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This unit is designed to provide junior high school 
students uith an understanding of the problem of vandalism in an 
effort to instill positive a~tituaes touard tbeir environment and to 
increase their C:ll1areness of the impact"'1:hey call have on the qualit:y 
of the various environments o£ t:rhich they are a part. It tI:"aces the 
historical origin of the term vandalism to the conteBpor.ary problem 
and includes such concapte as: specific values held by ~andals, the 
economic Haste resulting fro~ vandalism, and careers related to 
vandalism. The unit includss the behavioral objectives and the 
expected 5tuden~ crite~id for evaluation~ pretests and posttests F 

suggested nethodologies for teaching each concept and suggested 
student data sheets. It is particularly designed for use in the 
junior high school located in the Packway School Districts in 
Chest eLfi eld., Hissouri. (t1L B) 
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~he \' rk presented or reported 
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a Title III ESEA Grant administered 
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THE SETTING 

The setting for the unit model is the Parkway ~chool 
District Junior High Schools, their private counterparts, 
and the environs thereof. The unit is based upon Vandalism-­
the historical origin of the term and contemporary problem, 
its nature, SCODe, and senselessness. The unit leads event­
ually to effecting affective change c:nd provides the student 
with ample scope for his inclination to build a better world. 
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CONCEPTS 

I. Vandalism is a"term originating from a Germanic tribe. 

II. Vandalism has ~een ~nd remains a problem. 

III. Isolated incidents of vandalism add up to a big problr.~­
potentially blight. 

IV. Vandalism is defined as willful and malicious or ignorant 
destruction, defacing or littering of public or private property. 

V. Vandalism is a crime. 

VI. Vandalism is a form of theft for which a vandal or his parents 
may be punished . 

VII. Vandalism I~esults in economic waste to the commull1ty. 

VIII. Vandalism is r form of pollution and is costly to the environment. 

IX. What begins as recreational pranks on the part of the vandal can 
result in the recipient's death, permanent or ter.Jporary disability, 
or at best, a serious inconvenience to the inllocent. 

X. Conditions enacted to protect property have resul~~d in loss of 
freedom and opportunity. 

XI. Our priceless h<>ritage must be preserved fOI" generations yet unf)orn. 

XII. Vandalism reflects certain hum3n values held by the vandals themselves. 
Conditions which produce these negative values are probably some or all 
of the following. 

A. Poor percep~ion of how to use increased leisure ~i~~. 

B. Pressures on tile human mind produced by fjopulation density. 

C. "Normal" youthful reboil ion against tradition and authority. 

E. Population mobility w~ich lends to limit the amount of pride 
in a particular co~~unlty. 

XIII. VaMalisr.: ~s not limited to a particular age. group. 

XIV. Only people are vandals - only people can prevent vandalism. 

X~. A variQty of careelS are rel~ted ~o v~ndalis~" 
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BEHAVIORAL OBJECTIVES 

TEACHER: The percentages given for each behavioral obj0ctive 
were chost!.n as guidel ines and need not b~ strictly 
adhered (too:. 

'-~-.... ~ . 

CONCEPT NO. 

I. 1. 801 of the students ~ill be able to write a 
paragraph about the origin of the term vandalism 
and its relationship to its current meaning. 

I I. 2, 100% of the stl'dents wi: 1 be 'lb 1 e to 

(a) write at least ore historical incident of vandalism and 

(b) list at least three present day forms of vandalism. 

III. 3. 75~; of the students Vlill be able to an'ange, in 
their proper order of severity, 6 isolated in­
cidents of vandalism which cumulatively may 
lead to blight. 

TV. 4.90', of the students will be able to cor.:posE:,;n 
not more than 25 of his own words, an acceptable 
def~nition of the term vandalism. 

V. 5. 80~ of the stUdents will be able to write in 25 
words or less, why vandalism is a crime. 

VI. 

VII. 

VI I 1. 

IX. 

x. 

6. 80', of the stUdents \~ill be able to write in 2j 
words or less, hal'l vilnd:1ism ~s a fOI'tr. I1f theft. 

7. 80;; of the studei:ts l'Iill be able to l~sr 4 different 
types of materials tl1at have to be purchr1.sed to re­
pair or clean up different acts of vdndalism. 

8. 90. of the students will be able to choose from a 
list of examples of vandalistic acts, those which 
constitute environmental pollution. 

9. 8~ of the st~dent!, given an incident of vandalism, 
will be able nane the irnccent victims. 

10. FrJm a list of conditiJns which nave ~een e~~c:ed to 
pro~ect Jroperty, ~& of t~e StuC0(t~ wil~ oe ~::e 
to se1ect thoSQ wn~~n hdve res~1t0G ir ~03S of ~~ce­
dom and opporwnity. 
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CONCEPT NO. 

XI. 

Xl!. 

XIII. 

XIV. 

XV. 

11. 70% of the students will be able to write a 
paragraph explaining how vandalism of some 
historical or artistic object.is related to 
the loss of some part of our heritage. 

12. 70% of the students will be able to list J 
conditions which may produce negative human 
values reflected in vandalism. 

13. Given data, 80% of the stu1ents will construct 
a bar graph showing that vandalism is not 
limited to any particular age group. 

14. 100~ of the students will be able to write, 
in 50 words or less, a description of an 
activity that they have individually undl!r­
taken to help lessen vandalism and explain 
how the activity S!101'JS that people are the 
cause and/or prevention of vandalism. 

15. 100% of the students will be able ~u list at 
least 2 careers that are related to vandalism. 
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PRE-POST TEST 

NOTE TO TEACHER: The writers suggest that the Pre-Post Test be given 
on the first day of instruction for the unit. The 
Post-Test should then be given at the end of the unit . 

I 

II 

II 

III 

IV 

v 

1. Write a paragraph about the origin of the term 
vandalism and its relationship to the current 
meaning of the word. 

2. Fill in the blank: One histo~ical incident of 
vandalism ''las 

3. List three present day fOl"ms of vanci~'isrn. 

a. 

b. 

c. 

4. Arrange the following terms in ot'der of the sever'ity 
of the damage and (or) danger to per~ona' property: 

1. 2. 3. 4. 5. 6. 

a. Breakino windows in a store. 
b. Setting-fire to a vacant lot or lawn 
c. Throwing a can on someones' lawn 
d. Settinq fire to a vacant buildina 
e. Tearing up a public pay phone. -
f. Dumping trash along a roadside. 

S. Write a definition in 25 words cr less of vandalism. 
(Use your own words) 

6. in 25 words or less describe why vandalism is a crime. 
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VI 

VII 

VIII 

IX 

x 

7. In 25 words or les~ explaln how an example of 
vandalism is, in effect, stealing something 
from the victim. 

8. List four different types of materials that have 
to be p~rchased to rep?ir or clean up different 
act!i of vandalism. 

a. 

b. 

c. 

9. Circle t~~ vandalous acts below which ~ollute the 
env;ronment: 

a. setting fires 
b. littering a stream 
c. breaking a 1 imb off of :;;hrubbery 
d. smashing an art object 
e. littering a lawn 
f. writing on a phone booth wall 
g. ~riting on a desk 

10. If vandals destroy a public p'y phone, who are the 
vi~Lims? (List at least 2 group~) 

11. Circle the conditions below which result in loss of 
freedom or opportunity. 

a. closing hours for parks and playc"ounds 
b. curfc\'/ 
c. fencing a playground or school ground 
d. restricted sale of certain ite~s (snray-can paint, 

fire\'lQrk~, etc.) 
e. restricted use of elevators 
f. no food or drinks ~.llm·:ed in certain areas 

~2 :·;ti'Le a par'.1gr~nn eX;11ainin·u ho\·/ v.::~r.!~lisrr: or some 
nistoricdl or artistic object resu~ted in the loss of 
a piece of our priceless heritage, 
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XII 13. List 3 conditions which produce negative human 
values which are reflectEd in vandalism . 
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XIV 

XV 

15. In 50 words vI' less describe an activity which 
you have ilndertaken to help lessen vandalism. 
Also explain how this activity shows that people 
are the cause and/or prevention of vandalism. 

16. List two careers that are related to the problem 
of vandalism. 
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?RC::-?OS7 7c$T MIStiER SHE:n 

i. Ten!'! originatr:Cl '(lith Germanic tribes 1 iving in 1\:1r''Iay, Sweden, 
Denmark, and th~ Danish I~ldncts, who were known for their raid­
ing and desuoying of prOpt~rty. ierm is stili used to de!>c:'1be 
damdging and d(-Stl'uction of property. 

2. Jd';Ks:)n Ir.t1uijJl'.::ti ... :. (1829), Graffiti on \'Ialis of ?orr.;Ji;~~i, EtC. 

~~ d. Graffiti 

b. Breaking I.,.i ndol-/S 

c. Breaking signs 

d. Burning 

e. L itteri (,g 

, . \~i ndows 

4. 1. c 

2. f 

3. e 

4. a 

5. b 

6. d 

5. t<:esponse::. \'til1 vdry--mignt include that S0°'e '1'PI'J.:::isr: i:. accidential 

7. ~.:r,:n :)ro::~rty ~~ c!a--:asec 01' (j,:5troje-d--v1ctir':':Jst rtpiace 01' repair-­
:,";15 CC5tS m':)!1-2Y and time thtjt \t:ould otr:fq"~;i!:e ret t)/;:I spunt. 

P. glass 

'0. ;'Q[,D:(: W'J ~'H:;')~-:: 1i~e to) ,;sp ::.r~r.=, hr-f.(' :'cw.;:;'.:::J, :'~:'Cf. De:'.r't ... €:r.~, 
~&oole ~~0 ~dJ :~v~e til~s 
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11. All of the following 

12. Responses will vary 

13. See Concept XII - A through E 

14. 

o. 01: C6l.(;CH1, I , I 1 
, I 1 \ ;} 5 6 
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BAR GRAPH SHOWING lNCIDENCE OF VANDALISM VS AGE GROUPS 
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CONCEPT NO. 

I I 

, 

NOTE: 

TEACHER SACKG~OU~D 

Additional background ~Jteridl for Concepts 
I and II can be found in their respective 
instructional sequer.ce. 

AN OMINOUS TREND: MORE SE~IOUS C~r~ES ESCALATE (25} 

Fo,' many yeOl's the biggest 
loss has been ",in:')\·/ b)'eck"ge. 
Larcency and fire~--many caused 
higher in loss t0tals. 

single vandalism 
:-.iO\: V.is is changing. 
by ar~on--are moving 

r Jr exar.lp 1 e, in triP 1956- 67 aa I t i l;lore report, 
nearly two-thirds 0f t~e districts listed windo", 
breakc1ge as the Plajar 1os5 ite;:;. ur.c-naif of tJ,e 
districts listed the S2:1je r::ajol' loss In 1968-69. 
The decrease in wincow breakage incidents might be 
due to increasing installation of screens, metal 
guards, reinforced fiber glass sh~ets and the more 
reC!!r'lt polycarbonato. sh'2.ets, iNlier I',ave on ;j::~1act 
streng~h of about 250 ~i~es tha: of glass. (Vet, 
since the cost of tnese sheets is ~uch hianer than 
that of glass, total losses for ~in~JW br~dkage r0~in 
a mdjor item. In 1968-69 tnis loss ite~ was 54,361,605 
for' the 39 cities and 16 ;·~arylJr.d counties in the . 
Baltimore study.) 

DISRUPTlori, \.'IOLEi:CE h\f: \:~.~1DA:"'lSt·1 

Eviien~e of increas~ra a'sr~r~~Jn Gf school 
oper'ationS--b!ld its bY-PY"GC"Ci:, cf ·rrrr •• 'q"..,. v(1ndjiis;~i-­
, s evC!ry\·lhen-. Thf. e)~(·r;t of 'the :~;~t \~; i'~ repor'!:rc1 
in a s~ries of re(en~ st~dles. 

Une sturly, Dir,ruc':ir,'; in :'·:l.~r. ~.-:'.G~.I;r",y ')cr:001r,, 
Dub 1 i sned OJ' thc-poTfc~'-:r.-:;-t""·':;;·~'~'-';;;Y·":'~;(l:s-e" ~nT0.;rsT(y 
Resectt'ch CorCOI-atiOrl in .~, .... ~tJ:;:' »?::. c:.r.::1..;[;ed--nG: 
surDr~ising1y--tha~ ~arfi~r scr:':Q~::' ~~.v;:: rt~Jrc prcDlc..i1s. 
>;-.r't~ 1cl:crts-;:ir.g ~·:C1S 1~ .. S T~f;C.·;;.: :r.t-: (!~sr~);:;~~OIl ~s 
~,ositjvely :"'elate~ to ·:r~::e;:~r.t~0r. ~; ... :< ::r . ...11: schccis <11ntD:;t 
an-i.'r~tC' or all-Djae~: ,':.r£' :e~:: ~~~::~.'1 tc c,l:f.7c:r: '~rG:'" 
stuc~'1':~ c-;~~;';.:i:i(j{ ~ :~ ~<.::~tw; ... :'; ·~f i~ ...... ,,-;:.'J :r'l..L':i.,:.·-.::r; 

~r,Zt1.. ·.:1ti..:~'r~·.:t".:,,: ).l·.~": s~.r::.~.-,~:., ~·);~r, .. ~,~~ .. ,,<~"~~ntt;e:, Q~ 
Dlac~: stt.,.:1eri-::'s (!tP It"":.S~~ ~~~'e"/ :~ .. ~ .. ~~iE: ...... : .. t1V(:~. ;1r(Jv~di~,S 
th~y nave d r~0h ;'tt:~~cerILdge 0; ~)15~r·.~; cr. t~8 s:'c:f~. 
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Another study, ~_?rofiJ..Q....2..t:'..Jarge Cit~· SC!100~ 
1970, conducted for the Nationa1 Association of Second­
ary School Principals, added broad insight to the 
problem. It. surveyed 700 high schools in 45 cities 
with .nOt'e than 300,000 population and conc1l.Jded that 
conflict among students und between studerts und 
faculty is the I~ost striking aspect of the large city 
hiah schools today. 

In addition, it found that 31 of the schools 
experienced student strikes and 27~ had picketing or 
protest r:arches. Perhaps tl.e most interesting and 
most controversial conclusion: conflict is most 
likely in schools in ~ high soc~oeconomic status area 
and with a large number of black students. 

The largest survEY \'lilS conducted in 1968-69 by 
the Honse General Subcommittee on Education. It re­
ceived a 50~ response to questionnaires sent to 29,000 
public, private and parochial schools. Seventy-eight 
per cent of the school S t-esponding to the su:'vey sdld 
they experien:ed no protest in 1968-~9. Of the 2,710 
schools (1&':,) I'eporting protest activities, 803 s(I'ools 
said racial issues were involved in the protest. 

T\·IO ot.her repol-ts, b<Jsed uoor: ~'NISl1aOPI- iJ('c()unts, 
giv~· sil1i1ar indications of inCt"f:"s~ng school un)"('.)t 
leadiny to greater incloence of van~alism and viOlence. 

Alan F. Westin, director of the Center for Research 
and Education in ~~erican LibertlC'S. ~eachers ColleQe, 
Colu:,mia University, r:'k1de a syste:;;Jtic stJl-vey of ne;,s­
pa;)ers to dete'-m; :.e hOlI r.,Clny higt) scrool di Sl'upt ions 
oCCUlTed fl'o;.) ~lovt'.:bcl-·1968 to Fe:lr",,,ry 1969. He re­
poned 343 high ::.':'!'HJois in 33 stdtes ex;.eriencec some 
fo:-;'] of disruption during the tl:l'ee-",'ontn ['leriod. Gy 
~ay 25, 1969, the number of prot.ests had increased to 
abo~. 2,080. .. 

(\ sil'i:1i:\)- ne"';::'j'oper survej i'las i'iauc by H'e United 
StJtes Off~ce of [;iI/cation's Of"ice cf StLldents ar.d 
You:, .. -I-t;e r'cSlll;:s \'/Cr'e pr:nte~] in a SLi'~r.'er i970 iSjue 
of I1"'u/[/i1 ~1':.l·:~. 

A~l d~sr~l~t~V( ~n~ ~(!en~~ Gcc~r~~ns ~)ecw~~~ Octcber 
2~ ~ ~959) \'!r'I fEbr\h;l~Y 2,J., :9lG, .';i::~ -:istf:d. The ~cr;;es 
of ~ jf\tlrl"~sit/Q ~~-.,,:Jer of $1..,;)-..1'''';)6;. I~~~: scnoo~~ ~';::l"'e on 
tr.e ist .. P~n eX,,:. <C'j{!~:~~r~ [J;- lot,...£! ":".-: !'"Vst :;c~"i-~,,,,,~ ~JSGs. 
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CONCEPT i'i0. 

II 631 of the disrupted schools were located in 
urban areas, 33~ in suburban areas and 4~ in 
rural areas. 

26~ of the disruptions occurred in cities of 
100.000 po~uldtion or less; ll~ in cities of 
100,000 to 500,000; 8~ in cities of between 
500,000 and one million: 55~ in cities of a 
million orrore in population. 

The I/D/E/A ~:er)orter commented: "Sr.ashed 
\,/indO\·/s, fist f,-glltS,STt-ins and bcycctts make the 
headlines, but the friction and disappointment that 
irritate students from day to day are r~rely reported. 
Not until thr 110 blows off cia p,::rents and the publ ic 
recognize that a precarious condition exists. In 
fact, many school s ,~.P_~_t~~-C2..ta0.9..£.!:s!....P_r~_dJlre for 
gui<?tinq distlJ!,_~dnf£.s~tt~t1r)t to f:eep ';ill ment;an of 
trouble out of the news media. In es~ence, when one 
reads about school violence in high sChools, he is 
only seeing the very tip of the iceberg." 

How Many Are Being Injured or Killed? 

While the foregoing reports give the magnitude 
of all kinds of disruption ~nd violence in the schools, 
there is no exact tdl1y of hm,'l1;dny studel;ts, teachers 
or other school p~rsonnel are being irjured or killed. 
As \'lith var!dalisr.l, there is no national repository for 
such school-related incidents. r .. nd, as charged in the 
I/D'E/A Repor~er, ~chool official:; seerl reluctant to 
report incidents. This point was stressed by the Senate 
Subco:;l'nittee on Juvenile Delinquency, headed by the late 
Senator Thomas J. Dodd. 

The subcomrlittee survey ir,ch.dr.d liO big city school 
districts in 1970. It reponed thlt r.ld:,Y Drincioals were 
tr"~:lC to hush up re>:'0t"ts of' violen(.e t.r:Cduse ti10V feared 
it' \<lould reflect i'dVel'sely 0:. the scrwol sysLec'1. "The 
subco~mittee disasreed wi~h :hi~ ~cndency. It said hiding 
thp facts only encour0ges mis~ehdvior. 

Tead-:ers, te",. ofter. :=i:~' to re;-;vrt all incidents. 
l\s or.e obsilrver ~~:;tt3d: 'Iir-Ie!,;;, a ;:ec(":er" is n~any hurt 
or s:drcd by a t~r0at. the i~ci~~~: 0~ter. is n~t reported. 
The teacheY' is TCn!";!..'l sf ..:d\f(·l"£"~ cht."ids::1. de or snt:: 
micht be bla.ned c:. l.~·,e cause 07 :.r.e '3::JC~., r.~t(:er by 
5uDeriGrs cr :)tlt"'P:".7:S, l:a~led a 1~V":;~::··.t~ ;:~lKt'l!" .. ' Qt'" a/~(ust:.d 

. ., . 
~('tE:j' i_tli; (l.liiurl: ~L;' 5:'.:¥4~ ... :.J~~ \';1::i(Jj£, (; .. /ts;:.£: 
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Although reports on violence are scattered 
and spotty, Dodd's subcommittee concluded that 
"violence in our public schools has increa!:ed 
dramatically over the Pdst fe\\'years." The sub­
com~ittee warred, however, that its statistics 
Ivere too sketchy to express more than a "trend." 

SIX TYPES OF VANDALI$M (18) 

This is an attempt to separate vandalism into its 
different types, but what I have set down here is 
not in itself too tight a classification because 

=a 

so~e t)pes of vandalism overlap, one way or another, 
and are found in "at-ying .:erwe"s in anothet" type. 
Cert~in things about each class or each type do 
stand out, and it is important to Our better under­
standing of the whole question that thes~ are clearly 
under~, toad. 

1. MISCHIEF AND PLAY 

A certain amount of vandalism is the result of childish 
play with no destructive intent whatsoever. Children 
do rlany senseless things -- ask any mother of a few 
ch-ildl'en d!)Out thic, Youngsters are not fully developed; 
they are not fully equipped I·:ith the abiiity to reason 
and certi"inly do not all-lays fi9uI"e things out in advance. 
They d'J ilot always conside)" Cd, ~e and effect, and they 
are not always motivated by reason or logic. Nor can 
they be expected to deter::)i ne in advance ttl(! dire con­
sequences of some of their acts. It is not unusual for 
youngsters to cor.mit those very des tt'uct i ve ac ts \"hi ch 
wil, Drevent ther:l later from enjoying the very facilities 
they have destroyed. For instance, it is commonpl ace fa)" 
childre:1 I·,ho love ,'oller skating on city stt"eets to build 
fi)'es on the asphalt I"lhich bUl'n holes in the pavement ar,d 
make it vel"y rough, thus preVf~nting the;>", ft"or.1 later being 
ab; 2 to skate on the very pa'/E!,·.;ent tiJ~y i:ave destroyed. 
V~nd~:is~ of this type, born of c~i~Gish ~ischief 01" play 
(\'Ih~ch a!~e very closely I"elated), ;:~~st be uncerstOOd for 
what it is and treated accordingly. 

" " ........ -

Another rh,lse of '1c1jjdaiis~ bon~ 07 ch;-:G~sh olnj or niischief 
s seei~ in ,-he desin: to shol'; of7', to De 'S:1iill't alcc~;'y" 

which resu~ts in w~itins all sorts 0= ~~i~ss on wllis 0 

~enc~s when unobsc~ved. Girls cortr1:0te :~eir sh3re 0 
!.:'-j;S :y~)e of v~~nCt;·f:;,·",. 
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II And now we come to a phase of this division, childish 
play, which some observers have labeled as malicious 
mischief. r question the use of the word "malicious ll 

in this larel. For instances, consider the boy with a 
new B-B g~n who takes delight in shooting out electric 
light bulbs or, as in another instanc-', the boy who 
brings in wooden fence rails or gates to feed his elec­
tion night celebration bonfire. Realizing that the 
word "malicious" means "~Iith evi1 intent", it is at 
once apparent that-the adjective should not be applied 
to this type of vandal :stic activity. On the other 
hand, if any vandal istic act does deserve the I'lord 
"malicious", if it is done ~Iith hostile or evil intent, 
then of course it should not be included in this classi­
fication; it is not mischief, it is wanton destruction, 
about which we shall write more fully. It must be 
clearly understood, at least from my point of view, 
tht child-ish playaI' childish mischief is something 
quite apar~ from any destructive act which was created 
with the intent of being destructive and of causing 
harm to anyone. 

2. ACCIDENTAL 

Quite a large amount of vandalism is caused by accident, 
and this of course indicates clearly that it WdS unin­
tentional. Two youngsters playfully swinging on a gate 
certainly had no intention of breaking it down. Three 
children playing Indians in a New York tenement built a 
little fire on the stone floor of the cellar and with an 
old rag were trying to make smoke signals. They heard a 
noise, got scared and ran, dropping the rag in their 
haste, wh~ch started a fire wnich almost burned the whole 
tenement down. Sad as this destruction was, it certainly 
was unintc~tio~al. It was an accident and accide1ts can 
happen any~-/here, any time, to anycle. Nothing v~ndalistic 
was dreamed of or intended. Therefore ~ccidental vandalism 
is really not var.dal ism at all. Of course the damage lJlay 
be 1 ittle or it n:ay be a ("tastrophe but it is still not 
a vandalistic act. No am~unt of tr~ining, education, or 
any other Treatment cart eV,::r do away \"ith some ilccidents 
and their someti~es disastro0s results, and as 10ng as 
children are chi1dl'en there \·lill be: tlcciden-::s of this type 
leading to property destructicn. E,en m~rder (killing of 
a Iwman beir.g by Mlotncl' hu.:jc.r. be~lig} ~s r:ot rr~lrcer when 
it is the result of an accident. 

15 



i 
J 

II 

" . 

I . 
i 

1 
.J 

• 

CONCEPT 1\0. 

II and 
XII 

II 
VI II and 
XII 

XII 

3. ADVENTURE 

Here I-Ie consider property damage resulting from the 
normal healthy desire of youth for adventure, excite­
ment, thrills. Any damage that t'esults in this search 
for <xcitement is probably the result of il spur··of-· 
the-moment idea which in itself is quite spontaneous 
certainly and unplanned-for. Such damage is not de­
liberate, and it certainly is not maliLious, with evil 
intent and must be understood in assessing damages and 
punishment. In too many cases this type of vandalism 
is a direct result of uninteresting programs or a bor­
ing, monotonous life so many of our youngsters are forced 
to suffer, especially in areas wher8 there isn't enough 
of the right type of programs to keep the"; in" ;rcsted, 
busy and happy. 

4. IoJANTON 

Here we consider what is probably the worst form of 
vandalism and the t~e least understood. Wanton vandal­
ism is the type that. is unrestrained, uncalled-for I'lith­
out any reason at all, and therefore it perplexes all 
people, including the vandals themselves. Very often 
it is deliberately planned, and when it is allover no 
one including the vitnJ"ls cc:n g';ve you any reason vlhy 
it ever occurred. In the case of ~ beautiful boys club 
in London, "Clublanct", a group of the youngsters gathered 
some tools they needed for breaking into the club c:fter 
hours, forced the duor, broke it open, and then made a 
shambles of their own club, cutting the chairs with razor 
blades, building a fire in one of the rooms, and generally 
doing $50,000 worth of damage. When tne culprits were 
asked why they did it, not one of them could give an 
intelligent reply except to say that "they didn't know, 
it just seemed like fun I'lhile they-ere doing it." Ioianton, 
unrestrained, senseless destruction of property f;w no 
understandable rea:;on vihatsoever. Try as we \-1111, l'le 
cannot find any excuses for this kind of vandalism, and 
I'm afraid \'Ielll have to \'Iait for tile psychologists and 
psychiatrists in due time to figure this one out. 

5. MALICIOUS AND DELIBERATE 

Here is a type of van1ctlism ~hat We can undrrstand, be­
cause the vandals have reaso'ns, real or fancied, for 
des'tt'oying the prOflerty. The destrL.ction is deliberate, 
planned-for, conriderfd in ddvanc~, and it is ~alicious, 
\;:::~; (:v·;~ ~gt;:~r.t'l. It. is :)~rJt C~· :r"~l: ":vct tt .. lt. t'1e 
vandal thinks he nas a grievance, dasires. reve~ge, or 
wishes to hiL out against someone, sone:hing or so~e 
situation. Or it might be born of so~e fear or envy or 
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hate of someone or same thing. In such a spirit 
a youngster set fire to a school that he hated in 
the hope that he wouldn't have to return to his 
classes. In another case some youngsters overturned 
an auto in their slum area and burned it because 
they envied the owner, and in other situations 
rel ig.ious prejudice_ and hate has been the basis for 
the defacement of statues, churches, or synagogues. 
Of COl"~se vie can understand these reasons of hates; 
fear, revenge or envy but certainly cannot condone 
the ~~ndalistic acts . 

6. SIGHTSEERS 

Last we come to the mC'c;t nUmel"OUS of all vandals and 
vandalistic al..ts and (many believe) the worst of them 
all., -- sightseers, travelers, collectors, sourvenir 
hunters c;f ;,11 ages, including juvenile. No monument, 
n0 hero's grave, no park, battlefiela, historic shrine, 
scenic marker, or even road sign is safe from this type 
of vandal. Included among them are individuals from 
all economic backgrounds, the rich as well )S the poor. 
In fact thDs2 1':110 travel a great deal and teach "tany 
more shri nes, monuments and the 1 ike may be \'1orse than 
those who have to stay at home. 

SUf.1f·lARY 

In closing, therefore, it wou1d be well to remember 
b/o words very often associuted \'lith vandalism, the 
words "mal icious" and "del iberate". Before we can 
allow our anger to guide us in meting our puni~hment 
for these vdndals, let us consider the fact ":hat most 
vandalism is entirely accidental through mischief or 
play, that is without any evil intent and I-las not pre­
meditated or planned in advance. Some vandalism was 
sim~ly the result, maybe th~ unfortunate result, of 
a vet'y human and natural de ... ire'tv break \1ith boredom 
and monotony, to find something interesting to do in 
an otherwise drab existence. All this w~ can readily 
understand and evaluate each situation objectively. 

Even malicious and deliberate vandalism, that type 
I'lhich is perpetl'ated PUI'posely v/ith intent to hit 
back and to harm someone or something. a vandalistic 
act which is done in anger for revenge against someone 
or some situation which the vandal hates, fears, or 
envies, this also can be understood for what it is 
and evaluated accOl'ding1y. But wanton, scnst'less vandalism 
without any teason, ttlat's something else again. As 
yet this kind of vandalism is a locked problem for 
which we still seek the key. 
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Everyone of these suggesti ons ~Ii 11 help reduce 
vandalism to some more or less limited extent, 
some more than others, but all of it put together 
won't wipe out the problem. Vandalism will crop 
up here and there in the most unexpected places 
for the most unexpected reasons, and sr~etimes, 
very often for no reason at all, none that you can 
put your finger on. It's the wise and experienced 
\'lay to keep trying, to keep everlastingly at it 
along practical common-sense lines. Remember, grow­
i ng boys need growi n9 1 (~aders . 

Defining Vandalism: 

'I , 
~ 

I. 1 
I 
i 
; 
j 
1 

j • 

An interesting differencf between juvenile delinquency I 
on the one hand and vandalism on the other lies i!1""the 
fact that in delinquency the culprit generally receives 
sow~ return for his illegal act, some benefit. If he 
steals a car or anything else, at least he has gained 
sumething for the time being, but in vandalism the 
outstanding and interesting fact is that nobody gains 
anything, not even the vandal. ~t is entirely point-
less, senseless and wanton destruction which d~es no-
body any good. 

Vandalism hijS been defined in so~e quarters as the 
"mal icious, del iberate and \'.Janton destruction of 
property," but I \oJant to add that not all vandaHsm 
is malicious (l'/ith evil intent) or deliberate (planned 
for, considered). 

CAUSES (16) 

The problem is that most of the millions who have 
lately discovered the lure of the outdoors are not back­
~ack campers but automobile campers. They come to the 
parks in trailers and truck campers, and they require 
parking srace, shopping faeil ities, e1 ectricity, I'later 
and policing. 

The result hds been to turn the parks into cities 
rather than c~mps-worse, into stums, where congestion, 
dirt, noise and crowding match the worst of the city. 
Although the National Park System has grown from 16 parks 
and ?2 national ~nnuments in 1916, when it was established 
hy Congress, to :::'J p(lI'~'s and 237 arCilS, suc.h as nation:Jl 
seJ<.h"Tf'S. l'(l(l'(,,:1:1'~ ;."C';l~., :.?ilt:1 l fi(jlL:, ;H,d :ne:,:~t'idls, 
it has stil1 ta1il~r· bei1ind tne tiei"dnd. 
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George B. Hartzog, Jr., director of the National 
Park Service, notes that when the park system was esta­
blished an average wage was $708 a year and few working­
men received paid vacations. Most people didn't travel, 
nor could they afford the high-priced equipment nOl'I 
clogging the roads. 

By 1969 the average income was $8,017 a year, with 
the fi ve-day I'/eek standa rd, and with nearly everybody, 
offi e.e 01' factory ~/orker, gett ins a two-week vaca ti on 
after five years-a very large numbel' !Jetting three weeks 
after 15 years. Many people get four weeks vacation 
after 15 or more years. 

Visits to the netional parks anu monuments rose 
right a10119 11ith this inCl'ec:.sed leisun:~ ti:ne. Supel'­
hig!1l'lays and faster cars enabled tourists to reach 
almost any park in the country in a few days In 1958 
there were 65,700,000 visits to the country's national 
parks. In 1969 this had grown to 197,000,000 visitor 
days (40,000,000 to the parks and 157,000,000 to 
national forests), From 1960 to 1968 the po~uldtion 
increased by 9.4 percent, but visits to the parks in­
creased by 9C percen-;;. They are still increasing at thE' 
rate Df 7 percent a year. 

The resultant crush not o~ly made cijmping in th~ 
na ti ona 1 pa rks and fores ts unp 1 ea S?.,t ;'i1t brought SO!!le 
l'eal problems. Traffic jams on the r0.~ds have ccused 
backups lasting five how's. Higll\'lay 441, \,hich crosses 
the Great Smoky Nountain r~ational Park, has had 20 miles 
0f stalled traffic on a summer weekend. 

Campsites are bei:lg pounded into desert by tires 
and feet. The smoke of cookina fires has created a 
smog condition like an industr1al t0wn's. Yosemite has 
already had its inversions, when s~o~ was so bad thdt 
climbers at Glacicl' Point 7,200 feet high, could n'Jt 
see the valley bclo\'l them. 

EFFECTS 

Selvage fad 1 ities ill'(~ overtaxed) and at Y:.-semite 
raw ~ewage has been nOUf8d into the Merce1 River. 
Vandalism grows - trees have heen nasked and damaged, 
·siSlns knocked---;;-')Wr.) bencr:es :1. stroyed, doors of service 
buildings ripped from tneir hinges, canpfires gone out 
of control. 
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Even crime has become a problem, rlslng 67.6 
percent in the parks in 1968, as compared with 16 
percent for the country as a v/ho 1 e. The Yosemi te 
Range~s find themselves serving as police instead 
of naturalists, and they resent it. While vandalism 
and pilfering are common, other crimes range from 
felony anc! assa4J.t through sex offenses and ff.Jrder. 
Juvenile delinquency is a majbr problem, with Rangers 
at Yosemite being forced to train as riot squads to 
break up mobs of destructive teen-agers. Liquor is 
another problem, a.nd the Rangers spelld a lot of tirr.e 
contiscating beer and hard liquor, \'Ihich by Labor 
Day fills an empty room to the ceiling in park 
headqual'ters. 

The new-st form ..If var:dal ism util hes a spray 
can of paint, rather than a knife, to apply names 
or graffiti to rocks, \/alls and tl'ees. The Rangel's 
have been dbl e to catch few of thes,' arti sts. 

Yosemite is our most popular park and the most 
crowded, with 2,500,000 visito\'!:, iii 1970. While the 
park itself is large, covering 1,200 square miles, 
the great influx is into the seven-square-mile Yosemite 
Valley, vll,ere some of the country's Most breathtaking 
scenel'y ; s concentrated. 

"\ ." 

As early as 1963 the Curry Compdny, which opel"ates 
the hotels, campgrounds and other concessions in Yosemite, 
was advising resetvations . year ahead. The prospect 
today is closer to five years ahead, which gets to be a 
little ridiculous. 

From the concessionaire'~ standpoint, che increasing 
crowds have merely cre~ted a kind of mixed bonanza. The 
small va11ey is now crowded \'1ith nine grocery stores, 
s( 'en gas stations, three s\'lim'11ing pools, a coin-operated 
laundry, a barb('r shop, a stable for 300 dding animals, 
several bars, dnd at least 4,500 hotel rooms, plus cdbins, 
tents and several huge campgrounds. But match a total of 
5,148 sleening accommodations, or "oi11o\"/s," as they are 
called, against 70,000 visitors on a holiday weekend, and 
you have chaos. 

REfERRAL (i 8) 

Youngsters wh() havl: committed S,}me vandalistic act 
fror; Vel"y sl i~;h'l. ~.o ~r," ;:ost s(:r1c,;:, shr)Jld he ,"e"el"reC 
to 0'~:: rot" ;"CH'\(' ~f r t~~t .. -:-t_ i 1 ),,': :'~ .. ; [i::::" ~>" ~l'".~; "):)~':"I t'1C ~"./~)0 
ana s!::'1er:ty of the act. Nat~i'z:li'y, the :'irs1: aries snou1d 
know abou~ the youngster's misbehavior are the parents, 
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and as much as possible must be done through them 
for the correction of the child. Then again you may 
have to refer the boyar girl to some social agency, 
public 0~ private, for specialized help, examination 
cr tr'eatment. Or if necessary to the 'local Juvenile 
Aid Bureau or othpr police juvenile organization or 
officer. If the vafida1istic act SUggl~ts it, the 
police might have to be contacted or maybe, as a last 
resort, the Juvenile Court itself. In determining 
which type of referral is needed in each rase, the 
different types of vandalism should be kept clearly 
in mind, as each sugge5~s the kind of treatment needed. 

Restitution: A P~rt of the Battle (25) 

About two-thirds of the districts responding to 
the Education U.S.A. survey reported they take civil 
ac·.ion against pupTfs (or parents) l'/hen vandalism 
guilt is established. This at first is usually a re­
quest for the parent to pay the damages or a portion 
of them (some states have a limi~). If the request 
is ignored, action is taken in small claims or superior 
court. 

However, school officials say the amounts recovered 
are "l.:irl"imal," "ciihdPPtlinting" ur "very 101'1." A number 
of thp1n complained that they get little cooperation fl"or,1 
the ccurts. Nany children involved in vandalism come 
from poor homes where deprivation exists and restitution 
is impossible~ Other deviant children often hold financial 
responsi:-dlity lal'/s as a cluu over the heads of their 
parents. 

Though they do not have hiG~ hopes that vigorous 
attempts at restitution will have any dramatic effect 
on curbin~ vandalism, many school officials are making 
such programs a part of their ovc)'all battle against 
vandalism. Evidence can be found in the B~ltimore report 
I"hich shol'lS that the: average collected in restitution 
on a per-pupil basis rose steadily from 1966 to 1969. 

In the 1966-67 renort, for exa~p~e, the g10~S per­
pupil loss for th0 39 reporting districts was Sl.20 and 
restitution averaged 7 cents, an average net less of $1.13. 
In 1967-68, gross loss was Sl.B7 with restitution increas­
ing to 18 cents, a Get loss of 51.69. In 196B-69, gross 
loss was S1.91 witn restitution up to 28 cents, d net 
loss 0f Sl.E3. 
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Los Angeles ;s among the districts vigorously 
pursuing restitution. It told Education U.S.A. it 
was pressing a policy of taKing parents to court to 
pay for damages caused by their children. In November 
1970, suits against parents had passed the $100,000 
mark. Damage awards had reached the $17,592 mark. 
t~an.>' of the cases were listed41S "pending." Los Angples 
also reported that the district had won 49 of 50 cases 
filed in 1969. The district tldd recol';red 521,203 in 
direct collection efforts in 1969-70. A district re~ 
port notes that letters are sent to parents demanding 
payment if the damage is over 520. As many as five 
letters are sent before court action is initiated. 

A n~mber of districts m~ke students work off 
thei)" debts for vandalism darllage. Ok1ahc.na Cty 
follo~/s this .policy. It also may notify parents that 
the student's report card \'Jill be 1'I;thheld I.ntil dam­
ages are paid or a student work a~reement is arrived 
at. Bud Tatum, director of the Oklahoma City schools' 
security department, said the I-Iork system is generally 
for students whOSe flarents can't afford to pay fO)· 
damages. The student can work off the debt at $1.75 
to S2 an hour, performing gardening and other tasks. 

"Sometimes, where painting is involved, the district 
may furnish the paint," said Tatur.1. "But \'/e make the 
child do the p(linting, to cover Uj' whatever he's I'witten 
on the 1'1 a 1 1 . The approach depends on the circumstances." 

In the past few ye(lrs, school vandalism and violence, 
once the marks of a fe\'( destructive "bad boys" and "psy­
chotics," have taken on the magnitude of a national 
dilemma. Educators are asking flerplexing questions as 
the~ tally up the costs--an estimated $200 million an­
nually for vandalism alone: 

Total Cost of Vandalitm: An Uncertainty (25) 

Although it has been ('stir.1ated thJt national losses 
from school vandalism, window breakage, theft and arson 
run to $200 ~111ion annually, there is no accurate tally 
sheet. For there is no national re;Jository l'/hete such 
losses are recorded. ~or, e1parently, do ~ost states 
keep any kind of definitive ,"ecords. 

HOl'lever, occasional surveys have been noade by 
V<1ricIL;S schr.·a1 c!h~:r-iLts in e!i ,1:t.~"·;)t. to r;r:ri,int 
tnt.: ii,;lgll i tude of -:.r.t.: j uSSE::5. 7h:: :.es;:: 0 f tL(:se is a 
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VII much quoted survey which has been conducted by the 
Baltimore, Maryland, puhlic scho~ls since 1964. It 
is called the Vandiuism Study of Selected Great Cities 
dnd 11,aryland Counti8s. 

The Baltimore report shows that total losses for 
"miscellaneous vandalism, arson, 1arcency and window 
breakage" fOr 3£t cities and 14 Maryland count) dis­
tricts for 1968-69 wera $13,646,170. Tne ci~ie3 ac­
counted for 512,724,928 of that amount. In the 1967-68 
Baltimo~e report the cities had reported losses of 
$11,918,603. The counties were not included in that 
report. 

The 39 cities included in the Baltimore study 
read like a :'011 .:a11 of !.he nation's urban school 
districts, but they still represent only a fraction 
of the total srhool enrollment. Chicago, for eXdmp1e, 
\'las not included. And Chicilgo's losses ;01' burglary. 
theft, fires and window b-eakage in 1969 were reported 
at over $2 mil: ion. This was an increaSE of 7~ from 
the prpvious year, which \'las an increase of 60': from 
1967. 

Among the cities not included in the Baltimore 
report were some responding to the [ducati(JD 112~ 
survey: 

. Phi1adelphia--a 52.5 million loss in 196). 

Minneapolis--a S60~000 loss in 196q and a 
$100,000 loss in 1968. 

About 60~ of the school offic'dls dnswerin~ the 
Education U.S.A. survey said vandalism had increased 
in their schools. Even those t'eporting no increase 
pointe~ out that costs for security and for rep1dcing 
buildings j equipr.;ent, \·!indows, mater''lls and supplies 
were steadily going up. 

EVerett S. Dean, business manager of thp. Toledo, 
Ohio, schools, said: "The nel-/ Lexan plastic w;ndol1 
material. although it is reducins window breakage, 
keens replacement costs up because it costs three times 
(others have reported six times) tnat of normal glass. 
However, as more and ~ore win~ows are replaced with 
this material, costs should go dovm." 
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Another point on the reporting of losses was 
revealed by the Education U.S.A. survey. Nearly all 
districts responding reported they do not keep sepa­
rate records Ort losses due to carelessness or mischief 
such as defacing of walls, books and desks. Several 
district~, for example, estimated that about 50% of 
the repair cost for instructional equipment is due to 
misuse of the equipment. This kind of schnol-hour 
vandalism, said one official, is due to pour adminis­
tration. "Many schools have no var"al isrr dl.1ring school 
hours,1I he said, IIbecause the principal or headmaster 
is very serious about it.11 

A Different L00k at Loss Totals 

The big city districts such as New York, Los Ange~es, 
Chicago and Philadelphia make nationwide he~dlir~s when 
reporting vandalism losses. The gross totals often run 
into several million dollars annually. But on a per­
pupil basis, these cities are usually down on the list. 

This is graphically illustrated by the> following 
partiai summary of per-pupil costs of vandal ism i.n the 
1968-69 Baltimore repor~: 

Cost Restitutior Net Cost 
per per per 

City Pupil Pupil Pupil 

Boston $4.88 $ ,02 54.86 
Cleveland 4.56 .10 4.46 
St. L::l':is 4.59 .16 4.43 
Ba 1 tin:0re 3.77 .04 3.73 
Cincinnati 3.73 .05 3.68 
Ne\lark 3.80 .13 3.67 
Milwaukee 4.31 .94 3.37 
Louisville 3.08 .01 3.07 
New York 2.86 2.86 
.Dett"oi t 2.86 .12 2.74 
t~inneapol is 2.21 2.21 
Syracuse 2.47 .26 2.21 
Los Angeles 2.31 .28 2.03 

It should also be stressed that per-pupil losses 
ri se and fa 11. They often depend on a school fi \"e, pcr-
ha~s caused by arson or a riot. TanrJ, Florida, for 
'jn:itlncQ, 'i,'tl;cri ~c j the 1:!t7·-C:,~ [;.;:ti'··c~"e rltpor·t hith a 
net per-pupil loss of 56.72, recortee a net per-pupil 
loss of only 30 cents the year before. The jump was due-
to a massive increoc;e in fire losses. Ir. othel' \'lords, 
the unenviable posi[ion of being high on the 1ist 0 cost 
per-pup;l may depend 0n l~ck as ffiucn as on security measures. 
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VII Loss Figures Grossly Understated? 

Bernard Greenberg, researcher on vandali~m at 
Stanford Research Institute (SRI), Menlo Park, Calif., 
thinks an estimate by the National Education Associa­
tion of $200 million in annual losses is "grossly 
understated." Greenberg recently completed an SRI­
sponsored report on School Vandalism: A National 
Dilemma. He included in his research the Baltimore 
report (of 1966-67) plus a survey of 265 California 
school districts. The survey, which produced 119 
responses, representing about half of California's 
school attendance, was conducted bv the California 
ASSOc1c.:tion of School Business Official s. Total losses 
for the years 19P5 throug. 1968 were listed at $6.7 
million, and the districts paid $5.2 million in in­
sura~ce premiums. The amount recovered from insurance 
was $3.7 milliclll--for a loss of 7m; to t'le districts. 

In commenting on losses from burglary (called 
larceny in the Baltimore report), arson C1nd property 
damage (malicious mischief), Greenjerg said " ... the 
cost figure is grossly understated because it does not 
include in all instances losses attributable to burglary, 
theft and property damage repaired by resident mainten­
ance staffs. Nor does the cost figurp take into account 
costs to equip and maintain secuY"ity forces and lml en­
forcGdent costs to patrol and respond to calls reporting 
incidents. Many school distrirts carry theft insurance. 
but the costs are exceedingly hig~. Where data on se­
lected school districts' theft losses are available, 
the dollar amounts are significantly high." 

Greenberg's point was made in another way by Hugh 
r'1cLaren Jr. > executive directol" of NeVI York City's Office 
of Sch:ol Buildings, in a I'cport on the city's losses. 
Noting the 1969 loss was $2,266,025 from vandalism­
related causes, he pointed out that tnis did not include 
defaced walls and desks, broken furniture and fixtures. 
He said the actual damage is much higher, adding: "If 
the cost of education lost by children due to stolen 
equipment, defacements and other damage were to be in­
cluded, the total would be three times the amount quoted 
in the report." 

Losses Are More Than Dollars 

As noted bv McLaren, educational 
be c~nsidered. 'So Must the los~es to 
schools are brought to their knees by 
against their walls. 
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The point on losses to pupils was poignantly 
made in t~arch 1970 by Principal Stewart Henley, on 
surveying the damage and equipment losses to his 
"beautifu'! n(;:I1" Seaton Elementary School in \~ashington, 
D. C. 

"You're losing record players, you're losing 
television sets. And they can't be replaced fast 
enough. You come in and you have something pldnned; 
and then you have to get things cleaned up and make 
the reports and the inventory .... When it happens 
day a fter day, it gets on your nerves." 

Other school offi, ials have pictured the losses 
in other \'Jayr: 

A $60,000 loss in broken windows could pay 
for eight reading specialists or feed 133 
chlldren breakfast for a year. 

A $500,000 loss could finance 10 community 
schools r other beneficial sch-·)l programs. 

Vandalism endangers both student and teacher 
morale, engenders an atmo~phere of suspicion, 
leads to strained relationships and causes 
undue emphasis on repressive measures. 

THE INSURANCE PROBLEM (25) 

"A steel vault encased in concrete at the bottom 
of the bay" is about the only thillg schools can insure 
against fil'e. This lament by Superintendent .Joseph F. 
Zach of Asbul'Y Park, Nel·J Jersey, in an article on the 
"insurance problem," is an overstater.1ent. But it's the 
ki nd of 1 ament bei ng heard \'Jith i ncreas i ng frequency. 

~lany school administrators point out that only a 
few years ago schools were wooed by the insurancE industry 
as "sood ri sks." Now th; s has changed. And school di s­
tdcts all over the country are reporting difficulLy in 
obtaining insurance. Half the districts answering Lhe 
Education U.S.A. survey said r~te~ have increased. Many 
are either paying higher prcmium~, higher deductiblcs or, 
;n all too many instances, hdvinD policies cancelied or 
flatly I'ejected . 

Abo:Jt half thO'Sf' l'esDondlnq to lhe Edi.l:,1tiN. U.SJ· .. 
survey reported an ;t.u0iJSe in ratE:<., aftllo'u-g-n--lt;ey'-twd' 
no increase in vandalism. The others, including several 
self-insured big city districts, reported they \."el'e victims 
of in'Ci"eased theft, vandalism and violence. 
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Insurance officials say it is this increase in 
theft, vandalism and violence, often leading to arson, 
that has caused the increase in rates, deductibles, 
cancellations and outright refusals of insurance. 
Frank G. Harrington, senior vice president of Insurance 
Company of Norttt America, explained the reason for the 
cutback of insurance to school s: "Today our product 
is in greater demand than ever before and yet because 
of the very thrust of economic and social ci:c:Jr.1stances 
\',e have been forced to cut back on its availability. 
As dema,~ has .increased, the sUPPlY of protection has 
decrease~ For the principlp of insurance cannot be 
made to worfprofitably in ~n age of crisis. It can 
only work where criminal acts are exceptic~s, where 
vandalism and arson are rafe occurrences, where honf'c;ty 
and self-discipline replace permissiveness, where 
accidents are accidental and where inflation at most 
is mild. 

"Because \'1e have not yet found a way to make our 
product available iI', sufficient quantity to various 
memG~rs of the public, we are .... an embattled and be­
leaguered industr~'. We are criticized widely--by 
public officials, the press and the public. Our public 
opinion surveys, conducted to help us with a critical 
sense of self-awarenc,ss and to illuminate both problems 
and opportunities, confirm that we must do a better job 
of both service and communication to enhctnce Ol'\' repu­
tation." However, many school officials do not buy 
the explanation of an industry going broke. They say 
"no f;:.cts ar.d figures have been presented." They claim 
lithe insurance industry is running scared." But the 
industry counters: "How do you ri.tte a social risk?" 

Help on the Way? 

If insurance companies can't handle the growing 
cost of theft, vandalism, arson and violence. who can? 
The answer to many school officials is federal or state 
intel'vention, an idea the inSLJ1'anCe industry dislikes. 
In the past few years, SOr.1e states and the federal govern­
ment have Dassed 1 (11<'5 0'( ado:Jted 111 ans \'I11ich can hel p many 
beleaguered school districts. Major i.t~ong these is the 
fedel'allv backed Frlir Access to InstJrance Keouin.:r:i:nts 
(FAIR) plan. The ;11<:r., under l:.h{, ,'itecticn of tne Depart­
ment of Housing and ilrban Cevelop~ent (HUJ), provides aid 
in obtaining "essential pl"Operty insurance" in high-risk 
areas. 71':1s, accord~r9 to K!;, pl'c'r,;:ics ~Gr "1JlsU'tdr.ce 
aga~:-.s·i: rl-i t;.,:t :cs:~ ~.(. :,rr.:-·(:r:v c~s I:e:·'rcc .. ..;~c ~i:'~itc~d ir, 
5tanaarG f !~e po~i~~e~ 6~na ~~ (1) ext0~CGa crverage, and 
(2) vanaa ~ 51;; and ;::.'t 1 ic ious I:;iscniei' endotsemeni:s thel'eon, 
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as approved by the state insurance authority.1I To 
qualify for insurance aid under the FAIR plan, the 
state must participate. HUD lists 26 states, the 
District of Columbia and Puerto Rico as partic~pants. 
Information about the plan can be obtai:Jui from HUD 
regional offices located in New York, Philadelphia, 
Atlanta, Chicago, Fort Worth, San Francisco, Seattle, 
Los Angeles and San Juan, Puerto Rico . 

In addition to the FAIR plan, the HUD Act of 1970 
says the federal government may enter directly into the 
business of selling crime insurance as of August 1, 1971, 
in states w~ere no such insurance is now available. 

A number of states are also moving in the direc-
t; on of eas i reg th" i nSU1'ance prub 1 em. New Jersey recent­
ly passed a 1 a\,1 pel'mitting increased rates, which made 
it rossible for .nany districts to purchase 'insurance. 
Formerly they had o(?pn deni ed insurance LJecause of 10\'1 
rates. T\'ielve states also have "open competition" la\,ls 
which allow rate hikes subject to later investigation. 
However, it has been noted that in Florida ratrs have 
been constantly going up under such a law. Some states 
have also passed laws permitting school disU"icts to 
become self-insured. And many big city districts, 
such as Los Angeles, New York, Chicago and others, are 
largely self-insured. 

Explusion, Student Discipline and Vandalism (25) 

Is expUlsion, in-scfiool detention, spanking o~ 
tougher discipline the answer--or one of the ans~ers--
to increasing vandalism and violence? In the heat of 
anger, frustration, the shock of pa'ticularly destructive 
or violent incidents, these are oftc, pronosed as the 
f;l"st '.,olutions." Parents and mar., school officials 
ca 11 for a II crac kdm'/li" on "ma 1 cont(>'nt', and hoodl ums" 
and the firing of any school person I'lho can't control them. 

Disciplinary measures, hm'lever, G'ly be 1110re of an 
excessive in venting frustration than a realistic solution. 
ExpulSion causes a i'eal diieiTi;,la in n;any school districts 
and results in many of tre so-called "outsicers" causing 
~roblems. Yet thrr~ is debate on the issue. 

Some principals feel th~t short-ter~ eXDulsion-­
several days--is ~vGidin~ the issue. ~his p6in~ was 
~ade t.y t~e 'i~W y(.~~. H~J~ SC~G0~ rr:r:~~~l~ Ass(.c~ation, 
\·.rhicfl s."~ld ~n(~t ~H":; Y{;i'''r-'s ~:·..,.(';:-t(:r·~l t.=:O'j',L.i:;:or, ;o~icy 
only Dr~efly intel'r,J;1tec SC'I~le 5~ucer.ts i:"J~ the~l" mischief 
making and destruction. An association sDokes~an 
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X said in 1969, when the district's security guard 
program was bei ng pt'oposed, tha tit" ... does not 
provide for any real method for educating the hos­
tile, the arrogant and the cl'iminal." 

On the same s'Jbject, another Ne\" ¥ork rity 
educator said 80~ of the problem could be stopped 
if the schools could be freed of 4,000 to 5,000 
students who are causing difficulties. Anoth~r 
critic declared: "¥ou have kids in schools \',ho 
are guilty of assault, arson, rape and dope pushing. 
They are suspended and back in school in one day." 
He added that for some reason many city and other 
officials feel the schouls can handle them, although 
the jails and other social agencies can't. Someone 
has to realize that "some kids are not educable," 
he said. 

The Syracuse survey noted that a~l the high 
schools it studied "retain the age-old power and 
practice of suspension and e>:pulsion." It pointed 
out that "ovet(.rovlding" has been usee! as an excuse 
for dismissal--in many cases, without the benefit 
of due process. 

"The dilemmas a\'e real ," ~aid the repol't. "A 
few disruptive students can make it quite impossible 
fot' the majority in the school community to carryon 
normal educational functions. On the other hand, 
throwing disruptive students 0ut of school is likely 
to increase delinquent behavior in the ,.,ider community 
and to produce a nuel eus of very rea"' 'outside agitatOl's' 
I"ho return to t' e school building or its periphery for 
purposes of further disruption." 

San Francisco's James J. Hamrock also stressed the 
suspension problePl in his testinlony to the California 
eommi~tee probina ~ttacks on teachers. Suspension, he 
said, seems to cre,~te (j)-ifter::; fro~; scncol to school. 
He noted that in 1963-64 San Francisco nad 5,800 students 
on suspension. This figure wenT up tc ~~,288 in 1969-70. 

The Senate Subcommittee on Juvenil~ Delinquency 
claimed in its 1970 report that many schools encourage 
unruly students by taking the wrong action first. The 
minimum step is ;:'0 remove the, the sub:o;;;mittee said. 
"Then, the next st(n is to tl-edt the~'. \I The Syracuse 
survey also stress~d that disr~p;:.ive ~~~~~rQn should be 
tre;.tect, rdthcr t~'3r Ci;ci~~~!~~~ :t £~:j t~.{J ~rlctic~ 
of requirirg Susr;e~ie(, ~}r ex:~:led ~u)~1s to bring a 
parent or other adJlt to sCh001 with tn2~ In order to be 
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reinstated "can bl"utalize the troubled and trouble­
some youngster even further by involving punishment­
prone parents in the disciplinary process.': 

Detention, such as forced study halls, dark closets 
or a prison-like atmosphere, while providing a "custodial 
function,1I probably does no more good than prison for 
criminals. The rate of recidivism is high in both cases. 
Rather, the report stressed, the answer migh~ lie in 
attempting the more expensive and more difficult humane 
approach of the IIpositive influence of able guidance 
counselors or supervisory personnel \-,ho take the time 
and trouble to work with a distrubed youngster." 

The social costs of IIdetention psychologyll are 
inordinately great~r than those of lIintelligent, psy­
chological rehabilitation,1I the report said. But too 
few schools understand this reality and fewer have tl'ied 
a mor2 positive approach. liThe most exe~p'ary practices 
we have observed in a number of urban settings have in­
volved special schools for the 'unruly,'" the report said. 
"The·e are usually designed to be short-run, s:::cializing 
agencies (often with non-schuol environment) in which in­
tensive efforts are made to 'get through' to the student, 
to discern the nature of his problem and to help him in 
a personal \'1ay back to the heightened sor.ial ized rnotiva­
tions. An example of this type of public institution is 
the '600' schools in fkw YOl'k City. Pri 'ate examples in 
New York state would be Childl'en's Village in Westchestel' 
County or St. Chriscopher's School at Dobbs Fel'ry. Un­
fortur.'ltely, sllch al'rancements dre l'are. Far more common 
are practices symbolized ... by an old aru:! decaying high 
school in the East where students in detention spend their 
time copying the Bill of Rights over and over again." 

Of course, there are .numerous other examples of 
schools attempting to deal with troubled and troublesone 
youngsters in a positive way. California requires that 
all districts provide continLLiltion high schools. Students 
in these school s are usua'lly the dropouts, the "turned 
off," the troubl ed and the tro,lbl esome. In an attempt to 
prevent these schools from being primarily c~stodial in­
stitutions, many of the bettel' ones try to provide i n­
dividualized programs for their students, who often have 
jobs and attend school only part t"~e. SaG Francisco's 
Opportunity High School has received glowing praise from 
some of its students. They ul'ged the school boa rd to 
approve anotnerl ike it. Sa i done 5 tucer.~: "It I S red lly 
~athe-::'i, :hat then: are a let c-;' f:~":~ \·;,jikbg tne st~'t:(~: 
witn riO s~no'Ji ~o go t.\.:, ana C\'t;fl l~r;1.:~ it:, h~):~t(~ tv go to, 
and some are selling Gepe. O~portunity High provides 
part of the answer." 
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x There is no evidence to slIOl'/ that a "crackdown" 
in discipline, spanking, suspension or expulsion does 
much more than intensify the problem in many cases 
and in too many school districts. TherE' have be;,;n no 
concrete, positive results even in cities wnich have 
laws punishing parents for the acts of their delinquent 
chil dren. 

CURFE\~S: VnUABLE OR WORTHLESS (18) 

THE PROBLEr~ 

With vandalism and juvp~ile delinquency on the 
continuous increase, and in the belief that children 
on the loose out at night at all hours are one of 
the causative fac~ors in this regard, city officials 
have re r ently been taking another look at ~he value 
and effectiveness of curfew laws. It is felt that if 
these youngsters can be kept at home after dark where 
they belong they will have less chance of gettin:: into 
trouble and of making trouble for othel'S. 

Curfel'/s in general are as old as histOl'Y. Origir 11y 
a curfew was a signal, usually the tolling of a bell at 
a fixed houl', requiring the inhabitants ot a cOlliinunit.y 
to put (~t their lights and fil'es and go to bed. This 
was an enfol'ced regul ation duri ng the Hidcll e Ages in 
Europe and originated as a preca~cinn against fire. 
Through the centuries the curfew still survives in various 
parts of the world and for various purposes. In th~ 
United States it has been a means of announcing tre late­
ness of the hour, a warning to minors to go indoors or as 
a police measure against the nocturnal continuance of 
drinking at bars, congregating at places of entertainment 
or, duri~g wartime, as a means of conserving coal I oil, 
and other matetials net.:essal'Y to war Dr' as a precaution 
against air raids. The curfew might a:so be used to 
clear the streets as a protection against sabotage and 
underground activities and for various other reasons, 
social, military and domestic. 

Today a curfew ordinance generally is a local law 
rn-~ing it unla\oJful fa)' a child under c! cettain age to 
remain on the streets or in designatea forbidden places 
between certain hours at night and in the morning. 

T'le values anj r:::enl~~'i11 effEctiVt:n~'~~; Of curiel-: 1.'1\% 
in corabdttina delinq~ency or :n r0du,:HiS vanCdiisrl l,ilve 

been dis.:ussed in this countr~1 all tile \'I:Jy back into the 
early 1800s and is just as unsettled a question today 
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X as it was 100 years ago. Many hundreds of cities, 
towns, counties, and larger areas have placed curfews 
on the lawbooks and almost as many have given them 
up as useless 0r not worth enforcing or impossible 
to enfolee. Yet some police officers today claim that 
they really are a help in accomplishing the purposes 
for which they were cl'eated. 

Some officials consider curfews appropriate for 
keeping children at home nights, I'Jhile la~lyers debate 
their constitutionality. Some policemen look to the 
curfeI'J as a legal safeguard for questioning juveniles 
I'Jho may be loitering or wandering the streets after 
dark while many others d;test the curfew as a nursemaid's 
job and claim it is l'Jithout value. 

Mrs. John D. Tl'lOnsend, writi ng in liThe North 
Ameri can Revi e\~" on the va 1 ues of "Curfew for City 
Chil dren,:' December, 1896 ~ eomrnents tha t liThe curfe\~ 
ordinance places responsibility I'lhere it belongs, on 
the parents. II But \'Iinfred Buck in an article of re­
buttal in the s'me magazine in 1897, ai:31yzing the values 
of curfelvs, declares that "I cannot believe that if t.he 
curfew I'lere enforced it woul d 1 essen the crime among 
children. No law can keep them at home and a curfew 
would be just another l?w for thme to exercise their 
ingenuity in break1iiU." 

In December, 1943, Kathryn H. l.Jelch, of the then 
Social Service Division of the Children's Bureau in 
Hashingt.on, D.C., in her article "The Ct.:'few -- Is It 
a Desirable Heasure?" lists many reasons why the cur­
fel'l I'li11 NOT prellent undesirable activities by children, 
but "may even promote them in some instances.1i 

TYPICAL CURFEH ORDINANCES 

Curfe~ ordinance from the state of Arizona 

RELATING TO JUVENILES: PROVIDING P, ClJRFE~J: 
PROHIBITING LOITERING, AND PRESCRIBING DUTY 
OF PARENT OR GUARDIAN 

BE IT ENACTED BY THE LEGISLATURE OF THE STATE OF ARIZONA: 

Section 1. DEFINITIONS. In this Act, unless the context 
otherl'Jise requires: 

ilL ;vinr) quartecs" includes the "OJ:': (UstO!~clri1y 
usee for slQepi~G dGd :n0 ho~se, a~3rtme~t, dor­
mitory, flat, and the irr,illed1ate ~H'emises sun'ound­
ing such place . 

"Juvenil c" mea ns a person under t'ie aGp. of ei gh teen 
years. 
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Section 2. CURFEW ESTABLISHED. It is unlawful for 
a juvenile to be abse~t from his living quarters 
between the hours of 11:00 p.m. and 4:00 a.m., but 
such juvenile may be absent from his living quarters 
until the hour of twelve midnight on Friday and Satur­
day eveni~ys, and on the evening immediately preceding 
any legal holiday. 

Section 3. EXCEPTIONS. The provlslons of Section 2 
shall not apply to a juvenile who: 

Is going to or returning from officially 
recognized or approved educational or 
vocational classes; 

Is accompanied by his parent, guardian, 
teacher, or other adult having his care, 
custody or supervision; 

If married; 

Has permission to be absent from his living 
quarters, which permission has been granted 
by his parent, guardian, 01' othel' adul t au­
thorized to grant such permission. 

Section 4. LOITERING PROHIBITED. (a) r~ is unlawful 
for a juvenile to loiter betl'leen the hours of 10:00 p.m. 
and 5:00 a.m. in a public street, highway, road, alley, 
park, ~layground building, or other public places, or 
in or about a place of entertainment; vacant lot, or 
other unsupervised place. 

(b) The provisions of this section shall no~ apply to 
a juvenile who is married, nor w~en he ,~ on an 
emergency errand, or is accompall1ed .by h~s parent, 
guardian, or other adult person havlng hlS care, 
custody or supervision. 

Section 5. DUTY OF PARENT OR GUARDIAN. It is unlaWful 
for.n parent or guardian of a juvenile to permit such 
juvenile to loiter between the hours of 10:QO p.m. ~nd 
5:00 a.m. in a public street, high\\·'.y, road, alley, 
park, playground, bUilding, or other' pub'lic places, or 
in or about a place of entertainment, vacant lot, or 
other unsupervised place, unless such juvenile is on an 
emet'gency errand, is ac<:or:1panieG ~j his n;:,:rent (l!" 9t1dl'dian, 
or otr.er adult person having hi~ car~, custO~y, 01' supel'­
vision. 
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Section 6. PENALTIES. (a) A juvenile who violates 
any provisions of sections 2 and 4 of this Act, is 
guilty of a misdemeanor and proceedings shall be taken 
against him as provided by article 1, chapter 4G, 
Arizona Code of 1939. 

(b) A pt'!rson other than a juvenile I'>'ho vioiates any 
provision of section 5 of this Act, shalf upon 
convic..:;on for the first offense be punished by 
a fine of not 1 ass than ten or mar,e than twenty­
five dollars, imprisonment for not less ~han 
five nor more than ten days, or by both such 
fine and imprisonment. For any subsequent con­
vict:on within a period of six consecutive months 
he shall be pu,"; shed by a fine of not 1 es.s than 
twenty-five not' more than one hundred dollars, 
imprisonment for not less than ten or mo~e than 
twenty days, or by both such fine and imprisonment. 

Section 7. EMERG[NCY. To preserve the public peace, 
health and safety it is necessc1I'y that this Act' ecome 
immediately operative. It is therefore declared to be 
an emergency measure, to take effect as provi ded by 1 al'>'. 

And here fall OWS the PHILADELPHIA curfew ordinance of 
1959. Note particularly that this Philadelphia ordinance 
makes O"ERATORS of establishments or their 8mployees 
(Sec. 10-305) liable to fines (Sec. 10-306, Par. 3) a 
very important item ina curfCM u{'di nance. 

COUNCIL OF THE CITY OF PHILADELPHIA 
CURFEW REGULATIONS 

Chapter 10-300: MINORS 

10-301 LLuISLATIVE FINDINGS 

(1) The Council finds that: 

(a) An emergency has been cre:.ced by a substantial 
increase in the number and in the seriousness 
of cl'imes comr.1itted by minol's against persons 
and property I-/ithin the City, and this has 
created a menace to the preservation of public 
peace safety, health, motals and welfare; 

(b) The increase in juvenile delinquency has be!n 
caused in ~3rt bv th~ 1ar~~ rumb8r of ~;nors 
1'Ir,O drC' perrr,ined [,0 ),(:P1ain ir, out)] ic places 
and in certain establishments during night 
hours with0Ut adult supervision; 
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(c) The problem of juvenile delinquency can 
be reduced by regulating the hours during 
which minors may remain in public places 
and 1n certain establishment without adult 
supervision, and by imposing certain duties 
and responsibilities upon the pare~ts or 
other adult persons who have care and 
custody of minors. 

10-302 DEFINITIONS 

(1) In this chapter the follo~ling definition apply: 

(a) E:tab1ishment. Any privately owned place of 
business carried on for a profit or any place 
of amusement or entertainment to which the 
public is invited; 

(b) Minor. Any person under the age of 17 years. 

(c) Official City time. Eastern Standard Time 
excep~ from the last Sunday In September, 
it shall be Eastern Daylight Saving Time; 

(d) Opel'atol'. Any individual, firm, association, 
partnership, Of rorrnr~tion op~l'nting, ma~ag-
i n9 or condUct; ng any estab 1 i sllHlent; and when­
ever, used in any clause prescl'ibing a penalty 
the tetm "opel'ator" as applied to associations 
or partnerships shall include the members or 
partners thereof and as appli~u to cvrporation, 
shall include the officers thereof; 

(e) Parent. Any natural parent of a minor, a 
guardian, or any atiult person, 21 years of age 
or over, responsible for the cal'e and custody 
of a minot'; 

(f) Public Place. Any public street, highway, road, 
alley, park, playground, wharf, dock, public 
bui1ding or vacant lot; 

(g) Remain. To loiter, idle, vander, stroll or 
play in or upon. 

10-303 UNLAWFUL CONDUCT OF MINORS 

(l) No minol',shall remain in or upon clny publ ic place 
or any pst..'lblishr:ent t'e'.I·;t>c:n the i',ours of 10:30 p.g,. 
and 6:00 d.r:. of tile foiiol'lin(J ddy, official City 
time, except that on Fridays and Saturdays the hours 
shall be from 12 midnight to 6:00 a.m. 
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(2) The prOV1Slons of this Section shall not 
apply to any minor accompanied by a parent, 
or to a minor upon an errand or other legiti­
mate business directed by such minor's parent, 
or to any minor I'lho is engaged in gainful lal'/­
ftll employment during the curfew hours. 

10-304 UNLAWFUL CONDUCT OF PARENTS 

(1) No parent shall knol'lingly permit any minor to 
remain in or upon any puolic place or any es­
tablishment between the hours of 10;30 p.m. 
and 6:00 a.m. of the following day, official 
City time, except that on Fridays and Saturdays 
the ho~rs shall be from 12 midnight to 6:00 a.m. 

(2) The provisions of this Section shall not apply 
to any parent who accompanies a minor or tJ a 
parent I'lho directs a minor '!pon ,n errand or 
other legitimate business or to any parent of 
a minor engaged in gainful lal'/ful employment 
during the curfew hours. 

10-305 UNLAHrUL CONDUCT OF OWNERS OR OPERATORS OF 
ESTABLISHHENTS 

(1) No operator of an establishment or their agents 
or employees shall kno\·tingly per,.,it any minor 
to remain upon the premises of said establish­
ment betvleen the hours of 10: 30 p.m. and 6:00 a.m. 
of the follo\'ling day, official City time, except 
that on Fridays and S~turdays the hours shall be 
from 12 midnight to 6:00 a.m . 

10-306 ENFORCEr,lENT AND PENALTIES 

(1) Any police officer vlho finds a r.1inor violating 
any provisions of Section 10-303 shall obtain 
information from such minor as to his name and 
address, age, dnd the name of his parent or 
parents. The minor shall thereupon be instructed 
to proceed to his home forthwith. The information 
obtained fro~ th~ minor shall be forwarded to the 
Juvenile Bureau, which shall cause a written not­
ice to be mailed to the pa 2nt or parents of the 
minor, advising 0f the vialation of this Section 
10-303. 

36 

1 

1 .. 
1 

i 

1 

1 
j 
~ 

l i 

~ 



CONCgPT KO. 

x 

, , 

1 
.J 

, 
\ 

( ?' -I 

(3) 

Any parent who shall violate any proVlslon 
of Section 10-304 after having received notice 
of a prior violation shall be fined not less 
than 55.00 or more than $100.00 for eat.;, 
violation, together I-lith imprisv~1n:ent not pxceed-
1ng 10 days if the fine, together with costs, is 
not p~'d within 10 d~ys. 

Any ope~'CltOl' of an establ ishl!1ent and any agents 
or employer!5 of any opel'ator \,tho shall violate 
tre provisions of Section 10-305 shall be fined 
not less than $25.00 nor more than $300.00 for 
each violation, together with imprisonment not 
~xceeding 30 days if the fine, together with 
costs, is not paid within 10 days. 

(4) Each violation of the previsions of this Chapter 
shall co'stitute a separate offen~e. 

CURFEW HOURS 

Curfew hours after ~hich young~ters are nGt supposed 
to be en the street:; vary all the \'lay fro:" 8:00 P,;;]. for 
children under 12 to midnight for youtn under lB. lon p.m. 
is the most generally used curf~w hour, Some cities 
have it one hour earlier' in the \'lintertime. Other cities 
move the curf~w hour back a half hour to a full hour on 
Frida~ dlid S,lturd·)y nights, and oth(;l'S require g'irls 
to be in a half hour to one hour earlier than the regular 
curfel'/ hour. 

EXCEPT! O~~S 

Here's where we run into lots of trouble because 
of ~any dnd various exceptions. Ne~rly all curfews are 
canceled if the youn9siCl' is acc(Jfl1par.:ed by Pdn~rlt, 
guardia:i, or othel" adult, or ~f he iidS \'trittpn per:::ission 
froi.. r.i~ parents (II' guardian or th(: c,ic;f of po1ite, or 
if he is e:::ployed ond going 1;; dnd fro~ nis \'Jor~, or if 
he is g01r.g to or from d suparvised s~hcol, church, re­
crca'!.ion:i1, or other legal aM Il(.te;:.c:(! ac;;;vity. And 
the"e eire other' c;.:c:e~)t;(jr.'.i. ;\ 0o~ice officet- finds it 
a i1:05t diffi(ul t .JOb trylrlg to ke(.:jJ \Ar, \'I:ti't the exceptions. 

Gel1(,l'.~i·iy l'II',en a police Dffi,,::;' --incs a ~i';c\' vio­
latiflO the cill'fel'/ ordinance he tl.i~·l h1$ na:::c .HI::! .1cdress 
d~i,j e';- :~,~ 1'';~J''r}~~~. 1~' lj.:.):'"di,1r ~"", ... '''",~~~~J; .• :t;" ~~I • ';":;r 

:,,'.1 ~:", ~::\".~I..:[i! .. ," .. ,'\.:~ "·t~ i!~,":~f~: ~t.·., ... , .. ··}(W~.:· ... :i~':, :1.-: 
tne jUVu.llt' .110 10:11'('.1:. or t;'~, ,:J"(:~,>;' t:: (,77;CCrs aT tho 
pol ice cl(:!):.1ft.~,,:en~ l (1'; .1 ~·tl"1t~(·;,,! ::r .... t~1~~::-;,u(jed ~Gtice is 
mai1e,j or oe1iv('I"" .. b'l r.or,-urif;.r'~b; :1,,';1.:::e t.:> the ;:lJ('cr.ts 

d .. f' +i ... !") '''-~I'I''''''':-n -,.,...0, ""'';'1''0+''1'":''' -f'~ • ~.l''''+ '"'r a vl>lng 0 l",t: III: (.".l" C .. '.,' 1.,-:,~ ,,',~ 1::~4.e [)<.r~ ... u 
gu~rai3n to co~e to tne st}tion hDuse tG ~~scuss the 
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situation. In other cases the youth is either taken 
home or to the police station, but he is not detained 
any longer than it requires to notify the parent to 
come and take him home. Then again the fallowing day 
a police officer, out of uniform, might call upon the 
pareht for discussion of the situation, especially to 
advise the parent of his responsibility in the matter. 
In some c,ties, on the first offense, parents are noti­
fied in writing when their children violate the curfew 
la\,ls and al'e either Visited by a police offi-er out of 
uniform for discussion and warning or are instructed to 
talk with the officer at the ~tation house. On the 

'second offense, the magistrate is also notified, and 
he summons the parents to a formal hearing. If an out­
of-town youngster viol ates the curfm'l, tht> pol ice notify 
the chief Of~Dlice of the youngster's home town, with 
a request that he notify and talk \<lith the boy or g;rl's 
parents. 

In some SUSP1C10US cases a youngstPf can be arrested 
\'iithout il \ ... arrant and penalties may val'y from I'eferring 
the youngster to thn juvenile COUl't or fines for the 
chi'1 or the parents or no penalties at all. Lack of 
cooperation from parents, especially after a second 
offense, may bring daVin penalties of fines from $5.00 
to $250.00 and jail sentences from 5 days to 90. In 
the Philadelphia curfew, the fine for an OPERATOR of 
an establishment 01' an employee Inay val'Y f)'om $25.00 
to $300.00, together .. lith imp'risonment L:J to 30 days. 

VALUES 
ARE CURFEWS ANY GOOD? 

Sane p lice officials and others say that they have 
very de. lnite value, th(lt they do help to decrease 
delinquency and vandalism. 

?olice Commissioner Thomas J. Gibbons of Philadelphia 
states that "Pol ice enforcent?nt of the curfe\·, in 
Philadelphia is steadily increasing. This enfol'cement 
has been accepted by all members of the police depart­
ment as a portion of their regular police duties. I 
helieve thp curfew is of real value. Not as a cure­
dll for juvenile d01irquency but as a police technique 
in H:'litinq (1'1~(\I·tllnity ann ex~-essive leislIr'Q time. 
:t ,\1S0 points :,<1' thl: direct r~sr,')nsibility of parants 
to i-.no'.'l and contl';)"1 their children's i'lhel-eabou-::s and 
activities, " 

\" _. ~ll·\~:-iJ~·~o\... . J"+~~';, j.. ';. ~::,~~r~~ ... '" '.~, (.;!'.'/ (1: .. 'l 
c:.Jl"i;l".,' bec,:t·..-sc +." nc*! ps 5a~ve ·\.JH~ vef'y i~;~1tH ... t~r,t border~ 
p('ou;e:~. 
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Of course, the curfe ... ! ordinace, like any other, is 
of very little value IF NOT ENFORCED. On the other 
hand, if an honest attempt is made to enforce it, 
it can produce some real values. 

-It focuses public and parental attentivn on keep­
ing their children at home. 

-Many parents, especially in Philadelphia and in 
other cities, have expressed gratitude to the 
police for this help. 

-It gives police another legal way of working on 
this problem, another method of warning parents 
to do A better job with their children. 

-It is particular~y valuable if operators of young­
sters' hangouts, poolrooms, dance halls, candy stores, 
dine-and dance joints, hamburger joints, all-night 
eatinq places, and similar establishments send all 
their minors home at the curfew hour. 

-It limits the temptation and opportunity to ge~ into 
trouble, especially after dark. 

-It is especially helpful to all the officers of a 
police department, not only the juvenile officers. 
Officers in patrol cars, patrohlOmen out of uniform 
also 'nterrogate youngsters and can bring them to 
the station house, especially under suspicious 
circumstances. 

-In Philadelphia alone 404 arrests resulted in 1955 
through this procedur~, 445 in 1956, and 266 arrest 
in i957. 

-~1a ny cl'imes h<l ve been 1 ea I'ed through bri ngi ng in 
youngs~ers out after the curfew hour and interrogat­
ing them at the station houses. 

-It eliminates the corner gangs and hangout groups. 

-It is especidlly valuable against that type of parents 
who knowingly permit their minors out after dark. 

-~any police chiers believe thJt the general laws and 
the ~enijl 1aws are not enough ~o be effective. Such 
laws hold ~hat minors ~ust ~o sometning rore than just 
being out after dark ~efore t~ey can be ~icked up. 

-f', .. ~.d"fc:::,.; C"L"', C'~2.d 4",t" ~ .. :t't:C:~:,;. ":;T j:, ... !',:;::(;Y'5 ~f :hat 
is Wdr.tC!O. inis is e;:;;}ecia1IY valuaole at eil!ergency 
or spec1al ti012S. . 
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OISADVANTAGES - CURFE~S DON'T WORK 

-For every police chief, policeman, city official or 
other persor. professionally interested in the del in­
quen~y problem, who claims that curfews are valuable 
in reducing delinquency or vandalism there is probably 
a score of others I'lho disagree with him (e.1d this is 
a very conservative statement). Here is but a partial 
l'rst of all the reasons given by officials who have 
tried curfews in their communities,--why they have 
discontinued thenl, I'lhy curfews have become a dead 
letter, \·,hy they are unenfo;'ceable--in short, \·,hy 
they don't accomplish the purpose for which they 
were created. 

-The curfew is UNCONSTITUTIONAL. The California Court 
of Appeals, Third District, decided February 8, 1957, 
that "The conclusion appears inescapable that the 
ordina'ce in question is invalid and unconstitutional." 

-There are TOO MANY EXCEPTIONS and police officers find 
it very difficult to know \'1hen and hnw to apply them. 

-Del inquency surveys in val-ious areas have proven that 
most juvenile crime or-curs IN DAYLIGHT HOURS and early 
evening, generally frOM 4:00 to 10:00 p.m. Most vandal­
ism occur~ during daylight hours, especially on w~~kends, 
Eight-six percent of delinquency and vandalism occur 
BEFORE 9:00 p.m. Getting youngsters off the streets 
after this hour won't materially affect this problem. 

-Youth-serving agencies, churches, schools, community 
citizen groups and a long list of other agencies have 
so many evenitJ affairs that it is IMPRACTICAL (maybe 
impossible) for any police department or individual 
police officer to ~now what is going on each evening, 

-The record shows that over 3000 cities, towns, counties 
and states have had curfews, and nearly all of them are 
DEAD LETTERS. 

-Curfews are easy to circumvent, which in turn reduces 
respect for 1 aw tl nd ca 11 s upon the i ngenu ity of yOUiog­
sters to evQde it. 

-It will I~CR~ASE !LLEGAL ACTIVITiES INDOORS and drive 
youngsters into places I'lcrse than the streets. 

-;t '-1:'11 "tJI'~ ""["/· "(.,,,·.'ct,-,,-~ (,;'/,'1 -:~.r: C~:l'J::-'" (Cl't" to\"I' 
.,I. I' ). ,I ...... '. ," U, .I..J~ ••• ..1 .. \ .... '"\ ,. '.... ..... _ 1\., \0-. i\ .... 1 ) 

{~'f" S'· ... t.I:: : '.,/I~lr. : .. !~~ ~ ~i"~.:,.;':::~~:(,~~ J7~ ~.~~,~ cl,rfc',tJ. :~Gt 

eV8r. d ~ta~E:-\dd0 (ur~t'\'1 (on ;:,rev2r il: :r,~s, 
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X -Those \~ho n!!ed the curfew most, for I'lhom it \'1as 
created, will CIRCUMBENT it, and those who don't 
need it vlill be PENALIZED by its use. 

-Police dislike it because it is a NURSEMAID'S JOB, 
a nuisance, and very often places them in embarrassing 
and difficult situations . 

-Police cannot determine GIRLS' AGES. 

-It is another PROBHIBITION, another "Thou shal t not':. 

-In densely populated areas (especially big cities) 
it will require MORE POLICE to begin to do this job. 

-Officers must rely on SNAP JUDGMENTS whether the 
youngster is lying or not. 

-It is a NEGATIVE approach and solves no basic pl~blem. 

-Most police officials and other law enforcement pro­
fessionals claim that the curfew is not needed to allow 
a ,Jolice officer to interrogate a youngstel' out after 
dark. The GENERAL LAWS and the PENAL LAWS are enough 
for this purpose. 

-Officers cannot possibly know about HOME PARTIES. 
unofficial events. 

-Curfews tend to relieve parents of THEIR RESPONSIBILITY 
by placing it in police hands. 

.. . 
-The BORDER problem is insurmountable. Evel'y city, 
village, tm-m, county, state has a boundary line, 
where the curfe\-I jurisdiction ends, and it is easy 
for the youngster to cross that boundary line, where 
there are no curfews. In this automotive age this 
is a serious obstacle blocking proper enforcement of 
curfew 1 a\1S. 

-Many PArENTS DO NOT WANT the curfew enforced. 

-The problem of enforcement is much greater than the 
results JUSTIFY. 

-Curfews will promote MORE INDOOR HANGOUTS of the wrong 
ki nd. 

-Will police officers s~oP and investigate all AUTOS 
after the Cl1rfel'l Inur? Pal c"bly thi'- is impractical. 
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x -If the officer sends or takes a youngster home and 
the parents are not home and the door locked, what 
then? 

-What curfel'l hours wi 11 be used for VACATION days? 

-Jailing, educating, fining parents HASN'T WORKED in 
the past. Why will it work because of curfews? 

-If a boy 'r gil'l runs 1'1111 the officet' CHASE him or 
her? 

/ 

-A youngster with a written note from his parents to 
attend a legal evening affait' (school, church or other) 
might i·e there for only FIVE r·lINUTES and in various 
other illegitimate activities the rest of the evening. 
The parental note will hardly cover this situation, 
and a boyar girl is in th~ clear as far as the cur­
few is concerned. 

-Curfel'ls or an'y other lal'ls CANNOT LEGISLATE RESPONSI­
BILITY into irresponsible parents. 

-Parents are considerably disturbed if their children 
are stopped and questioned by the police while in 
uniform. 

-Parents want to RETAIN THE RIGHT of determining how 
late 'heir children are to stay and don't want the 
police to do it for them. 

-If parents are fined or jailed because their children 
disobeyed them and stayed out after curfew hours, the 
TENSION AND "CLIMATE" of that home is materiall" vwrsened. 
This negative result of curfew enforcement is hardly 
desirable. The cure might be much worse than the disease. 

-There al'e many sections of the penal la\,ls in most states 
I'lhich law enforcement officers can use in lieu of curfe"l 
ordinances (for instance, in New York State) under the 
penal law,--Section 43, penalties for acts for which no 
punishment is expressly orescl'ibed--Section 483, endanger­
ing life or health of a child--Section 494, punishment 
of parents or guardians for contributiong to the delin­
quency of children--Section 720, disorderly conduct-­
Section 2092, unlawful assembly, and also the Children'S 
Court Act--Section 2, Subdivision 2, definition of a 
delinquent child. Every state has similar laws which 
enable an officer to interrogate a youngster out after dark. 
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What Are the Causes? (25) 

YJhat are the Cilll52S of increased vand<'llisfTl and 
violence in the schools? Many studies on the question 
have pointed out that the causes are deep-rooted and 
complex. They cannot be written off, as they so often 
are, I'iith expressions of shock over this "senseless, 
wanton destruction." 

As pointed I)ut in Urban School Crisis: liThe 
usual reaction of the school system and of the 
general public to ac~s of vandalism has been one of 
anger, not only because of the damage caused and the 
hostilities expressed, but because of the senseless 
acts. However, studies of youth violence have in­
dicated--withoui absolving the perpetrators of re­
sponsibil ity for their acts--that vandal ism is not 
as pointless or aimless as it ap~ears. 

"Perhaps," adds the I'eport, "the rmst serious 
aspect of vandalism is the set of messages it conveys: 
that students look upon~the school as alien territory, 
hostile to their ambitions and hopes; that the educa­
tion which the system is attempting to provide lacks 
meaningfulness; that students feel no nride in the 
edifiCeS in \'Ih1ch they spenj ::iost of ti~e~l' drtyS. II 
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The Syracuse survey describes what might be 
called a "vicious circle": The basic problem stems 
from the ills of society. They affec~ the schools, 
which are unable to root out the problem. So, many 
students, unable to perceive positive societal guide­
lines and with little motivation to become responsible 
citizens, go back into society to start the vicious 
circle over again. 

The survey listed 10 "societal" and six "1n­
school" causes of disrupt-ion on high school and 
junior high campuses, which often lead to destruction 
and violence, and warned: 

"It is, of course, absurd to lay all the blame 
for disruption on the schools. Everyone knOl'/s that 
they import massive doses of social and educational 
difficulty every day they are open. It is equally 
absurd to say, in the words of a felv very defensiv0 
schoolmen, that a school is 'merely a rt:eptacle for 
~roblems it docs not create and cannot be responsible 
for. ". 

The report lists the following "societal causes" 
of disruption in schools: 

Violence in America: Students are living in 
violent times Ivhen" .... evety day phvsical 
confronta ti ons between and among hUII,a ns in 
Ill.merica are in the news." 

7he success of the civil rights protests of 
the 19605: Students have noted that the spear­
head of the protests and demonstrations was 
against unjust, racist laws. This has caused 
them to bel i eve tha t I<lhen the rul es a re "~JI"ong," 
they have a right to get them changer. "by almost 
any means." 

The visibility and appatent success of college 
protests: These have caused a "ripple" effect 
from the universities to the secondary schools. 

The expression of ethnic /racial pride: The 
blacks, chicanos, American Indians are demanding 
tha t school s stop hidi n9 behi ,j "admini strative 
fiat" and live up to their promise as equalizers 
of society. 
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Participatory democracy: The establishment of 
poverty programs in \~hich" .. ' .there has been 
an increasing and unprecedented effort on the 
part of low-income groups to participate mbdning­
fully in the formation of American ~Jblic policy." 

Slum life styles: Students, many of them father­
less, live in the depth of squalor, broken glass, 
predat0fs and deprivation that most Americans 
cannot comprehend. 

Black revenge: Extortion, bullying and att~cks 
on white students which have a clear racial basis 
because it is "Whitey's turn to take some heat.1I 

Racism---~lack and white: Black students are 
continually discouraged by constant, impel'ceptible 
snubs, glanccs and petty insults which Sdy "you 
are second." Whites are considered tu be ir­
reaeemable racists. So only a black expl05ion 
can bring white society to its knees. 

The television generation: Hundreds of millions 
of television sets daily report violence, how 
mil itants opel'ate and the discrepancy betl.,reen the 
nation's claims and its practices. . 

Sit~ation ethics and the new permissiveness: Au­
thori ty systeli~s are on tri a 1 because of the many 
double standards in sex, "iliegal" drugs vs. 
alcohol, wealth and povet'ty, etc. r1any students 
feel they might as well III ive it up" because they 
mignt get arrested or called by the dt'aft tflm'"lrrow. 

Tradition of Violence Blamed 

The .,yracuse survey stresses IIviolence in Amet'ica" 
as the chief societal Cduse for disrupt~Jn in high schools. 
It also notes that while our country has a long history of 
violence, " ... the medium of TV has brought that viole,lce, 
wherever it has occurred, to almost every d\'Jelling place 
in the nation." 

High school riots in one part of the countt'y, for 
ex~mple, are often televised to another part of the 
country. As a l'esult, the report notes, lithe incidence 
of vi 01 ellce in Ame)'i ca is one thi ng; the vel'y pungent 
portrayal of it on TV is another. In terms of behavodal 
stimul i, ttlP additior: of the tI-;o is r.ot a!"itnn'eticj it 
may be geometric." 
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XII Former Supreme Court Justice Arthur J. Goldberg 
also referred to our violent society in a major address 
at the 1970 convention of the American Association of 
School Administrators (AASA}. He urged that" ... when 
vie justifiably Gecry violence on the campus, we remind 
ourselve~ uS adults that students have been brought up 
in a violent society. Goldberg referred to \"rat he 
called "grim statistics," which "do not reflect credit 
to us": 

Assault vlith a gun increased 77% from 1964 
throJgh 1967. 

Ther'e are 7,000 gun murders annually in the 
United States, compa 2d with the combined 
total for England, Japdn and West Germany of 
about 135 a year. 

Philadelphia, "the city of brotherly love," 
with ~wo million population, has the same 
number of homicides as all of England, Scot­
land and Wales with a population of approxi­
mately 45 m:llion. 

When gun registration ordinance was put into 
effect in Chi cago, it )'evea 1 ed 357, 598 guns. 
That was enough to equip 20 full-strength Army 
divisions with hand weapons. Of course thousands 
upon thousands of additional weapons were not 
registerF'd. 

CommentGd Goldberg: "If we ask ours(,lves: 'l.Jhy 
is there among the young this seemingly terrible break­
down of respect fol" the pm'/er of constituted authori ty? ' 
perhaps this picture of adult violence is a partial 
answer. 

"Let us in sadness remind ourselves that in no other 
nation t0aring the proud title of democracy have three 
giants of public life been murdered in the short space 
of six years: John F. Kennedy, Robert F. Kennedy and 
Martin Luther King Jr. This is some of the background 
our students are coping with and more." 

In noting that we live in a violent society, many 
observers also pOint to the history of our country. 
For example: 

The Boston Tea Party is often held up to students 
as a "patriotic act," a sort of fllinishnrent for 
the Britisn in tetaliation for an onerous tea tax. 
Yet what happened was pure vandalis~ perpetrated 
by grolo,ln men, not co 11 ege boys. 
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Snip.ers shooting at unarmed civil ians and or~ 
another--then called "sharpshooters"--killed 
scores of Orangemen and Irish Catholics during 
St. Patrick's Day parades after the Civil War. 

We have had--and still have--violent labor and 
indus'!.. ial battles or wars in I'/hich participants 
and police have been beaten, shot and killed. 

Black Panthers and the Students for a Democratic 
Society al'e criticized today fOI' their .~xcesses. 
Yet in the heyday of the Ku Klux Klan when 
violence was just as bad, few, at first, dared 
to speak against them. 

Political Extremists Share Blame, Too 

In addition to violent extremists, our country also 
hcs a large share of political extremists whose tactics 
are to confuse and disrup·t. This always has the poten­
tial of leading to vandalism and violence. These groups 
have r:ften been described as in favor of "law and order" 
as long as the sections of the law serve their own purpose. 

For example, during the pst few years school board 
meetings all over the country have been disrupted by 
hecklers during debates over sex education. Many school 
officials and others, particularly those .upporting 
sex education, have been loJakened in the night by threaten­
ing phone calls. Such controversies, not limited to sex 
educati~n, but including taxes, textbooks and racial 
issues, provide a launching pad for invective and hate 
for many people. 

Richard B. Kennan, former executive secretat'y of the 
NEA Commission on Professional Rights and Responsibilities, 
discussld the tactics of extremists in a t~lk at the 1970 
AASA convention in Atlantic City: 

IIA frequent tactic of extremists is to ignore major 
objectives of those they attack and to stress matter' of 
lesser significance. Another tactic is to focus attention 
on personalities and to avoid discussion of needs .... 

"The tactics used when extremiC'i;s attack textbooks 
often ~nvolve mass protests at boara of education meetings 
where unsubstantiated charges are shouted and threats are 
made a~ainst individual board members and teachers. The 
greate;t danger from such attdcks continues to be the 
tendency to ~elect bland, uninteresting teaching matE:!rials 
that will not be objectionabl e to anybody in the community. II 
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Kennan also noted that often such protesters 
utilize "hate sheets,1I containing distorted material, 
and use the "underground press," radio, television 
and newspapers to present unfair and untrue statements 
about schools, school personnel and school programs. 
They also use "like~mindedll editors of local and re­
gional news media to present material undercutting the 
schools. And often the schools do not have or are not 
provided opportunity for correction. 

The point has been sumflidrized by John r~artin, 
professor of sociology at Fordham University, who has 
been widely quoted as disputing the idea that kids 
vandalize just for kicks. He believes vandalism in­
dicate:; pc,r school-community relations. For example, 
a strong anti school ~entiment is often found in suburbia, 
where school taxes are high. The sentiment is transmitted 
to the kids, who in turn make a target of the schools, 
he says. 

In-School Causes of Disruption 

'" If we caul d just run our Ovln school, it wot.. id 
be peaceful. I Said whimsically, it is a pleasant remark. 
Said seriolls1y, it is foolish and dangerolls," according 
to the introjuction to the Syracuse survey, Disruption 
in Urban Secondary Schools. Although there ar~ sociEtal 
causes I'lfich sr,T1ICiVcr-into the schools, there are also 
certain ~ractices that cause dissatisfaction and trigger 
disruption, the survey concluded. It listed the fo110\'l1n9: 

Student involvement in policy: The "healthy deb~te" 
and disagreement over how much to involve students 
in decisions on social codes, dress and groomi~g, 
and in the much more complicated decisions on the 
choice of curriculum. 

Facillties: Obsolete, overcrowded. repressive, 
noisy facilities, particularly in lGrge urban 
5chools, with attendant noise and fatigue which 
provide "a ripe climate for disruption." 

Restrictions on behavior: Quarrcl~ between 
students and staff over restrictions on clothing, 
hair styles, political activity, student. nei'/S~upers, 
racial symbols, smoking, auto:natic expulsion ru~es. 
All these present a problem of whether to permit 
such behavior (which in the eyes of some persons 
is "OU~I~cg~ous") as long 35 it ~oes not di~rl.1;:.rt the 
edu(.t!tHH1JI ,,,'pel'Ss. Sue!") :'kn·.ISS·ivene~,s lS cftc·r, 
di fficu"lt to sell to staff' a;,(! ::;0::: ...... (,·. ty. 
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XII Cross-cultural clashes: Clashes which are more 
apt to occur in moderate-income, middle-class 
high schools into which minority students fr0'11 
low-incow~ families are bused. The mix in these 
an~ other schools of young people and adults of 
different ages, life styles, ethnic stl"ands often 
results in a serious lack of cammunicat·on. Many 
teachers and staff, mostly the Iiold pros," find 
it difficult to adjust to this rapidly changing 
chemistry in their classrooms. If they attempt 
to impose a middle-class life style on the majority 
students, they are label~d as racist, moralist 
or worse. 

Classification of students and career counseling: 
Ambiguity of counseling and test standal"ds, the 
tracking system, Ihe overwhelming logistics faced 
by cOLit'lselors in ·rillinQ up programs and class 
lev 15 which make ~hem (the counselors) seem im­
personal, meclwnLal and not caring. And worse, 
theil' actions oftGn seem influenced by racial and 
class prejudice. Such a style of cilreer counsellng 
is a serious in-school cause of deep frustration 
and unrest. 

The increasing politicalization of schoolE: Schools 
which are bcino "sucl:cd into the: importont social 
quart'el s of the day" as students note and foll OvJ 
what is going on at coll~ge campuses and in the 
community. and I'Jhat is being reported by the news 
media, !Vhile "outsiders II are involvl::, it is 
"simplistic" to blame the problem entll'e",y on them. 
Such an attitude will not produce constt'uctive 
solutions. 

About two-thirds of the districts answering the 
Education U.S.A. survey appal'ently disagree, at least 
in part, \'lith some of the points made by other studies. 
The assumption that a high rate of vandalism is found 
in schools with obsolete facilities and equipment and 
101'1 student morale does not hold t)'ue in their districts, 
they answered. Hhile there \'las :ittle comment on the 
student morale aspect, answers incl:Jded: "Nel'lest schools 
seem hardest hit." "Hiqhest rates are in the newest 
areas of the city." A school officiai in Flint, Hichigan, 
~Ihi ch has had a I.,.i despread cOi:1:n.mity-schoo 1 program for 
many years, says most visitors "are astonished at the 
good condition of schools that are 30 to 40 years old. 
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Professor Martin, writing in Urban School Crisis, 
says every incident of vandalism is "both meaningful 
to the participants and understandable in the terms 
of the situation in \'Ihich it occurs." Another con­
tributor to Urban School Crisis, Stanley Cohen, a 
sociolugist from the University of Durham, England, 
adds: "Th£> usual terms used to describp. various forms 
of vandalism obscure and discredit what may be the 
real explanations: If a boy breaks into h'is school 
and smashes up the classrooms because he has . griev­
ance against the teachers, it is no help to call his 
behavior 'wanton' and 'pointless.' 

"Most research into vandalism indicates, in fact, 
that there is something wrong with the sch 01 that is 
damaged. The highest rates of schaol vandalism tend 
to occur in schoolS with obsolete facilities and 
equipment, low staff morale and high dissatisfaction 
and boredom among pupils," said Cohen. 

Another Cause of Disruption: Dropouts and Pushouts 

j·lany reports agree that much of the va nda 1 ism and 
violence is caused by "thoughtless" juveniles in school. 
But they also stress that there is a growing number of 
"outsiders" involved. Hhile some of these "outsiders" 
are adult~, most of them are school-age juveniles. 
~lany are dropouts. But there is also an increasing 
number of youngsters suspended from scho~l, either 
temporarily or permanently. 

T:le Dodd subcOlnl~ittee report call ed the dropout 
the "chi ef troub 1 cma ker," I'lho " ... returns to hi sol d 
school to destroy it" because he "harbours a deep fury 
against t~e school which, through lack of discipline 
or lack of intel'est, has rejected him." 

Also involved arc the pushouts, the truants--a 
small but hard core of troublemakers. Henry T. Hillson, 
president-elect of the New York City High School Principals 
Association, described the situation in a NOVember 30, 1970, 
article in U.S. News and \oJorld Re:JOt't: "As a result of 
school pol ;cies ,-j{eVi York 11;"9h scr~ooT:. are packed v/ith 
students who have no interest in education. We have 
thousands of pupi1s, literally thoGsand5, who pass no 
subject. Some have not passed a s',gle subject in two 
full years. They roam the buildin0s at l'Iill. They COPle 
and go as they piease, go to classes or not, as tney wish. 
They har.:] around in th~.tone-::S. IhGY d:st!J.r~ classroor~s, 
arid \,;2 ~'t~>'1 ('I'~". d:~ ,"lnyt )1f,'~ .. ~t"':':'r: t"'t~".~ .. ~P .. l~jS tb,ey Cq']:ir:e: 

in ~n act of vio:e~ce. We ca~nc: (v~n ~s~ th~ sUJcri~ten­
dent for suspension. ,here ~s r.0tr.~ng anybody can do to 
get :'hem out of schoo i before they are 21, if they \1; so 
to stay. 11 
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Hillson made this prediction: "Unless the 
board of education and the state legislature take 
action with respect to some kind of control or 
some kind of special schooling for this disruptive 
group, within a limited period of years wp won't 
have a good academic high school left in the city. 
And that goes for every big city where there is a 
population problem." 

Of cour:e, the fact that some of the vandalism 
and violence is caused by ti,oughtless, irre~ponsible 
kids "out illr a lark" cannot be overlooked. When 
caught, the juvenile's reaction is often much like 
that of a 16-year-old from a suburban New York dis­
trict who participated in extensive damage to his 
high school. H~ to'~ how he and others laughed as 
one boy pulled a 'lavatory sink off the wall. "It's 
something you think is neat and funny at the moment," 
he said. 

A Boston school official com:nented: "$118,000 
worth of glass breakage isn't even malicious. There's 
no thought behind it. It's like throwing a bottl~ into 
the air, and when it comes down it breaks. Window 
breakage occurs \·:hen school isn't in session. They're 
not try; ng to hurt anybody, they just \oJunt to break a 
lot of glass .... Nobody wants to break the first 
window. but once one is broken the rest go .... ' It's 
1 ike gra ifiti on the \,'d 11. rlobody I'/a nts to be the fi rst 
to write something, but once one !"Ierson does it, pretty 
soon the \oJa 11 fi 11 s up. II 

The shift of higher losses from window breakage 
to other categories, especially larceny and arson, is 
ominous. Window broakage is usually associated with 
the "bad boys," the bored !drls out for a lark, dadng 
one anothnr to throw the first roc~. Larcency and arson 
are usual Iy ~ssociated with more criminal and extremist 
elements--rioters, organized crime, dop~ addicts seek­
ing a profitable haul of sal~ble items from schools. 

"Schools no\'l have exoen::.ive equi;J;.:ent, things 
that can be sold, I d:e electric ty;;('\·triters, Cdfiieras 
and other teaching aids. In the old ddYS, there was 
only chalk, ink and paper. The expens~ve ecuipment 
il ~reases the attractiveness of the building. Some 
citizens see these things being ta~en away fro~ the 
city rather than from their O\'m pockets," cO!i.:~entelj 
Henry Scagnol i, structural enC]~l!eel' ;,jf The fr·o~ton 
srrr,c;s, VinC(lf+t Re~,~~ J'ar'i~J'~" Sr:C~Jri7'/ f":f~,.~tC!" ·Ot" 

Hashingtur., D.C.., s~ho;:-1s, 50yS iood, C:..>r:cciai'ly frozen 
meat, is also attractive to thieves, beCduse of easy 
salat,ility. 
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XII In comments on the increasing number of fires, 
many school officials detect a pattern in which fires 
are~ften set to conceal burglaries or as part of the 
efforts of revolutionades. This lias pointed out in 
May 1970 at a Chicago meeting of the Nation~l Associa­
tion of Fire Investigators (NAFI). John A. Kennedy, 
NAFI president, said the same type of incendiary device 
has been ".:;ed in recent years to set fires in university 
and school buildings across the country. He noted it 
must h~ note than a coincidence becduse no ('1:her type 
of arson ~~chanism was the same on a state-to-state 
basis. And there are indications that peor.le either 
are going from state to state setting fires or are 
being trained to make the device. 

BACKGROUND CAUSES (18) 

I believe that 100 different youth executive~ 
could give you 100 different reasons for vandalism, 

I 
each seeing it in his own local situation. Some will 

, tell you that these boys over 16 years of age have a 
, donI+; cal'e, whatls-the-use attitude "because the draft 
1 \~i 11 soon get me anyway." The Engl ish who suffer much 

I 
from vandalism will tell you, 'it's the Call-up." In 
my corresrondence l'iith Bri ti sh youth 1 eaders, they re-

, p~athedlYd tefll.mte tltlalt theidr fbest leatd~h~rs alre ~eingh 
'J S1P one or 1n 0 'le arme' orces, us eav1ng t e 

t boys to be handled by inexperienced new 'eaders who 

j" cannot control them. Many executives say that children 
" from highly Jnder-privilged slum areas, the kind who 

haven't got very much to look fon.,:ard to, rebel against 
their.1.mfair lot, their "tough luck". And sometimes 
the same executive will add that the overprivileged 
are just as bad. Some of the sons of the rich have 
too much of everything and so have developed a diSt'cgard 

!, not only for the rights of others but for all property 
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ype; "ey 0 no ge enoug, gUl ance an supervls10n 
from their well-to-do parents, who probably haven't the j 
~ime or don't take the time to do a proper job with ~ 
thei r chil dren. ! 

On the other hand, you often hear the complaint J 
that parents are altogether too strict with the ~odern 1 

1 child, and just as often we'll hear thut they are alto- I,',':,', 

~,"':~I' g2ther too easygoing, allowing the chi1dren to do as 
, they please. And "do as they please" is exactly what 

some of the children do. 
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But the most common complaint tells of the 
youngsters born into a vicious environment--which 
we must always remember starts in their home with 
the type of parents they have,--a run-down, ugly 
slum neighborhood peopled with a low type of adult, 
where gambling, liquor and vice are altogether too 
prevalent and la\oJ enforcement is more or, less weak. 
All this creates environments hazards and pressures 
which the emotionally weak youngster finds it 
difficult te· combat. This is especially true in those 
areas whel'e there aren I t el~0ugh youth agencies and 
constructi,e recreational programs to keep them busy 
and out of trouble. It's a common complaint to hear 
vandals talk of boredom, of humdrum, uninteresting 
programs, when what they really want is excitement, 
thrills adventure a~d actior. 

From the first milk bottle a baby has to learn 
to contl'o 1 to hi s baby tri nkets that are h','ng on a 
string ~~ his carriage up through the years he has to 
learn to manage his ~oys, and his play equipment. As 
he gets older it is a continuous learning of property 
control. I-Jith the right kind of parents, he is ;:elp.ed 
every step of the way, but without such help the learn­
ing process becomes increasingly difficult and complex 
and the strain increasingly great. There comes a time, 
especially in his adolescent days, when the rlesire to 
"let go", to strike out against this contt'ol, to des­
troy, tL break becomes quite evident in his inner urges. 
Sa ti 5 fyi ng these UI~ges to ki ck ovp.r the traces gives 
relief and a large amount of satisfacti0n. It releases 
tension, and many of these adolescents have definiteJy 
said that they have felt much better after they had 
committed some unreasonable senseless vandalistic ~ct. 

Growing children are quite conscious of living in 
a h'.ghly c;timulating emotional bath, i;i~ atmosphere of 
crime and delinquency, of violence and ('ashins interests. 
The tension in his own family life plus those in the 
neighborhood and those that are brought directly to him 
from allover the world, through television, radio, movies, 
newspaper scare headlines, the comics, and the sex maga­
zines,--all of this creates the example of a world of 
violence and confusion. They feel and see and hear this 
a 11 about them and they 1 ea rn \'Jha t they see and they 1 ive 
wr1t they learn. • 

Children in the teens or pre-teens ages are quite con­
scious also of the P1o)~al tone of conte':'porary society. 
Thev heJr and seA all about theM ev~~encps of a question­
abl~ code of ethics, wnether in advertising, in sports, 
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in politics, or in business. Corruption and graft, 
malfeasance in high school, sharp pratices at home 
or in business among the adults around him plus all 
the smut and vice and crimp and social irregularity 
that are featu"ed on the front pages of the news­
papers,--all this inevitably teaches the youngster a 
diminishing respect for the authority of all adults 
including, of course, his parents and his te·:hers. 

CHILDREN ARE CONFUSED 

Can we honestly blame the chlldren for being 
confused? And aren't we all? Is it surprising that 
many of the children '''ho come from very faulty homes 
(rich or poor), where paMents have never taken on the 
important job of really briny good parents,--shou1d we 
be surprised that these youngsters, who are bewildered 
and unskilled, who were born with two strikes against 
them, need r. nd seek t'ecogn'iti on in any \'wy that they 
can get i~? And where do they want that recognition 
most? Is it not within their own peer group, among 
their own playmates? Maybe that's vlhy vandalism, 
the real wanton kind, is nearly always done in groups, 
seldom by an individual. 

Remembering at this time that the real wanton, 
senseless, large-scale destruction is most often done 
by 14-16 year-old boys, this should also t'E.litind us 
that this is the very age "lith which schools have so 
much trouble. It is at this age that we have our 
largest number of drop-outs from schools, boys who 
leave school untrained, unschooled, unre~dy for life 
and are forced to swim in turbulent adult waters for 
I'lhich they are not equipped. These are the very ones 
who are expected to live to an adult code, to act 
according to adult-made rules and plans and yet they 
are too young to be given status as adults. They 
are hemmed in by musts and must-nots, by a long seties 
of dos and don'ts just when their vision is beginning 
to widen. Yet their range of activities is restricted 
to the level of young children, while at the sam~ time 
they are forced into a world of adults II/here they have 
to make their way. 

Furthermore (as Dr. Fritz Redl has said), adults 
maintain an attitude toward them which says that "Ado­
lescents ate guilty until proven othen'lise." Maybe 
this too helps them to rebel, to kick over the traces 
in any way convenient to them. All of which creates 
in them a ~ounti~g frustration which results in ag­
gression \·ll1ich in SOr.1C 0f the en:ot' .. mlllly \I/(?r:d:el' young­
sters breaks out in vandalism or ae1inquency. 
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Nearly all children are more or less frustrated 
during the early teens and pre-teens years and are 
especially resentful toward all controls in the per­
son of parents, teachers, leaders, and adults in 
general. They seek and welcome opportunities to 
travel on theil' 01'111, to let off steam, to try their 
own wings, to strike out in new and untried directions. 
Now add t.:. all this the pressures of crOloJde'd schools, 
of large classes, of some me~talities not attuned to 
do academic work, a desire to have money in their pockets, 
plus the hazards of poverty and a vivious environment. 
On top of all this, add the disadvantages nf being of 
a minority race, tool-or, nationally or culture, and 
sprinkle with hate, and resentment, and maybe we can 
understand the hostil ity buil t up ;n thes" youngsters 
soon to break 0ut in delinquency or vandalism. 

Most vandalistic acts are perpetrated by boys 
between the ages of 13 and 16 inclusive, although we 
can find altogether too many examples 01' this type 
of behavior in the younger ages and certainly in all 
the adult years. Girls do go in fa)' a certain type 
of ~3ndalism which will be explained later, but it is 
really not more than five or, at the most, ten percent 
of the vlho 1 e prob I em. 

COMMUNITY INVOLVEMENT: AN ESSENTIAL (25) 
INGREDIENT 

Most school officials responding to Education U.S.A, 
queries said the answer to ending, or at least drasticCllly 

-minir:izing, vandalism and violence lies in the community. 
They said parents, students and citizens must be involved 
"completely." They seemed to agree with the Syracuse 
survey: "A community I'lhich does not feel it has effective 
ways to ma~e use of the high stakes it has in its school 
loJill treat that school in a negative 1·/ay." 

Getting the community involved, hO\'1eVel~, it not 
simp'ie. Apathy, suspicion, pointing the finger of blame 
at others or at the schools, all exist in the community. 
Many school districts are exploring ways to overcome this 
community inel'tia .')nd suspicion. Prograrr.s being tried are 
often referred to as action rather than reaction programs. 

Flint Shows How It's Done 

! 

I 

I 
i 
j 

J A IIlighthouse program" for in)'!olving the communitY'l 
1 the Flint Community School Program, is being emulated :i 
1 by more than 400 districts. The Flint nroGram was startrd , 
':1 in 1935 Ivith $6,000 contributed by tne Chdrles StClVdrt ' ! 1 Mott Foundation of Flint. , . 
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Initially it was an after-school recreational 
program for youngsters in six schools. The program 
now involves 92,000 persons per week. This means 
schools are operated 3,800 hours annually instea~ 
of the traditional 1,400. 

In-school and after-school activities under the 
direction of a community school coordinator in each 
school include adult education, recreation, arts and 
crafts, heal~h clinics and forums, teen counseling, 
social enrichment, job counseling and placement, the 
police-school liaison program, regional counseling 
teams, personalized cur:iculum programs, preschool 
programs and crime and delinquency prevention programs. 

To carry 011 th: se pl'ogr .,ms, the Mott Foundation 
has contributed an estimated $20 million to the Flint 
schools. Flint spends about 5% of its school budget 
on the programs and Flint educators credit the programs 
and the';,' i nfl uence on the communi ty for the passage 
of eight successive tax-increase elections in 18 years. 

Assistant Supel'intendent Peter L. Clancy, director 
of the Flint program, claims it is pl'eventing vandalism, 
"\ole have very specific, concrete results." he says "TI\e 
teenagers think of the schools as the place they play 
basketba11--their p1ace--and they don't throl'J rocks at it./I 

Flint has about 15,000 visitors a year who come to 
study the program, says Clancy. "And most of the visitor'.> 
are astonished at the good condition of schools that are 
30 to 40 years old. There's nothing written on the walls, 
for eYamp1e .... He even roller skate on the gymnasium 
floo,'s, with special skate l'iheel-:.. We've found it im­
possible to vlear out a school." 

Flint is not entirely free of vandalism, says Clancy. 
He points out, however, that the schools are open to the 
community every night for various programs some until 
11 :30 p.m., and all day Saturday. Clancy says the van­
dalism that has occurred, in sevel'al of the "inner-city 
schools," happened after the schools closed on Saturday 
or on Sunday. "Out of 50 schools, there are only about 
three where we have had v~ndalism and that's usually 
glass breakage," sa'yS Clancy. 

The Flint schools became involved in a total community­
school program because the 1935 recreational experiment 
in six schools did little to eli~inate ~uvenile crine. 
~hile thousands of chi1dren Pdrticip~:~d in tne early 
program, juvenile crime was not deterred. 
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"Investigations revealed that children behaved 
well on the playground," says a bt'ochure on the program, 
"but \oJhen they returned to tragi c homes, they reverted 
to the influence of their envi~onment. Thus a second 
need was recognized." 

This second need was that something had to be done 
to help families with delinquent children, esr~cially 
those from d~prived homes. Six visiting teachers were 
trained to go into the homes and, as the brochure re­
lates, lithe tragic conditions provided the impetus for 
the first stirrings of an adult education program." 
Also out of this nucleus came the numerous other programs 
that make up Flint's school community concept. 

Flint stresses that ~nat the district is doing 
"is not original." But it is "lm'lg-lived, broad in 
scope and of value in proving the wOl'th of community 
assumption of l'esponsibility for solving cOn1ii1unity 
problems." 

The programs used by Flint are varied: 

Better Tomol row fol' Urban Child--Thls is a preschool 
program aimed at more effective citizenship, incl~d­
ing raising the leve1 cr school readiness, developing 
motivation for learning, improving the child's self­
image and improving teacher-comITiunity relutionships. 
The program consists of six major segments: pre­
kindergarten, inservice training, health, curriculum 
development, enrichment through community schools 
program, provision of instructional materials. 

~lott Crime and Delinquer~0--.!~.t .. ~_~ent.J..!?n Progt'u@.--This 
is a county j"il renabil Hation program \·Jhich offers 
high school courses, testing, group therapy, remedial 
reading, job nlacement, work release and follow-up 
services to inmates. Also included is a positive 
action program for youth on probation, a juvenile 
hon,c enri chment progt'am and po 1 ice-school cadets . 

..Regiona.l Tean~_~l?P_~.!1acJ2..J~Q.J~2 .. ~J2tl fi'Jre ~ .. co_~~.-­
See the outline for this progtJ~ on the following 
page . 
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REGIONAL TEAM APPROACH TO P.t;,.lIL WE:.:-A~E PROBLEMS 

Co"ns~'jn:J T('.;m 
.\t ~& r,'gul.l:' :i.t', .. :.:lt! 1.( 
tJ)tI TI.':illL tlll' T".un li:,'I., 

PKClllL!!,' .... 
lOI/II:' Idt'JP!fl~ .,: 14'1. ,If 
;'fll!dI'J' ::11' Ir.·ld.!. 
: j~:'I·t'~. I. tl) ; r,' 1 ..... 1 it! I •• 

to: ttl" H. ~IC .... ,'tlkl- ... ,',:: • 

TI"tlll :l,r :1~II1:'If;H lo ~" .I~ 
t,'J.:J(l1i 

":.Ih.,· ,'_ ,·.i: ...• ~.'1 r .. i I. iY 
uf PI·U~ •• I :~~ 

~cf.,rr.,' m •• y original" wi9h: 

j .I.!: ... ;::~.::: \,.!l'l1l", 
1".':.00;-, i 

EVdtUd:i:h1 .,nci 
Report1rt!J 

• 1.\ il'1Ph.· ... ,":.~.II: ,UI. ~1t'!r:. 

:Jl'rs \'- 1 i 1 --tJ- II •• \," .dr.H ,1',1 till t ,I "u-p-

!. ~ .: . t ,.:, t" .:: t • r. ':" .:. ~. 
~ ""t..' , .. u: .• ·.',·;.\ I' ,.I:::':,;,~ 

!\'l' ... \.~: .. \·1. ,''''l. ,Ii. :'.'~ 
\':.j ," '", !: ~ " :; :' I' !'.. \\ i ~ I I 

'~,,;, \,',:1 In;.nl' !'t.';!ld.lr 

if!"c'hn'~!\ .rt',.,i': b ,til the ~ 
( .. :-,' f "'~tl',·'·ll\.·t· (o/r:lmrt. ;J n\·h·ll1 .. a~· I!: " ,'nh'j 

g:t'f.,·y 4,t :h~' ,···.'11;'·111 
b. ='.:t tiP lh.' \ .• !'>l' ,',In 

f l'l·l'r~\. t' .It tJ,t' nppru 
prr:" ~\ I Hal' ~.nd .\:.It't' 

CO.HHcling TCdm 
1. nl· .. ~n .If ~tta~I'nb 
.! l'can ,J:' ( '1t"1~l':fli.:.! 
:t ~·ur!\4.· (\hro!'-f.·ltlr 

.J. \":-1:':1t.. "r".H'lH'r 
5 Polie.· ~·oun~,·:"r 

jll.jni 

" PI','.dl· II.· :Id 1:.l<1' .~~ 
iI~ .. u'I" ;d.', I I lr",11 
Jlll':l1 • .,~,~ I j : I'f,','!';!) 

;,1', 'i ' .. ! " :':.\. u!\ I ,; •· ... ·t. 
".'I;·.\·n~· Io:~ ';,~:~.~ \\.,.!!,'\,·r 
·.~~i: ", n ..• 'o· L;I\, : •• ;- :n,· 

d ;o;.'Z tip : .1. t!~\'l ,,',.:1 :1', . 
"0,'.' ,f I:t'\'l'''!'>:,;"\, 

"':j"t~! •• • ... !:-,. dt '.1..' .. : :n.':.t :;j 

: li\" !1r'J!.,,·t1L 

Cd~C C..:in: ... rf'r.c\! C.,j~I'~lt!l.'~ 
( 'i.n't It •• ;: "i'.· •• ·t. 

" :\I·~;:·t'~I"nt.lt,·. ~., fro,:: .. ,·:,o~ .. :. 
'.~"'~i:\·I·d. !\t:~'h .:' 

:1 :"',11'"" :.:,1(;\,', :.n:', j',.;.:: ;','1' 
:,O%Hit'! 1 1 ,\ 1\1_11. 

.... i~",·prt·Sf.·l,::tlt':":'" ~"~.~tt ' __ '11~ 
JlH:nJty \i!":u',,'". M!l'i~ .1 ..... 

P":I~\'il';ll 
."'\l:: !-tt' 
.~ ~ .11";"':' 
1 "'~"h"!IJ.l. 
l \lil:H>' 
(\,.~·t!Ha:~J: ' •. ";. ;1"", 

• ;trt"\.':lJt" 

etH,n 
c::u:I(i Gl:::i;:it:Ct\ 

Fn:ody A,!" nCH:S 

Urn:IJt L\.·:,i!lle 

1,'\.', ,I.,d \\ .li m~,h\.· rc[~r .. 
:":!.. til (H~:"'H'" ~I;..'I nr'···. 
;:!r·'i.t_ h ·P;ii/i .. i','r,r.r.o(\1 
;;'''1'\.,1;; 

Impl\!rnt:r.t~~I~rl 

Mt'm:.;,crs 
.'\:<, ,If Ibl' i't': ,1,1: • .1< ,;1.:: • 

: '.1 t • ••• ~\.I ("\':':":1..';"'\ • ' .. ir. 

• ... ·.i·c.. \\".11 ~Irt· ,1.\I":Vl't: 

\'. ~ r. :' u r: hi' r \,j Itlr!:,(,~t;') 
:lr.d G. tre:.:rr.t·!.~. 

Flint lists positive results from its programs, Among them: 

The program avoids duplication of efforts by public agencies. 
It also encourages other agencies. as well as the schools. 
to be responsive to human needs. 

The program encourages r:1any adul ts to obtain a high school 
diploma and to continue with their education. 

Support h;;s tripled arid c.uadiJO':ec: :'or su.::.h Rg~:;cir::, LO=> r;ec 
Featner, y~jCI;. Y\~CA. Boy 'Scouts, G~r-I Sc:oLn:s, i:!~g SisT.ers 
and others. 

En", ightenilient cf br'[I,j(j seS,-:2nts of t:h\:; currl,unity hes led to 
progress in correc~ing SCCid: inj~s~1c~~, 
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BEST COpy AVAILABLE 

The Dade County (Florida) Public School District 
sends the following "post card" to neighbors of its 
school seeking their cooperation 'n reducing vandalism: 

:lADE COUNTY PUBLIC SCHOOLS 
St:CUrlty 011;'1.1: Im,-n' 

~7L~ r..1. :'lXit' :iif:h\.l:'lY 
"",-j".11 

Our N'I~l\bor: 

Pooplo on rOt.: t , of buildlnG~ 
nowdY;Im ot .oy kind 
Un.Ujh'Nu6LJ p:"V cBul darh 

rhtow,::~ rO~kr. C',' 8hooiln0 01 ony kIn!.! ur W1l0,'0i) 

PI.I'mll W,lh rlto 
Opornlino or p.ll king moler \ I hlcJoc .., thu A-ChoutYdl a 
Auum boH rlng.ng 

P'dd5U IhJ r.)t I, •• 1:.,:., 10 e.l', .~I. : m,JY S.1Vc m ~ "'1;'-' .... 
rr::.:mt!f. Hu P 1I:' :.:. ?CUhl"'~1 l.Jut !:tCfhJ\M.. LJnj :lv ,1,0,) c.t' I.~J.,.HI! t,: ... 

FOR EMf;'':;'£. 'CY SEI~VIC:c 

CALL 

Co Sur~ Tc Give Th~ Excct 

LoecH.::." Of if ~ Ir.,;:idcnt 

You Arc ~cporting 

-===:.=::...: 

'.. ,~ .: t ~·.t . l; ... '" .. . ~ 

r .' • '. ~ • ,.. .t ... .;, _ t! : Ii'.. , • t ; 

,.It·t ... ,· 

,', 
, .. ~ 1'0,1 .. ef: 

~------------------~ 
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XIV The Dade County (Florida) Public School District 
has prepared the fo11owing form letter to sent to 
parents of children involved in damage to its schools: 

May 1, 1969 

XXXXXXXXXXXXXXXXXXXXXX 
XXXXXXXXXXXXXXXXXXXXXX 
XXXXXXXXXXXXXXXXXXXXXX 

Dear XXXXXXXXXXXXXXX: 

The following informJtion has come to the attention of 
this office regarding damage to public school property by 
your child: 

Name: XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX 
School Involved and Date: Melrose Elementary 

From October 1967 
To September 1968 

Total Cost: $133.99 Your Share: $06.99 

Under the Florida Parent Responsibility !..avl (Flot'ida 
Statutes 45.20), the parents of a minor child are liable 
for such damdge. Will you, therefore, please use the en­
closed envelope ~o mail a check or mo~ev order for your 
share made payable to the DADE COUNTY BbARD OF PUBL~C 
INSTRUCTION. 

Your prompt attention to this matter I/ill :,e appreciated. 

Enclosure 
ce: Prine; pal 

Sincereiy yOlifS, 

John ~. Tv~er, Director 
Securi~y be~artMe~t 

- .. "' ............ 
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XIV WORKI~G WITH STUDENTS (25) 

Since students commit most of the vandalism and 
much of the violence, involving them in preventive 
program is a must. Again, there are no pat answers. 
One often suggested answer is that school officials 
involve stu :~nts in all kinds of decisions tl,at affect 
them, from dress and hair codes to curriculu~. Tne 
Syracuse survey, which referred to the princip"Il as 
the "main-in-the middle," said that thE' princlpal, 
especially in poverty corrununities, cannot be" 're­
presented' by a lesser official." And, the report 
said, the prindpal must be "a very good listener ... 
must be slow to react to vilification, obscene epithets 
or other verbal Bssaults ... must produce repeated, 
frequent proof to students and hi s school' s commLulity 
that his administration is really working on the problems 
they all have--not co-opting students and parents or, 
worse, duping them. The one kind of administrator or 
teacher that city youngsters can spot quickly and 
clearly is a f0ke." 

fhe report gave the following hints regarding 
disruptions! 

Remember that disruptive events are rarely care­
fu~ly planned or progl"d:.1i;)cd a(,d are often trig­
gered by an insignificant occurrence "The best 
principals work hard to create a whcle school 
setting where the probdbil ity of explosion is low." 

l~nO\" and develop a "feel" for ho',: tlvtential dis­
rupters might respond in a tense situation. 

Get the authority to deviate fro;;; conventional 
administrative guidelines if a~ un~oGventional 
disruptive situation ar1s(:s. ".':;tOVt: iLl. r.iaintain 
a professional bearing throughou: a d~3ruptive 
event." If tr.e stuceni:.S ()r" a cc;t'];~'t;nity 0rouP 
sense the orincipal is rattlej, it will probably 
increase the "successfu:" disturcctnce. 

NUr:ierous Llseful i"'o'j"<li,1S r.a:e ~C:2n ;lE:ve: :lCi£:d to in­
volve students. Here are e~a~p1~s: 

San Anto:lio {;ext1~) :"'ci€:.ti:!:!,~L~~".:. Sc:;~·rJ1 Dis"t::"irt 
has a series of f~-~<;2ifi-r,af'-Sfc-r-r:~gh-sc-r.(-~.:l-5e~;i1-orst::J 
ac~~aint tnem ~ith ~he ~~trisaci~s of ~a~: and lew 
enfoY'ce::,cnt. :& -: ~~r1 "·~.i-j'/:.:rn~:E:r::. i~(~.c:_';:: ~, 11 ~rH~' ~_'.1t"'ir:d··~; 

irl" ;uae net 1:·r:1y !~'>d t~'.~: ",r;/, , ..... ".S -\ .. ::' ... .: ..... u~, ~ 1::l, r ~~lr,t5 
and now police aS0"CleS iunc~io~ Jut ~;~O VOCational 
opport~nit~es in 'd~ enfcrcement. 
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Portland, Ore~Qn, conducts a Saturday meeting for 
hundreds of youngsters in numerous schools during which 
they can learn through graphic displays how vandalism 
damages their school and hurts their education. 

Other suggestions from school men reporting to 
Education U.S.A. include getting kindergartners to 
express ~:l;.;-ason the subject; usi ng community c1 eanup 
campaigns to get into the subject and to stimulate pupil 
cooperation; letting children participate in making their 
classrooms and schools [,;ore dtractive; encouraging com­
munity youth groups and churches to participate in 
beautification and vandalism education programs. 

Volunteer Silcurity Help 

In addition to paid security aide orograms, many 
districts also have parent volunteers who help maintain 
safety and order in the school and surrounding cOnli1lunity. 
Their duties at school are often much the same as the 
paid security aides. Off campus, in addition to \'Iorking 
I':ith community grou[1s and the pol ice, they conduct publ ic 
relations programs aimed at advising parents of tht high 
cost of vandalism. The Washington, D.C., schools have 
approximately 185 safety committees. Each committee in­
cludes one administrator, three teachers, three students, 
three parents, the head custodian, the head of food 
services and any other interested person. Each school 
sets up it., 01'1/1 system, but the aim is to identify security 
oroblems and get something done dbol:t the;:]. And in Alhambra, 
California, teams of pal-ents who keep .an eye on schools are 
credited with helping to decrease vandalism. 

Police-in-School Liaison Program 

A growing trend in combating vdnddlism and violence 
by juveniles is use of a police-in-school liaison program, 
often referr cd to uS "school n~$ource officers." Under 
thi~ program, a juvenile sneciJlist on a IJll- or part­
time basis is assi9ned to a 5choo~, ger:et'ully d junior or 
senior high. The police officer is often in contact with 
nearby elcmental'Y, orivf.te ar.d Darochia1 schools as part 
of his IIbeat." His dut"iE:s genY'al1j ~nchlde pat.l'ol1ing halls, 
grounds, the neighborhood dnd at~letic cn~ soc~al events; 
teaching safety anG citizer.shi:.l cours.::s; and "counseling," 
in c~operation with guida~ce officials. 

Despite a fast yr:)"'!1ng n:.l';;bel' o-f -.:I<,ese programs, not 
all SChool officials 01' ~are~:s t~ir.~ :~~1 are ~he answer. 
Ye~ :~;t,!r:y "list}"'~cts It::: lil;'.'2 ;.~G:·j::'-·:'~ "1~~~J·.:·"l:'~~ .. \.",-:':.on C1r".:} 

rti~t8':' t:Jsi:; .. :qnr: ~.;; Ij/:fc;'{j :'tre:,. ':"'5 ~~JC. l~j fl~,i,f';ci,~l of,d 

nersonnel reso~rr2S ~~1~ a~~cw. So~e :;~trict~ using the 
program repor~ a 25,. to 30~ decreaSE in juvenile refel'rals. 
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XIV Some critics of pOlice-in-school programs say 
police should not be assigned to schools under any 
circumstances. They say if schools are so bad that 
police have to be assigned to them, there is no stimu­
lus for good bc.i,aviot'. HO~lever, proponents of pol ice­
in-schoo: ~rograms say the mere presence of a police­
man helps to improve student behavior. 

Such a program is a modern approach to the old­
time cop on the beat. He;s the personification of 
law and order, but he also establishes human, Dersona~ 
relationships. Children can l~ok upon him as a friend, 
not a foe. 

Proponents also argL.' that school is the logical 
place to reach children I'lith preventive programs. They 
say that police and schools, l'lorking together, can help 
pupils to understand laws; promote good citizenship; 
and fostel' all attitude of l"eSper.t for persona 1 property 
and safet} for students, teachers and school property. 
When the officer knOl-Js the community around the scl1001 
he can establish rapport with school faculties, parents 
and businessmen. He can be an invaluab~3 source of in­
formation about la~1 enforcement and other problems in 
the neighborhood. The officer can acquaint students with 
dangers in the school area, such as molesters, and provide 
tips fOI' bicycle safety ann rules of the road. 

Opponents of police-in-school programs say they are 
an unconst-itutional invasion of student privacy and an 
~llegal extension of the school district's authol"ity. 
They say police should be involved only i~ a student is 
suspected of a cri~e or threatens physical danger--and 
then only at the request of the principal. If a student 
is incorrigible, t.ney say, he is a prob1em fOl' the schoo) 
administration, not the policeman. Those who object to 
the program say police will be able to use unsuspecting 
minors as "spies" regarding the opinions and activities 
of pare~ts and other adults in the community. Another 
problem they cite is the possible harrassment of juveniles 
\vith a history of delinquency through continual surveil­
lance and questioning. 

Few policenen, even juveni1a specialists, have the 
necessary training in child psYC!;0100Y to succeed in such 
a program, say opponents, They say it is irr.pcssible for a 
policeman to maintain the i~ase of a frie1d and counselor 
while serving in tne cGnfli~ting role of policeman. 
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Undercover Police Pose a5 Students 
--------------------~ 

Sometimes problems are so bad that school districts 
resm't to undercover policemen posing as students.' In 
Ne\'1 York City they have been used to discover planned 
acts of violence and to trap dope pusher~. At one high 
school a hel'oin ri~ was broken up in this way. Eight 
studen·s aged 15 to 18 were arrested. One New York 
official told Education U.S.A. that such undercover 
work had been go; ng on for ye-ars and had to be increased 
because of fights, assault5, arson, bombings and other 
disorders. The agents register as stud~nts, attend 
classes and take part in school activities, but the 
principal does not always know they are in his school. 
When their mission is completed they withdraw from school. 

nespite the opposition, police-in-school programs 
have been operating for many years. Atlanta has had 
plainclothesmen assigned to school duty for about 38 years. 
And in Flint, Michigan, the police-school liaison program 
was started in 1958 in one junior high school on a pilot 
basis. The progrcllll, aided by Flint'!, I~ott Foundation, 
was expanded to all secondary schools in "he district by 
September 1965. By 1967, the National Community School 
Education Association listed 13 districts, in addition 
to Flint, Michigan which had police-in-5chool programs: 
Tucson, Arizona, Oxnard, California; Atlan~a; Arlington 
Heights, Illinois; Elk Grove. 1111no;5; Mt. Prospect. Ill­
inois; Wheeling, Illinois; Albion, Michigan; Ann Arbor. 
Michigan; Pontiac, Michigan; Edina, Minnesota; Minneapolis; 
and Cincinnati, 

Selected Guidelines for Police-in-School Liaison Program~ 

Three school districts--Flint, TUcson and Cincinnati-­
submitted gUidelines to Education ~.S,A. outlining how 
they have organized progra::;s for secUr'fty resource officel's. 
The guidelines spellEJ out the philosophy. p~rDcses and 
goals of the prografl1s. They also ;rlc~uGed res;:JOnsibilities 
and qualifications fCtr security offirers. inciucing t:hain 
of comrland, type of uniform, reocrtl;lg forr.ls una communica­
tions equiD~ent. Generally, sec~rity officers are D~id 
through a cooperaTive 6rrangEment, wi~h the city Pdyin~ 
h.'Il f dnc tr.fl ,,>',hclf 1 '1~c':.r1,:: th~ 07",:(, ;',ct.f. -;:',,: wide-
t~nt:s C~rtl ~~ •• :!Zd" ·· .. i ~-.~. t~.t"eC '''·I)~'''·.I ... !..~. ;"~(-:"·:\.JljS (If 

each, exce(,i .. t~C! b"i • .J\'l, :::rcvicG u [)!'Ciad S:bteiicnt that 
could be ada~ted fGr lecal neees. 
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Statement of Purpose (Tucson): "One of the primary 
functions of education is to help the child prepare for 
responsible citizenship. The study of laws and law en­
forcement in a school setting should help the child 
develop a positive concept of police offi~ers and law 
enfurcement ... The school resource officer program i~ 
a cooperative effort of the public schools and law en­
forcement agencies to develop a better understanding o~ 
law enforcement functions and to prevent juvenile de­
linquency ad crime .... " 

The New Multi-Strength Windows (25) 

The solution for broken windows, a major cost of 
vandalism, is apparrntly on ":he 1.'1i:Jy. Numerous school 
di s tri cts say tl1ey il re rep 1 ac; fig "gl ass" \.,; ncow panes 
with the variolls new types of tempered glass. acrylic 
and polycarbonate sheets now on the market 

"History's last broken window \'JOn't be recorded 
in 1969. even if vandal-resistant glazinrl su~denly re­
places ordinat·y glass in all of America's school ~/indo\,/s, 
b~t the recorded number of broken windows can be made 
considerably lower through use of the vandal-r~sistant 
glazing availablE.'," commented American School and 
Univer~i!Y" magazine. 

Six new types of l'Iindo\'l "glass" are: 

Thennally tempered glass--four 'Jr five times the 
strength of ordinary glass. Good for second story 
or higher. It has cut bl'eakage by an estimated 
90~ in some schools . 

. COl'rulux fiberglass buiising pane1s_--tremendous 
strength. They are rei nforced \'lith mill ions of 
high-strength 91 ass fibers and acryl ic to aSSUl'e 

the utmost in \veatner durablility, ,ire resistance 
and translUcence. 

fl£>:iglass aCl'ylic piastic--sheets of various thick­
ness that can be cut to desired dimensions. Reduces 
breakage up to 90~. 

AC1'ylite cast acrylic shee~--17 times the ir.1pact 
resistance of glass of tr.e same thickness. 

Prr.ssm'e-sens it'ivE' 5[.\15\" cC":rr;l d'i~.r;1),,: fi1rr.--<! fnm 
r~;i f-cii"n-Fe-;;:irTi"f7rtC-;·:fr:::)i·Js- to -'r:(::Tt';~;'ltS- S:1d t ~(:t' 
resistal.ce. 

h.-slee l' 2o~:.:.:..!:b . .o!0.tf:..J.'1:.~_'-!.:t (L e:~;.r.) --re:Jol"ted to 
have grDa~ res~stance--abcu~ 250 tim~s tne strength 
of glass. 
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In spite of the cost of such materials. most 
school officials say it is less expensive than re­
placing broken windows. 

Vandals Prove To Be Ingenious ______________________ -1 

Polycarbonate windows. for a time, did not stop 
vandals from trying to break into Baltimore schools, 
Finding they could not break the ground floor windows 
any longer, the vandals removed the glazing compound 
before it had set. Thi s was counteracted '.Jy secm'i ng 
glazing strips with sheet metal screws. The vandals 
started car-rying screwdrivers. These were countel"­
acted with pop rivets. And this seems to have stop­
ped them, at least temporarily. But not so in an­
other district. Education U.S.A. was t0ld that 
plastic-type \·./indoVis l<Jere squirted \~ith lightp.r fluid 
and ignited. The lVindol'/S melted, The only difficulty 
for the vandals is that the blaze usually attracts a 
lot of attention. 

Architectul"e: Building the Vandal-Proof School 

Volumes co~ld be written on what architects could 
do to make schools more vandal- and theft-proof. For 
example, many school officials point out thLlt new windovl­
less schools would do much to alleviate the high loss of 
window breakage and the time required f0~ maintenance. 
Also saved would be money spent for shades. In addition. 
say their adherents. windowless schools are safer, since 
they ·.limin:lte the possibility of injul'y from broken 
glass. And there is no reason for not building Lhem in 
this day of air conditioning. 

Some schoolmen point out that in the design of new 
schools, faculty lavatories should be locflted near those 
for students to reduce loafing and damage in this al"ea. 
Roofs with pldstic domes instead of skylights would 
probably be less accessible to vandals and thieves. Also 
being recommended are closi,Jre plates for expensive me.chanical 
equipment, better protected and more ample storage rooms, 
tougher wall and equipment surfaces and more sophisticated 
door and I'lindow hardward to foil intruders. In addition 
to what architects might come up with, Kendig and Stewart 
of Baltimore, t·jaryland, suggest ar hitectul"al chdnges for 
older schools to help them in the battle against vandalism. 
They include: bricking UP openings in storerooms and 
base~ents that have continual entry Droble~s; installing 
pcrcel:dn r'ijr;illir~9 in Vt,lfH"'jb~L' gl'lzec <Ff2aS~ llsins cor­
rugated viny~ sheets over brOKen glass-block dreas. 
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XIV The SBA report noted: liThe architect plays a 
key role .... in making intrustion ... more difficult, 
more complex, more time consuming and therefore more 
uncertain. Measures in these directions are vital 
because they are equivalent to quicke!' t.imes 01' 
arrival of police .... The neglect (of architects) 
is neither sinister nor deliberate, It .apoears to 
be due to an almost complete lack of awa!'eness that 
the details of security against crime should be an 
essential ft.nction of the architect. II 

The Teacher: A victim Who's Fighting Back 

Teaching in a school is twice as dangerous as 
wo!'king in a steel mill, sa;i an article in American 
School Board Journal. The magazine reported that 
nearly 75,000 t~il.chers a're injured badl" enough each 
yea!' to rAqui!'e m_dical att:~tion. Most o~ the acci­
dents. howevel~, are caused by fall ing on stail~s after 
being jostled by students, falling from ladde!'s while 
trying to get materials from cluttered shelves, lifting 
heavy equipment in the Y/rong manner, trying to hi eak 
up pupil fi ghts. 

But another kind of danger that has numerous teachers 
uptight is the increasing Dumber of assaults, rares and 
other types of attack in the schools. Teachers also 
object '0 the constart need for disciplining aggressive 
pupils, which in some schools tak~s from SO% to 75% of 
a teacher's time. 

As one New York school official said, after a sec­
ord rape at knifepoint in his school: "Our staff .1uSt 
be protected at all times in the exerClse of duties and 
so must the students be protected w~ile they attend 
school." In recognition of the probl ems, teacher 01'9.::n;­
zations tnroughout the country are having discipline and 
other types of security c1a:Jses written into contracts 
they are negotiating with school boards. 

In Alexandl"ia. Virginia for example, teachers 
negotiated a tough clause in their contract giving them 
unprecedented power to expel students. The clduse pro­
vides that a student exnelled by the teacher "I-rill not 
be returned to class untii both the teacher and the 
nrincinal agree th~t the issue or action involved in 
the exclusion of the student has been given disciplinary 
attention .... " 
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XIV The United Teachers of Los Angeles (UTLA) is also 
demanding that more security personnel be hired. Robert 
Ransom, UTLA president, demanaed in March 1971 that the 
school board snend more money on St.f,urity since it 
\'Iould cost less than repairs for d~~1age caused by vandal­
ism. "' .. here is a further sa vi ng tha t comes about from 
adeouate security precautions," Ransom told the bg~.d, 
"and that ;s one by which the education prograr.1 con­
tinues undistu\'bed." He added that board inaction "is 
allowing some schools literally to be torn down one 
brick at a time because of lack of effort in the area 
of securi ty of bui 1 di ngs and :)ther property. II UTLA 
listed $15,964 in vandalism and theft at one school 
during a lO-month period. HAnd," reported UTLA, "the 
school is not in a ghet~J. It is not located in a 
minority community. The school is located in a hilite, 
middle-class area of Los Angeles." 

What, dctually, is the extent of this frighten­
ing increase in destruction, arson, theft and 
physical violence? 

Hho, or l'iklt, is behind it? ~JhY;s it being 
done? Hhy have the schools been selected as 
targets? What are the social implications? 

How can this crim~ in, around dnd against 
schools be stoDped? What are the immediate 
solutions? What are the long-range solutions? 

Immediate solutions to most school officials mean 
stepped-up security. "he 10ng-range so',:Jtions are 
educational;n nature," Do'schools, 0:' O"liC superintendent 
asked, "just suf-Fer, clean up and renair?" 0)', as another 
asked, "are schools to be converted into forbidding mono-
1 iths of security intended to repei all intruders?" 

That s;Jmething must be done, anc! in a hurry, is 
appa'elt. " .... It must be l'ecognized that education is 
the key to everything vie hO;Jc to accompl~sh. If vIe can­
not provide a safe environment in our schools, if we 
cannot protect children from att?cks, intimiaation and 
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corru~tion in the~r very classrC');7,S, j submit: l'le are 1 
beater. in the ''1ar on crime be'''o:'e \';C t;e~ir," I'/arned Sen. '1 
:~il1~am B. Spong, D-Va., chairmar, of a St2r.ate su)co:rrnittee .'"' 1 .• 
whi,:h recently made a stUdy of cri;r:e in tne viashington, D.C., 
schoo~s. I 

The ~~~tle a~~ins; ~andal~s~ ~r~ v~~~er.SF 15 ~n ' I: 
tI{'~I.:'J"· lI(. n';'Gcr.~~.~ II 1, ' ... :t;~ (,1 'In:.: !~l::'~ ,::''' .. :. :~J :-.~ r:0r\~~!, tI 

::: . .f!j~ ~U~/l:{·~r·l:f--;tlC(:~.~ \1 orr,"'. ~. :~~::1Cc .. 1 or S-:"'i~~Gi~.::·.\!, ~'I'!SS. i 
"It':' go1n<.; T.O~e".'..iire fact:Ii:Y, ~,;'jG<::-;t:~, ;;6ter.ts and J 
o:,:c':"S "Iorkin') Ou': a lot of P:'GO~~'~s. 0:""::1, C7 :':QJrse, our '~ 
curriculum \'I~·.l ~~" linGer C;jf,::':r.UC·.:s study. 2:.it t!'.e 10- ~ 

b=~~== :::<,~: ... ~~~;'~=:~~;':~;:~;",J 
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For the first time since vandaiism and violence 
began to skyrocket several years ago, these truisms 
are being recognized in a proposed action program at 
the federal level, In February 1971, Representative 
Jonathan B. Bingham, D-N.Y., introduced the Safe Schools 
Act of 1971 (HR 3101). The aim of the legislation, \oJh;ch 
Bingham predicted "will be cont:'oversial," is to provide 
...tEderal fur,~s to combat rising crime in elementary and 
secondary schools through increased secul'ity measures 
and long-range educational programs, 

The act, said Bingham," .. ,does not propose 01' seek 
to impose any single or precise solution to the school 
crime problem. It provides, instead, flexible resources 
to enable and induce individual school districts to de­
velop and improve their own solutions, based on their 
own special needs and circumstances, without having t) 
make sacrifices in educational programs to do SO.II 

Most school officials answering an Education U.S ,A. 
query on vandalism and violence in the sCi,ools also re­
cognize the truisms that schools must continue to operate 
as tllpy heal theil" wounds and must seek long-ra:lge solu­
ti on::; a imed at l'ooti 119 out the causes. (Forty-four 
districts in 24 states and the District of Columbia, with 
a total enrollment of 5.1 million students, responded to 
the mid-1970 surveJ" ) City, suburban and l'ural school 
districts reported to Education U.S.A. that they are 
steoping up programs to make their school~ vandal proof, 
rock orJof, theft proof, arson proof, and to find means 
to pl'otect students, teachers and er;ployes from physical 
attack. For example: 

Most school districts answering the Education U.S.A. 
survey reported they are trying at least one or 11101'e 
kinds of security measures. Included were alarms. 
fences. night lighting, guard dogs, police in the 
schools, security guard forces, seclJl':ty aides, 
schoo l-I.~ommuni ty Dn;~q"ams, tougher cer,lppds for res­
titution, late-nig~t h~urs for custodians and volunteer 
parents in the halls. 

A 1969 survey illi.!de by tne ':~~caoo scIJoo:s estiJ:1ated 
the nunber of seCtW;-;:Y f .. drds in schnol~ "lad increasec 
approximately 300. to 4CG~ on b na~ional t~sis. ~ew 
York, for exar:;ple, had d :i'O-:'.an 5Ct"IOO; security 
force in 1970 at a cost of SSO;,JOO. Ond million dol­
lars was set c.siae in ~971 to "r.c;t:"se 7.:,-.:; force to 
382. And La: Angeles, whic~ hcd 'S schc0l sec~rlty 
~Se.;:~:s ~r; 19£f~" (If,,,\"; r:as c1 fC,f;:.e: L~ -f::2. j-f.P. ;::tst: 
rlGrf: ~h}n ~ .. !'..: ~ .. J;; ;"'.L.;.f' j:l~ ~ • 
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In April 1970, the California State Board of 
Education gave the go-ahead for 10-member com­
mittee of educators, laymen and police officers 
to hold hearings throughout the state on uttacks 
on teachers and violence in the schools, with 
the hope of recommending solutions ~nd legislation. 

Many school districts have recently hired a 
security officer or given security responsibili­
ties to a regular administrator. 

A nel" International Association of School Security 
Directors held its first convention in Ft. La'lder­
dale, Florida, in the spring of 1970. Some 70 
representatives of schools, school districts and 
related institutions a+tended. 

Many school districts report they are ordering 
new, tough p.)lycarbonate panes for building Irlindows, 
in spite of their high cost. 

Many districts report they are revising or updating 
security manuals and policies, including un 'er I'Jhat 
circumstances to call police. 

Several states report they are now formulating 
security guidelines for theil' local dlstricts. 

A iumber of districts are pressing for local laws 
to control outsiders from coming into the schools. 

Evidently, many school officials feel the same as 
Paul T. Engle, chief security agent for Los Angeles City 
Schools, who \'Ial'ned: "There \.,.i11 continue to be i'n in­
crease in vandalism and violence the next few years before 
it starts to taper off. It also may spread to districts 
not hit a heady. II 

~JHAT CAN \~E 80 ';80U~ ';T? 

UTO?I/I (13) 

Common to much of the wr~~~n; ~OOu~ delinquency and 
vanddlism oartic~1arly. there see~s to Q~ a great deal of 
ut~Dian: unrealistic thinkin~. A geod cx~mrle is this 
rf:::cof.1r.enGat.ion tdi;e1 fr.):;" at, i:.rcc~e i1~1 a vel'':!' r.~gh of­
fidel1 in a vr.;ry ::rQ:"i::"'lt p'"ofet,s:ofl; ,:;c;l1rncl~ ha;'lc:i-:ng 
the questio1 of vlnrlal~s~, On~ of :~2 se~ious reco~r2nda-

.q~i -:'2." ;!~ .. ~~H:' \." ~ :. j ~,t, .. •• ",:~:.:: ~r .... -;:- ~ 
SCC.iili evns ",n tt.~ cor"-:jur~ty.' 
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XIV Now I agree that that would be a fine thing to 
do,-but I also suggest that it is just plain useless, 
yea, senseless to repeat and repeat and repeat that 
type of recommendation. And in the same utopian vein 
it is of no prc~tical help to hear that the home, the 
church Cl'1d the school "ought to do a better job of 
bringing up their children." It is Jbsolutely meaning­
less to repeat again and again that the parer's ought 
to be better parents, go to church regularly, and that 
they ought to live according to the fine teachings of 
the church. Of course all parents ought to be better 
parents and society ought to show a better example to 
youth. It would be wonderful ~f someday someone could 
wave a magic wand or a thousand magic wands and bring 
this all about, but I'm ~fraid we have no such magic 
now to look forward to, Ilor can we expect to find any 
in the forseeable future. 

I have given up trying to make society over into 
what I th:nk it ought to be. I don't think we can do 
very much wi th the chil d's pa rents or hi s grandparents 
(from whom he inherited some part of what's the matter 
with him). I do think that we can do c lot today with 
the boy or girl, and thus by making him a better citizen 
(and a better parent tomorrow) we'll take a big practical 
step towards improving the society of tomorrow. That 
way lies hope and progress. 

HOME, CHURCH AND SCHOOL 

Yet, we must not ignore entirely the parents of today. 
SOI~le thi ngs we can do for them and \'Jith them for the bene­
fit of the children, and those things I-Ie should very de­
finitely do. But here again we must be realistic both 
in our understancing and in our plans. 

For that type of parent \·,ho is a Tnenace to hi s 
own children, and unfortunately we have altogether too 
many of them, we have laws ana ceurts, and in the final 
analysis 1a\':s can be enforced anc! 7.:ie COLrts :f necessary 
can take the child aWay fro~ such ~ar2r.ts. f'r these 
children we need good, kina, :oving fos-::er hc.·es I·/hich 
can do any ir.wortant pal't of Lhe :,ho1e celiq;".ncy probiem. 
:he difficulty lies in findir,g cr.o0ljn of theSe homes to 
take care of all the children ~hc sno~1d be ~laced in them. 

For those unfortunate pare:,ts \":-:0 I-.OJI d 1-; ke to do a 
better job with their children but fer cne reason 0r 
another cannot do much for ther.l, ---p",re:l'::s ~ay!Je VInO d:"e 
ch','or.iccJ ly ill or oove"'ty :>tri ... :}..cr. Ji' ';gnorc~t ,---\'/e Cilli 

de ;;t;c.h tc h.:"~~ t~I(::n \'i-=th "'L.nc.~; ~r:,~ .... l:·"·':, ~t,:," 7?H':~~~!2'; 
on ~r.e depende~cy lev~1, We cen helJ tra~r t~e; in in~o~e­
producinq SKills which in turn mJY intrea~e :he familY 
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XIV income. We can bring a type of home education, home 
management to these families and with continuous in­
telligent counseling might be of direct benefit both 
to the parents and to the children in that home. Here 
too we can insist on more intelligent operational case 
work and family service from the various social agencies. 

As fOI the schools, we can hopefully look forward 
to improvement in the school's holding power. Schoolmen 
allover the land are working seriously on th~ drop-out 
problem and are creating new and promi~ing curricula to 
interest and hold the difficult youngster in school a 
little longer, maybe to train him in some commercially 
acceptable skill. Teachers are being trained through 
in-service training courses in discovering the a typical, 
anti-social and ~roubled child at an early age, and 
school systems are crLJ.ting \",ays and means of bnnging 
a special type of help to these children. Clinical 
facilities, guidance pureaus of all types are begir.:1ing 
more and more to examine, diagnose ard tr0at such child­
ren and thus give them a better chance to get better 
marks, to stay in scllool longer, to graduate, and to 
accofT.;;lish better results throughout their school years. 

ChuI"chmen are also beginning to realize that youth 
requires special techniques and training and are becoming 
more dnd more interested in getting this training because 
their theological schools up to now have overlooked it. 
More and more churches are gradually doin~ a better job 
of attracting youth and making their programs interesting 
to them, thus radiating their influence over an ever 
wider ~Juth field. Churchmen particularly are in an ex­
cellent rosition to teach respect for property, to teach 
the rights of others, and this is better done before the 
children are 9 or 10 years of age than at any other time. 
The church and the school must make it a point to bring 
back into daily use such ,,,,ords as eli sci pi ine, honor, duty, 
resDonsibility, dignity, courage, family pride, self-respect, 
good manners, common decency, prayer ar.d worshijJ. 

SPECIFIC PROJECTS 

In addition to ~~ese various suggestions about parents, 
the church and thc school, here fai :0\\' SO:le specific pro­
jects everyone of I'lhicr. has b89r. used \·,ith good results 
in some youth-serving agency. l·hes ~rojects are practical 
and will reach SGme of YOJr children ana influe~ce them ~o 
refrain frO,l vandalistic acts. I s:':G~i::S~ that .yOJ try Clny 
ar.d all of them tnat fit your 10Lal 3i :uation 3~d ~~apt 
ot~1c:r5 :; s.J-it. "\""~esr #":~Vt: bc--~'; C;l.~~~~ .. ~,,,! 0/ .';. \'d .. ~tf_·:~ 
:r.:::--: .1crS:,f:ct: Gbsl;r"vati'Jfi drv: ~n':'OG":'_~::"~ ~f> ",VC:=..t:1 l:-(:tci!':L~t:~ 
of a~l ty~es ~na from 1~Scusslon: ~iLh d larn~ nu~ber of 
local yo~th worK executives in a11 corners G~ !~e nation. 
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1. INSPECTION 

Maintain daily inspection at irregular hours by one of 
your own staff members trained in this work. If and 
when you are u5ing some other agency's facilities, 
your inspector, in cooperation with someone from the 
sponsoring agency's organization should inspect the 
facilities before your use and note their condition. 
It is also highly advisable that your leader or inspector 
be the last man out at the end of your program and that 
he inspect the condition of the equipment and facilities 
before he leaves. In a larye organization like a school 
system or parks department, regular reports should be 
made out, one to the maintenance department, and the 
other to your office. 

2. MAINTENAt·;rE 

It is importc::nt that all facilities, equipment, build­
ings, grounds be ~ept in excellent conditi01 or in the 
best cOl:Jition possible right up to the minute by daily 
repairing, repainting and replacing. Wenever possible 
and practical the vandals themselves should do as much 
of the work as they are able to. Windows should dlways 
be kept clean, broken glass replaced at once. 

3. BOYPROOF 

As far as possible, equipment, facilities, grounds, 
buildings should be of the sturdiest construction, which 
of course I'lill l'lIle out leather c:1air5, plaster I'lalls, 
wooden benches and any and all fragile materials 
(exceptions of course). There should be no dark or . 
isolated areas, and all facilities should be well lit 
\'Jhether they are in use or not. The buildin9s anc' grounds 
should be securely locked when not in use and basement and 
first-floor windows should have sturdy screens. There 
should bE' no "ilttraction hazards" about (ask any lawyer) 
like piles of bricks, stones, coal or other material easy 
to thro\"l. 

4. BEAUTY 

Young children react very favorJ~ly ::0 beauty. The play­
grounds, the facilities, the \'Ia:ls, trot! rocr..s, \·,herevcr 
childr~n congregate should be m~de attractive with bri~ht 
c~10(~ and pictures, etc. If these are hung on the wails 
they should be out of reach. 
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5. DISCIPLINE 

Basic discipline, respect for the rules and for the 
equipment and facilities should be enforced and main­
tained at all times. Children must be trained in dis­
cipline as an ethic in character-building. A child 
must be br"Jught up and instructed 'I i n the way that he 
should go so that in age he will not depart therefrom. II 
He shoul d 1 earn to obey the 1 al'l or take the cor equences. 
Children frustration must be converted into social ap­
proved achievement. 

6. PUNISHMENT 

Immediate, reasonable and consistent punishment of the 
right type should be associated with wrongdoing, just 
as praise must be associated with virtue, (A) by work 
projects given to the vandals in I<[hich they repair and 
replace \"hat they have damaged, (B) by withholding 
privileges they value. We can establish proper penalties 
for wrongdo·ng, and they must be applied consistently. 

7. PARENTS 

In some cases and within certain limits parents should 
be fined for the vandalism of their children, especial iy 
when the parent's negligen~e is part of the reason. The 
vandals also should be fined, and they can repay through 
money earned ft'om II/ork-duty pl'ojr:cLs, eithel' dS individuals 
or as groups. 

8. THE UNSKILLED 

Most children are not in the skilled, very able class. 
~1any of them never get a chance "to shi ne. 'I They don't 
make the team. So~a of them are from the wrong side of 
the tracks and seldom get a chance at success. These 
are the ones we must service particularly. Create 
activities on their skill level so that they Cdn achieve, 
so that i'hey can be applauded. This l'/ill lift the 
~hild's ego, will reduce his frustration, and will create 
a warmer feeling towards the leader, the agency and the 
program. 

9. LEADERSHIP 

Try to hc1ve 1 eaders on your sta ff \·/ho a l'e real 1 eaders, 
influencers of children, not cnly instructors lr games 
or activities. The or~inary type of 1eaders shoul~ be 
retrained to understand that they are working on chilcren, 
and not only on frtivi:ies, ga~0s or t~c sc:r~Goard. 7ne 
r: ~'Jn t t..lDe ,; f : t;(H.Lr ~\.:) i I~. ". :. rl~j :'.ti..... :nt. r·,·j:::' \.1 :!~ :,~p~d:::C ~ n 
the playro0~ ana red~ces vanaal~sm. 
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10. DROP-OUTS AND STAY-AWAYS 

It is between 13 and 16 that most of the children drop 
.Out from school, and thi sis exactly the age \'ihen most 
of the vandalism is done. Youth leaders should make it 
a point to go after the school, recreation or club drop­
outs to try and hold therr' in their program a little 
longer. Le~Jers should learn why boys and girls stay 
away from the playground ur club or center and by the 
following this up can save many from getting i~to trouble. 

11. COMPETITION 

Promote intra-unit, intra-group competition on such 
things as appearance of your clubroom, grounds appear­
ance, condition Qf the facilities, etc. Use the cumulative 
point system which will earn privileges for the winnels 
for trips and special events. 

12. EDUCATION 

Carryon discussions, forums, contests and general train­
ing b,\' all youth-serving agencies, public and private. 
Contests can be art, poster or essay contest, and training 
shoul d be in the ca I'e of property and the ri ghts of others. 
The radio can be used here for skits, forums, quizzes and 
the like. 

13. JUNIOR LEADERS 

A great deal of excellent training can be carried on 
through the formation of youth councils, student councils, 
special committees, and junior leaders clubs, These 
groups can undertake anti-vandalism campaigns and contests 
in the neighborhood and spearhead many other drives and 
projects relating to property and its care and other re­
lated subjects. 

14. PROGRAI·j 

i 
1 
1 
i 

1 

I 
To engage the interest of children \'Jho might commit 1 
vandalistic acts. the activities should be realistic, 1 
ad~enturous, challenging with some lUre and risk, so much . 
demanded by growing, healthy boys. Such activities must, ~l 
allow for combat, noise, glamour, dramatization, and many I 

opportunities to "blow off steam." r eadet·s should .use ~j. 
their imagination and ingenuity to encourage the youngster 
to create ne\'1 and unsual games, maybe of the carniva1 type, i 
like the "African Dodger" (which inclu~es a great deal of 1 
throl'ring and hiti:.i'19), r.Oi5Y gc.~'es li~:e '3ox h(.ckcy, \~h~ch • 
generates d great ck:a- 0r yt!liil'l£ (DE: SUI'0 \;1,15 is in a ) 
high-ceilingea roo:'j or in the outdoors;, I"Lnn1ng 9ames and ~{ 
opportunity to brca~: things (tal~get pract~ce \,:ith old base- ~ 
balls at old crocke~"Y 1 :ned up on shelves) ar.d similar games. i 

t:-"~~~-""~"~'~'-~:'~~~-~'-~' ~. jl - ' "':"';:',t~ ~ ~ ~ - ~ , , "': l '>.-' t' ,I: ,~' ~,ti. ~~ ... "~" ... ' .' .. "_ ...... "i ~''!.." ... '< , ~". ~'...f .. "';"'\.:":.J ~* ... '\ ~ • 
~JI;·""",.r~~~~~~~l&;L~~ .. ~~~~~~1.d7i'·i"'!.:h ··..:,~~~_~f;.~...!.-.\~\'..{~~~M~e.~.:;~~ 't; JlI4iel~~~~ 
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15. BIG SHOTS 

Whenever possible, use current boy heroes like Rocky 
Graziano, Jo~ DiMaggio, Jackie Robinson or lesser local 
lights that might be available for your program. These 
can spearhead anti-vandalism campaigns or calk to the 
boys about the rights of others, the value of property, 
and more along these related lines. Also use the boys' 
own gang leaders, who have complete control over their 
groups. Ask their advice and help on your plans to 
reduce vandalism. 

16. PUBLIC RELATT0NS 

Pl.IJ1icity for anti-vandalism campaigns must also be 
carried on in the community 1·1rough the use of placards, 
posters and gel1eral publicity through the press, radio, 
magazines and newspapers. Anti-vandalism days might be 
included in the pr~gram, but one thing is o~ the utmost 
importan~e: There should be no publicity at all for the 
vandals and no pictures showing results of vandalistic acts. 

17. DH10CRATIC ORGANIZATIONS 

Plan with the boys and girls and not only for them. r·lake 
rules with them. Use their rules whenever possible and 
give them a chance to enforce their own rulps ~nd to h~ve 
the responsibility of the care and upkeep of the facilities 
and equilJment as much as they can take care of. Create 
"gdpe sessions!! for the youngsters to blo',1 off steam i'n 
regard to their complaints about your leaderi, your 
equipment, facilities, program or agency. 

Security Gual'ds (25) 

What kind of people 
How much are they paid? 
armed? Do they have the 
answers are varied. 

are employ-;d as security guards? 
Do they vlear uniforms? AI~e they 
power of arrest? Again, the 

In some cases, as in the Chicago school s, they ar'e 
off-duty policemen \'Iorking on a part-t:r:le basis, Chicago 
securi ty guards number 270 dnd \'lOrk four hours a day. 
About 2:; of the principals \'Iar:t tne ;J01-ice in unifor::) at 
the beginning of the term," said Ed\'iilrd Brddy of the 
Ch::ago schools, "This is just so the kids learn to think 
of the police~an as a frienJ, there to prctect not only 
the propel'ty but also the people," Bi'ady notes thc.t :1'e 
officers c~rrv wa1kie-talkies so they can be in constant 
C()'Pl:./f.ica-.:iofl l'lit;: otller offil.0!"S. 
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Opinior.:; differ on \'Ihether security guard!> should I 
vlear unifol'ms and/or cal'r'y guns. Some secu\'ity chiefs 
feel that un;forms, especially of the police type, 
cause ~rtagonism. While most police in schools are 
armed, guards may not be. The Kansas City schools in 
1968 issued mace and handcuffs to guards. ~his gave 
the guards the capability of subduing outsiders--not 
students--vlithout harming them. In Pinellas Cnunty, 
Florida, school guards can be easily identified. 
They \'iear "distinctive security officer attire, con­
sisting of a brown blazer anJ trousers, gold shirts, 
dark" ties and brOl"n shoes. II 

Brady said the off-duty policeman Vlho serve as guards 
help liaison with the regular police department and I'lith 
the community. In addition, Brady ,Jointed out, the Chicago 
schools h~'e ciVilians in security roles to act as a buffer 
bet\"leen the community and the pol ice. They can be eithel" 
men or women. Chicago also has a crew of night watchmen 
in about two-thirds of the schools. Bri'r:ly listed 1970 
costs of $1.7 million fOl' personne1 ser.:.:;rity, and $1.5 
mill ion to $2 mill ion for night I'/atch:nen (plant security). 

The Los Angeles school district :las Hhat amounts to 
a police: furce of its 0\111. Standards fv\' til;:; l02-agent 
security force are high. Each security policeman must: 

Have previous police experience or two years of 
college with a major in police scier~e. 

Meet the same height and weight regulations as 
the regular ~olice department. 

Comolete a standard 10-week peace officers training 
course conducted by t:-c Los I\r;ge",es County Sheriff1s 
DE'~artr.lent. Training ir.ciudes ir.s:ruction in physical 
education, narcotics, hU~bn relations and the use 
of firearms. After being hir~d, the agents dre on 
six months· probation. 

Paul T. Engle, Los Angeles scheoh ' chief secudty 
agent, says his agents wear c~vi1~~fi :~othes beca~5e 
people are antagonized by unifo~ns. However, nc dttQ~Dt 
is made to cOlll;eal tne ident;<:y of the agents, \·/ho are 
armed and use pat)".)l C:II'S. 7ne seclH-~:Y Gfficers I pay is 
based on ~he wa::;e~, rff{':rea by tr.t: !..os ;J,rc:;eles city po~ ice 
~r,d tr.e ('cJn~j sr *}..,~~.;. fj 'jt? ... dr .... " ::;r •• ~. -rE.: -r~t~C ~'." ',)V ~n-

C~t.:I,.It.~ :":t .. ,:~ ".-:-~I: :-" ~!".: ,·.v.j.:..·:.i: .... ~.~ ~. h:" t; .. ,/ .,..,) :'~~~:,.t, i' 

'(.0 ~:!CJri~l," sa: .. : f~G1(!. :..C ,"~c;·~t f;£:~: ~n\J{I:vea ~flsifj€ 1 
teucher. Our '7:(\11' ~:"Gbie::; is \.,<-:;". c ... :s';::t!r5--dop·2 ~'CJciJ-'rs, . 
pimps, in:r'dcers, l:f'l1r-.k"7. ~Y'i:: d ..... c~,.,.~W'f:~~h Er,g~le SJjl$ tne 

the sChool"s ..;n~e~s :n;"'t) is a fl{,nt -:;'" an at".:t.lc~ iiI') &.. 1,' 

• cost OJ" tl:e Terce: i'~ 0'f~l" S~ ':~'I"i"~ d yr.:)'." ';JJ 
. n, , ' 

" 
r " 

~i~",;;fl::. ~«' ...... :.::~~~::-·~:~':;;;'"'>T.t"""~~T-i"":~.~~~~ ",' M!l!, ~~,.~·'~7:""\l:'qY.,~~~~ .. '"'I¢;s.:;::r "t'"b' ., .. , ... if> *' ....... !<"I .. J,.~\ ... ,.4Ji .~ ... " w;;s ~~.0fJ:*'~ 
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Kettering High School, Detroit, has specially 
trained policemen, called the "Detroit Rangers," assign­
ed on a permanent basis. The Syracuse survey, which 
praised the program, said the rangers "carry out their 
patrol on miniature motorcycles, thereby giving them­
selves the range and mobil ity that an administrator, 
teacher or rther control agent could never achieve on 
foot. As a result, the fights, cl'ap games and threaten­
ing clusters of people in and around the schonl can be 
reached quickly, observed, and, if necessary, dispersed. 
Our si~e visi~or found these officers to be especially 
effectlve because they are permanently assigned and 
have taken very special pains to knm'l large numbers of 
students on a first-name and informal basis." 

Many school districts lavish praise on their 
secur;<.y pel'sonnel. There is recognition, nevertheless, 
that greater professional;zation and expansion of school 
security forces is needed. Representative Jonathan 
Bingham, in introducing the "Safe Scl)Uols Act of 1971," 
noted: "Sadly, perhaps, but undeniably, the days of the 
grandfatherly school custodian-'IIdtchman, shuffl ing Hear,. 
ily aL0ut his chores to supplement his pension, are over. 
It is time we recognize that the job of making schools 
safe is a delicate and demanding one. It requires special 
skills, techniques and equipment wh~ch neither teachers, 
schoel administrators nor the average 'COp on the beat' 
possess. We must define the responsibilities and role of 
secUl'ity personnel in the school community, and l'1e must 
provide them with appropriate training and facilities ... 
Some school systems have ~esitated to provide needed 
security equipment beCduse their secul"ity forces aren't 
adequacy leads to another, And our children and teachers 
are the losers." 

In spite of the problems, districts setting up 
security departments and emp'icying guards c f val'ious 
typ~s renort some oositive l'as" 11:.s, None claims guards 
are the ul timate anSI'/er to the ;)robl er.1 of vanddi ism and 
violence, but, as I,lith alarms ar.d otl-,e:l' hardl'lare, no one 
knows what night have happened had they not been there. 

New York City'S former Su~~~irte~dent Bernard E. 
DonOVan s.-,id in a July 1969 rE!;C:~:Sf! that se,:urity 0U':il'ds 
'Ihad ,; 'l:rked ;r.::~uence ~n rt!:.to'."ir.;1 g:Jcd orde("l itt SO:7le 
trou::'iesorr.t: scho(t~s. r<e'1J("-:;:r,; 0'1 !,'tt:r\'~e"'is 'dith teachers 
dr.d s:J:)er"i;,o;'s '.\" ('j'E' ':~It.1rds '.:ere :::.5<,. ':in.;>,:;, D0I10ve!!') said 
tne o,!f)n:;,:>l',1nS r.cl,i.Jl'i:y re~~ortt'd tr,.lt :;:;ol'aS l':avc: a 
::";~')'::':l/'" .:,./~:\ ... ~" \:~ ,,'':1.' :~,~r:~~.~,; .. ~-c..,:,.,"~~ir.(" .. 'r. 1 ~)i~f···:.c:Cc1r;t 
:; '- ,'l" ", "~L .. ~w i' .~. [ • • 

('; t;:- ~ ~\:r..' ," • '/ ~l '7·i~ .. 'r •. ' h'; 5.!: d, 'flii 'j , iV. n:l1 tc~ vi (11 ent 
0;Jt0r~.Iks c": ~'r.,~ ; "''; .~: Cel'td~n stud.:;nt gmups and out­
sic(;>r';, .... 7[,') sL,j.>r:'·, knol'; the $cc.t..tity cffice"s have 
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the authority to al"rest di sorderly persons. Al so, 
the students tend to be more careful because they 
know the secudty officer \·lill not hesitate in bring­
ing disruptive individuals to the dean or other school 
officials who in turn will notify parents." 

Paid Community Security Aides 

The Syracuse survey listed "novel ways" of enhanc­
ing the secl'rhy of persons and property. One of these-­
the use of paid community $~Cllrity oides or hall guards-­
.is being ur-ed by many d{stricts. The aide: come from 
the same school neighborhood as the pupils and often 
include siblings, neighbors and mothers and fathers of 
students. "When such a securitj' aide tell s a student 
to 'cool it,' the response is likely to be more positive 
than if the enforCEi were a uniformed policeman who had 
been on the beat for only three months and had from a 
different pm"t of tovm," the repot't said. 

Vincent Reed, former security chief for the 
Washington, D.C., scho01s, described that districts's 
81 aides as "the eyes, ears, arms and 1egs of the-: ad­
ministration." He said the aides often kn0\'/ the identify 
of those I'Iho nush or take dope, I'/ho extol't money from 
other students or who might have broken into the school 
the night before. As a San Francisco teacler put it, 
"the hall guards not only let me concentrate 'less on 
guard d~;ty and more on teaci)ing, they often help to 
forestall troublesome situations before th~y blow up 
into cr'j sis propot'ti OilS. " 

Qualificatiol'';, pay, haUl'S worked, titles end duties 
for these cOIllfnunity security aides vary from district to 
district. In Washington, D.C., for example, since the 
a; des are hi red by the fedel"a 1 governr.:ent, they are ra ted 
GS-4 at an annual salary of S6,202 to $8,065. !1anyare 
retired ~Jlicemen or parents or young ~en interested in 
youth \'lark. Genetally, they are ;nterv·el·:ed and hired 
by the principal, and undergo snec.:ia: insel'vice training 
sessions. Their workday is from 8 a.m. to 4:30 p.m. 
"They have qllite a bit of res~o:~sibility," said Reed. 
"They may also be ~r. chat'ge of Et"ttenG.:lr.cE' rc~cordS ror a 
particular scnool ar.1 of cneckins ~~ O~ t~e attendance 
of a particular r:!f1il. In the 5l.r;:mer they help nut \>/ith 
tre dropou t prevention r,rograr.1. 10 

Anotner :YP'ull S::!C.Ld"i:: . .1' aiG£: :";rcsr:;." is '!:I~a'!: of th-; 
CiJ1C1nnati $chooir.:. Th8 SS ~;di"5 CUr1~': :l;C~ the I1ei'~h;;:1rhoG~S 
~-: ~nf' v:\"icj .. ~.1 SC. ,'Jt':"~,~"''',/ S.:!--:'':lO::. ::'~J ,.~;'.~:\ .l ... r . .:,y uf";': :;~~:,::~l"!(~.~. 
t"'t.:.', \·;~n"'r: f!"«.~ :~ ./.~ t~ ... : 7 :i~Uf;!, ~. \....~../. .. tj !~r~'je;, j'-f',~:,. 
$2 .. 0:) to $3.55 ,an r.Qur. 
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This kind of incrf.:ased lIadult presence II in schools 
was listed by Representative Bingham as the type of pro­
gram that should receive federal aid. Bingham noted that 
the effectiveness of paid, neighborhood-based security 
aides was found to be "enhanced by their neutrality--their 
lack of identification with either school officials or 
the police. Special training for the aides, especially 
in the ar~a of fundamental constitutional rights, is 
necessary,1I he said. "loJithout such training, patrols 
could do more harm ~han good. But with pror~r training 
it appears they can make an important contribution. 
Funds under the legis~ation I am proposing (the Safe 
Schools Act of 1971) could be used to set up 'parent 
patrol I programs, to train participants and to pay their 
salaries." 

Out i es and Responsi bil iti es of Hoe Securi ty Resourc~ Off; cer: 

The security resource officer strives to increase 
student understanding and respect tor law enforce­
ment through i~teraction with students in informal 
situations. 

He serves as a resource person i~ talks to classes 
and assemblies and involves himself in safety programs 
of an educational nature. 

His actions should reflect an unde:standing of the 
responsibility of school staff in resolving student 
behavior. 

Upon request he assists at school functions involving 
large crowds. 

lhrough routine patrol he protects students off school 
grounds and between home and school. 

He serves as a source of i nforrration ,,;)out city ar:d 
community agencies involved in govel'nmental functions 
and intel'pl'ets city laws. 

He has access to routin~ sctonl i~formation, such as 
names, addrcs~es and telc~~ane nu~bers. The orincipal 
or other professional rerso~ ~~y share records of a 
more confidential nature wit~ him. 

~e ~ay participate in case con~eren~es) at thejiscre­
tion of the Drinc~~~~, eStecia~lJ wnere Dotentia~ ae-
1i~Gue~cy !~ ~ f~·~tor. E~t ~e J~fS rot 3ss~~~e the role 
.1f ;] C.;i •• l: I-:~,,'ker' 'i:' ':(,l.d':.e~0r. 
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XV If he interviews a student in school it must be 
in the presence of the principal or designated 
representative. If th( ~hild must be removed from 
the school, the parent cr guardian must be notified 
in advance. If parents desire to be present during 
an i ntervi e\'1 they shall be permitted. 

He informs the principal concerning apprehension of 
~tudents. The principal may ask him to verify the 
refen'a 1 of stUdents to 1 a\>1 enforcement agenci es or 
the COL'rts. 

If he refers'students to other community agencies' 
these are to be made in accordance with regular 
school procedures. 

In emergency situation~ he may take direct action 
to apprehC:!nd persons committing a serious unl avJful 
act in school. 

He contributes helpful information to school guidance 
counselors concerning individuals, neighborhoods and 
famil i es. 

He confers with parents, pupils and individuals in 
the community on pre-delinquent and delinquent behavior. 

He represents police and courts as a consultant in 
law enforcement and juvenile problems. 

He provides service to neighborhood I,erchants and 
residents in school-related problems. 

The Security Resource Officer as an Instructional Resource 

The security tesou)'ce offiCEr car. serve as an instruc­
tional resource person in the following ways: 

He can assist in oriRnt~tion weetings for students, 
faculty and community 

He can give short tdHs at eler;;entary schools, acquaint 
pupils "lith police SCOL.t car, hel~ I'Jitn P;A o:'ogJ'ams as 
a speaker, provide infQr~atiQn 6~out specific ~Jnils 
and help \'Jitn school safety ;i,0g"ar:Js. 

At. secondary ~chools he can be a vc:luable resoJ,~ce for 
classes ~tudyins voca~iGns, la~ ana order, bl~ck culture, 
crow~ Gsycha1ogy, the ~athE~atics cf trafiic engineering, 
drivef education and hAalt~ . 
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CONCEPT NO. 

I 

'.1 .] 

INSTRUCTIONAL SEQUENCE 

You win notice thcrt"student data sheets directly' follow the 
teacher information. The slide series that are mentioned are 
available from Verlin Abbott in the Administration Building. 

FOR THE TEACHER. 

1. Handout student data sheets #1 and 2. The reaning provided 
on these sheets have been prepared from the sources noted 
below: 

THE WORLD OF WALLS P.S. Brooks and N.Z. Walworth, 
J.B. Lippincott, 1966, p~ges 12-18 
(Barbarians) 

, THE MEDIEVAL I~ORLD Young Peopl e I s StOl'y of Our Heritage, 
V.M. Hillyer and E.G. Huey, 1966. 
Meredith Press, New York, pages 11-16 
(Barbarians) 

THE RO"-'1.N EV,PIRE 

BARBARIAr: EUROPE 

Isaac Asimov, Houghton Con,pany, 1967, 
pages 222-242 (Germanic Tribes) 

Gerald Simons, 1968, Time-Life Books 

2. As an alternative procedure,----the teacher may elect to have 
the students develop their own reading or .esearch the answers 
to the questions to the students related to the etymology of 
the term "Vandal". . 

3. If th~ teacher assigns the reading, it may be good to make 
trans?arencies of the maps provided and with the students 
following on their own maps, locate the fol)owing places 
whose names appear in the reading: 

a. Southern co'a st of contemporary Nor\",ay, Sweden, Denma rk, 
and Danish Isles. 

b. Silesia, Galicia, Southern Poland, Gaul, Pyrenees, Spain, 
Gibraltar - where Vandals crossed to Africa, Carthage, 
Rome, Byzantium (Constantinople) 

Then the path of the Vandals can be traced on the map. Slides 
A, B, and C are maps that can be use~ instead of transparencies. 

4. You might ask the students what the recreation might be to the 

• ! 

j 
1 
i 

1 

~ lise of the term vandal in its present CO:ltex t if there I'Jere a 
~ national ethnic grou~ of Vanda1s --- sc~ethi~J akin to rCS2Gt-

i;;ent of ethnic JOKes, 01' I'.:alian red::tic,n to mov~es whicn snc,y : 
d f ~ 

! gangsters with Italian :lames an eatures. , 
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CONCEPT NO. 

r 5. See if 
ethnic 
teams: 
etc. 

the students can think of other terms which are 
in origin --- for instance, the names of athletic 
Norseman, Vikings, Blackhawks, Indians. Br?ves, 

6. You mi ght specul ate l'lith the students, if they have had 
European Hi story. vlhether the Vandals were the cause of 
the collapse of the Roman Empire or when an Empire is 
co 11 aps i ng fro.;, other factors does vandal ism i nCl"ease? 

7. For home\~ork have tlie students look up "Vandals" and 
"Vandalism" in the dictionary and c!etermine if the de­
finition reflects accurately the present concept of the 
term. You c~ght then wish to handout student data 
sheet ::3 so a 11 studel"'ts \,Ii 11 :,ave somewhere to coll ect 
more vocabu 1 a ry terms. 
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______________________________________________ ~'_m~ ____ _ 

Name Student Data Sheet #1 
----------------------~ 

CONCEPT r..j0. 

I 

As you \'ead through the following selection, try to 
classify ln yOU\' mind answers to the questions 1 isted 
below. 

1. What is the original meaning of the \'1ord IIVandal "? 

2. I1hat does the wOl'd "Vandal ll mean today? 

3. How or why did the name of a tribe of people come 
to be used in its present sense--maliciou5 destruction 
of property? 

Ot'igin of the term Vandalism. 

The V?1dals were originally a group of Germanic 
tribes that lived along the southern C0asts of what 
are now Norway, Sweden, Denmark, and the Danish Islands. 
They migrated to central Europe about 100 B.C. and set­
tled in Silesia (',ld Gal icin (Now Southerll Poland). In 
the late A.D. 300 1 s, the Vandals moved westward because 
they were threatened by the Huns from the east. The 
Vandals crossed the northwest boundaries of the Roman 
Empire in 406, ~nd raided the Province of Gaul (Now 
France) - (See Map). For three years they caused severe 
and extensive damage in Gaul. In 409 They crossed the 
PY1'enees into Spain and fought other bat'barians and 
Romans, continuing to steal, smash. and burn for nearly 
20 years. 

In May 429 A.~., 80,000 Vandals c:ossed from Spain 
to Africa, injuring and destroying ever~thing that stooi 
in their way. Under the leadership of Genseric, the 
Vandals overcome the Roman authorities and established a 
kingdom with its capital at Carthage (See Map). For the 
next ha 1 r-century the 'Janda 1 s dominated the waters of tile 
western Mediterranean. One of their most spectacular 
achieve~ents was the sack of Rome in 455. Toward the end 
of the 5th century, the Vandal kinr;dom in Africa began 
to decline, ar.d in 533 Carthage \'/as captured by tile 
Byzantine genera1 Belisarius, destroying the Vandals ftS 

a nation. The mass of the Vandal population became the 
slaves of Belisarius' soldiers. Thereafter the Vandals 
olayed no further part in history. ir.e name Vandal, hOI'/­
ever, has' lived on and has been Jsed to describe a person 
or perscns involvpd in wicked da~Jge or destructicn of 
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Name ______________ __ 
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IInANTIC 
OCEAN 

BEST CO~y AVI1lLABLE 
Student Data Sheet #2 

Araue 
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Name 

.... '" ... 

. p1,-

. ' 

_____________________________ a,_ 

student Data Sheet #3 -----,---------------
VOCABULARY 

VANDALISM - willful and malicious or ignorant destruction, 
defaciRg, or.littering of public or private property. 

GRAFFITI - writing found on walls, rocks, bridges, trees, etc. 

BLIGHT condition of a neighborhood I'lhen deterioration has set in 
and repairs are n~ longer made. 

tJEFACE to destroy or mar the face or aPPeal'ance of. 

MALICE (MALICIOUS) - intent to commit an unl al'/ful act or cause harm 
wit~out legal justification or excuse. 

, 
!:!.ERITAGE - something transmitted by or acquired from a predecessor: 

Legacy: Tradition. 

GERMANIC - German: Of, relating to, or characteristic of Germatl-
speaking people. 

AESTHETIC - relating to or dealing with the beautiful: artisti~. 

ECONOMIC COSTS - dollar value of repairing or replacing damaged items. 

OPPORTUNITY COSTS - opportunities \1hich must be sarrificed Hhen money 
has to be spent repairing vandalism. 

SAVE THIS LIST FOR FUTURE USE! ADD NEW TERilS AS YOU ENCOUNTER 
THEM IN THE UNIT . 
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,- TO THE" TEACHER; 

Allow the students ample time to read the selections in 
data sheet f,4a and 4b then ask for answers to the follow­
ing questions. 

1. (Use the questions preceding the reading on the 
students sheets) 

2. Have the students look through the reading again 
and list the different individual acts or +ypes 
of vandalism. List places whet'e each type occurred 
and types of people \'Iho did it. (e.g. age groups) 
Readings are from bibliography numbers 1, 5, 12, 
18 and 25. 

3. If further research is desi\'ed as an activity have 
the students look for other mob vandalism such as 
the - Boston Tea Party; or more recently the civil 
disorders of the 60s (refer to Koerner Commissinn 
Report); or various music festivals of recent years; 
or at political conventions; or in conjunction with 
labor' disturbances - 1971 Telephone Company strike, 
1886 CI·icago - Haymarket Riot, or the b.uddites of 
the early Industrial Revolution. 

4. Additional readings can be prepared from: 

NEWSWEEK May 19, 1962 page 42 

ZAP, NORTH DAKOTA; After a North Dakota State University 
suggested a "::ap out" at Zap, No\'th Dakota (populat'ion 339), 
the article urged, "zip to zap", 3000 youths descended on 
the town. 

The town had prepared by stocking 20,000 cases of 
beer in the two 10~al taverns. 

The invaders took over the town, dismantled an 
abandoned house, Llsed it for a bonafire. They dismantled 
the fire truck when it tried to put out the bonafire and 
later hauled booths and tables out of the taverns and 
restaurants and threw them into the fire, The youths then 
begdn smashing windows of the town's shops. 

Finally, Governor William Guy sent 1n the National 
Guard and declarerl martial law befJre order was restored. 

SPORTS ILLUSTRATED ApI'; 1 27. 1970 

Take ~le Out of the Ballgame by \':alter Bingham 
~ 

Opening day in Ch~cago's I-irigley Field began with d 

fa" tl'yir;; to grJ~ [I D',~'yers l~at\ \'i"€n the nlayer ou.shed 
the youth h0Ck 8 or ~a others 90t irvo~ved. 

88 
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II 
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In New York, fans surging onto the field nearly 
caused the forfeit of the game after hurling flashbulbs, 
beer cups, and other garbage on the field. 

Hockey fans in such cities as Detroit and New York 
have been known to throw beer, eggs, programs, oranges 
apples, a live duck, and even cooked octupus onto the 
ice during .. game. 

Many sign~ that fans have in the stands are so vulgar 
that TV cameras can no longer scan the stands at dull 
moments to show clever ones. 

Players in Yankee Stadium asked for a roof to be 
insta1led over the bullpen. 

When tlit:: Mets won the penl1ant, fans ripped up s(d 
and stole home plate. 

Red Auerbach of the Boston Celtics had been target 
of many cigars, cups, etc. some of which wel'e dil'ect hits. 

In Philadelphia, teams are told to run for the 
dres~1~g room as soon as the game is over. 

In Wrigley Field such problems led to the construc­
tion of a 42" mesh fence and a video system for scanning 
trouble spots. B2cr is not sold in the bleachers, and 
penalties are posted for the spectators to see. 

LIFE April 9, 1971 

The Yo~ng Defacers 

Vandalism is a form of pollution. 

Vandals burned down one of the last covered 
bridges in Delaware 

Vandalism carne with the frontier but is now 
out of hand. 

Halted operations at a t'ie\·/ England airport by 
smashing lanaing lights. 

Let loose mice in a reseal'ch laboratory. 

Bronze historical olacques bent, scme removed. 

8a~Jge to schools exceeds S100 ~:11i(n a year. 

20ys 10 - 15 account for tne b~l~ Gf tho destruc­
t ion everYI/hel'e. 
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II 

V I I 

Cause-stress 

-abdication of adult authority 
-parents spend too little time with children 
-too many idle hours 
-too often vandals even when ca:~ht are not 
punished 

No foolproof solutions 

-breakproof windows 
-flood lights at night 
-fortress design 
-telephone company midified desi~n of phone 

Real solutions 

:modify the conduct of the young 
-organize free time of kids 

Sttites should require parents to pay, requir~ of­
fenders to work on community project under supervlsion 
of higher mioded youth to implant a sense of prid~. 

We cannot build a better America until we learn to 
take care of the'one we have. 

Grown-up vandalism. 

TH1E January 19, 1970 Volume 95 page 45 

Society's Outsider 

Intruders damaged a Greenwich, Connecticut High 
School to the tune of more than $10,000 and force~ it 
to close for a day, 

No a~curate price tag can be affixed to vandalism, 
which is not always reported, not alway~ identifiable as 
such and covers everything from toilet graffiti to arson. 
But the United States Office of Education in Washington 
sets the annual cost of destruction in public schools 
alone at more than SlOO million. In New York City, the 
cost of school vandalism amounted to an estimated $6.5 
million in 1969. ?ublic Telephones as a prime target 
absorb some $10 million a year for repair or replacement 
0', vanda 1 i zed phones, 
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XIII 

XII 

The increase of vandalism has resulted partly 
from,the character of the times, social upheaval, and 
the nature of the vandal, who is as difficult to define 
as he is to catch. In New York City, arrests are made 
in only 2-3% o~ all reported cases. The vandals deeds 
ar~ com~only described as wanton, pointless, aimless, 
sensel@ss, meaningless, or mindless. 

Social010gist John r~. Martin of Fordham University 
says that acts of vandal ism carry a heavy freigh't of 
motivation and even logic. A classic example -"The 
Luddites who smashed the new textile machines at the 
dawn of the Industrial Revolution wer~ venting their 
rage on a new technology that threatened tHeir handi-
craft jobs. " 

Martin says much contemporary vandalism is a blow 
struck in angel' by the havenots, the oppressed and the 
dispossessecl. 

Nearly 80% of all vandals arrest'ed are under 18 
years of age. 

Contemporal'y 1 ife invites the vCllidal istic act. 
The media play themes of violence and aggl'ession thci 
become almost an acceptable pal't of 1 ife. 
Such acts may be an attempt to show that the individual 
has some effect on his c~v1ronm~nt. Ocstru~tivu &cL~ 
are chosen because they are more readily seen and often 
more easily accomplished than constr~~tive ones. 

The solution lies perhaps in the re~toration of 
the outsider's lost faith in the cornmunit:y ratl1er ttv-:n 
in punitive laws and shatterproof windows. 

Srecial Note to Teacher: 

All of the material taken so far has been rather 
removed from vandalism. That is ~o say the student 
\.,.oul d not i denti fy N; th it and the teacher shoul d not 
invite students to tell of vandalism they have had a 
close personal knoNledge of. As the next couple of 
lessons unfold, the vandalism studies will be related 
more and more to the immediate experience of the studen" 
and his local community. 
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Nai':l~ __________ . Student "Data Sheet #4a 

CONCEPT NO. 

II As you read the following selections try to 
formulate in your mind answers to the following 
questions. 

l. Is vandalism a nevi problem? 

2. Is vandalism 1 imited to the U.S.A.? 

J. Is vandalism sometr.ing to be expected and just 
tolerated or should \'Je condemn it and ser.k ways 
to keep it in check? 

4. Do ·people do things in crOlolds they ":Quldn't do 
alone? DO t.hey do things in public place::; they 
wouldn't do at home? 

Vandalism s not a social phenomenon of recen~ 
origin as we can read about it in the writings of some 
Egyptianpriests 40DO years ago. They complained about 
the youth of their day. Socrates lamented the fact 
that boys and girls of his time I'/ere destructive, and 
so did Hesoid, the Greek poet, who referred to the damage 
done all about him by willful youth seendnQIY under no 
discipline. And so, in every generation, on up througtl 
the years to the pr'esent day vandal ism has been present. 

Vandalism is ali interllational probl":n. Repo:"ts 
from New Zealand, Australia, England, Germany, ~nd 
Sweden all tell of vandalistic acts by irresponsible 
youth und lament the fact that so much property has 
been despoil ed "without rhyme or reason", ~ It seems 
that schools and parks CO;l1e in for somE of the worst 
and largestaTlTDunt of destt'uction, l'ut public buildings 
in general, railroads, highways, vacant buildings and 
even pl.ay areas and gol f courses suffer a great deal 
in thh regard. Libral"ians complain ofter. of books torn, 
theatre manegers take it for graNted that a certain amoLnt 
of vandaliS+!l will be perpetrated in the darkness during 
tn~ performance~, chairs slashed, lavatories despoiled. 
Recently, housing projec'Ls have come in for a large amount 
of senseless, aimless destruction. Evervone from his own 
experiences, can easily recite numerjous· examples of small 
and large acts of property destruction. 

One famous exar:1ple of vandalhcic destruction from 
America's past oc-urred on Karch 4. 1829, the day Andrew 
Jackson was inaugurated as the sevent~ President of the 
of !:.nt: l'nit::.:d Stat.es, ·~ad:son r.ad \';(,'1 t'le Presidency by 
a p P~d 1 ins to '.lle . C .1;:,,',(;,1 1':,.1 n', II "d I~ JI'I 7. !',t~ C;O;T';:]O 11 '''k: n 
had come to Wdshington to se~ the festivities. After 
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r I 

Student Data Sheet 4b 

the inauguration parade, Jackson's followers were 
far from ready to go home. They streamed along be-
hind him, and did not stop at the gates or doors of 
the White House itself. A.reception for members of 
Con~ress and high government officials and their wives 
had been prepared in the East Room of the mansion. In­
stead, the u~ru1y crowd shoved its way inside. Men in 
muddy boots climbed on expensive brocade chairs to catch 
a glimpse of Old Hickory, and others elbowed and pushed 
throug'h the mob to the faae':. Chi na \'Jas broken, fpoP 
trampled i"to ·the c'arpet, and clothing torn; elegantly 
dressed ladies were bumped and pushed about until some 
of them fainted. President J~ckson, shoved against 
the wall, was protected by friends who linked arms and 
formed a barrier to keep his over~enthusiastir ~upporters 
from crushing him. Later they helped him escape, and he 
had to spend his first night as President in a hotel. 
It was hours befof2 the last of the uninvit~d guests 
left the White House. 

John F. Kennedy Rip-off 

The John F. Kennedy for the Performi ng Arts in 
Washington, D.C. has become such a popular tourist at­
traction that more than half million people. have visited 
it the first three months. 

Nan:.' sightseers not only carried, away memodes 
ripped off souvenirs of the memorial. The Center's 
tors estimated necessary security, mnintenance, and 
at $1.5 million. 

but 
direc­
repair 

Everything "reachable" and "detachable" had bEen re­
moved from the Center, all original ashtrays and salt and 
pepper shakers vanished from the Center's three restaurants 
along \'lith thousands of menus, china pieces, glassware, 
silverwarl, and table linen. Souvenir hunters have made 
off witn lightbulbs, po~ters, paintings, potted plants, 
restroom faucets, electrical outlet covers, cut swatches 
from carpets, and even snatched prisms (costlng $86 each) 
from tr,e '~':aterfOl'd Chandeliers. 

Souven:~ brochures are being printed and other mementos 
are being prepared in an effort to reduce the pilferage. 

Car~Qts and drapes are pitted with c~garette burns, 
stained i'I~l:h spilled liquor and smeared l'lith candy and gwr.. 

One srO~J sat jown in the Grand ~o~by anG hdO c 
Picnic. 

The whole thing is remindful of 

, . 

9j 

"Jacksonian Orgy". 
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CONCEPT NO. 

II through 
XV 

GROUP ,q 

BEst '£-Cpy ft'.';i!u;UL[ 

TO THE TEACrtt:R! 

SLI DE SER IES 

The purpose of 5howing this series of slides is 
two-fold. First to'show the students examples of what 
will be considered vandalism for the purposes of this 
course and secondly to show the student how isolated 
incidents of va~dalism such as throwing a can on some­
one lawn is in real ity a factor in bl ight ,.nd differs 
only in degree from the \'iorst forms of vandal ism. 
Both acts have many things in con~on. Both basically 
reflect a disrespect fOt' property, privatI? and public, 

HINTS ON PROCEDURE: 

Try to sho\>J iJll of the 64 slides during one class 
period so that students, in one presentrtion, see all 
the types of vandalism. 

Some of the slides need only be shown for a few 
seconds-notably the first 14. The slides after 14 
might be presented in one of several pbssible fashions. 
(e.g. - Flash the slide on the screen and ask students 
to tell what sort of vandali~n they see in the picture.) 
If students are unable to guess what the picture is all 
about, a scri pt ha s been provided for tl ',! teacher as a 
last resort and final authority to solve disputed points. 

Tf students insist on talking or asking questions 
about individual slides, your res~onse should be that 
it is necessary to cover the material once superficially 
but this will not be the last time the slides are to 
be seen. Fuller discussion will subsequently be enter­
tained. 

SLIDE SERIES NARRATIVE 

This is d series of 6 pictures of 2 resid~ntial 
neighborhoods that are 6 blocks apart. One area 
has practically no YJndalism---in the other area 
vandalism has been and still is a very serious 
problem. 

SCENES 1, 3, 5 --- Houses in the low vandalism area. 

SCENE 2 Stree-:: ~ihel'e buildings are beginning to 
hi; tOI"n dOl';o (:-ema i r,S of one buil ding 
can be seen on the j eft) . 

SCENE 4 Abandoned building (burried out). 

SCGE: f) AbandClned bL!ilding (pa¥''-~ill1y torn down) , 
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CONCEPT NO. 

II through 
XV 

GROUP #2 

GROUP #3 

GROUP #4 

" 

This is a series of 8 pictures of 2 different commercial 
a t'cas. One a rea is a very p 1 easa nt place to shop and has 
very little vandalism. The other area has.a high rate of 
vandalism and is not a desirable place to shop, 

SCENES 7, 9, li, 13 --- West County Shopping Center 

SCENE 8 

SCENE 10 

Street with high ~andalism rate (boarded-up 
windows) 

Broken \'/indol'lS 

SCENE 12 --- This area has stopped replacing glass windows 
boarded-up store front. 

SCENE 14 . -- Wire screens on windows --- litter on street. 

This is a series of 5 pictures shO\</ing the "progression" 
of 1 itter. 

SCENE 15 

SCENE 16 

SCENE 17 

SCENE 18 

SCENE 19 

Aluminum can in yard. 

Cans at St. Louis Art Museum. 

Littel" in flower bed or shrubbrey --- (Drive-in Bank). 

Roadsi'::e litter (Baxter and Claytor. Roads). 

Litter on vacant lot in area of high vandalism. 

This is 'a series of 8 pictures shOl',;ng "defacing" 
or "destluction ll of signs. 

SCENE 20 

SCENE 21 

SCENE 22 

SCENE 23 

SCENE 24 

SCENE 25 

SCENE 26 

SCENe 27 

Reflector knocked over in yard (Ladue Road). 

Broken campaign sign in yard. 

Speed limit sign changed by paint 
also School sign has white paint spot 
(Ladue Road). 

Bullet holes in road sign. 

Subdivision entrance sign broken. 

Subdivision entrance -- sign on wooden pole 
, removed -- Street sign missing also . 

Shopping Center --- sign broken. 

Sroken 5iS~ in area of n~gh vandal~sm 
(Natural BridgE and Jennings). 
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c'ONCEPT NO. 

II through 
XV 

GROUP #5 

GROUP #6 

GROUP #7 

This is a series of 6 pictures sho~Jing various types of 
"Gefaci n9" . 

SCENE 28 --- Carving on tr!e. 

SCENE 29 --- Graffiti 0n retaining wall near restaurant. 

SCENE 30 --- Stenciled pictur~ of Che Guvara (spray-painted). 

SCENE 31 

SCENE 32 

Broken soap dispenser (Junior High School). 

Hole knocked in \'1a1l (Junior High School). 

SCENE 33 --- Hole in ceiling of hallway (10cal college). 

T!lis is a series of 7 pictures shovling "br~akage of glass". 

SCENE 34 

SCENE 35 

Boa~ded windows (local Jun~0r High School). 

Boarded windows (local college). 

SCENE 36 --- Door glass (Baxter ~nd Clayton Roads). 

SCENE 37 --- Door glass (Pine Lawn area). 

SCENE 38 

SCENE 39 

SCENE 40 

Window repaired with epoxy (high vandalism area). 

Window repaired by bolting board in place. 

Broken light globe -- Art Huseum. 

This is a series of 8 pictures showing vandal~zed 
art objects. 

SCENE 41 

SCENE 42 

SCENE 43 

SCENE 44 

SCENE il5 

SCENE 46 

Notre Dame Cathedral -- Paris 
(small statues broken). 

Broken fing. M $ on statue -- Art Museum, 

Sign mi3sil'g -- toe broken -- scroll in 
left hand broken. 

Broken toes. 

Carving and initials on bronze art 
sculpture (Art Museum). 

Note rODe around plug (an example of how 
vandalism leads to restrictions). 

SCENES 47 --- Louis IX Statue (Art ~useum) --- (Point out 
and 40 that the sword r,3S been stolen 3 Of' 4 times). 
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~T' 

II through 
XV 

GROUP #8 

GROUP #9 

GROUP #10 

GROUP #11 

GROUP :;12 

SCENE 49 --- A picture showing acid burns on carpet 
(Science area of a Junior High School). 

This is a series of 8 pictures showing examples of 
vandalism by fires. 

SCENE 50 --- An area on a Juni or Hi gh La~1Ii tha twas 
burned during Fourth of July weekend. 

SCENE 51 --- A student lounge at a local college (before fire). 

SCENE 52 --- The same student lounge (after someone had 
thrown gasoline on wall and seats and set fire). 

SCENEdS 5
54
3 --- A Sr:::hool Security Officer~ I report 1 isting 

an 'SE: era~ accounts of vandalism. 

SCF:'E 55 --- A $5,000 Grand Piano after being burned by 
gasoline fire. 

SCENE 56 --- Curtains around the stage where the piano 
in scene 6 was burned. 

SCENE 57 --- Terry Hoore Bowling Alley ~after burning). 

This is a set'ies of 3 pictures of a "vest-pocket" 
nark in the city of St. Louis. (Martin Luther King, Jr. 
Park). 

SCENES 58, 59 --- These pictures show various kinds 
and 60 of vandalism. Equipment broken -­

litter -- signs broken, etc. 
(You might ask the students if 
this is typical of Parks in general). 

SCENES 61, --- These pictures show what an automobile 
and 62 l00ks like after being vandalized to 

the maximum point. 

SCENES 63, 
and 64 

--- These 2 pictures, ~how a cartoon 
relating to vandalism. 
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CONCEPT NO. 

II through 
XV 

TO <tHE TEACHER: 

To make up Slide Set I referred to in thE Daily 
Guide, before class arrange slides #26. 50, 42, 22, 
34, 65, 18, and 32 in a tray for projection. Also 
duplicate Student Data Sheet #5 so that you can have 
8 per student . 

At the beginning of class announce that the 
students will be shown some slides and they will h~ve 
to record certain data from what they see in the slides. 
And to show them what is expected you will all go 
through a sample record sheet and ar.swer questions 
on the anS~lers. 

Give the students their data sheets, project 
slide #26, and read the answers provided on the key 
for this slide (see following pages). Y~u may wish 
to have the students fill out a copy or this or you 
may 11ish to dupl icate the key with the answers on it. 
In either case, each student should have one cnrrectly 
fill ed out sheet before him for reference when trying 
to supply the answers on his own. If you duplicate the 
key, be sure to go through each answer so that the 
students have carefully read what is there, and have 
had an opportunity to ask questions if the answers are 
uncle'·r. 

Then project slides 50, 42. 22, 34, 65, 18, and 32 . 

You may have each student attempt to iinswer the 
questions on his own, and then cal~ for answers and let 
students who had no answer fill one in. Or you may keep. 
it quiet during th~ record sheet answering, and use it 
as a quiz, or test tn see whether the students are under­
standil,g ~ihat the mat~rial is all about. 

Remember you have 8 slides to look at, including 
the one for which the answer key is provided the students. 
Watch the clock and portion out the time so that at least 
five minutes are allowed per slide. This will be the 
minimum needed for most students to answer the nine 
questions on each slide. Note the supplementary exercise 
for slide #18 on Student Data Sheet #6. 
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Name Student Data Sheet #5 
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'" 
Slide # -----

~~ 

~ f' .• 
" 

,; 
;:' 

1. What i~ the damaQe? 

I '. 

: 

, 
" 
" 

2. What is the cost? 

a. dollars -

J 

" 

;: 

, .' 

1 .. 

'j 

b. inconvenience -

c. aesthetic -

3. Who pays these costs? 

a. dol]ars -

b. inconvenience -

c. aesthetic -

'l 4. What danger to people results from this? 

.. 

5. What community resourc0{s) is (are) wasted? 
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CONCEPT NOS. 

II, IV, 
V, VII, 
VIII, IX, 
and XII 

STUDENT RECORD ANSHER SHEET S 1 ide ~# 2=.:6=--~ 
"Welcome to Jansens" - Sign 

1. The sign has been cracked and broken. Three holes 
appear' "1 it, PY'obably caused by a flying object 
or from something being pushed against it. 

2. a. Labor for taking down old sign and putting up 
new one. Cost of ne\\' sign. Maybe pay to have 
pieces cleaned up. $60.00 installed. * 

b. Someone had to ,lean up the broken pieces. 
Someone had to take time to call for a new 
sign to be made and get someone else to put 
it up. 

c. As one of the signs near a busy street at the 
entrance to a new shopping center It looks bad. 
It distracts from the newness and neatness sur­
rounding it. 

3. a. The business to whom the sign belongs. 

b. The property owner. (or rr.anager of the business) 

c. Anyone vlho visits the shopping ceni'er, or anyone 
,who justs drives by the entranc\ and sees it. 

4. If someone \'las standing nearby at the time it was 
brOken, hB ~ould have been hit by flying glass. 
A car £ould have punctured a tire on the broken 
material and had a blow-out later when traveling 
at higher speed. 

5. The time necessary in removing the old jign and 
installing a new one. The material from which the 
sign was made. (Because this is duplication which 
otherwise 11ou1d not have been necessary.) Also, 
the broken sign has to be disposed of in some manner 
which will not tax the environment. 

*Jansens have had to renlace th's sign 4 times 
betl'Jeen January 1, 1972 and Culy 20, 1972. 
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CONCEPT NOS. 

II, IV, 
V, VII, 
VIII, IX, 
and XII 

STUDENT RECORD AN5NER SHEET Slide #50 
-.;..;'----

1. Grass burned. 

2. a. Circu~ar are~ with a radius of 25 feet. 
A =lTr = 3.14 x 625 feet = 1962 square feet. 
1962 f 9 = 218 square yard. 

3. 

New so~ding cost $1.00 per square yard installed. 

b. This area may be roped off while being returned 
to its original state. People will have to 
wal k around it. 

c. This spot distMacts telribly from the surround-
ing landscape. 

a. School (money comes from taxpayers) 

b. Mostly students \'Iho have physical education 
outside in that area or who walk across herp 
to school. 

c. Anyone who may go p~st the school and certainly 
all of those who attend here. 

4. Could have resulted in injury to children playing here. 

5. The smoke added to air polluticl. The land suffers 
by not having the 01 d grass as COI~IPOSt. 
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CONCEPT NOS . 
. .--. ' 

I I, IV, 
V, VI, 
XI, and 
XII 

STUDENT RECORD ANSWER SH~ET Slide #42 

1. Fingers broken on right hand of statue. 

2. a. NONE - no repair will be done. 

b. NONE 

c. As one of the statues a, the entrance 
to the Art Museum it looks bad. As the 
museum is a place t~ preserve art objects. 

3. a. Nobody 

b. Nobody 

---

c. Peopl e from allover the country and perhaps 
the world who visit the Art Museum and see 
this statue as they enter. 

4. 

5. Purely aesthetic loss. 
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CONCEPT NOS. 

II, IV, 
V, VI, 
VII, IX 
and XII 

STUDENT RECORD ANSWER SHEET Slide #22 

1. A road sign has been def?ced \'lith raint, changing 
one number into another. 
White ~a;nt sprayed on the school sign in background . 

. 2. a. $15.00 for a new sign plus labor cost ~f the 
highway department to change it. (Total - $20.00) 
$25.00 for o el'l School sign.* 

b. 

c. It is an ugly thing to look at. 

3. a. The highway department and they get their money 
from taxes raid to the state. 

b. 

Any motorist \oJho drives on this highway . 

4. In poor light some motorists unfamiliar with the 
road\'lay may misinterpret the sign and actually think 
the limit is 80 miles per hour instead of 30 miles 
per hour. This could ~e dangerous to other motorists, 
cyclists, ald pedestrians of the are~. 

5. The metal and paint materials necessary for a new 
s';Jn which \'iould not have been needed othen'iise. 
Also a problem of disposing of the old sign . 

*The least eXtJpnsive sign is the SOlan "4 way" 
sign on some stop sign posts. (510.00) 
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CONCEPT NOS. 

II, IV, 
V, VI, 
VII, IX, 
and XII 

STUDENT RECORD ANSHER SHEET 

1. Broken window. (17 windows were broken in 
one night) 

2. a. $124.00 per window to replace. This was 
tint~d glass specially treated with heat 
(tempered) for strength. 

Slide #34 

b. Construction time lost in recording and 
instralling new glass. This glass can only 
bn tempered after it is cut to size. There 
is much delay in get~ing it. 

c. A ne~ly constructed building with broken 
Windows 10Jks bad. It stands out ~~cause 
of the size of the building and the size 
of the windows. 

3. a. The school district - money comes from ta:;es. 

b. The construction people. Persons waiting for 
the building to be completed so it can be 
readied for use. 

c. ~eople living in the area and all who drive 
by. This building can easily be seen from 
an Interstate highway. 

4. Mostly to those who broke them - from the 
broken pieces. 

5. A lot of glass. 
More waste has been created that must be disposed of. 
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CONCEPT NOS. 

II, IV, 
VII, and 
XII 

STUDENT RECORD ANSWER SHEET Slide #65 

l. Acid bUrns 0n the carpet. 

2. a. Assuming that scraps of carpet were dvailable, 
the only cost would be labor in repairing, 
about $5.00. However, eventu~lly the entire 
carpet will need replacing.* 

b. 

c. It doesn't look good among the ns I and well­
kept fixtures. 

3. a. I~oney front taxes. 

b. 

c. Parents and students who frequent the area. 

4. The acid could have burned someone. 

5. The material from which the carpet is made. 

*This carpet ~as less than on. year old. 
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CONCEPT NOS . 

II, IV, 
V, VII, 
VIII, XII, 
XIII, and 
XIV 

STUDENT RECORD ANSHER SHEET Slidt! #18 

1. Litter. The soil and plants suffer. 

2. a. Labor for clean up. 

b. 

c. ~ear business places and busy streets, ugly sight. 

3. a. Taxes from citizens_ 

b. 

c. Anybody who 1iv~5 in the area or drives through. 

4. Trash of any kind will attract disease carrying 
rodents and/or insects which could be harmful to 
many people over a broad area. 

5. Time to ~lean it up. 
The value of any plants which might have grown 
tL2re but can I t. 

106 

., 

I \ 
I! 

r.· ,. 



. . ' 

" 

-" 

..... 

« 

CONCEPT NO. 

II, IV, 
VII, and 
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STUDENT RECORD ANSWER SHEET Slide #32 
-"--''----

l. 

2. 

3. 

4. 

A hole in the wall. Plasterboard wall 
section broken out. 

a. Materials $4.00 (wall boa~d, paint, etc.) 
Labor $25.00 

b. Not able to use :he restroom for several 
days. 

c. Limited because of location and restriction 
on use not many people woul~ see it. 

a. Money from taxes. 

b. Student~ who cannot use this r:stroom. 

c. Those persons who might enter the restroom 
while it is in this condition. 

5. All of the materials and the time of skilled 
workers. 
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YEAR 

1971 

1971 

1971 

". 

Ie> rtf 
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Student Data Sheet #6 

The following exercise can be given after the 
students have viewed slide #18. The purpose 
of this activity ;s to make the students more 
aware of the costs of cleaning up litter in our 
community and our state. The information listed 
below was obtained from the State Highway Depart­
ment. The costs for 1971 were based on an average 
wage of $2.25 per hour for clean-up crews. They 
had betwe8n 6 and 10 crews, dependin~ on the time 
of year, with 2 or 3 men per crew. (Some of the 
problems can be optional for students) 

LOCATION i\NNUAL COST FOR POPULATION 
CLEAMING UP LITTER (19TO census) 
ALONG STATE HIGHI~AYS 

St. Louis I $25,551 607,718 
City 

f 

St. Louis 

i 
$76,547 951,353 

C"Jnty 

State of I $495,757 4,63'6';'247 
Mi ssouri i 

i 

PROBLEMS: 1. Figure the total cost of cleaning up litter in 
St. Louis City and County. 

( City) + (County) =Tota 1 

2. What percent~]2 of the total state cost does the 
amount in Proulem 1 represent?__ % 

(Optional) 3. Figure the number of man-hours involved in cleaning­
up litter for the city, county, and state. 

Ci ty = ________ man-hours 

County'" _____ _ man-hours 

State = man-hours -------.: 
4. Lis: constructive projects or ~rogra~s wh~ch ~ould 

be set ~p u;i~S the t1me and ~~~ey t~dt is nJW ho~ng 
spent on 1. i tter. 
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CONCEPT NO. 

VI!. 

-~-
~,,..J, ---- .. . 

ANSWER SHEET FOR DATA SHEET #6 

1. City - $25,551 

County $76,547 

Total = $102,098 

2. 20% 

3. City = lO,?20 

County = 30,619 

Stc. ~e = 198,303 

4. Examples are beautification projects such as 
scenic overlooks, erosion control, tearing 
down old signs, planting trees, etc. 
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CONCEPT NOS. 

II through 
XIV 

-...... 

VANDALISM INVENTORY 

TO THE TEACHER: 

A variety of vandalism inventory optivrs are 
available. The students may do these inventori~s 
in small groups, large groups, or as a cla~s. In­
ventories may be taken either as groups covering 
all areas at once or as a class covering one area 
per day. The areas that cou1d be inventoried are: 

1. Inside the building; halls, restrooms, 
lobbies, phone b0oths, and maybe other 
classrooms. 

2. Th2 outside surfaces of buildings on the 
grounds; the school, storage sheds, etc. 

3. The entire ~chool grounds excluding building~. 

4. A school bus. 

As additional activities, students could possibly 
inventory (most likely on their own time) such places 
as subdivisions, apartrn2nt complexes, shopping Center5. 
industrial parks. recreational parks, hospitals, ctc. 

Procedure: 

1. Give the students each an inventory tecord sheet, 
data sheet #7 (They may later have as many as 
they need to comolete the activity). 

2. Discuss briefly with the students what each column 
heading means. 
Frr Example - Type of vandalism - broken glass 

'Location - yard, 101 Vandal Street 

110 

Extent - 2 glass broken on fixture 
Cost (S) - $7.50 
Who pays - The home-owner 
Non-monetary cost - Instead of going to the 

ballgame with family or 
friends he had to spend 
the time measuring for 
new glass, driving to 
the store to purchase it, 
driving back home, and 
i os ta 11 i n9 it. 
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CONCEPT NOSo 

II through 
XIV 

" 

3. Assign the areas to be inventoried, the schedul~, 
and grcups if necessary, Carry out the inventory 
activity. 

4. For dLcussion purposes, compile the information 
from each column . 
(One headlng at a time on the board.) 

a. What are the various types of vardalism found? 

b. What kinds of locations were noted? 

c. In gellEra 1, what is the extent of damage? 

d. What was the range of cost. ($) 
What was the total cost, (S) 

e. Who pays most often? Who else pays? 

f. What kinds of non-monitary costs resulted? 
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TO THE TEAmER: Reading #1 

Re;~ding #1 is an account of an imaginary interview with 
a [.;01 ice chi ef concerni ng nndo.l ism ina community of 
St. Louis County. IJhile the interview is imaginary. 
most of the data and information is based on actual 
information obtained from poli~e department represer.t~­
tives as they were interviewed for this unit. 

Procedures: 

a. The reading may be given as a homework assignment 
or to be done in class. (see data sheets 8-Bf) 

~ b. Each student should do the five items listed at 
the front of the r~ading. (They may mark answers 
within the reading itself or write separate answers 
on the dat~ sheet #8.) 

c. In class following the reading and prel iminary assign­
ment, have each student prepare a bar graph of the 
number of reported acts of vandal ;sm for the ten year 
period and another bar graph of the number of spray 
painting incidents for the same ten year period. 
How do these graphs compare? Does this seem reason­
able? Does this graph reflect ~ acts of vandalism?* 

d. Each student should prepare a bar graph of the co~­
munity population for the ten yeal' period given. 
How does this graph relate to the two made earlier? 

e. Each student should prepare a bar graph of the n~mber 
of vandalized telephones for the ten year period given. 
What does this graph show about the rate of vandalism 
of phones? What was responsible for this change? 

f. Some or all of the foll owing items may be used for 
class discussion. 

1. The factors which ,'·"!sult in vandal ism. (Emphasize Concept XII) 

2. How vandalism results in economic waste. 

3. How some dcts can be prevented. 

*Optional prccedure: 

l. Prepare a handGut with tne graoh coorrlinates already 
or, it so the stuG".'nts ("Qed or.l)' to ;:ransfer ::he i n­
formatior ar-d color the ~Ja"'s to their p~'o;Jel" lergt'l. 

2. Teacher prenares a tra~S8a"'ency of his 0wn to use for 
c0mpariso~ with st~~ent gt~~ns. 
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CONCEPT NOS. 

I1 through 
XIV 

INTRODUCTION TO THE SERIES OF FOUR READINGS 

TO THE TEACHER: 

The following set of four readings may be used 
in any of L variety of \'lays, The teacher I'lill be able 
to best determine the activity or activities which will 
be most appeal 1ng and practical for the stude~ts. The 
manner of using the readings themselves is quite flexi­
b1e, as they can be taken during class time or read by 
the students as homework to be discussed in class. This 
may free some time to work on various aspects of the 
activities which are intended to follol'l earh reading or 
those \'Ihich fo11')w the series of readings. 

OPTION - 1 

Cover the four readings in class using the ques­
tions provided. Then instruct the students to assume 
they are the Reporter I'/ho has clone all of the i nter­
viewi~g. Given the material in the interviews, ask 
the students to I'wite the story or editorial I"hich l'Ii11 
appear in the paper. This exercise will test the stu­
dent's ability to synthesize, to assimilate, digest 
and communicate factual infol1nation \·lith the intention 
of effecting change in the values, or concerns of others. 
It will be harder to judge or measure jus how much 
your own students values have been affected and perhaps, 
therefore, it is best left untested. 

OPTION - 2 

After covering the four readings in class divide 
the students into groups and have them interview another 
person to get information for the purpo~e of writing a 
fifth reading. This exercise would test tile student's 
ability to formulate questions for an interview, as well 
as reporting techniques such uS note taking and synthesis, 
re-arrangement of m~terial and its presentation in written 
form. 

OPTIO,'l - 3 

After taking the four readings in class have the 
students divide into groups and ei1C~, inte)"viel'l policej'TJen, 
firemen, maintenance, or constructicn people to determine 
or 'tC'st the accuracy or credi bil ity cf tf'Jc fi rst four 
)"ead i og s . 
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through This is a somewhat different approach and some 
time will have to be used to explain the types of 
questions to be asked so that the students will not 
simply hand a reading to the person bein0 interviewed 
and 'isk, "00 you believe this?" One technique might 
be for the students to ask the same questions to their 
subject as the reporter asked of his and see if similar 
answers ensue. Class discussion might later be focused 
on determir,~ng whether different answers, if they in­
deed exist, indicate t~at the answers of the subject 
in the reaJing are inaccu,~te, fabrications, or simply 
reflect different situations in other locations. 

OPTION - 4 

The students can role play the interviews. Assign 
a student to each of the parts in the interview and then 
have them read th~ parts to the class. If you desire, 
have tt~ students memorize the parts and present it in 
the form of a skit or play. Thereafter students can 
write and present their own play. It could be one based 
on an interview between a group of students and che 
building administrator'. The format might be a bit lively, 
if it's like 'Meet the Press', and the students are allo~ed 
to get together and prepare questions while the student 
representing the administrator goes to talk with him. 
Then in the interviev/line before the class the IIprincipal" 
has to give off-the-cuff answers, spontaneous and unre­
flearsed. 

After this have the students reflect, and grade the 
various participants on a basis of how convincing, sincere, 
and \'/e 11 i hformed they v/ere. 

OPTION - 5 

If your school has video taping equipment, students 
might stage the four readings as a news reporter interview. 
Have some of the students make up large cards which ran 
be easily read. The finished product can theh be played 
for the viewing pleasUl"e of the class. 

OPTION - 6 

!\l'II't' intt'l"Vil".vS IIll1,Y be done out of doors. If you 
hctvP d p.lrticllLn"ly cooperative fire or police depdrt~ent 
that will bring a fire truck, chief's car, or police car 
out to the school you can have an interv~ew alongside 
the vphic:le, 1\11 <;U .. dcllts can set 'jrv')lved in th£' produc­
tion of this as a video-taped interview. 
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Student Data Sheet #8 

, 
~ . 

Name ------.------------- For Use With Reading !L 

As you read this interview: 

1. List for data which shows that vandalism is a problem. 

2. Try to determi ne some of the reasons \'Ihy vandal ism occurs 
at the rate is does. Try to think of othel' reasons. 

" 
" 

,( 

3. Find an example; of how vandalism can be prevented. 
" 

4. Determine aL least b·1O \'ldYS in Nhich vandalims results 
in economic waste to the community 

a. 

b. 

5. Find an examnle of hoW a restriction enacted to protect 
property can result in loss of freedom to individuals. 
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Student Data Sheet #8a 

Reading L 
The Reading below is an imaginary interview with 
a police chief concerning the problem of vandalism 
in a community in St. Louis County. 

Reporter: Good afternoon Chief, I'm looking for a 
little information for a feature story. 

Chief: Come right in Jack, you know we are always 
delighted to have your paper do rc~orts on 
the Police Department. HDl1about a story 
on the police circus coming UP next month? 

Rep<wt€r: Hen that wasn't exactly what I had in mind. 

Chief: Well what did you have in mind? 

Reporter: 14ell last night the ncd:;hbor's property was 
vandalized, and I thought maybe a little in­
depth study of vandalism might get a fel'l 
people interested in the problem and working 
on prevention before they suffer from some 
senseless prank themselves. 

Chief: Right you arr; .Jack, just fire al'lay with the 
questions, whatever information I don't have 
upstairs we can check in the fi;es. 

Reporter: How big of a problem would you say vandalism 
is in OU1~ community: 

Chief: Well it isn't the biggest problem, but it is 
increasing, at some times itls .... 

Reporter: Just a minute chief, do you h~ve any figures 
on that increasing factor? 

Chief: Yes I do, right here I have figures for the last 
ten years for total number of acts of destruction 
of property reported to the police department: 

Year - 62 63 64 65 66 67 68 69 70 71 72 

;!/Acts - 24 25 39 54 79 107 1 ~3 180 221 279 180 

That f~ g~r"e for 1972 is for Just tl:!.: f~rst five rr.onths 
of the year. 

Reporter: : donI!, f:r.O\'; ~f hie, \'.111 :c:,( too 901;(; if 1 
pnnt tn~s information pt:op~e iliignt thii.!: your 
depart~ent isn't doing its JJD. 
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Student Data Sheet #8b 

Chief: Well some people might, but there are a lot 
of other things that have to be taken into 
consideration. 

Reporter: What sort of factors might those be? 

Chief: Wn 1l our population has increased during tha~ 
saG; period. Here I have those figures . 

Y'!ar Po~u1ation 

1962 6,102 
1963 6,220 
1964 6,829 
1965 7,185 
1966 10,000 
1967 17,000 
1968 31,000 
1969 34,000 
1970 39,174 
1971 42,000 
1972 48,000 

Now most of those population figures are esti­
olc:Les based on building and occupancy permits, 
excepts the figure for 1970 which is the official 
census figure, and the earlier figures for the 
first four or five years in vlhich the city clerk 
made an actual count based on city earnings tax 
returns and so forth. But )"emember besides our 
own population growing, all of the area arciund 
us has been building up. You see, all of the 
vandals aren't necessarily home town boys, some 
people come in from outside, or are just driving 
through when the idea strikes them. Also our 
citizens perpetrate vandalism on surrounding 
communities. 

Reporter: Earlier you said there were other factors 
besides population and the area around us 
being built up, what might some of those be? 

Chief: Hell ti,et"e are a number of other factors, such 
as technology. 

Reporter: Techno;ogy? 
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Chief: Yes -- for instance let's take a look at a 
break down of the types of individual acts. 
for instance I have here a statenlent from 
the telephone company on the number of pay 
phones in the area ~hat have been vandalized. 
I think this will show an interesting case 
in point. 

Year - 62 63 64 65 66 67 68 69 10 11 72 

#/Acts o 0 2 6 11 19 27 16 6 2 0 

Reporter: It seems you have come full circle and are 
back where you ought to be. Did you achieve 
that by catciling a l'ing of phone var.dals? 

Chief: No, we didn't. This is not really a success 
story for the police department. Remember 1 
said this was an example of technology being 
a factor in vundalism. You see in the early 
years most of the pay phones were i8doors, in 
pl ac -.5 of business, stores: :aundronats, and 
so forth. Then the phone company started 
putting up phone booths on street corners, 
parking lots, in front of shopping centers 
a nd so fortll. and tha t wa S \·:hen the problems 
started to develop. When the problem got to 
be big enough thE: phone company put 5Jme of 
thei r engineers to \'lOrk on the problem. They 
designed a phone unit that h~ng on a pole and 
I,olasn't a box to stand in. TI;'s m0ant that the 
phone user might get wet or cold in bad weather, 
but the phone company isn't as concerned about 
that as theY wpre about the vandalism. Also 
the new pho~es are lighted up with a big floures­
cent plastic sign, they acded 5tr:el cab1es around 
the phone wire. and heavi~r gauge steel boxes 
around the Money and ?none ~nit itself. 

Reporter: So technology won the Day in tne caSE of phone 
vandalism. no you know of any other cases of 
technology being related to vandalism? 

Chief: Yes, only this next exa~~:e isn't so much 0f a 
success story. I ar.', refef~rir.s to soray cans for 
oaint, r wish T nad the ~an who 1nvented the 
sDray of ~alnt. :'d like to 10ck nim u~ and t~row 
d\1dy ~r.~ r:ey. ):':5 t ta ke t: ; '::0": at these 'fi gures: 

Year - 6~ 63 64 65 66 67 6& 69 /0 7~ 72 

if! Acts G 0 CJ 4 6 12 20 ~8 26 15 
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StUdent Data Sheet D8d 

Reporter: Wow. that looks like a bad trend! 

Chief: Yes it is. I'm just waiting and keeping these 
figures. The police chiefs' association made a 
recommendation last year to the l~gislature 
that no one under 21 be allowed t~ buy paint 
in. spray can. It's just too cheap and easy 
to use. You don't have to buy a brush, no mess 
to clean u~, and you can use it without naving 
to change into old clothes. We have a law to 
stop kids fr'om buying airplane glue, because 
some kids sniffed it you know. 

Reporter: Wel I that would be a pretty big step to take 
wouldn't it, I mean not selling paint to any­
one ut,jer 21, think of all the inconvenience, 
and what boy wants to take his mother to the 
paint stare to buy a can of paint? 

Chief: Yes, it I"ould be, but I don't see any otl.2r solution, 
The problem is the number of incidents is increas­
ing, but the cost or ext8nt of damage is increasing 
as well, and it is getting to be unbearable. At 
first the paint was mostly used to spray on road 
signs and bridges, you know, the changing 30 to 80 
on a speed limit sign, or "Class of 66" on a bridge 
overpass. That was easy enough to repair. But 
some of the nel" road siglls are painted ~Iith il 
special type of reflecting paint that has t9 be 
baked on. This means the signs have to be taken 
down and hauled into the shc~ to be repai~ted. 
They cast more originally but it was thought the 
investment in bett~~ signs would provide more 
~afety and would r~quire less maintenance. That 
.sn't the only probien. Lately they have been 
spraying things on brick and c~ncrete which is 
harder to clean off, and cannot be painted over 
unless you I-Iant to paint a \'Ihole vlall, and be pre­
pared to repaint it for years to come. There has 
been some snray painting on cars, and on rocks along 
the highl·I.:iYS, so:net~mes it destroys a beautiful rock 
formation. ;':e don't have afiY caves in the city, but 
I read where SQ~e vandal SJrayec al~ sorts of t~1ngs 
on ar. 0ny:< for~::at::on :!1 a C6.ve wh~cn i'13S very beaU1:i­
ful and tat);" naw;"e I..i~ -: Hir: of years to ':Ol'r.,. There 
was also so~~ S~~~l:.S o· ~ N~~~~erea cl~ bern which 
t~"'r,t::-. a I.~:-:;"'~Ij :.'·,:tU;·:·~·~':." :~: ~: .. :"'\..o;",~ ; .. /,c;r' CC 

int~ dr, r::.:erJj:'"'::. 3t...~ c:r."~:;-l." ·,,:"::lJc~ ~ ()(' ~ern..l,Js tn-e 
same ;rou~ ca~~ a1cng a f~w ~G~:~S ~ater arG b~rned tne 
barr. cown. 
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Reporter: When does this vandalism happen? 

Chief: Well mostly at night time, we get mo~t of 
the reports in the morning when it is noticed 
by the property owners 01- park atte\ !ance. 

Reporter: What I meant was.is there any time of the 
year when this happens more than at other 
times? 

Chief: Well, itls a year round problem, but itls a 
bigger problem :n the summer. In the first 
few weeks after school lets out, over MewJrial 
Day. Fourth of July, and Labor Day I'leekends, 
that's when itls greatest. In Balhlin they 
had 21 fires started by fireworks on one after­
iloon of the foul'th of July I>,eekend this year. 
That meant their fire department needed help 
and a couple of trucks had to come in from 
other rommunities, and I'lhile "'~e pumper was 
there from Eureka a fire started in a home in 
Eureka, so they had to leave, and it took lunger 
to get to the fire in the home because they were 
about 15 miles further away than if they had 
been at thei r' fi l'e house when they got the ca'i i . 
In that additional 15 minutes the home could have 
burned to the ground if it had been a bad fire. 

Reporter: Wow, 21 fires in one afterno~n I bet that was 
costly. 

Chief: Yes it \~as, because they have a volunteer fire 
department auxill iary in Ba l hlin, and every 
volunteer gets paid $2.00 for each call that he 
responds to, in order to cover his gasoline and 
driving expense. It ~lso means gas, wear and 
tear, tires, and so forth on n $38,000 fire truck. 
The City of St. Louis has figuted out the cost of 
responding to even a false alarm results in a 
cost of $25.00 to the fil"e department. Also there 
is the risk of an accident whenever a fire truck 
goes speeding to anSI'ler a call, a11d firemen m';ght 
be injured. If there is a fire, there is the 
additional risk of smoke inhalation, heat exhaustion, 
and so forth which might put a man in the hospital. 
Some fifty or more volunteers responded to those 
21 fires, dnd think of how that may have ruined theit 
afternoon, kept them from their families and so forth. 
Also the firemen had to clean up the truck after 
it came in off the road. Ecologically the damage 
was not tremendous. just \'Jeeds and grass burner 
but it left an eyesore, and I guess a few thousand 
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Student Data Sheet #8f 

gallons of water"W€re used. All of that 
water had been purified and chemicals had 
been added to it. There are a few intangi­
bles as well, that you might speculate about, 
for instance the sirens of the trucks may have 
\'lakened a baby or stal'ted someone' s dog howl­
ing. All of it might not have happened if all 
fireworks were illegal. 

Reporter: Or if the firecrackers were set off in safe 
places. 

Chief: Yes. 

Reporter: Well I think I have something to go on here, 
chief. I thi~k I may go down to the firp 
station and see if they have anything to 
add, and I have a few other pe~ple I want 
to interview. Let me ask you just one more 
question before I go: Hhat would you say is 
the biggest factor causing vandalism in this 
community? 

Chief: Well that's hard to say, because we didn't catch 
all of the vandals and interview them afterwards, 
but there are many factors that are frequently 
there, boredom, cars, drinking, but if I had to 
name ,just one, I would have to say it appears 
to be the result of changes in the cownunity 
and loss of pride. We used to be a small town, 
everyone knew his neighbors, people didn't move 
in and out so frequently, people lived a whole 
lifetime in the same town some times in the same 
house or on the same street. But now a lot of 
people move in and out before I even get to know 
them. They move every day it seems. And there 
are so many more people. 

Reporter: Well than~ you for your time chief. I know 
you are a busy man, and I had better get 
moving if ! want to make the weekend edition. 

Chief: As I said when you came in Jack, we are always 
happy to work with your pap~' whenever we can 
be of help_ 

End of 2eading -1 
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TO TijE TEACHER: Reading ~ 

This reading is an imaginary interview with a Security Off';cf:r 
of a college in the St. Louis area. The information concerning 
the incidents of vandalism was actually collected throughinterviel'/s 
\vith security officers of local colleges. This reading supplies 
the students v/ith information covering several of the concepts for 
this unit. 

Procedures: 

A. This reading can be assioned as homework or as a class assignment. 

B. Students should be able to ans~er the following questions after 
reading the assignment: 

1. Who do you think committed most of the vandalous acts 
mentioned in this reading? 
(students or non-students) 

2. Wh~t type of individual would commit such acts? 
(intellectual or non-intellectual) 

3. What are the reasons for vandalism in colleges? 
(What motivates it?) 

4. Are some acts of vandalism justifiable at this age? 

5. Yihat did the Security Officer list as the major cause of 
vandalism? 

6. List some of the "preventive" measures mentioned in the article. 
Think of other preventive controls. 

7. Who should pay for th:se vandalous acts? (taxpayer, students­
higher tuition, or other) 

8. What should the penalty be for such vandalous acts? 

9. Estimate the cost of the vandalous acts mentioned in this reading 
and then determine \'Ihat this money would purchase in terms of 
school equioment. Include security costs and insurance costs. 
(exar.1ples of efluipment couid be textbooks, gym supplies, audio­
vi sual equi pmeiit, etc.) 
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Student Data Sheet #9 

Name ------------------------ For Use I~ith Reading #2 

As you read the following article: 

1. List the types of vandalism which occur at the college level. 

2. Are most of the vandalous acts mentioned of a serious criminal 
nature or are most merely harmless pranks? 

3. List what kinds of costs are involved in thevandalous acts 
mentioned? (dollar costs, opportunity costs, or other types) 

4. Think of reasons \."hy studer,ts I'lould commit vandalous acts . 
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Student Data Sheet U9a 

Reading ~ 

Below is an imaginary interviev/ with the chief of 
the security force at a local college. 

Reporter: Good afternoon chief, I've just come from 
ta!~ing with your counterpart, the other 
police chief in this town, and he suggested 
I check on a few things with you . 

Chief: Come right in Jack, what sort of thing~ are 
you interested in checking on? 

Reporter: Well I have just interviewed the chief on 
this in(reasing problem of vandalism. 

Chief: Yes. you have the right idea, vandalism is an 
increasing problem, and we are about at our 
wit's end as to how to reverse the trend. 

Reporter: What sort of vandalism do you have around 
the college? 

Chief: Well we have all types: defacing, breakage, 
fires, litter, you name it. 

Reporter: Well could you tell me about some of the 
larger incidents, then possibly ~2 could 
go on to an over view of the problem from 
there. 

Chief: Alright, let me just talk about the last eight 
or ten years, which roughly corresponds to the 
period during which we experienced a tremendous 
increase in enrollment and a parallel increase 
in tRe number of dOt~itory students. 

We have had a number of fires. At first 
thay were minor: trash cans, I'leeds, rubbish 
in the alley, and 50 forth. Then we had an 
arsonist, pyromaniac or whatever, who set fire 
to a number of lounges, and even a $5,000 grand 
piano. We believe most of the major fires were 
the work of one or two persons or grouDS working 
together, because the pattern '~d motivation 
was similar. There was one fire in the girl's 
dormitory, definitely arson, and there was a fire 
and later a dynamiting of the R07C building and 
offi ces. 

Reporter: How expensive woula you say that \'las? 
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Chief: Well, as 1 said, the piano cost $5,000 and 
it was a total loss, plus the drapes or 
curtains on the stage were burned and smoke 
damaged and had to be cleaned and partially 
replaced. Also the sprinkler system came 
on like Niagara falls and caused extensive 
damage to woodwork, carpeting and electrical 
wiri~g, But I don't have the figures on that, 
you'd have to check with maintenance or the 
comptroller's office. I recall hearing that 
fire in the dorm cost over $20,000 to repair, 
plus there was a lot of inconvenience when people 
h~d to be moved out while repairs were made. 
They st2yed 1t a mot\"l and the college had to 
pick up that bill for eight rooms for a little 
over a week. There were some ceilings and fur­
niture ruined in the lounge fires. Also carpets 
;iad to be cleaned and in some areas replaced. 
Again I don't have the figures on that except 
I do know that some of the chairs and courhes 
in those lounges cost ever $300.00. 

The spri nkl er system I'le ha ve is supposed to 
be a fantastically effective fire protective device. 
Schools are required to put them in unless the 
whole building is made of fire resistant materials. 
~ll of this was the result of a grade school fire 
in Chicago sam" years ago. Some seventeen child-
ren died in that fire, l1i;i.! ~t WilC; thought that the 
probable cause was cigarettes thtolvn lliLu a VJ~tp 
paper bartel. That building did not have a sprinkler 
system. But instead of the students here being 
thankful that the taxpayers have gone to the extra 
expense for their protection, they look on the 
sprinkleI' system as something of a toy. 

Repotter: How's that? 

Chief: Well some of them seem to enjoy setting off the 
sprinklers. Each sprinkler has a ~2at trigger, 
when it gets so hot it goes off, spraying out hund­
reds of gallons of water rer minute. Some people 
hang towels of rags on the ~prinkler heads, light 
them on fire, and leave, and in a few seconds it 
goes off. \ole hild that hapnen over a dozen times 
this yeaI'. It automatically sets off the fire 
alilrfJl, classes ore dismissed, c1f1d it's a big picnic. 
Thp fi~e tr~(k~ arrive an~ lh~ St0J0~ts chc~( d~ 
each one drrivQs, 1ike c1 iGotLall game, with cheer­
leaders and the whole bit. 
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Reporter: Do you have any other problems related 
to fires? 

Chief: Ves:we have a lot of fire extinguishers in 
these buildings and the kids like to cpray 
each other with them. Sometimes they steal 
the fire extinguisher and drive around town 
spraying people walking on the sidewalk, we 
had a police department brin9 0 couple J6~k 
after they caught the "'ids doir.g it Ifloy out 
in the suburbs. 

Reporter: Is there any v,JY to ston that dnd still 
have the fire extinguishers handy in case 
there is a real fire? 

Chief: Vlell, \ve have begun replacing the old style 
extinguisher with a new type that comes in 
a cabinet with a glass front. That is nore 
inconvenient if there is a real fire, because 
you have to break the glass to ~2t at the 
extinguisher. Someone indY get cut trying to 
get a tone ; n the exc Hement of a fi re, or 
they \·Ii 11 be slowed down prec i ou s second 5 if 
they do it carefully and don't get cut or the 
glass. There is also the added danger of 
someone getting cut if they get. shoved into 
one of the cabinets in the hallway rush. 

Oh.yes. that re~ind me a coup e years ago 
we had one joker who threw a fire extinguisher 
out tne window of the high rise dormitory. It 
drooped like a bomb and went through a four inch 
concrete roof. It rained that night extensively 
JOi"Sir'fj the ceiling dnd elecb-ical \·Iil'ing. That 
\'laS at least a lu!1 ~hQI/';and dolldr item. 

Renortpr: Could you give a few more figures 11k~ lhJt. 
I am really surprised at the cost of some of 
these inciaents. When we carry individual 
incidents in the pjper they are usudlly just 
a f(lw Hr~1grnflhs at most, somC!tirnes ac.cortwanied 
by n photo. I seldom eH!n l'edd thch ct'u-efully 
myself . 

Chief: ',~ell, first. of idJ trre schoel hilS to pcty lhousdnds 
of dollars.a year for vandal;::;m insurance to cover 
111t1jor incirjent" 1 i h~ th(~'>(!. I dol'. , t rnm·; \'IIHt tI't: 
f)n:r:i:1'" is, :-)Ul to r:· .. )tec~ ::'S:J,n:;o,OOO \'/(J)'th (;f 
bui1dings r wouldn't he s~rprised if thJt's 560,000 
to $100,008 ne" yed)-. A1 so the security force has 
a hudget of S160,OOD per year, and most of my rlen 
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Chief (cont.): are in buildings and -on··tne grounds 
from 4:00 p.m. to 8:00 a.m. just to 
ptotect against vandalism and burglary. 
That reminds me, we have a considerable 
amount of vandalism to cars on the park­
ing lots. Are you interested in that? 

Reporter: Yes I am. 

Chief: Well, we have as many cs fifteen reporLs per 
month of vandalism to cars, radio aerials 
broken off, tires slashed, chrome ripped off, 
convertible tops slashed, but aga~n ~ don't 
know what those items cost. W! have had a 
couple of windshields smashed, and I know they 
may cost over SlOO.OO, if it is a big car with 
tinted~lass. Also broken bottles on the lo.s 
,"uin a fe\,1 tires evet"y year, I hav'": seen people 
changing the tires, but they usually don't re­
port that, they figure it was their own fault 
for not seeing the broken glass I suppose. 

Reporter: What about painting? 

Chief: Wpll, we have a few areas where there are eight 
by ten foot plywood fences Or bulletin boards, 
one is around an air conditioner cUJling tower, 
and we let th0 students paint or write on them, 
they also post signs if they h~ve something to 
rell or want d ride, you know. That seems to 
provide ~n outlet for the guy who has something 
he has to spray or write, we only paint over if 
it is particu1arly offensive. A couple yeJrs ago 
d group went around with a stenc~l with a portrait 
of ehe Guevarra on it with th~ words Che Lives 
below the portrait, they spr6yed those on sidewalks 
and the \'/,1115 in so~e bunding:;. One: school lets 
the students write on the street with paint, and 
they think that helps, at least whatever is on 
the streets doesn't have to be cleaned up, and this 
cheaa paint we~rs off it seems in a year or so, 
:;0 that they don't rur. out of space. 

Reporter: Do you have an pro~]e~s wi n slingshots, bb guns 
or a nyth i ng 1 ike tna \:, brei: king 1'1; nclo't/s? 

Chief: Yes, we hdv~ '~d ~b1t. One guy had a pellet gun. 
Those eo? tyre~ are J I IL~~. -~rg nnwprful thdr 
~l~!l'JS['j'jt~, l!r .. ~it .. r·,f.ies }v"..J C'U~:;' U:"1 .;tt·,t +:t~ ·tlr;~, 
nave be~n testing it to sec now ~ar the ~ellets 
would go ~nto various woods or sc~ething. because 
he shot at dll t)i/CS of Sl.;r.3 and WOOG\·;.:n"k dnd 
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Chief (cont.): fllrniture. He shot a bunch into some 
sulid (ldk doors, dlhl thOse pellets 
would go in about d quarter of an inch 
deep, splintering the wood. Ju~t re­
moving them makes it look worse, so a 
CdrpQnter has to spend four or five hours 
cilrefully re,1iovinn the pellet, filling in 
thr hole dnd re-finishi~g the cnor. H~ 
does tt,;s in thtJ :··~I'::,ll '~:J rlt: :--'~J :~ :(.~~~L: 
th~ door dewn, a~J so~et~.es ~as t~ put 
un J l~~pordry GJor, C~an3e tne locks, 
and so forth. 

But some year~ dgO we had a celebrated 
incidfnt. A fr~ter~fty gdve a party on be­
flit I f of one Cif tf',ei r mcn1bers I'/ho I'/as run­
nin9 for Jffice in :'/ie student government 
and the v served .'1 lot of free beer at th i s 
rat't.y to all of the potenllal voters. Hell 
you kno\'l that all'lays leads to prob1ems. 
After this particular o.:lrty, one of the 
dOt'nli to)'y students ca::le Ilome ina mood to 
celebrllte so he ~oaded u;:> his 30 '06 rifle, 
pointed it out the window dnd s~ot at a 
utility pole just to see if he could hit it. 
He did, and unKnown to him, there was a pipe 
running down the pole \'lith wires in it carry-

. inq the power underground to supply three 
hL,ildings. Just uf!:er tue shot \'IllS fired all 
pO\oier I'lP.nt off in trw thrOe! buildings. The, 
c10cks stop~ed dt 2:3; a.m. That WllS Sunday 
morning. The secur7ty n;dtl on duty in the one 
building caned tne eiN .. tric comp.:lny. So they 
sent out a troub1~ Shooter. He checked the 
tr~nsfon~crs dnd li~e~ on the poles dnd said 
tnc,'e 1'lrtSn't any,-nir'9 'dt':;ng ;'Iit~ the company's 
P3~t of the equi0~e~t, :~at th~ nro~lem was 
SOl:i("I'I!1ece in au'" ~;d":: of tl1(! svstem. So \'Ie 
ha~ to call a ~rivatQ 01ectric~1 contractor 
to check out ad!' ec:; :iW'ent dnc : lnes. iiot tou 
r:wn)' cor;;panif~s arc· O"I?'~ dt that tir:le of the 
nlOl'ninl), but \'/e fOur,: ::-Ot:.' ilnd they sent:) :r:an 
O~l". (;y tht! t i.;(; r.~ ~,.~ here ..ine; stdrted CfI(,CK­

inn things it. \\loS t,:·:,~ "'01' the C:)jKS to start 
breakfast ir. tit, st ... :(?r,: union. 'II) ant: \·/clrt(;.i 
t~em bpLause thGY were in a building that stIll 
had the pOI'ler on. y!e l; I don't kno\'! ho\'l it all 

tr:.- t:'<,C,"'.f!!" laCI";"". "':''"-:,''; :.1.~.J~;: v?" :.- .... ;t'·/L:J, .. ,Vt'II C; 

ar,:: i ignts. S0·,c:~:-"r:.; r:,~t;·.·I. (lr.:; Uw l'lhole 
ca!·;~'tJS "las I·!itr.out :.-;;·/(·r'. i\ tr'il(,sfr;r:r:er ex;:)iod<:d 
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CQ,,)ClPT .'lO, 

XIV ChieF (cont.): Well before they got the \.I'ole thing, 
they had sixteen e1ectrician~ . Jt here, and 
f~ve trucks. One truck had.) big reel of 
wire on it, one had a crane to lift the 
reel, two trucks had those baskets that lift 
thc mcn up to I'lork on the \'1; res, and one 
truck \'I()S for the foreman to drive ill'ound 

VI dnd 
VII 

in to check on those otner fifteen electricians. 

As for the cost, I don't know what an 
electrician gets paid per hour, but on Sunday 
they get blice the regular rate. These six­
teen men we:'e here fOl' somethi ng over fi fteen 
hou rs . Add to tha t the cos t of the \..; re, use 
of the trucKS, a nevi tranSfOI"mer, and YOLl 
get a bill for over S5,000. The boy's father 
had to pay that money, or we would have pro­
secuted the boy, 

The boy was expelled from the school) 
anrl he now has a transcr;r~ which ends with 
one sentence. "Expelled for illegal dischat'ge 
of fi real"mS on Can:pus." How waul d you 1 ike to 
take that transcript to another college and 
apply for admission, or how would you like 
to submit 1.hdt when applying fOl' a job'? 

Reporter: So you caught him? 

Chief: No we didn't catch him exactly. A grour of other 
students broug,ht him down to the security office 
and said if we didn't get hi~ off campus it might 
not be too ,lealthy for him. They were d bit put 

Chief: 

Chief: 

out when they realized they would have no hot medls, 
no hot showers, no lights to study by, and no heat 
in the buildings all day, 

Oh y0S, and another thi~g, the geology orofessor's 
sei sf:logl'arhs and extre:r,ely nccLlratc clocks were \'Jith­
out power and had to he s~t and calibrated again. 
Later we sent a bill for the professor's time too, 
d s r recdll. 

\-Je11 c.hic,f I gu~ss thdt i"uSt f),lYe been the \'/Or'st 
act of vdnddlism that you've ever handled. 

Unfortunately Jack it wasn't. But r don't know if 
you would (.unsi10r bo~hing J~ :ct of vc~dalis~. 

Not l'Xc1ctiy, but ti-}(:j are r8';)'.[!tJ. SII,/[)(lse i: yo) 
rear! 'yo;;r (,I'1Il [1dtlCl' yOli r(:,:,:11:'r,e bOi::b'illg of tne 
ROTC buil~inq d coun;e of years ~~Q. 
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Reporter: Yes r recall that vaguely, but 1 didn't 
cover the story, ~ybe you could refresh 
my memory on the details. 

Chief: Well briefly what happened is there was a group 
of students against the war the draft, and ROTC. 
We nad a series of demonstrations or incidents, 
a flag burn~ng etc. But we never did link the 
the bombing directly to tne demonstra~cr5. I 
am not making an accusation of tnat group, but 
it was after the demonstrations wera at their 
high point that some proressiona1 bO;:lber set 
t\·/O time bombs in the ROTC building. Atter the 
first one went off, the fire deparwnent responded 
and the ~olice too, and just when they w~re " 
the building looking at the damage, the second 
homb \'lent off. A number of policemen and firemen 
were injured. I suppose you might conclude the 
person who set the bombs \'/as anti .pol ice Ot' anti­
fireman. The bomb and arson squad, the FBI, the 
Department of the Army, and campus police have 
all spent a lot of time on the case but so far 
no arrests have been made. 

Reporter: Well chief 1 suppose that's a hard story to 
top, but fot the sake of cor;pleteness, could 
I ask you about some of your mote toutine 
problems? 

Chief: Yes, certainly. What elso wOkla you like to know. 

Reporter: What Jbnut telephones? 

Chief: We1l thete's A clear nattern there, They don't 
bother rhones in resi~ence nal1~, at all. Possibly 
because so lIlilny .stt..<1ents don't have il rllonc in theil' 
room, so thc'y hlve to rc 1y on the pay phones, The 
nhones in :lw C1d')sl'o;)r~ buildinss, and tllt~ students 
union are d diffcn·nt stol'y however. -;-~ev have been 
\'i'Jncia1i7(->c: rCflP1tf:'dly. sC:1:eti~1C:S the \·/r.01e rhonr~ 
stolen, possibly becd~se So;',(!onc \·/ants -, P,)y nhGne 
ClS, :l deCOr\lt

r 

.. i i ~e:f.. S{Jrr0 ~-:-'" tr}c ;Jhonr"'·~ hdV£; t(:(~, 
v.-lndd1iz{!c: so (;f T2en ~r>: ~J~ .. 'tCr1·.£ ~o·~:)·~nJ ~".L~S ttl~C"'t t.ne·~ 
rJJt.. Goved tile; :c. i: ne\'.' ;,of:-r' :.;c:tion, [,r r.dS ('f;:j~­
tdntiy refi,~ircrt ~nel.· c~nd 5.:11 .... if ~'10j \"If:f't~ Vt1r.rj£!1~?f~:1 
c'!Cjdin. tl1(')' I'/ould hdV(~ to bf: ~a';t:n out <Jl.d nut l't:­

rlaced. The emersenc.y phones in the elfv.ltors, \'Jere.> 
r'ip!le:l out ~n ()+-ttrj ~·t~· ~ .. i~~, i"~<1~iH 111'1 !,'.(:". 

~t.:'~·")·"ter= .·,d~ (Hi} 1(. :~, t(~~· t::t:Vt.It(;f \·i{iGn tlkit pC' .. it't .. f!i~,,)."r..\ 
()CClJrTf"J? 
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Chief: Luckily no. It would have been nice to have a 
phone there, though, if that had been the case 
hOI'lever. 

Reporter: Well as long as we are talking about elevators, 
are they a problem otherwise? 

Chief' Yes they ewe. :·:e told one grouD in the high rise 
c!ormHvry that if there 1'laS any f'lore Vll"iddi;sro, in 
the rlevators, the elevators would be lockea and 
the tesidents would have to walk up the stairs, 
10, 12 or 16 floors to wherever they lived. Well I 

they got the message. Since then all l'le have had 
is liriting on the walls, no broken control panels, 
no broken roo~s or doc"s. -rhe \'Iriti ng on wa 11 s 
we can put up with I suppose, paint it a couple 
times a yedr. 

Reporter: How about the campus itself? 

Chief: ~e1l there is litter of course, in the b~shes and 
on lawns, but if a trash can is handy I wo~ld say 
90: of the students will put cans and bottles in 
their propel' pl::e. But VIC cannot hav(~ a tt'dsh 
can every Five feet Or it l'loul d spoil the effect 
we tried to create with the green areas. 

Reporter: What about those green areas li~e lawns and 
trees, dre they vandaliz~d frequently? 

Chief: ~ell, 1 few trees are cravc~ UD. At least one, 
died from thdt. At Christr:ias :i:re vie sornetiP'es 
lose an cvcrgr0cn or two, and some smaller t:ees 
arc broken by crowds ~oving deross the lawns. You 
rraetically have to put barbed wire arG~nd th8 
Lre's until thr:y dt'!:l four in~nes tnick, and that 
.·U):;ld destroy the aest.etie {:ffect. 

Renort~r: How dbou~ writing on des~s dnd walls? 

Chid: :,;(>11 r:ost ~)f t".at isn': ~-e;;jr\:er. tc sC(.\.J·-ity. 
You ~~qht. rhect witn ~aint~~l~ce, bu: Jll you 
h,j\ff! to elf; is [:-, ta;:€; ,I ICu' c: -J'1t) of :h,: :pc.tu"'(: 
hdlls r1nC JGu t il see Stu·jE'f."~5 J";:.AVl.:r: t "":~'''Jl''/n U;J~ 
";"},(: Sr,):ilt: Vi:;I'ctS ..ire \';ritter) 'J') ~:e5r.S ani! '11'11:5 as 
you'll fi~d in J junior or ~en~or high. 

,'", : ,V:l" : ,. ...... ;(~;~,: \."t:"1 ' ". '; ..... " .. ~ ~:;"./ .. ,-:' "' .. t:. 
vtlncdl',;'; (t!;'i.,:e'j in ;}c:r: .. ::<::rt ivss LC; tne (O~ l!:e 
C:Or.imun~ty n L the ')ort. of tr.H,g~ vie 11Iigl'It call a 
Dricel"s~ ldndmar~? 
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Chief: Well let lIIe think, \Ve have had some breakage 
of stained glass in the chapel, which is sort 
of a cherished landl1lark, hHcause so many of 
the alumni come back to visit it. You know, 
we have a lot of weddings in there. The stained 
glass was replaced, but the colors ~~sn't matched 
exactly, and you can tell where the windows have 
been repaired. Several times we have h~d statues 
on campus painted green for St. Patrick's ddy, so 
we have to watch them every yenr for d couple dllYS 
before the 17th of Ma~ch. We nad an art exhibit 
outside one year with sculptures on the lawn and 
so forth, and whil e the ddmage to the work was not 
too extensive, and you wouldn't say this was 
priceless stuff, just student projects, no teacher 
would ask students to put their work out on the 
lawn overnight again unless a 24 hour guard were 
r;osted. I told them we can't spare the Illen for 
that sort of thing. Personally I think the vandals 
did us all a favor. This modern sculpture is just 
junk if you ask me. 

Reporter: HOI'! about the library chief, any vandalisill there? 

Chief: l~ell the usual !>tuff, ,.Jash rooms, eha'irs, tabll?B. 

Reporter: N~ I mean to the books, 

Chief: Well, there used to be a lot of pages ripped out 
of books and magazines, but since they [lut in 0 
xerox machine, that has all drouped off considerably. 
They don't report anything like that to t!)e security 
force ar':''Illore. 

Reporter: \-Jell r think \'Ie have pretty vie 1 1 exhausted the 
topic, is there anything youl(J lH:e to add? 

Chief: The only ~ajor area we haven't cGvered i believe 
would be the vendi~g machines. There is some 
bt'eilkage to steal the noney ffo~: the Illachines, but 
there is ntner damafje SlH h as i':nting on the flldCh i nf''5, 
and breakage of the plastic frG~ts on tho maChines, 
I think it is when $O~8 ~o%er D~t~ a b~n: coin ir, 
and doesn't o(:-!:. \'iha t he paid Lt' re 5 tar:s Kicdng 
or beatinr; o~ the mach'irot.:. 7ne 'J.:r;~in(J f~dn says 
tn~t some of those machi~es cost 5600 to S800, dnJ 
they have il couple of men full time just to repair 
thei'. t/JY!lP UH.'Y ~iOU:C O'1~y r:ecd one '-ilfl if -I; h.) r'C' 

., .. :.:.; .. ~ n~ '/ ~. #~.1·· • '. • t >' ~ ..A':' "~ ~. .;:~ .. : #' t.' •• t ... ~ "" .! ~ 

iiiuCf;i (,es UFI r. 'n S;)(;PSt! l.C)(.':. ::i€;(ut.se v/ll rud :.,uci~ .t 

problem vritl1 t~: bottlt'?~, breai:a::e ~n tn*, firi~.;';nlJ 
1 ()ts, ,:r:c t!1l-J)\'~ ~ n;; t"J!. t t.:~" ;,.: ~; .... 'f'/': ",rI"I'"J!' .. ' r;:. 

;Jrice \-!t:nL l~:' ;cc~~ ~OC tG :Jc ,·.'~2;j I/U:: \·:t;:n~ t('JJ~ 
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Chief (cant.): bottles to cans. That may have been 
inflation, but I know when I buy soda 
at the super market, it is always 
cheaper in bottles than. in cans. Also 
we now h6ve those aluminum tear tabs all 
over the campus, they don't rust, and I 
guess they'll be here from nOl" on. The 
old bottle caps stayed right in the machine 
in a contained under the opener. 

Reporter: One final question chief. I have been asking 
everyone I interview this question: 
What would you s?y is the major cause of vandalism? 

Chief: That's easy, it's drinking. I'd say 80~ of our 
vandalism is done after the vandal has had a few 
beers or some cheap wine. That is 80~ because I 
think some of it is caused by sick people and here 
I am thinking of the fires and some writing on the 
walls in lavatories. There is some that is politically 
motivated, like the bombing of the ROTC building 
and flag burnings, but I'd say 80~ is after drinking. 
Usually when we catch someone dOing vandalism, it is 
because he is so drunk he isn't careful, is too loud, 
or we are alerted because we know there is a lot of 
~rinking going on at a party or something. So we 
are locking for it to ha~pen and cdtch them. 

Reporter: Thank you chief, hope you read the story in the 
paper this weekend, because you'll prob~bly get 
some calls about it. 

End of Read~ng =2 
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TO TilE TEACHER: Reading ~ 

This reading is an Imaginary interview with a Fire Captain. 
The incidents concerning vandalism were mentioned in an ~~terview 
with a Captain from d suburban area of St. Louis County. Again, 
some of the concepts are numbered in the margins. 

PROC[DURES: 

A. This reading ran be assigned either as homework or as a class 
assignment. Give out data she~t ~lO with QeJding (data sheet lOa-10e) 

U. After redding this artic10, the students shO~ld ba able to 
discuss the following questions: 

1. Explain why fires are d serious form of vandal ism. 

2. Why are there fewer fires in abandoned buildings in the 
suburbs than in the city? 

3. How is the burning of empty buildings dn economic waste 
to the community? 

4. Why are false fil"e alarms considered to be a sel'ious form 
of var:la1ism? 

5. Suggesl seveldl re3sons (3 or 4) why you think vandalism 
involving fi"es is committed. (Student respon",es may vary) 

6. Suggest \·,hat "pl"eventiv,:" measures should be taken to stop 
vandalism by fires. 
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Nc.1me ~ __________ _ For Use With Reading~ 

As you read the following artit:e: 

1. List where most vandalism involving fires occurs. 

2. Look for dangers involved in fires caused by vandals. 

3. Look for dangers involved in setting off false f11'es alarms. 

4. Try to determine ~Jhy vandalism by fires occurs and I'lhat 
preventive measures can be taken against such acts. 
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Reading #3 

The following is an imaginary interview with a 
Fire Captain: 

Reporter: Good afternoon Captain --- I've. been in­
tervievJing a few people fOl' a story on 
Vandalism, and I was I'/ondering if you might 
hav~ a few things to add. 

Chief: Come right in and sit down Jack --- I'm glad 
to hear that someone is interested in the 
problem and doing something about it. Can 
get you something to drink, this may take 
some time? 

Reporter: No thanks on the refreshment Captain, but 
get one f~r yourself. 

Chief: 0 K Jack --- be right back. 

(Returning) Now, where were we or should I say whe:e 
shoul d vie begi n? 

Reporter: Just start off the top of your head. 

Chief: ~Jell --- Fires are a serious form .:.!f vandal ism, 
probably the most expensive and dangerous to 
life. False alarms are a type of prank, I 
don't knol'l if vou consider ... hem vandalism --- I 
do --- and I suspect that they are done by the 
same people who start the fires. . 

Renorter: I realize t~at fires are a problem, but I 
was wondering how many of them there are. 
r talked to the Police Chief and he said 
there were 21 grass fires in Ballwin on one 
afternoon by firewol'ks. Do yOu. have anything 
like that? 

Chief: Well, the figures I would have to look up, and it 
varies from district to district. Some districts 
have one or two fires a year and some h3ve several 
a week. Let me talk abo~t them a ~it. First of 
all there ixe fires started by ar.cident, such as 
through faul ty equinment, and some by al'sonists.. 
to collect insurance money, etc. But tne tyoe 
you are interested in are probably set by kids 
in ~bandondod buildings. We don't h~vp too many 
fires liKe LhJt in the suburDs, but in the ci~y 
where 16'l of Jll buildings are dbandoned. that is 
a daily occurence. Kids like to play with matches 
and fires, especially around old fireplaces. If 
the building isn't boarded up, ~~ will be burned 
out in a matter of weeks. 
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Chief (cont.): Let me tell you how it happens. 
First, the building becomes vacant for 
any of various reasons. Then someone 
throws a rock through the windows just 
to break the glass. Next someone else, 
or the same kids come back and get into 
the building. At first they just case 
the joint to see what is there. If there 
if al'Y furnitu\'e, they may decide to use 
it as ~ clubhous2 and just play in it. 
Sooner or later, especiallY if it is winter 
time thry ne~d heat. If there is a stove, 
furnace, 01 fireplace they burn whatever 
is loose' closet shelves, woodwork, cabinets, 
or whatever. They may play in it at night 
so they use candles, or paper torches to 
light it. Then either an accidental fire 
starts, sometimes from smoking especially 
if there are mattresses, or sometimes thev 
bring in a bucket and build a fire in it; 
0,' they use a garbage cad 1 i d like a back­
yard barbeque grill. Sometimes something 
scares the kids and they I'un out and leave 
the fire unattended and it catches the whole 
place on fire. 50metimes the owner or a 
neighbor or police run the kids out and they 
return and deliberately burn the place down. 

If the building is an old barn, some­
times the hay or straw geL3 set ~n fire 
accidently from smoking again as the kids 
run out thinking someone is coming, especially 
if they are sneaking a smoke. The same is 
true of garages where oily rags are on the 
floor or in the corner. 

Reporter: How often would you say that happens? 

Chief: 

Chief: 

I would say it has hapDened to 200-300 buildings 
per year in the St. Louis area, every year since 
I have been here and 1.11.:.t's since 1955. 

Well does this damage get reedired? 

Sometimes, if the damage is slight, and the build­
ing l'las in good shape structurally, find if it \·:as 
; nsured so til£' owner has the money to do it. But, 
I i·ir.~Jl d r,J~/ th:t t 9fi' of t\tr> I·~~'e. t;:1. It rjl':1i':~ds 

on the n0iOG~~rnQOG ~00. ~tL2r J (~rtDin ~u'n~ in 
the histor~ of a neighbornood, it isn't rebuilt. 
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Reporter: That ffieans we are losing hundreds of build­
ings per year. It also means that new houses 
have to be built, and garages, and stores, afd 
so forth. ' 

Chief: Yes Exactly, and the problem is it usually is the 
neighbot'hood where poor people live. They cannot 
afford new houses or the rent in newer apartments . 
So the government has to build it for them --­
that raises taxes --- and each new u,it costs 
thousands of dollars. 

Reporter: Is there damage besides the abanrloned houses? 

Chief: Yes, sometimes the fire spreads to adjacent 
buildings. 

Reporter: What about personal injury? 

Chief: Yes, It's good that you brought that up. I remem­
ber the fire on Spring and West Pine. An abandoned 
old house went through the process described earlier. 
After a couple of srr.all fires, it I-las boarded up. 
Then some kids tore a board off a window, got in 
and set the final fire that burned it to the ground. 
The building 1'ldS next door to a business so we I'lere 
tryi ng to keep it from spread i ng. The fi rs t COr.1pany 
to respond to the fire called in for help. A couple 
of fire fighters rushed into the smoke-filled build­
ing to see if dnyone was in there, possibly overcome 
by smoke. \'Ihen a second cOr.J;Jilny arr'jved and started 
pouring water on the roof where the fire was al­
ready comlng through. the roof coll~psed. Three 
fireman WEre hospitalized --- one with a bro~en leg 
and shoulder. We could have lost those men. 

Sometimes the children's clothes catch on fite 
and they (lre bun1ed and scarred for life. 

Reporter: What about those false alarms? 

Chief: They come in vtJrious ty;,es. the bi3gest pl'obl'c;-n is 
in the city \~ith the cai'! [':;>.85 \,;j',erc .111 you h,;v(> 
to do is pull a hook or turn' key. They are being 
taken out so that is lessEni~~. 

Phone calls are frequent tnough. We have a 
new device thdt records the voice a~d a: the 5d~e 
tiI':~ (!:e":~~";I~i,,-.l"~..1 ".v:r:~ tr~-= ;:.t"c.te 1.1!"C,-,-,t 50 \.:(: 

know where the call C3~C fro~. TnJt ne~ps us and 
we have been catching so~e ~~ds who t~rn in fdlse 
alarms. and thtl~,- pd're;')ts -get (; stiff fine if \<le 

get a conviction. 
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Chief 1,cont.}: Sometimes we have had firemen hurt 
responding to false alarms. Sometimes, 
espe.cially at night they get hurt co.~,ing 
down the pole --- just bruise~, but for 
what reason? 

Sometimes a truck is in an accident . 
We have a nevi type of s; ren and bi g air 
horns, hut with these new cars built for 
quiet rides, sometimes the driver doesn't 
hear the siren or see the lights and an 
accident occurs, especially at inter­
sections. Also firemen hanging onto the 
back or side of the truck are particularly 
exposed lnd have been hurt. 

Also there is a sort of guert illa war­
fare in parts of the city and firemen have 
things thrown at them and sometimes are 
even shot at, but that's not considered 
vandalism. 

Reporter: How many false alarms do you get? 

Chief: Some stations have 94% false alarms. This means 
that for every 100 fire alarms only 6 turn ouL 
to ~e actual fires. 

One fire house used to ~~t an alarm every 
Sunday night, right in the midd1e of Bonanza --­
I think it was. We rinally caught the kids doinb 
tha t. I suppose they thOught it \'laS funny just 
because the men at the house liked this program. 
That went on for 3 or 4 months though. 

Reporter: At'2 th~re any other types of vandal ism 
related to your work? 

Chief: \o!ell I'le don't have any around the station because 
there is ~lways someone around. ~ven if we go to 
a fire one mdn stays here in case anOlner call 
comes in. 1hc're i Sri' t t00 r;:uCh to our t,'ucks be­
cause the'/ aI'\? i)~wa'ls in the: hOl.se or c: .:: f~r'(' 
and at th:> fire thei'e is a fireman 0,' policemun 
near the truck. 

Reporter: A policeman? 

Ye~, tr.r-."'j I,it ", '! 1 ..., (..v~ (,.j I I; .~'\l r'l~ j :;r •. ~~ St!rr>~ 

a couDie ;,i cal's to cill'0Ct i:,'df71C dr:d VltltCh the 
trllcks. ~ven ~f WP don1t t:~P tn~ p~~:er, as i~ 

'. 
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Chief (c0nt.): trucks or else someone might steal 
our tools, or a helment, or walkie­
taHie, or something. We put in this 
rule after a kid got on the truck to 
play fireman and no one paid any atten­
tion to him. The motor was runnlng and 
he put it in gear and wrecked the truck 
and a man's house. The kid couldn't see 
where he was driving he was so small. 

Reporter: It seerrs that story would be hard to top. 

Chief: We hope it is never ::opped. The boy was really 
hurt in this accident. 

Reporter: Well I think I can put some of this together 
and get a story for the weekend edition. One 
~ore question --- what do you think is the 
major cause of vandalism to fire equipment. 

Chief: It's poor t:"ainil1g. The parents a\'~ partly to 
blame. Th~y should know where their children 
are. Almost all vandalism fires are started by 
juveniles. Parents should make the kids play in 
their yard, or at the park, or any place but an 
abandoned bu·ilding. AllY child of mine who broke 
a window on an abandoned house or broke in to play 
there wou1d get a tanning he wouldn't forget. 
I'd make his bottom redder than a jonathon apple 
and he'd be restricted to quarters f.r a week. 
He would al~o be made to pay for the broken window 
and repair the damage and ,--.--.--.-. 

Reporter: I think I get the pOint captain. I vlant to 
thank you for your time. 

Chief: Tir 27 Time we got olenty of. Jack. \·le'11 have 
even more if your article stops only one fire . 

Reporter: Well, I hope it does Captain. 

End of Reading ~3 
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TO THE TEACHER: Reading ~ 

This reading is an account of an imaginary interv'jel'l with 
a group of maintenance workers and construction workers. While 
the interview is imaginary, most of the information and data 
I'las obta i ned from actua', i ntervi ews with persons from these ranks . 

Procedures: 

A. 7he reading may be given as a homework assignment 0\ to 
be done in class. 

B. Each student should do the three items listed at the front 
of the reading. (They may mark their answers and notes on 
the original~eading itself or on separate parer.} 

C. For discussion purposes following the reading: 

1. What types of vandalism are electricians associated with 
in their workt Painters? Carpenters? 

2. What solutions to vandalism are offered by the people 
interviewed? 

3. Io.'hat possible dangel' is there to."tJ:2e vandal himself in 
doing some meaningless act? 

D. Problems of cost: 

1. Hhen the electric company used only the mercury vapor 
biJlbs in their street lights, they I'Jere very easily 
broken. Suppose there was an average of 24 such ~ulbs 
broken per day in the County at a cost of $27.50 per 
bulb and $9.00 per hour per man to replace them. What 
would the cost be for a three map crel" to replace them 
at a rate of three bulbs per hour? for one day? 

2. Assuming that vandalism in~urance does cost 2~ of the 
price of a horr.e, what ~lOuld it cost for the people in 
one subdivision of 25 homes (average cost $30,000) for 
one year of protection? 



.. 

.. ( 

Student Data Sheet #11 
Name, __________________ _ For Use With Reading ~4 

A~ you read this interview: 

1. List the types of vandalis.d that electricians, painters, 
and construction workers must contend with in their work. 

2. See if the people being interviewed offer any solutions to 
or preventative measures for vandalism. 

3. Record an example of how a vandal himself may suffar directly 
as a result of his meaningless act. 

1 
] 
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Reading ,,4 

The following is an imaginary interview between 
a reporter and a ~roup of maintenance workers and con­
struction workers at l'Inch time, in a diner. 

Reporter: Hi f~llas, I thought I'd stop in here around 
lUnch time and see if I couldn't get some in­
formation for a story. 

Plumber: Sounds great! 

~lectrician: Terrific, will we be in the paper? 

Carpenter: Who is this guy? 

Painter: He's a reporter from the newspaper. 

Electrician: Hhat's the story about Jack? If you ask 
me I'd say the Cardina~s will clinch the 
pC';mant by the 15th of September, and I 
got $5.00 that says so. 

Plumber: That's a bet Sparks, you're on. Wi!hout Spinks, 
they can't win it. 

Painter: Hey, I hear that Spinks ~lill be able to pitch 
if the Cardinals need him in the stretch, what've 
you heard, Jack? 

Reporter: Well, I've heard a lot of things, but this 
afternoon I ~/ant to hear about vandal ism. 

Painter: Vandalism? 

Plumber: You heard the man, he said vandalism, do you 
want me to spell it? or do you just want me 
to explain it? 

Electrician: Hhat is there to say about vandalism? 

Reporter: A lot J hope, have you ever been the victim 
of vandalism? 

Electrician: Well, once the kids drove over my la\·m, 
but tho neighbor got th~ license number 
and after the parents of those kids paid 
for nel1 sod for my I'lhole front la\'/O r 
haven't had any more problems. 

Well~ : was more fnteresterl in Wh2t ~ay have 
hilflpen,:d or ;'Ihn you r.1.jY ',,,VI:.! fout tc(:o ~t I'/ork. 
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Electrician: Well. that's a diff~rent matter, you 
know we more or less come to take 
vandalism for granted, ... 

Reporter: Do you think that's good? 

Electrician: It's not good, but why should I care, the 
pay's the same whether I'm repairing vandalism 
or routine maintenance. Just an ;nLJnvenience 
at times. 

Reporter: What sort of vandalism do you encounter? 

Electrician: Well we replace light bulbs and fixtures 
after Kids break them with sling shots. 
bb gurs, or rocks. And there has been 
some breakage of hot air blowers for dry­
ing hands in lavatories, some outside fan~ 
some wiring and some outlets, d~or bells, 
elevator work, you know the usual stuff. 

Reporter: You said fans? 

Electrician: Yeah, fans, you know like window fans, w~ 
have a few exhaust fans, fans on air condi­
tioner units and towers. The kids throw 
things at them, rocks, and sometimes they 
poke a stick in the fan just to hear the 
funny noise it makes. 

Reporter: That must be dangerous, what if d stick breaks 
and hits him in the face or eye? 

Electrician: I say if that happens, the kid gets what 
he deserves. 

Reporter: Well, h01'1 much wou1d you say this amounts to in 
a doll aI's and cents figure in tenns of damage 
to equipment? 

Electrician: I'm not an accountant. I'm an electrician. 

Reporter: 

I don't kepp the books. I just know I get 
nine bucks an ho~r plus benefits whether 
I'm repairing vandalis~ or doing new construc­
ti on. As for the cos t of .:he rna teri a 1 I 
just know it ain't cbeap. 

Well how much of your time is taken up with 
vandal~s~ repairs? 

Electrician: It dll depends, 

f 

1 

~ 
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Reporter: On wh~t? 

Electrician: On who you work for. I work for a factory, 
doing maintenance mostly on ins~dl machinery, 
and we don't have much vandalism. But when 
I worked for the electric comp~ny we had a 
whole crew that did nothing but replace 
lipht bulbs and fixtures, on streets, parking 
lots and so forth. The company now has over 
100,000 lamps in the county alone. Seventy 
men work directly or indirectly more or less 
full time on that sort of thing. Sometimes 
they are putting in ne~1 fixtures and pole, 
sometimes replacing poles hit by cars. That 
isn't vand lism tho~gh. Some of the bulbs 
they replace have burned out on their own, 
which is most often the case. But it goes 
in cycl es, sometimes the kids. bredk them 
out as fast as the company can replace them. 
Sometimes in a neighborhood they may not 
have a broken bulb for years. It depen~3 too 
on the type of fixtures they have up at the 
time. These new ones are made out of an 
extt'a strol~~ pl astic and they are hat'der to 
break. Th~y had to go over to the new fix­
ture, because those mercury vapor bulbs cost 
something like $27.50 each. 

Like I said though, mostly it depends 
on who you work for, some contractors have a 
big problem I-lith vandalism, otheY's are lucky. 

Reporter; Would you think vandalism at schools is high? 

El ectl'idan: High? It's unbelievable. 1 never saw so 
I.'Jch vandalism of electrical equipment and 
wiring as I've seen in schools 'ately. For 
kids getting the finest education ever offered, 
free, they sure shOl-/ no signs of appreciation. 
They have to put special locks on electrical 
panels, special light switches that require a 
key to be operd ted, a nd the same goes fOl' heat­
ing and air conditioning controls. All fixtures 
have to be heavy duty, indestructible, nothing 
filmsy or \'Jhat I \'-IOuld classify for normal use 
would do. These kids just bust it up the first 
time somebody isn't I-latching them, I S\'iear they 
cou11 dismantle an anv~l if Y0U dIdn't leep an 
eyl' or. it. Ana tr .en tl,\.! \','on(~er vmy \-/8 don 't 
treat them like adults, and they \'Jdnt to vote 
at 18. We built America, men like us in this 
room, dnd the kids are tearing it up about as 
fast as we build. 

,. 
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Painter: You can say that again. I wouldn't take a 
Job in a school unless I was flat broke with 
no prospects. 

Reporter: Why's that? 

Painter: It's depressing, frustrating, and just plain 
stupid. You paint something. and before th~ 
paint is dry they have to start writing on it. 

Reporter: Well, the electrician says the pay is the same, 
isn't that true for painters? 

Painter: Pay isn't everythil1g you k'lQl·I. I take pride in 
a job well done. I like things when they look 
clean and fresh. When I take someone through 
the building, like a paint salesman, or an in­
terior decorator who is being paid to recommend 
a nlor scheme, I appreciate comments or compli­
ments on how nice the building looks, or how 
well the paint has held up. I don't care for 
sympathy. You l'Ion't get cornplim'7.Ilts if you work 
in a school. But what is really depressing is 
how foul-mouthed, or foul-penned these kids are 
today. r medn they write things on the wall you 
loJould expect to find on lavatory walls on skid 
row or in a bus depot. 

Plumber: 

I tell you I wouldn't paint in a school. I 
did it one winter when work was slol'l, but I'd have 
to be pretty bad off before I'd do it again. 

I'd say amen to that. I'm a plumber, and I have 
never seen such vandalism as in lavatories a~d 
drinking fountains in schools. Maybe I shouldn't 
say that because T did see d tremendous amount of 
vandal ism in army barrdcf~s. ~!hen men got drunk 
And came in, I've seen fixtures ripped off the 
\'Ialls, r'ipes and all, nirrors sn:ashed, toilets 
cloggeu with rolls of tissue and so forth. But 
those were isolated incidents, happening once 
or twice a year in one out uf hundreds of barrac~s 
at a very ldrge tlost. But at a school, any scheJul, 
you can just about !Jet JOJ i'/i11 find dries:, in 
any ldv,ltoryyoll \'/al:< il~t0. I'd S;Jy the girh 
are ge~ting to be as bao ,.s tlje boys. Tht:yought 
tn Just tlut an open trench Qut in the school yard 
with a tin shed around it. with ~o roof. The 

\i~··,';>,:,' .. . !~t.; .: .~~'" j'J ~1V J< .. ~~!·;· ... t .. :'l1r.t..I..": tit ~l j \ 1t tnt! 
kids V/ilfit to ac.t i1r;e drl'rn:t.ls, I'd $.::lY tney ougf-Jt 
to be treated like animals. 

" 
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Carpenter: I'd be willing to donate my time to build 
those outdoor latrines. I'd find some 
splintery wood for the seats. I've had it 
up to here with kids too. The desks ~~ these 
schools, they can't make them r~t of wood any 
more, they I'louldn't hold up. You need welded 
stainless steel and formica tops. But schools 
aren't the only place kids do vandalism. They 
do it at nel~ constr\i':tion sites. Do you kno\'i 
W,:dt vandal ism ),1S,_:',:nce costs for a contractor? 

Reporte'r: No, I don't, could you give me s·ome figures 
on that? 

Carpenter: Well I couldn't give you the most recent figures, 
becallse J don't ku\y an~'one IYho buys it any 
more. The premiuDs are so high, no one can 
afford it. I ",ould say it no\~ runs as high 
as 2% Ofl the pri.:e of a home. rat \lOuld be 
$600.00 on a $30,000 home if my figuring is 
correct. Most contractors just absorb the 
loss themselves, make a little less on a house 
when there is vandalism, add a little to the 
cost of each home. Hiring a guard for months 
at a time is prohibitive as lYe 1 1 • 

The best place to build a hume if you 
don't want vandalism is right between two 
homes that are already occupied. It is getting 
to whet'e you have to gL' .. :rd everything. You 
have to have a dog, burglar alarm, locks, 

XIV lights, fences, screens, chains or gates on 
drive\,/ays or streets, and you still don't feel 
safe and almost fear to return after a \acation. 
You have to tell the police \'ihen you go on 
vacation so they can keep a special watch on 
your house. Even if you go out for an evening, 
you have to \'Iorry about some r,'lng of kids with 
nothing ~o do. 

Repm'ter: Getting back to the construction business, what 
sort of problems do you have? 

Carpenter: I~el\ you have bi~oken glass, and I might say nine 
times out of ten they have to smash the picture 
window, not just a small one. So~etimes you have 
broken holes in plaster board \'ialls, or fiber 
board walls. Some kids gets a tremendous satis­
faction, it \-lOule see~:, out of S;'JshinC) a baseball 
b,,1t t~~r(;v~f1 a hu~~. :n a ;t~·,l ;:c~rlt.,~es ''.:.'It:'y can 
destt'oy l~ day's vlOrk fGI' a ii1dn. They bust up 
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Carpenter (cont.): whatever they can't carry off. 
You'can't start to work on the 
interior of a house until all 
windows and doors can be locked. 
Kids don't walk down a street and 
walk through houses that people 
1 ive in, but they figure i i a house 
isn't lived in it doesn't belong to 
anybody I guess. 

Electrician: Can I add something? 

Reporter: By all means. 

Electrician: I have seen some really stupid tricks by 
kids in a subdivision. I have seen where 
a kid smashed an electric meter with a 
baseball bat, and he got pretty burned up 
in the process. They also like to cut wires, 
especially in the basements of new homes. I 
don't know whether they are al :0r the copper 
to sell it as scrap. If t:.at Here the case, 
they wouldn't leave it around, which is what 
they usually do, I don I t know, maybe some­
thing scares them off midway through an act 
of theft. But getti n9 to my poi nt, sometimes 
we hook up pal"t of a hGuse temporarily so 
the cal"penters can use their power saws, 
and everythi ng may look dead, but a fel'l \'Ii res 
are hot, and some kid is going to get killed. 
I don't think they would kn~w what to look 
for or would have checked it out before they 
start. \-/e try to re.:ember to shut everything 
down over night, but so~etimes we forget, in 
the rush of Friday afternoon. I drove all the 
way out to a job one Sunday morning when I 
remembered I hadn't shut one off. That was 
on n~ own time, but r wouldn't have had to do 
~t if I knew kids wo 11d just mind their own 

. business and stay out of places where they 
didn't belong. 

But the wojst inconvenience I can thlnk 
of is when some kids bredk a window and get 
in and smash up stuff, fixtures, air conditioners, 
garbage disposals, built in ovens or fUrnances. 
That stuff all has to be reordered. It takes 
time, and if ;jnything is spAcial, or a \~ertain 
color, or c~src~ized it cOU~d tdke weeks. rven 
Ilion ths, tleiore J re.) _ d(;(:!;(·'n tiS ce: i verCl: . T flu t 
can mean a person Cdn't Move into a house on 
time, or a business can't get started on their 
scheduled opening date. 

I 1 \ 
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Reporter: ~Jel1 I have enjoyed talking with you fellas. 
I would like to get a fel.., pictures of some­
thing that happened recently. Have any of you 
heard of anything? 

Carpenter: Sure go out to the new junior high school. 
rhey broke 17 I'Jindows out there a few nights 
ago that cost $2100. I heard the foreman 
talking about it. Those windows a,e tempered 
tinted plate glass, a quarter inch thick. 
You donlt have to hurry. That glass has to 
be ordered and cut to size before they temper 
it in a kiln. It could be a month before it 
is delivered. 

Reporter: Thanks far the ti p . I thi nk I III pi ck up a 
photographer at the paper and get out there 
while the light is still good this afternuon. 

End of Reading #4 
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XII TO THE TEACHER: Reading ~ 

A POEM ON THE UNDERGROUND WALL 

Procedure: 

Hand out copies of the poem. Be sure to get a 
copy of the rL':ord album "Parsley, Sage, Rosemary, 
and Thyme" by Simon and GaY'funkel. PeY'haps a student 
has one you tan use. 

This poem has been set to music and is on the 
above a1bu~ It will be best to read the poem, discuss 
a few points, then li:ten to i~ on the record and see 
how answers to some questions will differ after having 
heard it in its musical setting. 

Di SCU5S i o~. - It mi ght be goo-d to fi rs t go thl-ough the 
poem and explain the words and phrases unfamiliar to 
the students. The poem mentions a subway or underground 
train, which students may have never seen. 

L ittany and rosa)~y in the fourth stanza might call 
for explanation .. They set a religious context, he holds 
the crayon 1 ike a rosa ry or as if it were a rosa ry. These 
phrases will not fit the meter, hence the elision. 

Other items which might be dis~ussed briefly are: 

Stanza 1 - After I-eadinq the l'ihole poem, what 
does the line, "Restless in antici­
pation" mean? Does the man write on 
the wa 11 spontaneously or \'1as it pre­
planned? Did he come to the station 
with the sole intention of writing on 
the wall? 

Stanza 2 - What sort of image does the song writer 
convey I"hat he says the man's, "eyes 
deeply scratch at all that they can touch 
or catch?" Why does he have to hide the 
crayon? Why does he keep the crayon 
tightly clutched in his hand, can it be 
like Linus' security blanket in Peanuts? 

I 
1 
) 
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XII Stanza 3 - What sort of image is the poem 
conveying when it describes the 
train as coming from the tunnel's 
stony womb? What does the author 
mean when he says the carriage 
arrives to meet the groom? Is this 
the man's wedding day? If it i~~'t 
his wedding day, l'lhy is the subway 
train compared to the carriage at 
a wedding? Is it decorated like a 
wedding car? ~Jhy does he hesitate 
to get on the train, and abondon his 
plan to write on the wall? Why does 
he withdraw into deeper shadows? Is 
he afra-;d tile people on the train 
will see him and since this is the 
last train, if he doesn't get on and 
someone sees him he must be up to no 
good? 

Stanza 4 -

Stanza 5 - He writes just one four 1 etter word 
on the advertising. Do you think he 
does this because he doesn't like the 
product that is being advertized? Why 
does he just write one I-lord, does that 
say it all or communicate his feelings? 
Is he interested in communicating? If 
so I'lha t 'j s he tryi ng to say? Is thi s 
~iff~rent communication than carving 
lnltlals on a tree, painting a peace 
symbol on a wall, or I'lrite a phone 
numb0r on the phone booth wall? 

Why would the poet d~scriGe his heart as laughing, 
screaming, and poundlng? 

Stan~J 6 - Does he take satisfaction in what he 
has done? Does it provide a release 
of emotion? Does he still exp2rience 
fear? Hhy would he laugh? Wh"'11 he 
crosses the tracks, it is very dangerous, 
does he do this so no one will follow 
if has been seen? What does the poet 
mean when he says the man seeks the 
breasted darkness and is suckled by the 
night? 
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CONCEPT NO~ 

XII After the poem some general questions -

1. Is this man likely to point out to friends the 
word he ha3 written on the advertising? 

2. Hill he take some sort of satisfaction in seeing 
it whenever he stops at this station again? 

3. Before you listen to the record try to answer these 
questions. 

a. Is this man a dangerous criminal? 

b. Is this probably the worst thing he does, 
or is he prbbably a vicious criminal w~o 
writes on Walls for kicks? 

c. Is the author of the poem angry with the 
vandal or is he sorry for him? 

d. Would you say the vandal is sick? 

4. Aft0: listening to the record -

a. Hhat affect does the music have in altering 
the setting of the poem? 

b. Is the music mood one that is more likely to 
evoke pity or rage? 

c. Does the vandal appear to be a hero? 

d. Does the vandal appear to be a product of his 
time, writing on advertising in a subway with 
a crayon. Remember there was writing on the 
walls of Pompei. 

e. Are the words well fitted to the music or is 
it stra ined? 

f. Does this song have something to say to the 
listener or is it just to be listened to for 
the music? 

If time permits, it may be loJithwhil e to 1 i sten to other songs on 
the same album. Do these songs relate to le problems of life 
in the U.S.A. of the 1960's? 

It would be good to read the notes by Ralph Gleason on the back of 
the album cover and listen to the entire ablu~ prior to its use. 
This will help you get the context of the poem ~hosen for use. 

The question of the role of the artist, poet, or musician in tell­
ing pe~le about the sickness JS well as the beauty in our society. 
While not new, this is certainly more common and more p"'vminent . 
tOti~y, especially in the music, peetry, and art for the youth mark~t. 

j 
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nlllllt!. _________ _ Student Data Sheet #12 

Reading #5 

CONCEPT NO. 

XII 

A POEM ON THE UNDERGROUND WALL 

The following is a poem by Simon and Garfunke1. 
As you read it look for answers to the following 
questions. 

1. What is tt2 main point or focus of the whole poem? 
What is the poet writing about? (subways, vandalism, 
sick peo~.le) 

2. What kind of person is the vandal? Is he lonely? 
No other person is mentioned in the song. 

3. Did the author of the poem see this happen or did 
he make it up after seeing the word on the ?dvertising? 

A POEM ON THE UNDERGROUND WALL 

stanza - The last train is nearly due 
The underground is closing soon 
In the dark deserted station 
Restless in anticipation 
a man waits in the shadows 

Stanza 2 - His restless eyes deeply scratch 
At all that they can -I:ouch or catch 
Hidden deep within his ~ocket 
Safe within his silent socket 
He holds a colored crayon 

Stanza 3 - Now from the tunnel's stony womb 
The carr1a~e arrives to meet the groom 
And opens wide its welcome doors 
But he hesitates and then withdraws 
deeper in the shadows 

Stanza 4 - And the train is gone suddenly 
on wheels clicking silently 
like a gently tapping littany 
He holds his crayon rosary 
Tighter in his hand 
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CONCEPT NO. 

XII 

--------

Stanza 5 - Now from his pocket quick he flashes 
A crayon on the wall he slashes 
Deep upon the advertising 
A si~gle word and only comprising. 
Four letters 

Stanza 6 - And his heart is laughing,> screami"g, pounding 
Over across the tracks a bounding 
Shadowed by the exit lights 
His legs take their ascendin9 flight 
To seek the breasted darkness and be 
suckled by the night 

1 



· .c.oNC£ PT.· • .wJS .. 

XII I and 
XIV 

TO THE TEACHER: Slide Set II 

LESSENING AND/OR PREVENTING VANDALISM 

You have 5 Jays to look at this, plan activities, 
and carry them out. 

Before class prepare the following list of sl~Jes 
in the or'der listed to make Set II. 

he, 12, 14,34,46, 61i. 67, 68, 69, 70, 71, 72. 

The mnterial in this instructional episode is in­
tended to be a bridge for the student. The student by 
this time should be familiar with the size and nature 
of the problem. Now we shall have the student see 
what certain people, groups, companies, etc. have done 
or are doing to prevent or at least lessen th~ problem. 
Then the st~dents should be moved to get involved in 
the prevention or lessening process, and eventually plan. 
activities to accomplish just that, or to clean up the 
damage or effects of vandalism. 

I~~howing the slides you may wish to ask the 
students wha t they see in the pi cture that shol'is people 
are trying to prevent or lessen vandalism Ot protect 
themselves from it. Below is a script which w·ll tell 
you what the slides represent. 

#8 - Window on a vacant store boarded up instead of 
replaCing the glass, much chea,er. 

P12 - Business in use, with windows replaced with 
painted plywood to prevent glass breakage. 

#14 - Stores with chain-link fence to protect and 
retain glass. 

#34 - Glass in these windows is especially tough, 
tempered, 1/4 inch thick plate glass. 

d46 - The rope around this sculpture is to keep people 
back, despite what the sign says. See if the 
students can tell that from the ~ir·ure. 

#66 - Pipe and chain fence oeing installed to prevent 
motorcyclrs i1nd cars from riding on the ~al'm and 
fl ()\~er l>f:U 5. 



CONCEPT NOS. 

XIII and 
XIV 

~67 - Old style exposed fire extinguisher. 

=68 New style enclosed fire extinguisher. 

=69 - New styl e, vanda l-proof phone (i ndoor pay phon,:) 

1'70 - Nel'l styl e outdoor phone booth with 1 ess booth 
to vandalize 'and less to conceal the person 
using it. Note the sprinkler-anyone trying 
to use the phone when this picture was taken 
~/OU 1 d get \jet. 

-71 - Closed underpass. Because of vandalism, Mug­
gings, and sanitation problems this underp~ss 
at 12th and Market is closed. New pedestrian 
crossovers are overpasses. 

~72 - This is not a prevention measure so much as a 
surrender, To prevent graffiti on buildings 
they allow it on the street. You might d:SCU5S 
with t;,e students \'/hether they think this ~::. a 
good ideJ.. Al so mention carnlva ~ 5 Vinere th:y 
let you take 113 sl-/ings for 25c" at an old cor 
with a sledge hammer. Does this help prevent 
or foster fut'ther vandal ism? 

After Viewing Slides: 

Hand out copies of the statement f)'ol11 tne Congre5s­
i ona 1 Record for April 24, 1972, page E4220, Sta tement 
by Represent(ltive Joshua Enberg of ?t.'msylvani2. in the 
House of Represelltative on I-'Ihat \.,ras done for graffiti 
eradication in Philadelphia, Pennsylvania.* 

Allow the students time to )'ead the article then 
briefly discuss it with them. 

A~ter thc discussion have a think session in which 
stuaents suggest activities :ney might under L lke to 
prevent or c~ean UP the effects of vanddlis~. Possi~ly 
some night correct problems noted in their inventories. 
You may wish to suggest scr.:e activities. Follol'ling is 
d list of suggested Jctivit1~s. 

1. ~dke un nasters which discourage vandalisr.: and 
Illace th(~r:; in trle school or community ... :here 
the) \,Ii 1\ help. 

2. ~rite a pne~ or e~s3y (~aybe havr a contest) with 
r:~~/t~i~:-". "\!~:.p.~ '-:f·"I('l·il'·~ ';..lr • .:..!l~ .. ," ':. :\~ir.':i"'~l 

*A copy of tr.h dr'Liclt! 10110,.15 on ti1l! student 
dd ttl sheet ;,1:). 
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X Il1-~ and 
XIV 3. Help maintenance crews fix or clean up some 

vandalism results; wash desks, walls, clean 
up litter. etc. 

4. Clean up litter a10nq some road. The state 
highway department h~s d program for schools 
wishing to do this. They will provide you w~t' 
free bJgs to collect in and they wil1 pick ;re~ 
U:,J by tl'uck, right el10ng the road bejng ciear.eo. 
For information call - Mr. W. L. Trimm, 
329 South Kirkwood Road 63122, phone 966-3800 

5. Make un a slid~ show and script and show it 
to lower grades. The purpnse should be to 
deplore vandalism. 

6. Hrlve students give ta'ks to other classrooms 
where the course is not oeing taken. The 
subject to ~~peak about "discouraging vandalism." 

7. Have the students write a letter to the editor 
of the school newspaper deploring some recent act 
of vandalism. 

',"""", .• , 

8. Following the Congressional Record article students 
might like to visit paint stores or places where 
magic markers are sold and ;Jass on a copy of the 
article and at the same time evidence their concern 
to the owner or manager. Students might clean up 
sr~e graffiti or rla~t ivy along some wall. Or 
they ~ight suggest this to the owner if surh a wall 
is on private nroperty. Students may offer to do 
the work for people who want this done. 

9. \·Irit[: a story for the school ne\'/s;)Jper m' just for 
c~ass on the conseque~ces of so~e form of vandallsm 
wnlch r~sults in a subsequent tragedy e.g., fire 
extingui:;ners broKen,. emptied, or tampered \-/ith and 
are incJarab;e in an emergency. 

10. Put un ~igns after v~ndalism has heen repaired showing 
the cost. e.g., T0 repair this wa11 the last time 

11. 

cos t S22(~. 00. 

~~a~e ur I i~:'lr of t.il(~ 5c!;ool anc stiCK pins in it where 
v.:tI'ioU5 tyres of vandalism !lave been inventoried, then 
\'Iork at formulating a plan to reduce it. (e.g., light 
inq (\1" ;~i.H':PIl;ent of nosters) 

j 
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CO~iCEPT ~OS. 

XII 1 and 
XIV 

'1'2. Working I'lith the principa1, nave·:t;;~~';~-rtt~erTh #,'>'N~ •• 
schedule a series of tal~s and line up speakers 
to come in and present an anti-vandalism series. 
(e.g., policemen, firemen, maintenance superinten-
dent for the district, assistant principal in charge 
of the building) 

13. Make up a sk;t or have students role-playa group 
of neighbors talk~ng about how tney are considering 
moving out of the neighborhood because of the in­
creased vandalism. 

14. The teacher ~ight make uo an unfinished story on 
some vanda10us act, stop~ing it at the Dcini of 
the act and letting the students write about the 
consequences, apprehension, etc. 

15. An alternative to 14 might be to show a picture and 
have the students write on how the vandali~n depicte~ 
~ight have been prevented. 

16. Students may consult their local police department to 
obtain d copy of the latest FBI UnHonn Crime reports 
on malicious clestruction of property and prepare a 
bar graph snowing its alarming increase. 

17. Students could ta!:::: 3 vandalism prev~ntion ir.ventory 
of t~e scho01 to ~ee what devices and preventions 
have been installed. Additional ite~s m~y ~c suggested 
by the students. It r.,ay be interesting to calculate 
tne COSt of some of the aevices alreJdy in use. 
(e.s .. tnc use oJ: tile blocks ir. restl'com l'Ialls instead 
of pl asterboard to cut down on da:.1age:: Note such 
things tiS t~e location of phones and t~ermostats and 
how they are protected or locked. 

18. Have iJ deba<:.e betl'leen studen'.:c; or. thE value of curfeyl 

1 c' :I. 

in curb~ng vandalism of 78acher SJckgrcund C~ncept No. 10. 

hav£: stdcents .]ather !"ods, ,)ott1es, and dcb"is from 
schoo~ Gro~ncs or ~ shooping cen'.:er oark1ng lot and 
flower oeds, lawn etc. to ellminate tem~tation for 
wcul~ be window 5~dshers. 
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Student Data Sheet E13 

BEST COpy IlVf.iILABLE .. 
As you read the follow' 1 . 

Record try to answer ) lng ~e ectlOn,fron; the Congl'essional 
Pdge. the follol'llng questlOns on the back of this 

1. What are people doing in Philadelphia to prevent or 
lessen vandalism? 

~. Wh~t can you dn to lessen vandalism or clean u~ its 
effects? 

CiI~FI~ITl FRAmCATlOz.: 

HON. JOSHUA EILBEP.G 

IN Til;: n"'w,"~; Cr' U "I01-":-:'1'A'n. r·; 

Morldal/ • ..tIm! :J. J972 

Mr. 1·: rU.t.!< (l \:1' h.,',,::l'r, the ~.r,)h. 
lem or rr,lI~ll J~ one I.ha~ TaM. i,vI'.! mnn 
o.lrno!.t ~Ince·tho tlml' he l.ct:iln l.lH!ld;r'!J 
11'1111,1. 

Orn~:t! hiLb bCl'n di,scrl,·,'rt:tt U:l Uu~ 
\\'(111, ,,! l'o):.pClll t;y IIn:hN,ki'j t~, 1:\,'U­
VnL1:u.: lht' ;'U!:'s or tJ •• '~ "fa It t.t (1:)" 

nt:jl(lr1.~>r!, (tI"'t:rH,l{ llJc I'l'l'~.f/t(lnt·b trip 
t<l ChIna (!/:..r(o\',·l'~r. H!;,::ni eon (W, OJ "at 
Wall. 

(jl'.d!l11 111\..'1 0(((":\ bc:t·n t!ll· :-ttur .. 'c or 
An'll'rh'~ln f ~~t.. h!;;J1(J1", b!,t no'.'-' it Ju\.S 
boconw n t-L, :.t ",hILl. cunlr.1Jule~ "Illy 
{,(J '.I"·tall.'I,~ 

rn :1;', ,tty {I! P:,:l.tc:('.,.L\L f~ \"ln~:)n!t~1'\ 
will ~ "I,H. tt.·~!·.Y h, It'tn':'\r n.t, (Xlfo!!:~r: 
f:rn.jj~·"l .11' (.\'t·r lh .. , i'~:j" H~ ~\' .. : :..:~ .!-otlJp­
p!n~ tLf~ : .... , ~;~ .. r c!\.,t,t-i, .J:., u~ ; .. r.):lt'l"ty 

All ',t'J!:r. f :.t .. t,t : ..... 4;n:r • .:.* ~:I;t:.'· (!u! 
ell,:," ;'(J\" rt,t:n':lt.. JJl~I'#I:\.~ alit: 1>l°l\'H!"!.! 
~1I\·hnu: ,. I !\.~. llrt'.\ni/.lt~. n I (,! all tj.·~IL.". 
nntl I n".tt!t' .!n(J,ltn", .L.t1U Lu .,nl! .. ~~:tlcn 
havt1 ~tlln,"! ,1. t •. !~"l {·l!oi'L 

At th:~. t,t;~~\ .\t.d \I,an tile U!I.lnl!1lIlU~1 
cnn!,··f,(. t.l In'. 1 (1!~t·.l~·~i\'.'), 1 {:zdt:r 1\ tic­
M:l'1flllutt (If t,.1-\ ;':l\n lllto tlit' HrcuHCI. 

".,",'\hN l,:t1.!:<J.!:a:' ('ltAI fIn 

T';I' '''.'~ • 1":'~,;..ll'l:ll : .• ,1 it J' \0,'. :,'"",: ('niH· 
p tli:'" H,~h:1 '"- ":::'I,·!.f, 'J.,': .' t. \I.'·~l IJ.\".\"t" 1\.11 
tit .. )l',··,tL·h"." ,.f l:.· ,'''~' 1 .. 1:.,'·, *1";,," {~.I\;.~_ 
P;~t'JI 1':\ ,.PH(\o.~ t .. t tt,r I.t. ,: .... h:*J'1 1\.:' \,,.~t 

M '!"i'i'.'!~ ,;:"~!'I r '1,·:,~,'ill: "r 1'l'(li~'~fJ' 
l!H .. ·t.I'·~' ('~m, I .:l": l ~:.tl : 1.' •• j,i .u·!.,IH. i,.... .. ·r 
pr·"' ...... .:'.' I\.!l,~ ; ... ,'!" : ... do '" 

Clt, i'l"!,tn.04. .d:,".I' ,l:11 ~)rh.::'lr l{ i..·~l~~" 
lnt'n"l~ II '~r:. Ii lh'!.I.,:--: :&.\ .. 1 11,1\ t~Unpnlt;} 
\\111 JW'.,l ~t .>I!.1.. ,-\,',j, .. '\' 1 .. l ~:I.U:":'~I,ln. 
wah ·,.c l"!""" Ul: .. IOU (~.\'UI t'i'. l'n .• ut \'1'. 
1"';\ Up \\-1'\'" ~":""l .\_ .~ .. !::-ld!t.hlol'\.I.J 
0lot":l~ ~:~rUih r.~:\!.j~.~: Iht'\'t:f·,l !,1 PhHtl.,h,':" 
II! i ,~\ .. 

•. , rw '··\,It.~ 1 ~'''''; ., ~jt. .. ,.: It<': i t·.!,tU R..,'\ ~I\.,;t 
~ L\ ,.tl'Uttl;)."~ Jjf .I,>'r ~ ... \. 1 ',\'\, h·"I~:t., ~r ht 

It lhh..·~ ~1 fl'"' ~ .. H • .: q":I'~ .':" i.·Hi ... · U~f.\lt(.., 
t~) 1'lIlr \ t u:,~" \\:~ •• II \Io..it : .. \(\n ·""t't:ku hJ 
C!tMU lql W" '.,01'" t:u':~ \to.': h!"'('P Aud tvu ... 
61dDr tlitl ,1.,lit,'.~,· *\ ht\'h ~t \:ta' II -oa t...l our 
cU~"a 111-41"" f\.- \q'il :l •• rh.· l\j"u' .• rf\Urf\ I\rut 
\ll\ t.;1' t", ,W', t.·, 1.t '~'wl.· 

1I,'J,t •• "' r ~l\. ~ t '. It'll:, ! 1 ,",""H:l um ... 
('~I\ .. ~ ... l~ ::.. ,f ... 'h·' *. t';) 

.... P', ,J \ I 

h .. t- '~'" ,~ ." t: t.· j' 

\t.rh1 '1' I ... , Hf"'~", ".r •. J!~'u~, !' ~ ',I j1r,J"ritJ .... 
'1'11' (t, • ~ ,c. "I, t 1-.,~t IH'" K,t. 1,1\', \Il.: 

+')o,lt''''J J"i.l.tI,!'.!, ~lh .. ,"t \t· ••• p,~r~~.iW'h\ In 
tI", It,'t·tCrf\:1~·1 (1\!l·p.tl ~~. ) .. \ \l'dr..;.!u,: til 
U-,f\:r (>.,\ b nClt* .tHr!I' ..... t. t,', r,'!nr,\'l' ,{n\~tl 
:r, In \\.1-. t'n "'Iof ;';"\"J'~ hi llthl ~H.,· u\ (,r j ~ 

lJu!11 Utt" JUJbJ·I' nnct .t #rl,r1ILiI !tC'hOll :-~s .. 
~t'.". \\ ::1 ('~)~nj' ~l'''ltl.iY* April ~., u.:.; o·I\!~ll .. 
Or.l!WI iln.y: nne! }\lfld r-In 1·n,,··lh dl.,ru"t',IOlls 
CJIt Ihe lu'"b!o:n r~ud ntpl"r~ ""(llu1'I)II.L td it. 
()ur.J'f: tIl\''' \\t'l'k, tl:r .Igh 01('1r ~M'i,u\,h _,,\tn. 
U(·t&t t'Lla;cU~~. the~ \10'111 01-./, p~1rllc:lpf\W in 
,.d.~ - "!, ":~"Hps Qhd 1tl k"HhU lJ;r~l;H,,('(I!i in 
flt:L ~d,. : t. 'Ld dt.·,Ui-Up .. , 

Thl' ","'!~~\'l' l.!Hh ~,di \ul cr~H,..J:·h 1'\ h .. t~t 
j.\'h·~I·nH) h.~\.t,.~ bt,hmtttf'n u,,:.tt-(i.:tHItJ p~,.,t .. 
t>r.,' or. H C"lHt(' •• t ~'JluthO"J III ~ll,' ('1*" 10 
O,t't,,'l"Ih:hf' i\ n!II,!I\~l (or tt!l' cum)) l:,~a wb'ch 
'",,:.1 l"· j",~}lh"''''ll1 n: d rrrr. dec Lit l';l p'h~."* 
fl r 0· ~P:~L:. !htoU":lillU~ tl~C' nt.: lad:r :;11" 
."i.'~.H,··: 

I;. ~ ."}" :- ~u.L:h"d :,.,lL .!I.JU a.HI\l' u,ud ~chu\.ll 
t, .,a.t J ., (·r tl.L' put~lh,' bd, .•. 11 !db't't!i. Ltnl' 

PI,'UI':". ttl'i:' ~~:r')J I'~ tu tll(' f,r'rr.p,l "hti 
! ,t HIP~~ w •. : \It,.:\. tl'l':r \lW. I'~, t!!t·,. I'., \I",l 
,ll. H.\" .:l.lh·;~~" Iii th,"lr .,·!"M;'- r., i~.ltt,,:. 
:': •. 1' ·1 t.r.':-gr.,m r

: .. ';t'a1i. .. t'i'~'; Htt' "l'~' 01:-, 
II .. ,! . , ! _, It, <1, n'H.:' ~,"'. 

:r· ;\t~i:f'" -1;"\' tl·~\~h·l:t t~·.'\~ :.,~~t" h 'l.t r .d • 
r.1! ,." :t~~~h 1\:'1' >'. ,t: u!'{: t! t ~ ,":-"'\ .\:; c':. 
J!,r' • t.> • \\ t!:" ~!, \'t tl~:" 1 II ,'f", t 1!,-~'i"1 
I,' - "~ i ... ~·:~. \".10,· :I·IH!.,. It llt\k~ It 
1;',i' i ,.1;1' ~., ; "" .. ': Hlt:lt: .'.l·r q (\ !v," n:'rl ~t 
w.·; lob. \.' '.ir h1i\ 'r;\-:I!t\,:. '!d' \\.\"S 

'r,It.- th~t'-(' lc..rtWtlL 1 "'.:.&\.1 P,U:' n'l' .,l'.·r-.o' .... 
~~ ,\ l·n~.:1t'% Hml H"I.s. Lie • l .. t':tllr'·I~ u: rl 
H ... f'·r. J;l( , t.f.l~ tl U .. h 1',,(-;'.. tl":'ll!), 

11i :'L.tt tl.tt jHv.-Pl:n. .. nlo!.!.;,.: .,d 

.. ;".!W r"1m t'f\.JItl~r1I hMtl ... ·r~cl1 to faIr 
n 1) i,f'f.:e- .t tlH,,'ouut. to uel~?ib"rl.(J(ld "r,ft 
t"lh\!; t# :>&. t:Tou.,!. iUHi .rhco«iJtJ t;r,wpa w1, 1 

:,.jfl't··\ ~~ l,mn! 1,")(\. ""j,"{I};. t~ C'(,\"l'r O\'c,.'r f;:rnr. 
1111··!,4· .... I\I'1 

r-n.:t -:"r f~ddf'l.\ (1~I"t t.hl's.] c,\'t~ In\nd,'" 

ILl •. :', ;:·;a\,n hr~\"" i'\'l:a ~ulin Q. ll.ttop !UrtlH 
I'y ,t. r I:t,; ,lll t!ll'lr lil'Jrr'l r.ln~III."~I.'rt, to JH ~ 

I "'p:,", 'h':'" ,-U\. u! J't,,'i.l('h In tlH'lr jJf\lnl ntl rt ... 
I hl·~l lr. l'.):.~ rC'!w J\1'1,.:' wnt In ~ul:h.t; t.l,th.' 
I ("u., til r- 'f'ufl'Hhiu lU~lt'r: P("",plc 
1.--4 .~, • 'f :'t':-\ w!:I c1:f';j'!llj" f'lhi,ty ~"JlJrn)" p.,tI.' 
'h' 1l.1I,1;'tCl1 lin I: '~!illtjlfll ,,'ltl, l':tjl'1>I: 
t'f 'h' " ~:.,,,!,. t;lU\I!tJl l.l' r"n,·,\'(-rl P'ufC'h."I'1 
.,r I" 'lh\r p.1.:',. l~Utl!f (,HU hu Inodo f41,.. d.11 
t'" ,r. '( r. 11 J\Io~'\·:..r, 

.f ':. ~.n. '.'In (",·tt'· H~lhl£I'r ,h'rlurC"d, 
.. t 'o!\t ; •• ml l.fl··ny t'Ht1!i "'it,' J:1 .;n~ruU.wnl" 
I .• ,·' ,~!tl nW'n1l\;1 \' b" ':c II OJ!I! 1l~ll UO\ltiht. 'J h:.!J 
Ih·' ',Itt h~" U'f"t..t plLf:~L rr.l"l:,'r.i! WIll nmt(1 ~' 
(1\ rl·"'1 lS lll.'·~c-uJt tiT )'vlU )o~'ltf'.rn l-\) f\.t It,t~:t 
) 1'\ .1 'i' to' .)' '-' ,.~. ' .. 

Ii .: I .. ' a '\ ' tilt h(· ~"'r; ).«<)',' ; :_ 
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i'. , ,o')HI,,,\" t!.t' nf:"i'.'" • i tht· .. " p.~tti~ 
:'1. !.(., •• .., t 1..'.,\1. ... 0 H ,I."'lUU be 1\ pUil~lVl' ! a.It 
In 111':idt1l: curb ~ru.mu) 
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CQ,\CEPT NO. 

XV TO THE TEACHER: 

CARE[RS 

As e·idenced in the material about vandalism 
prevention, many careers are directly or indirpctly 
related to vandalism. All of these careers are in­
volved with the repair and/or clean up following 
i~cidents of vandalism or an attempt at preventing 
the act itself. 

Have the students help you compile a list of 
the vrlrious careers. Here is a list of some careers 
that may be of value to yo •. 

Window boarding-up service 
fence installers and salesman 
I~a tchmen 
Dog ha .,dl ers, tra i ners, and breeders 
Highway clean-up crews 
Send bl astel's 
Forest rangers and park service 
Alarm system installers 
Carpenters 
Landscapers 
Artists 
Plumbers 
Maintenance people 
Enginerrs dnd designers of special equipment 
Wrought iron grill, sales, manufacture, etc. 
Insurance companies-personnel 
Bricklayers 
Paintet's 
Electricians 

If d student is especially interested in one of these 
Cdreers, he should be encouraged to follow UP with rc­
sedrch as to \'lOrk pel'formt::d, l'Iorki ng cand; tions, hours, 
eJrnings, er1flloynent opportunities, ano educ.ation and 
training. 

On one Gf tre days allotted for Career ~t~dy, you 
sh0uld. if ~t d~l possible, have at least O~G guest 
sJuJkcr co~u td1k to the cla~s regard1rs ~is carQQr Or 
career o~oortun~ties in hlS ~~e~d. The guidance depart­
ment at your schoo1 l'Iill be very helpful in finding 
suitable speaker\. 

I 
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CLlNCEPT NO. 

xv One who has offered to come to the school and 
give a demonstration is, Mr. Striebel of Canine Security 
Limited, 2060 Nemnich Street, St. Louis, phone 869-0290. 
He will also send literature. This very effectivp de­
monstration involves the use of a trained security dog 
and his handler. Mr. Striebel believes that young 
people should know the dangers of facing such an animal. 

The following are some briefs of various careers. 

BOARDI:,G-UP SERVICE: These I;;en are on 24 houl' emergency 
duty for cal~s. Only part of their work is done in re­
pairing vandalism, often damage results from accidents, 
storms, or fires. In large metropolitan areas a large 
percentage of their calls are related to vandalism. There 
are 29 companies in St. Louis ~ho advertise thi~ service. 
Many are glass d~alers who just want the call io they 
can try to sell glass instead of having the person 
board up. 

Pay varies, most make carpenter'5 union scale of 
$8.50 per hour. After 4:40 p.m. the r.te doubles and 
after midnight they get paid" "or 8 houl's regardies::, of 
time snent. The cheapest rep~ir by this service would 
be about $25 - $30 for a door needing less than one 
sheet of 4' x 8' plywood. 

FENCE I~STALLERS AND SALESMEN: There is a great demand 
for this ~2rvice in the city of St. Louis. rlost of the" 
fencinS; is used to protect I>'lindo\'ls. Cyclone fence in 
front of a stGl'e cost roughly $20.00 per foot of front­
age, 8 feet high. Some car owners and businesses have. 
chain-link "boxes" built instead of a garage. This 
"box" is much cheaper than a garage but sti 11 protec:s 
the vehic"le. 

~ucn fence is dlso installed arouno olaygrounds and 
parki~g lots to keep out vandals. 

It see,s that there is a demana for people to work 
in tnis business. 

CA:'li\E ?~O-;-[C7rC~ S[R'/I\:E: Thi!: is c highiy s;:;cc~alized 
service. 7he handler of ~~~se ~c;s rust be high~y in 
the techr1c~es of ceg nandi~ng. PersoG~el is n~eJed for 
rai~ ":i;j jO';s, scf1irj :,.,.~::~, and :!'ilir.i,,~ thel1. 

(A demonstration is avaiiable - see above reference 
to Mr. Str;ebel). 
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CONCEPT r\O. 

XV HIGHWAY CLEAN UP CREW: The state of Missouri hires 
many hi9h school and college students for summer 
help. Also cities, counties, and subdivisions have 
the same type of wnrk done either under their own 
direction or by contract. 

SA~D BLASTING COMPANIES: Remove gt'affiti ft'om b' idges, 
rocks, concrete walls, brick work, and pave~ents. 

FOREST RANGERS: These men and park service employees 
in general spend a considerable portion of their time 
Guarding against vandalism. (They also reDort it when 
found, and they oversee corrective measures litter 
clean up etc.) 

ALAR~I, SYSTEM SALES/·1EN, NANUFACTURERS, INSTALLERS, 
?EPAIRMEN: To protect R building against burglars 
as well as vandals nearly all commercial places and 
many homes ari autos now rely on an alarm system. 

ENGINEERS AND DESIGNERS: Work for many firms developing 
products less susceptible to vanddlism. (e g. radio 
aerials built int-o I/indshield on automobi~es, new vandal 
resistant phones, fiber glass bus seats, etc.) 

WROUGHT IRON GRILL MANUFACTURERS, SALESMEN AND INSTALLERS: 
For windows on hom2s and busin~sses, gates and fences 
to protect lawns, where there is felt an additional need 
besides protection to preserve also somethinG of the 
aest~etic. (e.g. windows on expensive or exclusive shops, 
cemeteries, public buildings, etc.) . . 

INSURANCE UNDERWRI7ERS, SALESMEN, ADJUSTERS, BILLCRS, 
DATA PROCCSSING A~D r~ERICAL STAFF, LAWYERS TO WRITE 
I~SLRANCE POLICIES, STATISTICIANS: The who1e of the 
insurance business is involved in protectio~ against 
undue loss due to var:!alisfil. From the sta~isticidn who 
comnilr.s statistics to determine rates, to the state 
auditor whu detcrnines whether such rates are realistic. 
Policies dre written to cover all sorts of vandalism, but 
the most common t}'i'le of claim and the area most specifically 
coverea is ,,'dte Cjl~ISS in cor.omerclCll ;laces. Auto vandalism 
in5~rdnce, home 0~n0r's vanaalism protection, schools, and 
other areas are increasing however. 

Ir. t",e i960's there WC:'C 4800 1ils'Jr.:.nce (0"1;.an;(:5 in 
the U.S.A. \·lith 1.2 million ;:Jeople employed oy ther.l full 
time. 
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STONE MASONS: After repeated vandalism, frequently a 
property owner ~/il1 opt for glass blocks, or a brick 
grill work. It may also be decided to brick up a 
window or door. This provides work for manufacturers, 
salesmen, and delivery drivers cs well as the stone 
mason, but we list this under stone mason as he js 
the individu~l who in the process is likely to make 
the most on the whole operation. 

SPECIALIZED GLASS MANUFACTURERS: Glass with Wlre in 
it, especially though glass, and other items nre 
manufactured, sold and installed. Installing such 
glass outsiGe of stained glass or art glass windows 
considerably lowers the insurance rate, and in time 
pays for itself. This vrotects the glass inside fron: 
vandals as well as natural hazards such as hail, ~torc~, 
etc. f~ississippi Valley. Glass Company in St. Louis is 
the largest manufacturer of wire glass in the world, 
and tours have been arranged in the past for students 
to see how plate glass is made, cut, polislled, and 
crated for delivery. 

The teacher may elect to treat the careers portion 
of this unit in a number of I'/ays. Students may want 
to do a film strip or slide series on careers related 
to vandalism repair and or prevention, they may wish 
to investigate careers "'Iith a view to possible employ­
ment, or they may simply I"ant to research the careers 
for infol-mational purposes. A sheet fJr data of this 
type hdS been provided for the student: Students may 
think of other careers that have not been mentioned, 
Such as school teaching about vandalis~. 

PRE-POST TEST 

The teacher should give the Pre-Post Test aaain 
n?w that the_activities are completed, then fill·out 
tne Student tvaluation Sheet that follows data sheet 
r14. 

ADDITIONAL 18~AS A~D 
ACTIVITI.,-j 

Po~~jble activities and resources, that may be 
I1se~, \'Ii l I he founc t1: thE: cr.': :::::= tr:is t.r,it ()r; :k ;t!S 
t1t.t~"\l, f.cvir(jr:·~~f:f,t·~1 ~ies~~r(.t:- :lo'"':i.,. .• "',t':;JJ~ 

" r 
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Name Student Data Sheet #14 

CAREER INVESTIGATION INFORMATION SHEET 

CAREER DESCRIPTION: 

TYPE OF WORK PERFORMED: 

EDUCATION AND TRAINING REQUIRED: 

PHYSICAL REQUIREMENT~ (IF ANY): 

HOuRS A~O EARNINGS: 

. 
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Send To: Ver1in M. 4bbott 

Schaul 

455 North Woods Mill Road 
Administration Building 
Chesterfield, Missouri 63017 

---------------------
Teacher ---------------------
Unit -----------------------

Student post-test results will be grouped in the following manner: 

Examp I L': 
~unbcr of post-test questions given 16 

~lJnl!H.'I· of students 

h 
--" .J 

8 

------
:\uillhc r of! po'it-test 

-'umbL'!' of St Udlmi.S 

II 
ques t ions 

:\UllJl~' r of 

i\urnhor of questions 
wlswcrcd correctly. 

12 
10 

givcn. __ ;\umbcr 

Number 

of 

of 
Questions Student.s 

'\n'>I\'l'fl'd COl'l'Cl:t I\' 

---l 
I I ------

----

I ,---
I 
1 -- -.---.--------t----, I 

, ____ ,_,_, _____ .. ___ l ___________ --1 __________ _ 
I ! 

.-~-- .. --- -------- ... - ... -~-.-~--. .---.-1-------.. _ 
I 

P(.~s t -tes t question:; gl\'en . 

. 
:\ur.lber I 01 

Ques t i cms 
,\":;y,'\.' rr·d Cnrr~·;tJy . 

j 
I 
I 

I 
I 

,--4---------------

--- - - ---. -__ . ____ ----1 __ . ---+-----------------r----------

---.------~ 

-------+-- ------.. --.~- .. ------.---------
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E~VIRONME~~AL RESOURCE I~VEXTORY 

School: 
Central Junior High 

A. 

B. 

Description (Annotadon) of Resource 

The building 5 and immediate area surrounding 
building 5. 

Education Use Possibilities (Acitivities) 

Unit: . V d l' VI I I - ------_____ ua~n~~~~l~s~m~ _____ Grade Level: __ __________ Concept #--. 

Present a lesson on texture, the surface quality of 
things. Instruc~ 'students to make rubbings of the 
different types of brick, concrete block, door, gratings, 
metal door plates, true wood, leaves, gr~ssesl sidewalk, 
metal man-hole covers, :--ock.etc. This ['~'oject of making 
rubbings is also good for cemeteries and landmarks. More 
beautiful rubbings may be framed. 

A rubbing may be made by laying a riece of newsprint on 
surface of object and rubbing over it with the side of a 
crayon. 

XI 
------

This wo~ld be best used to record landmarks and our heritage. 

C. Address - (Locution) 

Telephone 

USC! Liml.ta~l.or., . , \' :-.o~rs, 
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Unit: 

E~VIRONMENTAL RESOURCE I~VENTORY 

School: North Junior High 

A. Description (Annotation) of Resource 

B. 

Southwest corn~r of the school plant. 

Educa,ion Use POss.l.'b.l.'l.l.'t.l.'es ' \Acitivities) 
Vandalism VIII ______________ Grade Level: ___________ Concept ~ VII or VIII 

----
The a~tivity may center around actual observation or be introduced 
by a before and after slide presentation. The students are to 
analyze \~hy one air conditioner cover has been left exposeg,xlne 
enclosed. Why was the type of building matel'ial chosen (aesthetic 
or durable). Did the cost of installation payoff in terms of 
solving the original problem? Was good over all planning involved 
in the project? Could the same things have been accomplished in 
other ways at cheaper cost? 

C. Address - (LoCution) 

Telephone 

use Limi ta tior., l~ours I 2tc. 

171 

:1 



E~~IRO~ME~~AL RESOURCE I~VENTORY 

School: North Junior High 

A. Description (Annotation) of Resource 

• 
Foreign exchange students in high schools of Parkway 

B. Education Use Poss~bilities (Acitivities) 

Unit: Vandalism Grade Level: VIII Concept :;.r --..... ------~~~~------------- ------------- -----------------II 

C. 

Have a foreign-exchange student come in and 
discuss vanda"l ism in their native country for 
parallel study. 

Address - (Locution) 

(~clephonc 

. 
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E~vrRO~~£~~AL RESOURCE I~VEKTORY 

School: North Junior High 

A. Description (Annotation) of Resource 

School Grounds 

~B. Education Use Possibil,t'es ...... (Acib.vities) 
Unit: Vandalism VIII ----~~~~~ __________ Grade Level: II 

~ ________ Concept # ___ 
------

c. 

Have students write a description of some area 
of school grounds not telling where it is that 
has been vandalized. Have them read the;'" description 
to the class to SE::e if they can identify the area _ 
tell what caused it, and how such incidents might 
be prevented in the future. 

Aadress - (Lo . C.l t~on) 



• 
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Ez..'VIRONME~'TAIJ RE!>C!1RCE r~VENTORY 

School~ ~orth Junior High 

A. Description (Annotation) of Resource -
Creve Coeu~ Lake 

B. Education Usc Possibil;t_ies ( ... Acitiv.j. ties) 
Unit :-_......wVaodaJ ism Grade Levcl~ VIII. III, IV, and 

C. 

--___________ Conce~t ~ VIII 
---.,---~-'-----

The Creve Coeur Lake Redevelopment Agency has purchased 
many houses on the lake front. These have been bOf~ded 
up in preparation for demolition. Vanddls have increasingly 
broken into these houses. 

Students could anaiyze why boarding up doesn't prevent vandalism 
(hint: no police patrol) 

How could the boarding up be improved to prevent vandalism? 

Address - (LoCdtion) 

Personnel in Cha~gc (~f 

Use =-.imi tatior-. I :~o...:.rs I etc ~ 
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E~VIRO~~lli~TAL RESOURCE I~VE~TORY 

School: North Junior High 

A. 

B. 

Description (Annotation) of ResOU~ce 

• 
The Arch - Gateway to the West 
(St. louis Community resource) 

Education U~e Poss:i:birrties (Acitivities) 
Unit: 

------~y~aun~d~a~)Lis~m~ __________ Grade Level: VIII --__________ ,Concept ~ XI 

C. 

On a recent trip to the Arch it was no_lted 
that mdny of the stainless steel plates have 
been etched with names, initials, etc. This 
would be an excellent source showing the effects 
of vandalism on a national memorial. 

Address - (LoCdtl.On) Rivet' Front 

-----
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E~~IRONME~~AL RESOURCE I~~ENTORY 

School: North Junior High 

A. Description (Annotation) of Resource 

.. 
Art Work (Permanent) done by students 
on walls - upper floor by AV. 

B. Education Use Possibilities (Ac:'tivities) 

Uni t :-__ --...V .... a ...... nd ..... a .... l ..... i-""sl .... n _____ Gr ace Level: __ V_II_I __ Concept tt_, IT 
-----

Begin a Research eroJg!=t to find past news on destruction 
of art ~/orks (e.g. Pieta - ~ummer of '72) school library 
(Time Magazine, Ne\,/stime~ etc.) and CouniY Library for old 
newspapers should be u~ed. 

Oral reports of their fin~ings should be shared wlth class 
so that a discussion would evolve on "why does this happen". 
lead th~ discussion into destruction within the school of 
permanent artistic objects that have been vandalized. Some 
questioned that might be posed: 

~Jhat makes something an artloJork 0)' "of value"? 
Do you think the work on the \."a 11 by AV Department was art? 
Do you think the ~tudent artist valued his ~'rk as we 

value the Pieta (r'!;chealangelo's statue of Mary holdi n9 Jesus)? 
How could you as students help deter vandalism by fOl'ming a 

hall patrol, puni:hment of people caught or what? 

C. Add,,:ess - (Loc.J.tion) 

Telephone 

~imitut1.o:;, ::ours, 2tc. 
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El'NIRONMEl-l"TAL RESOURCB -'Ir.VE!-:TORY 

School: North Junior High 

A. Doscription (Annotation) 0': Re • . ~50U~ce 

School building (especially office and library) 

B. Education Use Possibil~t~es ...... (Acitivities) 
Uni t: V d l' --________ ~~a~n~a~1s~m~ ____ ._Grade Level: 

- _____ ,Concept ~* 
VIII II 

------

c. 

Survey the school to det~rmine what types 01 itertlS 
are closely guarded by the school administrators 
and other personnet in order that these items will 
not be stolen or misused. 

Such a list possibly would include: 
- office records of past histories, personnel, etc. 
- awards, trophies, etc. in locked cases. 
- libl'ary materials I'-Ihich cannot be l'eplaced -

or are 1ifficult to replace 

(Small group~ may conduct intervie~s with principal, 
librarian, or others and report findings and conclusions 
to the group.) 

Address - (LoC..ltionj 

Telephone 

Use Limi til tlO;:', 



.. 
• 

Unit: 

E~vrROXMENTAL RESOURCE I~VENTORY 

SChool: South Junior High 

A. 

B. 

Description (Annotacion) of Resource 

Cemetery: . 'Located in the wooded area directly off 
South Woods Mill Road on South Junior High 
grounds. Cemetery WdS used by the early 
inhabitants of the Hanchester Community 
throughout the 19th Century . 

• 
Education Use Possibil'~'es ....... (Acitivities) 

-----3.!l.L1il.Qoda.a:t..)ui"-SS.Olm ____ ,_Grade Level: VITI 
_~_ .... ~~_--..:Concept 'If XI 

C. 

Despite restoration, vandalism continues to be a 
problem in the attempt to preserve the cemete~v. 

Students could work on the cemetery grounds restoring 
and maintaining the area. 

Cedar trees in cemetery vlere stripped of bark in SOiile 
places and showed evidence of axe and knife cuts. 

Address - (Loc~tion) 

TclC!phon~ 

-----.;..---



Er-.VIRO!-iMENTAL RESOURCE I~VEN~ORY 

School: South Junior H~gh 

A. 

B. 

Description (An t t· ~ no a xon', of Resource 

Bacon tabin, barn, chicken house have a 
lot of vdradalism on them 
Subdivision "Countryhill Division" 

, . 
Educ~tion Usc PossibIlities (Acitivities) 

'. 
Unit: Vandalism VIII ----~~~~~ __________ Grade Level: II 

--__________ Concept ~ 
------

III .. 

Survey the vandalism of these three places. 

] 
J , 
'j 

c. \ Lo.: ... t.l.on ) 446 Nainland 

.*' I". \;., C" f ~ r : : (.~" I.~ :i 
7r~stec fer Su~rllvisinr (j 

i7"i - 1 
~'_'";''"~'''''''''~~~'~"~:-''' "~~~~":"''''''~~~~,",~",,,,J . .~ E:~~":~~'i;il,t."'_tidii:.;~,;,y;,;b:.~""",,';"'-'i'IoV~~~~~~!;:,t.l.i!~';;~~~.o>r.l>.~~·;;':;t'f'~~~~":«<),-~"~ 



,-

E~VIRO~ME~~AL RESOURCE r~VEXTORY 

Scnoo;': West Junior High 

A. 
Description (~1notation) of R~source 

Fred Allen farm directiy north of West JUnior 

- B.- .. . -... 
-Education Use"pcssibilit.l.'es 

Unit :--_____ ~Iandall'snl 
(Aci t:i.vi ties) 

---L~~~~ _____ Grade Level: VIII IX at X 
Concept ~"_ 

e 

c. Adciress _ 

'-------

The Allen's have purchased a huge dog to help :omb3t 
the vandalism caused by "students H from the schoo~, 
They also call the police if the dog doesn't scare 
the intruders off the property. 

Students might investigate how other people in the 
area prevent vandalism of their property 

( Lo.:::,~ t.l. or. ) 

.. , 

t 
", 



r " 

ENVIRO~HEN'l'AL RESOURCE I~:VE!\TORY 

School: West JUnior H!.2.h 

A. Description (Annotation) of Resource 

B. 

" ~, 
Intersection r;( Baxter and Clayton Roads 
One Mobil Station that is out of business. 
Ohe Phillips 66 and one Standard Gas Station 

'Educa tion Use -Possiniiities- -(Ae:, tivi tie~) ---

Un it: _____ VLia;:.Jo.u,d~aul..!.i.itsmL!.!_ ____ Gr ade Level: V I I I X -1 I __ ~~~ __ Concept * _________ _ 

C. 

Study types of vandalism, who does it, 
the ~ost of vandalism, and the ways to 
combat it at these gas stations. 

Address - (I~cation) 

181 



.. . ~ .. 

E~VIRO~~1E~"'TAL RESOURCE IXVE~TORY 

SchoQl: West Junior High 

A. Description (Annot.ation) of R esource 

Interior of West Junior High. 
More specificdlly the dry wall construction as 
opposed to plastic walls . 

B.- 'iduc~~ion Use P "b'l' 
05S1 1 1ties (Acitivi~ies) 

Uni t : ____ V.;..a;:,;nda 1 ism ____ Grade Level: .VIII I I ______ Concept *_ 

C. 

Consider the a~vantages and disadvantages of dry 
\~all c?nstt'lJct:on a~ opposed to plastic. construction 
1n the1r ~elat10nsh1p to vandalism. Should dry wall 
constru~t1on ever be located in areas where students 
have a ~~ndency to congregate. e.g. laboratories 
locker bags, etc. ' 

Address - (LoC'<.ltior.) 

'.:'e:lepno:.e 

----... 
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