. C. Nelles 8 17 .06 8 16 .04
0. H. Close 15 20 ~-.01 15 22 .00
El Paso de Robles 7 22 -.01 7 22 .03
K. Holton 7 17 .04 11 18 .06
DeWitt Nelgon 4 21 .03 2 25 .01
Preston 16 16 .04 13 17 .00
Y.T.S. 3 17 .06 ) - --
Ventura 2 19 .01 8 -- -
N.R.C.C. 9 -- -- 1 14 .04
S.R.C.C. 8 - - 1 19 .00
 TOTALS 62 19 .02 58 19 .02

with an average growth per month

Comprehension,

These students

participation of 16 months.

The

achieve a month per month growth

of .16 in Reading

had an average program

62 students who did not

rate were in program an

average of 19 months and made a virtually zero growth rate

(.02).

(See Table 15,)

Eighty-three students participated in the Math program in

excess of 12 months.

Again, 30 percent of these students

achieved at or above the month per month growth rate; the
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i
average duration in program was 16 months with an average
growth rate of .17 1in the Math Fundamentals. The remaining
70 percent made a near zero growth rate of .02 and were in
the Math program an average of 19 months. Table 15 displays
the number of students, average months in program, and
average gain per month rates for these students who performed

below the month per month growth rate in reading and math.

The "zero-growth group" in reading and math was further
analyzed by the ethnicity of the students. White, Spanish-
Surnamed and Black students constitute 25, 24, and 51 percent
respectively of the group of long-term students (who made
below the month per month gain) in Reading, and 35, 21 and 44
percent respectively in Math. The ethnicity of the students
on which the total achievement data (matched) was based was,
in the case of Reading, 29, 24, and 43 percent White, Spanish-
Surnamed and Black; and 35, 23, and 36 percent respectively
in Math. The previous discussion on ethnicity and growth
rates indicated that Black students {in certain pretest
ranges) had lower growth rates than their counterparts. The
disproportionate percentage of Black students in the "zero
growth group," who were held in program in excess of 13

months is an important factor in these growth rate discrepancies.
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‘Sunimary of Findings on Achievement Gains

The preceding discussion has provided the opportunity to review
the impact of four selected factors (age, ethnicity, pretest score,

and length of program participation) on achievement gains.

The age and ethnicity of the Compensatory Education students did
not show statistically significant correlations with their
achievement gains, It was discovered, however, that the youngest
student who pretest very low or very high in Reading (in relation
to their counterparts in the institutions) made smaller gains--a
month for each month growth rate. The high pretesting (above 5.1)
Black students also achieved less than the planned gain per month
in the Reading program. Ir the Math Component, the high pre-
testing "Other" students made an average growth of less than .11
gain per month. A1l other students achieved at this level or

above in Math Fundamentals.

The students in program for more than nine months did not
achieve the required average growth rate of .11 gain per month.
There were students in the program for more than nine months who
made gains well over the .11 minimum growth rate requirement.
However, there were many students, in both Reading and Math, who

had virtually a zero growth rate.

Prior investigations have pointed to the relevance of pretest

and length of program to grade level gains. It was the intent
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of this section to go beyond these overall findings to locate
specifics which could lend themselves to appropriate recommendations
for program planners and classroom teachers. Recommendations

are submitted in Chapter VI.

Evaluation Findings on the Career Awareness Component

Ventura School and the Youth Training School implemented a Career
Awareness component during the 1977-78 Fiscal Year. The instruc-
tion concentrated on increasing career information and assessing
the interests, abilities, and values of participants to motivate
them to greater involvement in the acquisition of basic academic
uski]]s. There were 337 participants enrolled in the program at

Ventura School and 130 at Y.T.S.

The impact of these career awareness activities has been partially
measured by the use of career attitude questionnaires. Although
student awareness of careers and their own personal interests

have improved, staff members feel that the most remedial students
who have the greatest needs in this area are the most difficult

to reach with the traditional career awareness curriculum. At

one school, ‘he project coordinator indicated preference for an
instructional orocess that emphasizes a values clarification

approach.
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Evaluation Findings on the
Multicultural Education Component

The Multicultural Education component is a requirement in the ESEA,
Title I Program in California. The State Department of Education
regards this component as a way to assist students in understanding
and appreciating differing cultural and ethnic styles, and in

developing mature views about their own ethnicity.

This component addresses a difficult area of learning and all
individuals who made efforts to help students interact more effec-
tively deserve praise. The multicultural curriculum content and
instructional methodology is still in developmental stages in the
ESEA, Title I Program. The positive contribution the component
makes toward students' growth has nevertheless been established by
both the subjective impressions of program reviewers as well as by

objective data.

In order to assist staff in assessing the attitudes of Youth
Authority students and in developing curriculum to modify negative
attitudes, a Multiethnic-Intergroup Awareness Questionnaire was
deve]oped.2 This questionnaire uses specific, concrete, familiar
concepts and allows the student to judge whether Whites, Blacks

Chicanos, and Women make good neighbors, teachers, mayors, etc.

2
See Appendix D.
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Interpretation of responses produces measures of ethnic pride
(perception of one's own ethnic group), of ethnocentrism (feelings
of superiority about one's own ethnicity, with varying degrees
of negativism regarding other ethnic groups), and of inter-ethnic

prejudice.

A number of institutions used the Multi-Ethnic Intergroup Awareness
Questionnaire on a pre-post basis in 1977-78 to measure the impact
of multicultural instruction on the students. A total of 305
matched pre-post questionnaires were returned to the central office.
Out of these, there were 111 White, 117 Black, and 77 Chicano
respondents. The data was analyzed in a variety of ways to shed
light on the pre-post changes. Tables 16-18 describe the results

of this analysis.

The overall changes in ethnic pride were not dramatic, although

in six schools there were sizeable changes. The percentage of
students who responded in a less ethnocentric manner was more
remarkable--one-third of the students answered the questionnaire
items with non-ethnocentric responses at pretest time; almost one-
half had non-ethnocentric responses at the time of the post-test
(Table 16). When this data is viewed by ethnic groups (Table 17),
the group that made the notable change in ethnic pride were the
Black students. These students also had the most desirable re-
sponses on the pretest. The Black student group made good gains
in non-ethnocentric attitudes as did the Chicano student group.

The White student group made some improvements in this area.
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TABLE 16

Changes in Ethnilc Pride and Ethnocentrizam
of Participants in the Multdicultural Education

Component by InstitWtion, 1977-78
Parcentage of Students Percentage of Students
Institutions with Balanced with Nan
Ethnic Pride Ethnocentric Attitudes
Pre Paost Pre Post
0. B. Closa (64)% 59 59 42 42
K. Bolcon (16) 50 63 31 37
DeWits Nalson (14) 71 79 21 43
Preston (49) 58 55 27 47
F. C. Nallas (77) 68 74 23 51
ELl Paso de Rables (13) 46 62 38 38
Ventuza (23) 79 68 54 57
T.T.S. (13) 40 67 20 40
N.R.C.C. (29) 72 86 41 45
TOTALS (333) 63 67 33 46

2Yunber of studeacs with matched pra-post questionnaires.

TABLE 17

‘

Changes in Attitudes by Ethniec Groups
on Ethnic Pride and Ethnocentrism

Total Pre-Post Matched Data, 1977-78
Echnic Group Percent of Students Percent oﬁ Students
of with Balanced with Non-.
Responding Students Ethnic Pride Ethnocentric Attitudes
Pre Post Pre _ Post
White (111)2 66 67 42 48
Black (117) 73 84 41 57
Chicano (77) 352 54 18 36
Totals (305) 63 67 33 46

aNumber of students with matched pre=-post questionnaires.
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Table 18 shows the changes in attitudes towards specific ethnic

groups.

udiced position towards Whites; Chicanos to better attitudes

towards Blacks; Whites and Blacks to better attitudes towards

Chicanos.

The pretest data for White and Black students shows

Black and Chicano students moved to notably more unprej-

little prejudice towards women and the change was to an even more

positive position.

This data indicates progress in the area of multicultural-

intergroup education, and is even more impressive when viewed from

the perspective that ethnic perceptions are not easily changed in

an incarcerated population which tends to insularize and polarize

jtself into groups along ethnic lines.

Ethnic Group

TABLE 18

Changes in Inter-Ethnic Intergroup Prejudice

by Ethnic Group

Total Pre-Post Matched Data, 1977-78

Percent of Students Unorejudiced

of Responding |Towards Wnhites | Towards Blacks |Towards Chicanos | Towards Women
Students Pre Post ‘re Post Pru Post Pre Fost
White (111)° 47 50 52 64 87 95
Black (117) 58 70 48 61 85 91
Chicano (77) 32 42 27 40 63 65

8Number of students with matched pre-post questionnaires.
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Evaluation Findinas on Staff Development

Staff members from the ten institutions participated in a variety

of training experiences during 1977-78 Ftscal Year.

training is displayed in Table 19.

TABLE 19

The four training areas most

Number and Percent of Staff Training hy Training Area

The reported

Training Area

Total

Staff Receiving Training

Profect Teaching | School
Coordinator| Teachers Aides | Psyvch, | Clerical
N 3 N % N $ I N $ N Y IN %
bonfarance ralated to:
Reading 17 6 9 8 |7 8 1 3
flath 7 3 3 3 k} [ 1 3
Languape 8 3 3 3 5 S
"tulticultural 46 16 5 22 19 16 14 15 S ] k] 16
Career Awareness 7 2 [ 3 12 2 |1 3
Conferences on:
Learning Disabilities 33 11 [ 17 11 919 10 |6 16 {3 15
Testing &€ Lvaluation 2 1 1 1 1 5
Classroom HManacement 13 4 S 4 {7 8 Il 3
Institutional/Ward
Management 35 12 2 9 18 15 1 12 3 8 1 5
General Education Conferences 24 8 10 8 o 1 (3 8 |1 S
Program Viszitations 10 2 5 4 |u v 1 3
Nther Training:
Inservice 4l e |2 9 |22 186 7 p 111l7 a7
Personal Development 15 § 3 g la 9 2 y |2 11
Orientation to ESEA
Guidelines 12 & 5 g lu y |2 y {1 5
ESEA, Title I aoplication
Workshop 19 7 J1o u3 2 2 7 19
Clerical Training 1 1 11 3
Total Training Experience [290 100123 100 119 100 91 100 |38 1l00] 19 100
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frequently cited were multicultural, inservice training, institu-
tional and ward management, and learning disabilities. Table 19
shows staff in differing classifications and the percentage of

training received.

Participating staff recommended that staff development should also
include training in student motivation and additional emphasis on

visitations to other Youth Authority school programs.

It has been reported by the project supervisors at the ten institu-
tions that the participating staff routinely provided feedback on
their impressions of the training to the supervisors. No objective
data on staff perceptions of the training was provided to the central
office enabling institutional or program wide conclusions on the

effectiveness of training.

Several schools gathered data by the Classroom Assessment Inventory3
to provide information on the perception of students as they eval-
uated their teachers on several dimensions. This useful
information, however, cannot be directly related to the effective-
ness of the training experiences of the staff because of the lack

of pretraining and post-training data on students' perceptions of
their teachers. The inventory will continue to be used to provide
feedback to teachers and administrators on the response of students
to classroom management, motivational climate, and student

attitudes towards the instructional setting.

3
See Appendix E.
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Chapter 1V

PROGRAM ADMINISTRATION: COMCERNS AND ACTIVITIES

Project Funding

The funding level of Title I, ESEA for Youth Authority school
programs has remained the same for several years although
inflationary costs for personnel and operating expenses have been
increasing. Further, changes in school population have affected
the number of eligible students in individwal schools resulting in
inequities in existing disbursement of Title I, ESEA monies. State
support programs have been modified in some instances. A1l of
these factors have resulted in the need to look at alternative
funding methods which will allocate funds for supplementary program

on the basis of current conditions.

Management has been focusing on plans which take into consideration
the number of eligible students in each school's population and
which will maximize the use of resources for the most educationally

disadvantaged students.

Legal Compliance Mgnitoring

The legal structure within which ESEA Title I programs must function
for delivery of supplementary services to the State's education

effort within the Youth Authority is diligently explained and
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monitored by the central office ESEA Title I administrators. Each
institution complies with the regulations on an ongoing basis.

Appendix B to this report contains a checklist used for monitoring
purposes. Any irregularities exposed by the monitoring visits are

modified according to the established legal compliance standards.

Evaluation Monitoring

Like the previous years, eachhinstitutional Compensatory Education
Program specified the evaluation plans for each component during
the 1977-78 program year. A monitoring form (Appendix C) was used
by the central office evaluation staff to ensure that evaluation

of program components took place as planned. The monitoring infor-
mation that became available served not only the purpose of an
accountability tool, but also as an aid in registering concerns

and difficulties when planned components were translated into
practice. Written feedback and recommendations were provided to
each school to sustain or correct certain procedures to best

achieve the evaluation standards.

Technical Assistance

Besides monitoring for legal and evaluation purposes, the central
office staff provided ongoing technical assistance throughout the
program year. The development of local applications for grants is

a complex process for which assistance is provided. The evaluation

f
i
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data on program components flowed into the central office from the
field on a continuous basis. This data was transformed into meaning-
ful and concise formats, «:id shared with the relevant fnstitutional
staff as ongoing feedback on component performance. The _interpre-
tation of evaluative data for the benefit of program implementers

was an integral part of the technical assistance in the area of

evaluation.

The component of multicultural education at all institutions

received special attention from the central office Ethnic Studies
Specialists throughout the project year. The efforts of these
specialists, the teaching staff and the evaluation staff, aided by
the support of administrators, both central office and institutional,

brought more clarity and structure into this area of instruction.
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Chapter V

SIGNIFICANCE OF COMPENSATORY EDUCATION
IN THE YOUTH AUTHORITY

The mandate to serve the "neediest of the needy" delinquents in

Youth Authority is a challenge to teaching staff and program super-
visors. The improvement of reading and math skills of those students
who have poor study habits and skills, and function at grade levels
considerably below age-grade expectancies requires careful planning,

various methodologies, and dedication.

The analysis of data relative to the program impact shows, neverthe-
less, that student average gains, assessed through the various sub-
tests of the Test for Adult Basic Education (TABE), range from
satisfactory to excellent. The aggregate data yielded the results
shown in Table 20. A1l subtests show better than month per month gains.
These data attest to the fact that the supplemental contribution

of ESEA Title I effort within the Ycuth Authority Education Program
is helping the students achieve agademic.growth unprecedented in
their earlier public school educational experiences. Additionally,
most of the ESEA Title I projects have aimed at and accomplished
functional literacy for many participants in the areas of reading,

language, and math,
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TABLE 20

Average Gain Per Month Scores on Subtests of TABE
F.Y. 1977-78 Aggregate, Matchéed Pre~Post Data

Subtest No. of Gain Per
’ ' Students Month
Vocabulary 1. 969 11
Comprehension 966 .14
English Mechanics 419 .11
Spelling 547 .12
Reasoning 953 .15
(Math)
Fundamentals 951 .16
(Math)

During the 1977-78 year, each school's ESEA Title I Program in-
cluded a multicultural/intergroup education component. The focus
of this component is to impart factual information and knowledge
as well as provide activities aimed at modifying attitudes in this
critical area of intergroup relations. Attitudes of students re-
lative to ethnicity and women show trends toward improvement as a
result of multicultural/intergroup instruction. Inasmuch as a
repertoire of heglthy and mature attitudes enriches the personal
and interpersonal lives of youth, Compensatory Education has made

a significant contribution to one dimension of that repertoire.
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Chapter VI
CONCLUSIONS AND RECOMMENDATIONS

In this chapter, only those findings will be givey that signify the
need for a recommendation. Therefore, many noteworthy observations
are omitted and the reader is asked to refer to the appropriate
chapters of this report if interested in additional information.
Although the conclusions are based on the 1977-78 data, recommenda-

tions are applicable to subsequent program years.

Institutional Achievement Objectives

Conclusion #1.0

Three schools met all their stated objectives for the reading,
language and math components. Other schools met or exceeded their

objectives in one or two of the components.

Recommendation #1.0

Schools that state achievement objectives above the minimum require-
ment of more than a month's grade level gain per month in program
and do not meet those stated objectives should consider more

realistic and conservative objectives.

Recommendation #1.1

Those schools that greatly exceeded their stated objectives shculd
consider raising the level of expected outcomes. Optimum staff

effort results when the expectation is neither too lTow nor too high.
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Recommendation #1.,2

Those programs that did not meet the minimum level of .11 grade
levels gain per month should be reviewed in terms of the diagnostic-
prescriptive process, instructional methodology, program activities,
staff-student ratios and the supplementary nature of the Title I
component. Staff training should be arranged in areas found to be

inadequate.

Age and Grade Level Growth Rates

Conclusions #2.0

Although the variable of age showed no relationship with gain per
month rates (aggregate data), the youngest students (age 13-15)
with pretest scores of 1.0-3.0 and 5.1+ were the only group which
did not achieve an average gain of .11 in Reading Comprehension.
Their gain scores in reading were not severely depressed, and the
differential is small; attention is drawn to these groups since

they did not meet the minimum requirement.

Recommendation #2.0

The youngest students in the reading program who pretest at the
1.0-3.0 and 5.1+ levels should be closely monitored in their

program progress.
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Ethnicity and Grdwth Rates

Conclusion #3.0

A1l students, except the 189 Black students in the 5.1+ pretest
range, achieved an average gain of more than one month in Reading
Comprehension. Forty-seven (47) "Other" students in the 5.1+
pretest range were the only participants achieving an average of

less than a month per month growth rate in Math Fundamentals.

Recommendation #3.0

Although these findings reflect other factors than ethnicity, the

learning problems of each individual student should be addressed

and individual program adjustments made on an ongoing basis.

Pretest Scores and Growth Rates

Conclusion #4.0

Pretest scores are negatively correlated with growth rates.

Recommendation #4.0

Reading and Math objectives should be stated differentially for
pretest ranges of students. The data indicates a practical divi-

sion at the 1.0-5.0 and 5.1 plus levels.

The expected outcomes would be more realistic and provide more
appropriate feedback to teaching staff. Success or failure to
achieve program objectives could be weighed in the 1ight of the

average pretest level of a particular classroom and assessment

e
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could focus on the capability of program activities to meet the

needs of students at different pretest levels.

Length of Program Participation and Growth Rates

Conclusion #5.0

Students who were in program in excess of twelve months did not
achieve the required average grade level growth rate of .11 months
per months in program. One-third (31 in reading, 25 in math) of
these students achieved above the montfi per month growth rate (.16
and .17, respectively in reading and math) and had an average pro-
gram participation of 16 months. The remaining two-thirds of the
lTong-term students averaged 19 months in program and made a virtually

zero growth rate (.02 per month of participation).

Recommendation #5.0

Those students needing remedial instruction, who are retained in
program for lengths of time in excess of twelve months, should be
monitored for progress on an ongoing and individual basis. The
causes of lack of progress should be determined by the careful judg-
ment of the school psychologist and teachers. If in their judgment,
the student can no longer profit from the supplementary services

of Title I, he/she should be removed from participation in a

specific component area on a temporary or even permanent basis.
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Career Awareness

Conclusion #6.0

Some remedial students {n Career Awareness programs have difficulty
with the traditional career awareness instructional approaches be-

cause of their limited motivation to consider their future careers.

Recommendationr #6.0

In order that remedial studests participating in career awareness
activities be given the opportunity to improve their knowledge and
attitudes towards the world of work and be motivated to explore
their own personal occupational interests, new approaches should
be explored. Elemental to motivation to consider the future as
well as the "here and now" is the clarification of one's values.
Among those students who are at the remedial level, there are
students who can conceptualize quite well about their values and
their futures. These students should be used to assist their less

able peers in individual and group sessions.

Multicultural/Intergroup Instructions

Conclusion #7.0

Participant perception of their own and other ethnic groups and
women improved as measured by the pre-post administration of the
Multiethnic Intergroup Awareness Questionnaire. These positive
trends are based on aggregated institutional data. The limited
number of matched pre-post questionnaires provided by some programs

make individual institutional assessment spurious.
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Recommendation #7.0

The reliability of evaluation depends upon the quality and quantity
of data upon which findings are based. Special efforts should be
made to ensure more matched pre-post data from institutional

programs.

Recommendation #7.1

Positive changes in ethnic and intergroup perceptions are predi-
cated upon a relevant, planned and balanced curriculum which is
presented to students in an organized, meaningful manner. Each
institution should review the ESEA supplementary activities of
the Multicultural component to assure that they are at the level

of sophistication of the other Compensatory Education components.

Staff Development

Conclusion #8.0

Although staff members routinely provide feedback on their training
experiences to local project supervisors, no objective data is

available on staff perceptions of training.

Recommendation #8.0

Staff training experiences should have positive impact on program,
on students, and, of course, on the staff members themselves.
The perceptions of students can be measured by such instruments

as the Classroom Assessment Inventory II. If an appropriately

designed needs assessment instrument is used annually (at the
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time that the staff development component is being planned), this
would indicate changes in staff needs and assist {in determining

effectiveness of training received during the fiscal year.
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PESCRIPTION OF ESEA TITIE I Ro

(‘()MI’ONT‘N'I‘ VARIAT IONS DY
F.Y,

SCHOUL
1677-7

(-1 :! SEuaunts
No. of No. of Participati i .
School Selection Criteria Stadezts Ilougu gor Nona:‘edzrg; C'l‘gaa:u Durg::_osa::lzgggggent 3:35:3: St}fgg?f/ Inat;\é;?éonnl Prlncipulﬂérs::suctional
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Appendix B

ESEA, TITLE I LEGAL COMPLIANCE
MONITORING CHECKLIST

Name of Institution: Date:

Approved Components:

(Check appropriate
monitoring period)

Reading Career Education Bi-Monthly
Language Dev. Staff Development Quarterly
Math Annual
Multicultural

I. STATE EFFORT Yes No

A. Is there visible State effort for each component?
(If yes, describe by component)
B. Are all Title I services completely supplementary?

COMMENTS

II.

NEEDS ASSESSMENT

A. Is the Needs Assessment current and adequate?
COMMENTS :
ITI. ESEA, TITLE I ELIGIBLES AND PARTICIPANTS

Number of eligibles in population
Number of ESEA, Title I participants

Are all eligibles ranked?

Is the record of ESEA eligibles current?

Is the record of ESEA participants current?
Obtain a roster of all individuals participating
in an ESEA activity:

o0 W

l. Are all of the individuals eligible?

2. Are all of the individuals on the participant
roster?

3. Do all of the individuals meet the selection
criteria specified in the application?

COMMENTS :
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IV. EQUIPMENT AND PROPERTY §

A. Has an equipment utilization system been
established which includes:

1. A complete list of all Title I equipment,
showing date of acquisition, cost, location?

2. Any changes in the before-the-fact schedule of
daily assignment to Title I activities?

3. Is an annual inventory of equipment on file
showing location, acquisition date and cost,
plus copies of documents verifying items that
have been purchased, surveyed or otherwise
removed from the inventory during the past
year, and submitted to the supervisor of
Compensatory Education each March?

B. Are all items purchased with Title I funds, except
supplies, included in the inventory?

C. Are justifications and documents for Title I equip-
ment purchases in compliance with State regulations
and ESEA guidelines?

D. Identify 1/4 of all ESEA property and check loca-
tion, labeling, usage, and condition.

(Check different items each monitoring period)

1. Are the items all located?

2. Are the items all labeled?

3. Are all items used only by ESEA participants
and/or ESEA staff?

List items used by non-ESEA participants and
non-ESEA staff.

4. Are all items properly maintained? -

E. 1Identify all new property and equipment received

during the last two months.
1. Can 211 items be located?

2. Are all items labeled with date of purchase?
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E. (Continued)

3. Are all items to be used only by ESEA
staff/wards?

4. Are all items in operating condition?

G. Identify all items dropped from the ESEA inventory
in the last two months,.

1. Number of items dropped from inventory
Item Reason
List:

Number

FISCAL MANAGEMENT

Title I funds budgeted for each component. (Enter
amounts at the start of the program year and only report
changes in funding during the year.)

Language Development
Reading

Mathematics

Staff Development
Multicultural Education
Bilingual Education
Educational Development

P

Title I cost per participant

A. Is there proper documentation of all Title I
expenditures?

1. Approved training plans

2. Travel expense claims?

3. Purchase Orders?
B. 1Is budget information received on a regular basis?
C. Has there been an increase or reduction in the

number of State-funded education positions:
If yes, identify:

D. Has there been an increase or decrease in the State
education operating budget?

If yes, identify:
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A,
B.

Yes
VI. PERSONNEL "'

Are all authorized ESEA, Title I positions filled?

Are there current duty statements for all ESEA,
Title I personnel?

VII. TRAINING, ORIENTATION § ADVISORY COMMITTEES

A,

Have any new ESEA staff been added during the last
two months? How many?

If yes, have they received orientation on laws,
guidelines, regulations and branch policy relating
to ESEA, Title 1I?

If not, why not?

Interview new staff members; does their knowledge
(B above) appear adequate?

Have any training activities been provided for
ESEA staff during the last two months?

Has any ESEA-funded training been conducted during
the last two months?

If yes, were any non-ESEA staff included in the
training?

If yes, could the training have been provided with
less cost if non-ESEA staff had not been involved?

Was the training activity included in an approved

training plan?

1, Describe follow-up or other extension

Has the ESEA Advisory Committee met during the
last quarter?

If not, why not?

1. Was a fiscal officer in attendance?
Are minutes of the meeting available?

]
|

VIII. BUILDING MODIFICATIONS OR CONSTRUCTION

A.

Are there plans for ESEA, Title i construction
or building modification this year?

Is construction or modification underway?

If "A" or "B" is yes, have there been proper
approvals?
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IX. PROJECT DESIGN

A. Has there been a change in program activities as

described in the application

B. If "A" is yes, are there approved amendments or

revisions?

X. ESEA STAFF TIME
A. Has Form YA 5.200 been filled out on all ESEA /

employees? i

B. Are all forms complete?

C. Do all of the forms for fully funded ESEA employees

show work only on ESEA? /

I

D. Do all of the forms for fractionally funded ESEA /

staff show that they are spending an appropriate
amount of time on ESEA?

E. Are Forms .YA 5,200 filed for permanent reference?

F. Has copy of last monthly time report been sent to

the supervisor of Compensatory Education Program?

G. Interview two ESEA staff members (different staff
egach time)

1. Are there any tasks that either has performed

under ESEA in the last month which they feel
may not be ESEA responsibilities?

If yes, list:

2. Are there any tasks that either has performed

under ESEA in the last month which you feel may
not be ESEA responsibility?

If yes, list:

Signature of Monitor Date
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Appendix C

PROGRAM EVALUATION REVIEW RECORD

Monitor

Component(s) Date

l. Measurement Instrument OR Technique Used:

2. Administration of Measurement Instrument (or Technique).

a)

b)
c)

d)

Who administers? Pre

Post

When last administered?

Who took the test or questionnaire?

Any difficulties with the administration of the question-
naire (test administrator's problems, student problems)?
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3.

r

Adequacy of measurement used.
a) Properly measures objectives? Yes ' No

If "No," explain:

b) Allows for adequate identification of student, e.g., pre-
post, date, name, ethnicity, class? Yes No ’

If "No," explain:

¢) Suggestions for improvement of measurement:

Data analysis.

a) Who analyzes data?

b) 1Is analysis adequate?

¢) Is information used for formative assessment?

d) Suggestions for improvement of analysis:
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Suggested action,

a) Person responsible:

b) Action to be taken:

¢) Completion date:

Summary or additional remarks.
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Appendix D

STUDENTS: DO NOT WRITE IN 1S SPACE
Form A [::]
MULTI-ETHNIC INTERGROUP AWARENESS QUESTIONNAIRE Pre
ANSWER SHEET
Past [::]
Name YAR: Sex: Malo Srhool
Class Age: Femalo ESEA Participant INon-ESﬁA [::]
Today's
Lthnic Group: White, Black, Chicano Date:
(Cirle One) Native American, Japunese L.n.s
Mexican American, Chinese ,
Other: METAQ Administrator's Name
Statements White Black Ghicuno Monen
Make good neighbors, All Most Some Few None All Most Some Few None All Most Some Few None All Most Some Few None
Make good teachers. All Most Some Few None All Most Some Few Noneo All Most Sume Few None All Most Some Few None
l.ike pood music. All Most Some Few None All Most Somes Few Hone All Most Some Few None All Most Some Few None
Are goinl muyure and All Most 8Somo Fow Naone All Most SBome fow None ALY Mose  Sowoe  Fow  Nano Al) Mosc Somo Few None
govenors.,
Are good to do business with, All Most Some Few None All Most Some Few None All Most Some Few None All Most Somo Foew None
Make good athletes. All Most Some Few None All Most Some Few None All Most Some Few None All Most Some Few None
Are likely to get in trouble All Most Some Few None All Most Soms Few Nope All Most Somo Few None All Most GSome Few None
with the luw,
Are smart. All Most Some Few None All Most Some Few MNone All Most Some Pew None All Most Some Few None
Are kind, All Most Some Fuew None All Most Some Few None A)l Most Some Pew None All Most Some Few None




88

Form A

MULTI-ETINIC INTERGROUP AWARENESS QUESTIONNAIRE 1.0.8
-2.
Statements Whito Black _“chicano Wamen
10. Are casy to understand when All Most Somo Pew None All Most Some Fow None All Most Some Few None All Most Somoe Few Nune
they talk,
It. Are careful with thelr money. All Most Sono Few Nono All Most Some Fow None All Most Some Pew None All Most Suowe Few None
12. Con be trusted. All Most Somo Few None All Most Some Fow Nono All Mosit Some Few None Al Most Some Few None
13.  Are handsome/boautiful . All Most Somo Few None All Most Somo Few None All Most Sowe Few None All Most Some Few None
14. Feol sorry for themsolves. All Most Some Few None All Most Some Few None All Most Some Few Noue All Most Some PFew None
15. Got ulong well with oghor All Most Some Pew None All Most Some Fow None All Most Some Few None All Most Some Few None
cthnic groups.
16. Can be counted upon. All Most Some Few Nono All Most Some Few None All Most Some Few None All Most Some Fow Nonas
17. Want somothing for nothing. All Most Some Few None All Most Some Few None All Most Some Few None All Most Some Few MNono
18. Are honest. A}l Most Some Few None All Most Some Few None All Most Some Few None All Most Sowe Few None
DO NOT WRITE BELOW THIS LINE )
T
——— — —— —— N —
-X— L Y - 7 - i- - i- -
[HUN L] ML - ML a ML L ML - ’




Appendix E

School How Long in Class
Teaching

Class Staff

Date

Ethnic Group

CLASSROOM ASSESSMENT INVENTORY II

We would like to find out how you fecl about this class. The

answers you give might help improve your Youth Authority cducation.

Please answer the following questions about this class only,

Please check (or mark) the most correct answer.

Mostly Mostly I
I Agree Don't Agree

In this class, the teaching staff... 1 2
1. encourage me to do my best. . . . . ] (] cor
2. really help me learn. . . « . .« .« . ] [ o1
3. don't make classwork interesting. . [:j [:] Col (3)
4. help me fecl better about my ethnic
group and/or culture. . . . . . . . E:] E:] Col (4)
S. are willing to admit their mistakes. ] C] et 5
6. arc not fair. . - . . . . . . ... (] LT ot (o)
7. make sure I understand my classwork. E:] [:j Cel (7)
8. want me to say what I think. . . . . ] ot (o
9. get too upsct about too many things. ] ] o1
10. treat me like I am not important. (] 3 1 ao
11. don't teach me many thiﬁgs I can use
when I leave here. . . « . « « . . ] ] cor any
12.  help mc to think for myself. . . . . ‘[ [ cor 2
Bt e e L o T cor as
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CLASSROOM ASSESSMENT INVENTORY II (Continued)

_ Mostly Mostly 1
1 Agree Don't Agree
In this class, the teaching staff... 1 2
14. really know a lot about this subject. ] [ o1 a4y
15, test us about things which are not
taught in this class. D o | _l Col (15)
16. 1like us to talk about what we are
studying. . . . . . . . ] L1 cor 1oy
17. give me a lot of boring classwork. ] T co1 an
18. say nice things when I do good work. 1 E:] Col (18)
19. help me fecl better about myself. ] T cor a9
20. 1let students fool around too much
instead of getting much done. | ] [:] Col (20)
21. makc my classwork seem important. E:] E:] Col (21)
22 Because of this class, I have been
reading more thun I usually do. E:j [ l Col (22)
23. If I had my choice, T wouldn't come ~
to this class at all. . . . . . E:] | i Col (23)
BLANK  Col (24.7
Thank you for your help
Do Not Write
This Space
Column
(73-74)
(7s)
(76-79)
082677 (80)
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