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Preface 

This is the first formal report of the Nat~onal Survey of Youth '72. 

The National Survey of Youth '72 is the second in a series of projected 

periodic studies of American adolescents begun in 1967. One of its major 

purposes is to monitor changes in the self-reported delinquent behavior 

of American boys and girls. It also investigates a wide variety of other 

aspects of adolescent life, both for their own interest and in their re­

lationship to delinquent behavior. 

The National Survey of Youth is a cross-sectional study rather than 

a longitudinal one. That iS t each survey intervievlS youngsters v7ho are 

in their adolescent years at the time of their interview and no attempt 

is made to interview the s?me young people in subsequent surveys. The 

aim is to compare boys and girls of a particular age in one year to those 

who were that same age w'hen interviewed in an earlier survey. Thus, his­

torical trends may be ascertained, but developmental trends cannot be 

established with as much certainty. 

Report ttl of the National Survey of Youth '72 first presents the 

methods employed in the research. It explains hm." youngsters were chosen 

to be interview-ed in order to obtain a representative sample of iunerican 

adolescents, how interviewers were selected and trained, and the pr0cess 

of interviewing and of recording and analyzing the data. It documents the 

range of variables comprising the NSY '72 data bank, which is available to 

other social scientists for their use. 

This report also documents the changes in delinqur ~1.t behavior. of 13 

through 16 year old boys and girls from 1967 to 1972. n presents data on 

other changes in adolescent life in the United State~ during those years 

in an attempt to illuminate \vhy the style of delinquent behavior but not 

the amount changed so markedly .. 

In preparation are reports'on political. attitudes and behavior in rela­

tionship to delinquency; rural-urban-suburpan differe.nces in delinquent be­

hiwior based on data from the U. S. Census of 1970; a comparison of official 

c1Ll.inquuncy rec.ords with the self-reportc.~d delinquent behavior of the 1972 

{'l)lwl."t, 1.'I1ld the 1,'(.'.111 tionship o.~ phynl.cnl mat-ura tion in adolescence to d (!­

linquancy und other vnriables. Other reports aro 1.1180 being planned. 

Many people must cont~ibute their talents to accomplish a major 
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national survey. It is impossible to here name and acknowledge our grati­

tude to all the members of the staff of the Institute for Social Research 

--the sampling staff, interviewers and their supervisors, coders, program­

mers, business staff, etc.--and all the citizens in the sampled communities 

who helped. It must suffice for us to name those in the core of the pro­

ject team: Mary Cullen, Thelma Wheeler Eskin, Richard Fuller, Dorothy 

Paulette, Elizabeth Robinson, Mary Sweeney, Patricia Tomlin, and Cynthia 

Tysinger. We also'wish to thank Jay R. Williams, who directed the 1967 

survey and who was generous with his advice in staging NSY '72. We are also 

grateful to Drs. Sheila Fe1d and Robert J. Berger for their comments on the 

draft manuscript. 

The National Surv~y of Youth has been supported since its inception by 

the Center for Studies of Crime and Delinquency of the National Institute 

of Mental Health. NSY '72 'was funded under grant number MH 20575. 
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Chapter 1 

Sampling 

The sampling design and procedures for NSY '72 'were developed ,~ith the 

assistance of the Sampling Section of the Institute's Survey Research 

Center. The multistage area sample design provided for interviewing adole~­

cents in 40 geographical areas (counties or county groups) called Primary 

Sampling Units (PSUs), throughout the conterminous United States, with an 

expected yield of 1600 interview of boys and girls 11 through 18 years 

old. The 40 PSUs, a subset of the Survey Research Center's 74-PSU 

national household sample (see Kish and Eess, 1965)~ consist of the New York 

and the Chicago Standard Consolidated Areas, seven of the ten. largest 

Standard Metropolitan Stat~stical Areas (SHSAs), an additional 16 SHSAs 

(ranging in size from around 125,000 to 1,900,000), and 15 non-SMSAs 

(whose populations range from 5,000 to 200,000). As many as 20 neighbor­

hoods (or clusters) were selected at random in the largest PSUs and as few 

as five in the smallest PSUs. Then housing units (HUs) were randomly chosen 

v;rithin each cluster. 

The average cluster contained around 20 HUs and yielded about five 
. . 

intervie,~s. Only one adolescent from each lIU \vas interviewed; in HUs with 

more than one eligible respondent, selection of the respondent was made on 

a random basis. The reason for interviewing only one boy or girl per 1m 

rather than all eligible adolescents, which would be a much mo!:'e economical 

procedure, was to obtain a more heterogeneous sample in terms of family 

background and pRrent-child relations. 

The interviewers visited a.bout 8,500 BUs. Of these, 90~{ ,~el'e found to 

be occupied housing units. Approximately 1,960 of . '<:! occupied HUs had one 

or more adolescents 11 through 18 years of age. (The exact number of traS 

,vith eligible respondents is unknown because :lLervie,vers "Tere not able to 

determine the composition of the household when inhabitants re~used to give 

information on houSehold com?usition or \vhen the interviewers never found 

anyone home.) The total numb,'r r;f eligible respondents interviey.Ted is 

~.,395. This figure is somewhat lO\\Ter than the expected sample size of 

3 
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1,600. The main reason for this shortfall is that the proportion of non­

responses was substantially higher than was a~ticipated. The sampling 

design estimate of the response rate was 80 percent; if this had been the 

actual response rate, the number of interviews obtained would have been 

1,568. However, the actual response rate turned out to be 71 percent. 

The reasons for nonresponse are varied. The most common reasons and 

their proportion of the total nonresponses are as follows: refusal by 

selected respondent (36%); refusal by parent or both respondent and parent 

(33%); selected respondent absent or not avai1able--e.g., respondent willing 

to be intervie~ved but did not have time, often because of job or school 

activities (20%). Other reasons (11%) include, for example, adolescents 

who could not be interviewed because they did not speak English or be-

cause of a physical or psychological clisabj,lity. 

We were curious about ,the response rate in different geographical areas, 

because during the field work it seemed that in urban areas the nonresponse 

rates tended to be higher than in rural areas. Therefore, we have compared 

the response rates in the relatively rural areas, in small towns, in middle 

sized cities, and in the large urban centers. We have found that the 

number of refusals and other forms of nonresponse in proportion to the num­

ber of interviews obtained is 17~~ lower in the rural areas than in all 

areas combined. Response rates, ho~vever, are not lowest in the largest' 

and most heavily populated urban-suburban areas (such as Chicago, New York, 

Los Angeles, Pittsburg, etc.). It appears rather that the nonresponse 

problem was greatest in the intermediate-sized metropolitan areas (e.g., 

Seattle, Little Rock, Indianapolis) and smaller cities, i.e., in all the 

areas combined outside of the most T.ural and the largest metropolitan 

areas. 

Representadvenessof the Sample. 

We turn now to characteristics, of the sample, comparison of the sample 

and the population, and to some limited data.on the sample of respondents 

who were not intervie\vec1-~which will be of. some use in attempting to explain 

discrepancies bet\veen the sample and the population. Data on the composi­

tion of the sample of 1,395 adolescents with respect to sex, age, and race 

by sex, anCI of the'equivalent population, consisting of approximately 32 

million adolescents, age 11-18, are presented in Table 1:1. 

5 

Table 1:1 

SAl-IPLE AND POPULATION DISTRIBUTIONS fl'? SEX, AGE AND ~CE BY SEX 

SEX 

Male Female 11 12 13 

AGE 

14 15 16 17 18 

Sample Frequency 

Sample Percent 

Population Percentl 

Sample Frequency 

Sample Percent 
1 Population Percent 

720 

51.6 

50.9 

White 

602 

85.0 

85.3 

1 Based on 1970 Census data. 

675 195 206 169 150 169 173 198 135 

4S.4 14.0 14.8 12.1 10.S 12.1 12.4 14.2 9.7 

49.1 12.6 13.0 12.6 12.7 12.5 12.5 12.3 11.9 

RACE BY SEX 

J:.1ALES 

Black Other 

87 

12.3 

13.3 

19 

2,'7 

1.4 

FEMALES 

~.Jhi te Bla ck 

537 

S1.0 

84.8 

95 

14.3 

13.7 

Hissing 
Other' Data 

31 

4.7 

1.5 

24 

It is apparent that females are. slightly underrepresented in the sample; 

hO\vever, the difference between the sample and popula.tion proportions is 

less than one percent. \'fuile this is a very small difference, we wondered 

whether the undersampling of females might have been due to a lo~ver re­

sponse rate among females. For most of the HUs that yielded no response 

(i.e., 468 of the estimated 565 HUs ~vith an eligible respondent \.,ho 'vas not 

interl1imved) f the age e.nd sex of the selected responde~ t was ascertained. 

Examination of these dc.~ta reveals no difference in the nonresportse rates of 

male and female respondents. 

Looking nmv at the racial composition of the sample (see Table 1:1), 

we note that ,.,hite females are underrepresentec, compared to white males, 

but among blacks the proportion'of females i~ slightly larger relative to 

males. These data, along with the fact that the number of males s,lmpled 

is one percent lower than the ~opalation figure suggest an appreciably 

h-l.gher nonresponse rate among black males. It should be pointed out that 

the interviewers did not 'i.ecord the race of nonrespondents (only age and 

sex); however, we are able to identify a limited number of clusters in 

which.nonrespondents were very likely to be black, based on the racial 

composition of 'adoleseents in the cluster who \.,ere intervi.ewed. In these 

o 
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"black clusters," the male nonresponse rate was indeed about 25% higher 

than the female nonresponse rate. 

It is also apparent in Table 1:1 that the proportions for "other" 

(race) are quite a bit higher in the sample than in the population, especi­

ally among females. We believe that this discrepancy may be due largely to 

a difference in the methods of collecting racial information in NSY compared 

to the Census, a difference that ~l7ould primarily affect the racial identi­

fication of Spanish-Americans. The Census uses a self-report method, the 

respondent choosing among white, black and several other designations in­

cluding American Indian, Chinese, Japanese~ etc., but there is no Spanish­

American designation; hmvever, the respondent can cht:!ck "Other" and write 

in any designation he or she 'i'ishes (e.g., Puerto R:i.can, Mexican). 'fhe 

NSY 172 interviewers, on the other hand, designated the respondent's race 

themselves and w~re instructed to distinguish Spanish-Americans (encountered 

most often in Miami and Los Angeles) on the basis of surname and native 

language. Thus, a number of NSY respondents identified as Spanish-Americans 

vlOuld probably be identified by the Census as white or black. 

Finally, we have compared the composition of the sample to the popula­

tion with respect to age (see Table 1:1). The diffE~rences bet'l7een sample 

'and population percentages at the eight age levels present a rrlther mixed 

pattern. Although in five of the eight age groups the sample proportion 

differs by more than one percent from the popUlation proportion (in only 

one group, age 18, does the difference exceed two percent), the only 

evident trend is the overs amp ling tendency at ages 11 and 12. We were 

curious whether these departures might. be related to response rate) such 

that undersampling at a given etge level ,v-ould be linked to a low response 

rate at that age level and oversampling, to a high response rate. At 

first glance this seemed to be a valid explanation, for it was noted that 

the response rate was lowest and,undersamp1ing most pronounced at age 18; 

however, the correlation between sampling discrepancies and response rates, 

while in the expected direction, is not statistically significant. That is, 

we ordered the age groups by ho,i' much their proportions in our sample de­

viated from their proportion in the population, and by their response rates; 

und '''l' fo\l~ld no rc\linble re1ationsh:l,p bet'oJee.n the two orders. Thus, the 
, 

ovcr- and unde.rsampling tendencies relntecl to age cannot be accounted for 

by differential response rates. 

~ 
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To summarize, the sex, ra~e, and age composition of the sample has 

been cot.lpared with the composition of the parent population. Th!;'.re are 

slight differences'in the sample and the population, but overall they 

appear to be quite similar. He conclude, therefore, that the sample of 

adolescents :lnterviewec1 in the 1972 National Survey of Youth adequately 

represents boys and girls 11 through 18 years old in the United States. 

Comparability of the 1972 and 1967 Samples 

As our primary substantive interest in this report is to compare the 

delinquent behavior and other characteristics of adolescents in the 1972 

National Survey of Youth with those of adolescents in the 1967 National 

Survey of Youth, it is necessary to ensure the simi1rlrity of these two 

samples ,dth respect to basic demographic variables. The sample drawn 

in 1967 consisted of 847 boys and girls age 13 through 16. He compared 

this sample with th~ sample of 661 boys and girls in that age range in­

tervievled in 1972. Data on the composition of the 1967 ana 1972 samples 

in terms of sex, sex by race, and age is provided in Table 1:2 

Table 1:2 

DISTRIBUTIONS FOR SEX, AGE AND RACE BY SEX IN THE t67 AND '72 SAMPLES 

1967 
. Sample Frequency 

Sample Percent 

1972 
Sample Frequency 

Sample Percent 

1967 

Male 

469 

55.4 

354 

53.6 

Hhite 

SEX 

Female 

378 

44.6 

307 

46. '. 

T 

847 

100 

659 

100 

RACE BY SEX 

HALES 

AGE 

13 14 15 16 

155 220 242 260 

18.3 26.0 28.6 27.1 

169 150 169 173 

25.6 22. 25.6 26.2 

FEHALES 

Slack Other T \fuite Black Other 

T 

847 

100 

661 

100 

NA T 

Sample Frequency 

Sample Percent 

1972 

408 

87.0 

53 8 409 328 48 2 

11.3 J.7 100 86.8 12.7 .5 

o 378 

100 

Sample Frequency 300 40 7 347 233 53 14 7 307 

l-lnm[lle P(.~rcant 86.5 1) .5 2.0 PJ.L..J.]...!-7 17.7 _ .. ~. 6 ok 10JL.. 
*not included in pcrcentnge. 
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It is apparent that the proportions of boys and girls in the '67 and 

'72 samples are fairly similar, out that there are some discrepancies 

when sex and age are considered. Comparison of the proportions at each 

level in the two samples using the chi square test reveals a statistically 

reliable difference between the samples, and the 'same is true when the 

proportion of white (or black) girls (or boys) are compared. These differ­

ences in smnple composition could bias comparisons of delinquent behavior 

from 1967 to 1972, since both age and (to a lesser extent) race are related 

to delinquency. It was decided, therefore, to make adjustments in the 

samples that ,,,ould equalize the age and sex-race proportions, but this has 

only been done j.n carrying out analyses of delinquent behavior that could 

be biased by the diff€:rence in age and/or sex-race distributj,on. The 

adjustments consisted of the random deletion of respondents in certain . 
categories from the '72 sample to make the proportions in the '72 sample 

approximately equal to the '67 proportions. 

The discrepancy in the age distributions was most conveniently allocated 

to the smaller proportions of l3-year olds in the '67 sample (18.3% versus 

25% in the '72 srunple). This was the most convenient adjustment inasmuch 

as it involved only one age category and required the fe~"est deletions. 

The '67 and '72 agE;, distributions have been brought into line by randomly 

deleting fifty-eight l3-year olds from the '72 sample. The source of the 

discrepancy in the sex-race distribution was allocated.to the differential 

proportion of black females in the t,vo samples, 12. n~ in '67 versus 17.7% 

in '72. The sex-race propol·tions have bf~en brought into line by randomly 

deleting 11 black females from the '72 sample. It is, of course, important 

that the delinquency scores of the 13-year olds ~md black femalen randOluly 

deleted from the '72 sample are not on the average higher or lower them the 

scores of similar respondents who remain in the sample; such comparisons 

were carried out, demonstrating negligible differences between the deleted 

and remaining respondents '''ith respect to delinquency. 

The '67 and '72 samples have also been compared with respect to 

parental socio-economic status, measured on the Duncan SES index (Reiss, 

1961) and with respect to the ty'pe of demographic area (rural-suburban­

urban) where the respondent has lived most of his/her life. The two 

samples have almost identical socia-economic status scores o~ the average 

and have very similar distributions with respect to the demographic areas 

in which the respondents resided. 

IJ 
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Check on Heightin& 

d fo1lo;:"ed inl.",SY '72--and also in NSY '67--called The sampling proce ure " ~ 

for interviewing only one adolescent per house~old, even though in many 

instances (about 50% 

dent in a household. 

it turned out)' there \"as more than one eligible respon­

Thus, the chance of 'an adolescent being selected for 

the interview 'vas inver,sely proportional to the number of eligible adoles-· 

h ld The b ~asing effects of this sampling procedure cents' in the house o. • ... 
r'ing to the number may be counteracted simply by weighting responses acco a 

of eligible respondents in the household (see Kish, 1949). However, 
{s nlore stra{ghtforward ,,,hen one uses umveighted statistical interpretation.... ... 

h shown that, the differences bet\"een data. Furthermore, experience as 
11 ~7e have conducted an analysis \.:reighted and umleighted ;,:esults are sma ,. 

to determine whe,thcr crucial scores ,~eighted according, to number of eli­

gible respondents are significantly different from um"eighted scores. This 

analysis, carried out with the assistance of the Sampling Section of the 

Institute for Social Reserach, consisted of comparing weighted 'and umveighted 

estimates (an estimate is a summary statistic such as a mean or the response 

frequency for a given code) on 12 major variables, ,.;rhich included, for 

example, frequency and seriousness of delinquency, school grade averag0 .• 

'parental socio-economic status, and indices of father's and motharfs 

1 ~ 1 ald female rep-pondents. affection. The analysis was done separate Y :cor mao e 1 

For 23 of the 24 comparisons, it was found that the difference between the 

1 than one-twentieth of the stan-weighted and unweighted estimate.s was ess 

Accord~ng to Cochran (1963) the effect of dard deviation of the estimate. .... 
b cons{dered necr,ligi,b1e if the bias on the nccuracy of an estimate can e ~ t 

bias is less than one-t€:nth of the standard de.viation of the estilllate. yle 

d d . f to treat. the data \"i.thout ,veights. deci e , tnerc ore, 



Chapter 2 

Interviewing 

Intervie.we'):'s: Selection and Training 

] 
\ 

The. interviews \'lere conducted by men arid women in the age range of 

21 to, 33 years. They were recruited during the late fall of 1972 on The 

University of Michigan campus by means of posters, advertisements in the 

student newspaper, and word of mouth. About 90 responded, 46 of whom were 

eventually selected. Most of them were enrolled in a graduate program at 

the university, usually in the social sciences, social vmrk or education. 

Criteria for selection included successful experience working with 

adolescents, stability ~tIld responsibility as indicated by employment and 

scholastic records and references, professional or per'sonal interests in 

the substance of the study, 'tvarmth and confidence of presence as indicated 

by a personal interview, good health, and assurance of availability through­

out the training and field periods. ~ve also were able to select intervie'tv­

ers in man/woman pairs whose previous experience together indicated that 

they would make compa tible tee.ins. 

It ~'lOuld not have been \visa to assign the interviewing itself to the ISR 

resident interviewing staff (despite the considerable reductions in costs 

this ""QuId permit). Those intervie'h'ers are carefully selected and we1l­

trained; they are competent, efficient, and experienced. But three of 

their characteristics militate against their obtaining valid data on the 

delinquent behavior of adolescents. One is their age: ISR's resident 

intel:vie.wE'rs are almost all in the age, l'ange of the pl.u~ents of adolescent 

respondents. Second is ··their sex', tlley'" . 1 t J 1 'Phi 1 <~r e, a mos a" ,vomen. ... ,re, 

they live in or near respondents' communities. ~ve believe that adoles­

cents will be less frank about their delinquent behavior, their relation­

ships ,.,ith their parents, and other sensitive domains of adolescence tn 

interviewers w'ho resemble their mothers and will remain in the conununity 

after the intervie\v is completed. He think we can get better data employ­

ing surrogate older brothers and sisters ~vho furthermore will disappear 

from the neighborhood shot'tly thereafter with whatever they have been told. 

10 
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Of the If6 interviewers sC'lected to begin training in January, 44 

eventually completed their field assignment in the early summer. The two 

dropped out during the training pe:.dod on account of illness. 

Each inte:rvie'ver spent about 40 hours in training between January 31 

and April 17. 

The training program divided into weekly units like this: 

Unit 1: Brief overview of the research, training objectives, and the 
training sequence; assistance to be provided by ISR intervie\olers in the 
field; administrative procedures. 
Assignment for next session: ISR Intervie\o7er's Hanual, Section A, Part 2; 

Section B, Parts 3-6. 

UniV: Discllssion of basic principles of interviewing; demonstra­
tion int:ervie.w. COIJies of the intt:rvie~y (prefinal draft) distriuuted, 
Assignment for next sessIon: Intervi(~w te.am mate or a irl E'nd--respondent 

should pretend to be (role-play) an adolescent. 

Units 3 and 4: Small groups review and discuss the practice inter­
view, and take turns practicing parts of the intervie\y (role-playing) and' 
. observing role-playing of the interview by others. Prepar'ation for first 
practice interview with an adolescent. 
Assignment for next session: Each trainee interviews an adolescent in the 

field. The interview is tape-recorded. 

Unit 5: Discussion of practice interview in large und small groups~ 
'focussing on problem' areas. 
Assignment for next session: ISR Intervie,~,!er' s Hanual, Se,ctions C and D. 

Unit 6: Training in sampling principles and procedures and record­
keeping. 
Assignment for next session: Field practice in listing and sampling in 

rural and urban areas. 

Un:i,t 7: Discussion of fie,ld sampling experience. Further training 
in sampling and record-kee!,ing. Pr.epan~tiol1 for seco.:d practice inter­
vie,.; of an adolescent. Discussion of any chnnges in the intervicH. 
Assignment for next sessio'11.: Hore' field practice in .Listing, sampling, and 

selection of an adolescent respondent ~vho is intpi.'viewed at a neutral site .. 
This interv.fe,., is tape-recorded. also. 

Unit 8: Revie", of second sampling and i,lterviewing experience. 

Units 9 and 10: Feedback for trainees on tape of second practice 
intervie\,~, sampling work, and record-keeping; discussion of problem areas 
in small groups or in individual. conferences. 

Unit 11: Celebrating the end of training with a party; and lIdividing 
up thecountryll--tha t is, as~igning \,1hog08S \ .... here. (A procedure was de­
vlHed ,~\ich took into account each team's preference{s) and gave each team 
an equnl chance.) 
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A book that was strongly r.ecommended: The Dynamics of Interviewjng! Theory, 
Technique, and Cases by Robert L. Kahn 
and Charles F. Cannell. 

Training did not end w'hen intervie'vers lef.t Ann Arbor for the field. 

Each team took a cassette recorder along and taped each member's second, 

sixth, tenth, and sixteenth interview, out of a total of about 32 inter­

views each. Each tape was sent immediately along with its written protocol 

to the home office and revie,ved by a staff member, who noted the accuracy 

and completeness of the written record, fidelity to the interview schedule, 

biasing or other inappropriate behavior by the interviewer, and character­

istics of the interviewer's style such as pace, diction and rapport. Each 

tape was mailed back to the interviewers in the field ,..rith ~Tritten comments 

and 8uggest1.ons. He tried to mention strengths as 've1l as weaknesses in 

this feedback. Interviewers and supervisory staff agreed that feedback 

based on taped interviews during training and data collection was a signif­

icant means of ensuring the quality of 'the interviewing. 

We believe that procedures for interviewer selection and training pro­

duced a set of interview of high quality. Adolescents seemed to respond 

completely and frankly to questions, responses were recorded accurately 

and clearly. Interviewers ,·.'Orked as efficien.tly as field conditions per~' 

mitted. We are now of the opinion that we would select and train inter.~ 

vie'vers in substantially the same manner for futur.e surveys of this kind. 

Interviel..ring 

Each intervie'iv was conducted by a young adult of the same sex as the 

respondent. The firs.t contact was by form letter from the Study Director 

to the heads of the selected households informing them that name" inter­

'lTie'i,rers 'ivould come by to inquire if an 11- to IS-year old lived in that 

household. The interviewers in the field mailed the letters or delivered 

them to the doors after selecting addresses. One or both members of the 

intervie'i\, team visited shortly thereafter; .w~ere possible they listed 

eligible respondents at that time, selected one at random to be interviewed, 

and made an appointment for the intervie'iv. 

At the appointed hour, the interviewer called for the respondent, 

usual;ty at the respondent's home but sometimes else'ivhere.--at school perhaps, 

or at a place of employment. They drove together to an interviewing site 

--8 library, a c;omnlunity center, a hospital. On the \..ray and as they 'ivare 

settling down for the interview, the interviewer explained in general terms 

" " c ! 
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the nature of the National Survay of Youth and answered any questions that 

the respondent might have. Confidentialj ty "'<;Is stressed, us \Vas the intcl:­

vicMer.' s eagerness for the respondent to ask for an explanation if he or 

she did not understand uny part of th~ inter.vie\\l. The interviewer--men 

interviewing boys and women, girls--also made clear that he was interested, 

h d t ' answers and that he might for his part, in understanding t e re.spon en s 

1 'f h h h d sa~d Later on in the sometimes ask thc respondent to c ar~ y w at e a .L' 

intervie,,,, at the point \vhen the questions on the respondent's delinquent 

behavior were introduced, the intervie"rer reminded the respondent of the 

confidential natm:e of the data and U'.ade a special request for frankness. 

The responde.nt Has particularly asked if he preferred not to be asked 

, 1 l' c1 l' 'q "Dt behavior (t'\\'o percent del!lUrred). t.hese questJ.oTtS a )Ollt n.s ,e..~u, \.l'.:" 

He :~1":culd e}:p~.ain &t th:i.s point that any information collected by 

NSY '72 that might identify a particular youngster and any such informa­

tion held by personnel are immune from subpoena. This grant of immunity 

f J . d r Sectioll r.;02[c] of Public was made by the U.S. Department 0 ust~ce un'e --

Lm1 91-513, the Comprehensive Drug Abuse Prevention and Control Act of 

1970. Furthermore, great cm::e 'vas taken to keep such information as was 

necessary for administrative purposes separate from individual's respons r;". 

Litl,ks of. data to individuals ,,,ere dest:l:oyed as soon as they ,,,ere no" 

longer needed. 

At the close of the interview the interviewer drove the respo""Ident 

home or Hherever he wanted to go; ~,,1th younger responaents, the arrange­

ment \vas made 'i11th parental approval. 

Detailed instructions to interviewers on the conduct of intervie,'ls 

may be found in the attached Intervie",'er Instruction Booklet. 

The Intervi(?w Schedule 

The Interview Schedule and its accompanying, Response Booklet arc in-

cl ' 1 h' t The ~eader will note that questions eluded in Appen ~x to t ~s repor .' "-

take a \\Tide variety of forms: ~ome ask for a report of ac.tual events or 

fDcts, others for opinions; some are open-ended, permitting the respondent 

h · 1 <.,l l -l1e ot11""·s prnQ"'nt more or less fixed ell ter.-to structure ) s 0\,'11 "rep y, \. ... "'... '-"~'" 

11 for l "n".1.:i.es t\'hich must be Illude face-to-face nutive responses; some ca. -r 

f l'.'.O'·c l)'".i\',·\L(\ \,"".ttt"n '"e.sl)onses~ and flt:lll others for ClnJ O!~nlly', others"or .., • '" .. , 

t:lw re~ronJcllt to I;;Ol~t cm:d:=;; sOllie questions are transpare.nt in tlwlr ob­

jectivE'S, others nrc more opaqu(' and (,\Ten projec:tive. An cJttempt \"a8 made 



JA 
"' { I 

to structure the interview schedule so that it alternated among modes of 

respondil:g as it progressed in order to sustain the respondent's interest, 

'vhile at the same time moving natur.al1y from one topic to the next. 

The objectives of each question or set of quest.ions was explained in 

detail to the interviewers and summarized briefly in their Instruction 

Booklet (see pp. 6-3 to 6-18); see Appendix 1. 

Each of the r.leasures used in the interview was pre-tested. We tried 

to ensure that every question Hould be understood by the youngest and 

least bright of our respondents; that responses would vary over a range 

sufficiently wide for meaningful data analyses; that multi-item measures 

were internally consistent; and, 'vhere possible, that measures had demon­

strable criterion ~\,nd!ot· c.C'r!st1:uct va1:i.d:i.ty, Abuut 40% of the content of 

the intenrieK scheclu'Le \,'as takE:.t1 from the Kutional Survey of Youth 1967 \·}~.th 

little or no change, so th~ earlier survey served in this sense as a pre­

test for the present one. This content included measures of delinquent be-' 

havior and measures of its strongest correlates whose strict comparability 

to 1967 was of special importance; they also included other 1967 measures 

that we felt could not be substantially improved upon. Other measures were 

taken from the literature. Still others were invented by ournelvt=s and 

subjected to various pre-tests in the first months of this study. Th0. 

deg):ee t.o ~\Yhich \\Ie achieved a set of measures ,vhich merit confidence 'Nill 

be documented in Chapter 4. 

f 
I 
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Befo)~e closing this section on sample sele.ction and interviewing, it 

is appropriate to discuHs costs. Because ~t is impossible to separate the 

costs of sampling from the costs of interviEminB; in the NSY operation, '''l;! 
must determine the cost-pcr-intervic\-l for those two aspcctfl combined. It 

is SlOG. This compares Hith an avernge cost-per-intervic\v ("ith sampling) 

in the normal ISR national survey of adults of between $30 and $~O. Some 

of this differente was, of course, anticipated in the budget. But, unfor­

tunately, its size w'as underestir:latcd. 

The cost-over-run '(Tas in the field oper.ation and amounted to about 

$32,500; this is 32% of the budget for the field operation, including train­

ing; In of t;,c total budgl~t fer the first year; ann 9% of th~ total (t,vo­

year) IyroJ.;:ct "!;uogE.t. lt carn~ about largely because of the unantjcipatetl 

amount of tir.te and tr.ave1 needed for sampling. The procedure in 1972 

differed from 1967 and was significantly more successful in producing the 

desired number of intervie",s--but more expensive. Expensive time--the time 

of intervie\(Ters on fulltime wages and per diem expenseS--v18S invested in 

sampling in 1972, "'hile less expensive time--the hourly \vages of ISR fiE-.ld 

~ntervie,,'ers--'had be(~n sp~nt on this i.n 1967. 

ISR hoy not yet received this Co&t-overrun from NI~nl. While the total 

araount is no\' tremendous and comes to a re1etively smail proportion of the 

t,,'o-year budget, it amounts to a large sum fat' the Institute to havn to 

take out of slim reserves. For example, the cost-overrun amounts to ono­

third of the total direct costs on this project. Since our indirect costs 

are estimated fairly closely, in effect this· means that, '\lithout recovery, 

ISR has paid part of the c.osts of this proj ec.t. He hCl~'\ that thic if>sue is 

not c:i.o[ieQ> that recovery of nom", or aJ.l of the cost-O\'(>.l'nm can be n~,goti-

·ated . 

Future surveys \vill be able to take advantage of a recent development 

at ISR to devise 'vhat we believe' "'ill be an eL . ..::.ient compromise for ob­

tuining a representative sample of youth. The Institute has revived its 

Omnibus Survey, a quarterly opt.!.cation ",hich sevet"al studies share. Future 

surveys of youth can get their '~a~'?les through the Omnibus Survey. That is, 

IS~'s resident field intervie",ers can, in the course of sampling and inter­

viewing on' tha t Omnibus S\~ 'vey jus t prior to the. youth survey, oversmnp1e 

in the selectad samplinB areas only for the purpose of listing the occu-

." 

pants o[ households in order to loc:.nte eligible adolescents. Then the special 

t~~1tionnl Survey of Youth stnff \\'i11 be Clble to go directly to kno\,'l1 adclressc{l t(~ 

Ilwlw 'lppo:tntm0.nts fur intervimvs. Thi.s should reduce fi old costs con:.ddcrnbl v. 
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Content Analysis 
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Content analysis of NSY '72 interviews , ... as done by the Institute for 

Social ReseRrch Coding Section. Ten trained content analysts--or coders 

--i-lorked under the joint supervision of the Coding Section and the project 

staff. Ten percent of the intervieivs were coded by tiolO independent coders 

in order to control quality and to provide estimates of inter-coder reli­

ability of each measure. The average amount of time spent content 

analyzing each interview, in addition to editing, ordering and filing inter­

viel'1s, reliability checks, and supc-:rvisory conferences t i\Tas 2.8 hours per 

inter.viel'; t at a cost, not including the supervision of NSY staff rnember1, 
of $11. 50 each. 

Inter-coder reliability was extremely high, over 98%, but that figure 

is misleadinB because it includes coding of fixed responses; disagreements 

between coders and check-coders on these responses are accountable merely 

to relativel~ rare clerical errors. A more sensitive measure of inter-

coCler reliability is percent agreement on responses to open-ended questions, 

those to ivhich respondents were permitted to compose their own answers, an~ 

any individual might give several different responses. ,",Ie chose several of 

these to check inter..:.coder reliability and present the data on the one that 

proved least reliable. The question is, "ls there anything you especially 

do not like about (high) school? Our 1,395 respondents mentioned 2~151 

discrim;i.nable things that they did not like about school, which we organ­

bed it~to 16 categories. In the approximately ten percent sub-sample of 

intervic\vs \~hich ,,"'ere coded by two independent content analystu (n =" 131), 

agreement on the cateBory of each discriminable reason was achieved 83% of 
the time. 

A critical variable on i"hich inter-coder reliability had to be checked 

was. the judgment of the seriousness/triviality of a delinquent offense. 

Computation of several indices of delinquent behavior depended fundamen­

tally on this judgment. The reader will find later that several indices 

of the frequency and seriousness of delinquent behavior i"ere constructed 
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for each individual. We wanted some indices to reflect all the offenses 

\'hicb respondents reported and some to ol"i.t those "'hich seemed so trivial 

that they ought not, from the point of view of the study staff, be c.onsidered. 

One judgment of triviality 'vfiS made by tbe interviei\'ers in the field. 

Intervic'vcrs had specific instructions about what characteristics qualified 

an offense as trivial (see Interviewer Instruction Booklet, pp. 6-16 to 6-18), 

,·n1en it became clear that a respondent ivas describing an act which qualified 

as trivial, the interviewer smoothly left off questioning about it and went 

on to the next offense. What information ivas obtained for those acts 

judged trivial was sent in to ISR along with the rest of the interview 
protocol. 

Content ~malysts 2xmnined nl1 the offense fo~rms in ellery inte'rvi('w Dnd 

also judged whether or not the act described ,,'as tdvial. (If the coder 

belie.ved an offense that was judged trivial by an interviewer was really not 

trivial, he coded it as best as he could from the information available; of 

course, these offense protocols \Vere incomplete and many facts about it were 

therefore not ascertained.) In 5.7% of the cases coders judged an offense 

as trivial that interviewers had not, and in 3.5% the opposite was true, 

making em interviewer-codc-!r agre"lment rate of 90.8%. 

He also checked inter-coder agreement; that is, Wc-! figlll~ecl the pel~­

centaf:c of offenses ill \\Thich tlW inde.pendent content analysts agt'etld as to 

their triviality. The 131 check-coded intervie,vs included 826 off (!nses. 

The coders judged 77.7% of these offenses as serious, the rest as trivial. 

(In the total NSY '72 sample of 4,466 offenses, 77.2% Ivere judged se.rious~ 
indicating that the chec.k-coded sub-sample '(Vas representative of the whole.) 

r.nd(!pc~r:clcnt check-colh:rs Hsreed rdth the primaJ~y code:-s 1 judgme.nts 011 <)7.2;,: 
of the o.ffenses. 

\\Te believe thrtt the translations of responses iuto a form readable ~y 

the computer ivas accomplished wi~h a high level of reliability. Lit tIe 

distortion I,Tas in.troduced into the data in this process. 



Chapter if 

Constructed Variables 

The attached inte:rvie,l schedule does 'not des'cribe completely all the 

variables in the NSY '72 data file. Hany variables were generated by com­

bining responses to two or more questions. This section describes these 

variables in some detail, giving the proc.edure for making combinations, and 

the rat:!.ona1e for putting particular items together to form an index. 

~j ngtlen,t Behavi0:t;. 

The pr:Lt:lhl'Y G(:!pe1luent var:i..::.ble of th,:.! National Survey of Youth is de-

1iur"uent behavior. Sevel:al indices of delinquent behavior were. construcLed 

for each respondent out of the descriptions each gave of the delinquent acts 

he or she had committed in the three years prior to the intervimv. (See pp. 

31-32 of the Interview Schedule and forms 60 through 76 for the specific 

questions which yielded the responses). 

Total frE\gucmcy of incidents. This is a simple count of the number of 

offenl:le forms (i. e" number of :i.~1cidcnts of delinquent behavior) gC'neratF.d by 

a youngs tel.". This count includ.cs ~vcn those acts which seemed to t.he inter­

vie.,,'er to be so trivial--not actually dclinquent--that he did not get a com"~ 

p1ete description of them. 

Total fre~~.cy of trivifll incidents. This is a simple count of those 

incidents ~"hich content analysts judged to be trivial, regardless of the in­

tervie~\'er I s original judgment of triviality. (See pp. 6-16 of the Intervie~\' 

Instrllct:i.ons Book] ct for uri ter:! a of tri'!:Lality.) 

.l2.1.:.::1 ["rE!qu~n(~v r)f ~,[r~lji~!:£.i!!!.t....:!~!~s:'Lc.1cnts. This is a simplc count of 

those incidents \vhich content analysts judged to be significant, as opposed 

to trivial, regardless of the intervie~ver I s original j udgmen t. 

(For the purpose of comparing the total frequency of significant delino
• 

quency reported in the '67 and '72 surveys, it was also necessary to con­

struct a slightly modified version of this index, because in 1972 there was 

an extra question on the use of drugs. The 1972 respondents were asked if 
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they had "smoked )lIarijuana" at~d_ if they had ."used any drugs or chemicals 

to get high or for kicks, except ~ar.ijual'·\." but the 1967 respondents were 

only asked if they had "use.d any druBs or c.hemj_ca1s to get high. II Thus, 

respondents in 1967 could 'report only three instances; 1972 respondents 

could report six. So a modified version o'f the '72 total frequcncy of 

significant incidents index, comparable to the '67 index, was computed by 

counting not more than the three most recent incidents of drug use reported 

in response to both questions combined.) 

The total freguency of significant incidents and the total frequency of 

trivial incidents sum to the total frequency of incidents. 

Total "miS-8s!r~ed" f~. Forty-six percent of respondents at some 

time during questi.lJuing about their. dl"::LinqtJcnt behavior s<.'id that i-hey h::ld 

mis-sorted one or more of the llollerith cards used at the i~itial staBe of 

this inquiry. They had indicated (by sorting) either that they had committed 

an offense which they had not committed, or that they had committed an offense 

more frequently than they had actually committed it. These sorts, had they 

been valid, would have .gi~nerat.ed descriptio.ns of a maximum of about 1,180 

more offenses, or a 2l~~ increase over the total co1lected--probably somewhat 

less. 

\\Te suspect that this "mis-'sorting" behavior ~.;r£lS con.pr.ised of nt least 

three kinds of responses. One uas actual mis-sorting--p1acing a Hollerith 

card in an unintended pile. A second was a chc:nge of mind--a respc,ndent 

being willing to confess to delinquent behavior by means of sorting cards, 

but later denying that he did because he was um\'illing to describe his 

offenses in the detail ~.;rhj eh he was asked to provid€,. He may have become 

feal"Xul of the consequences, (·;nbarrassed, or merely fa.U.gued by tlH') length 

of the ir:.tervie\v. The third kind of Hmis-sort ll may rC;::Lesent retraction-­

'vhat the responde.nt ~.;ranted to report as delinquent b,\havior did not, after 

being asked for a detailed description of other offenses, appear any longer 

to him to be delinquent after all. The latter two kinds of behavior \.;rou1d 

tend to balance each other out--concealment balancing retraction of exagge.r.­

ations--but 've do not knm.;r \\1hat proportions these are of the total mis-sorts. 

We do know that the more a respondent handled the cards. (i.e., the more de­

hnquent behavior he or she:. reported), the greater the frequency of mis­

sorts (gmnma = .1+0)'. 

In any case, intervielvers did not seek descr:i.ptions of "mis-sorted" 

offenses, and they ,.;rere e:mrefore not included i11. any indices of de1inqucm·t; 

behavior. 
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~l fleriotlsness index. 'rhis index Heights each act reported by a re­

spondent by its ~C!riousness, then sums the weighted scores for a total 

seriousnt'SS score for each respondent. 

The \.,reights assigned are based on the v10rk of '1'. Sellin and H. E. 

Wolfgane (1964), with but two modifications. First, Sellin and \~olfgHng 

do not include in the total score those acts which are aRsigned the nlinimum 

weight of 011e..>, \-'hile \ve have included these. Sellin and Wolfgang excluded 

such offenses to rule out trivia. This is an important consideration, but 

we have taken a different approach to it--the t~.,ro judgments of triviality 

by interviewers and content analysts described earlier. We included only 

acts which the content analysts judged significant. 

The other modification we have made has to do with minor differences 

in the cut-points in the amount of money a stolen iterll i8 worth or the 

extent of injury done to a victim. These were modified according to our 

experience with the kinds of distinctions our youngest respondents could 

make. 

Figure 4:1 describes the weights given to each delinquent act and the 

characteristics of the act ~.;rhich qualified it for its ~veight. The reader 

should note that only e:lght of the 17 offenses about which we inquired are 

inc.luded :l.n the computation of this seriousness index. These comprise the 

subset of the 17 which are included in Sellin and \volfgang I s index. Other 

offenses, such as running aHay, drinking, using illicit drugs, and truancy· 

are not counted into an individual t 6 sc.ore on the total seriousness index" 

They are included however, in the score of total freguency of significant 

offenses described above. These t~vo indices are highly correlated with a 

gawm.n of .79 for boys and .74 :[OJ: girls. Neverthel~8s, they nr.e diffcrf,!nt 

enough to v:.irt:ant 1J3ing both in analyses of the data. 

FreCJ..!:lency indices for spocific offenses. He have also computed separate 

frequency scores for each kj.nd of offense for each individual. One group of 

indices is based on the number of incidents (from 0 to 3) rated as signif­

icant that each individual reports in the categories defined by the 17 

k1.nds of offenses listed on page 32 of the Interview Schedule; see Figure 4: 2. 

In addition He separated out and counted the total of significant offenses 

in these sub-categories: 

-frnud: lyine about age. to obtain money/goods 

-fJ:n~.~t: lying about age to obtain nlcohoHc beverage, 

-Rhopli ftinQ 

-i 

~ 
I , 
~ 
j 
\ 
I 
1 
\ 
l 
1 

1 
"..... !. 

l 
1 

1 

1 

\ 
j 

... 

I 

.. 

21 

Figure 4:1 

Seriousness Weights Assigned Offenses, with Qualifying Characteristics 

Offense 

Hit one of your parents 

Purposely dam&ged or messed 
up smDsthing not belonging 
to you 

Hurt or injured someone 
6n purpose 

Threatened to hurt or 
injure someone 

Characteristics 
Seriousness 

Weight 

extent of injury 
not ascertained 

left a mark or 
required minor care 

required major care 

required hospitali­
zation .£E. fatal 

s. 0 S t.. c f ,'£.?!E,~.:.'lf~.: 
less than $5 or not 
kno~.;rn 

$5 or more 

extent of injurx:/weapon: 
left a m.qrk, or 
re.quired minor 
care; any 

or 

o 

1 

4 

7 

1 

2 

un kno\\'1l bare hands, 
feet, or ob­
j e.ct not 
made as a 
weapon 1 

required major 
care 

or 

any 

used a weapon t. 

required h08-' 
pitalization 
££ fatal any 

hature of thre2t 
, to beat up with bare hands, 
feet, or other threat not 
listedbelo~v 

to hit with an object made 
as a weapon, or to use a 
~vC(lpon 

7 

2 

4 
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Figure 4:1 (continued) 

Offense 

Went into a house or build­
ing ~.;rhen you knew you "lere 
not supposed to (breaking 
and entering) 

Took part in a fight where 
a bunch of your friends 
~i'ere against another bunch 

Took a car without the 
permission of the owner 
even if the car ~V'as re­
turned 

Took somethirlg not be-
longing to you, even if 
H~turned 

Characteristics 
Sexiousness 

Weight 

how entered 
broke lock or glass, or 
forced door 

extent of injury:/weapon 
left a mark) or 
required minor 
care 

or 

unknown 

required major 
care 

or 

unkno~m 

required hos­
pitalization 
or fatal 

any 

bare hands, 
feet, or 
obj ect not 
made as a 
weapon 

any 

used a 
weapon 

any 

(no distinction made) 

value of item:/force used 
less than $5 nono, Ot' 
~ (.u:,~(/C<IU r1 unkno'Ym 

$5 or more none, or 
unknown 

less than $5 some, but 
or unkno~m no w·eapon used 

, $5 or more some, but 
·no weapon used 

less than $5 weapon used 

$5 or more weapon used 

1 

1 

4 

7 

2 

1 

1 

3 

4 

5 

6 

-L J 
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Figure 4:2 

Definition of Frequency Indices for ,Specific Offenses 

Index* 

Run Away 

Hit Parent 

Truancy 

Property Destruction 

Fraud 

ConfidcfI.ce Galne 

Theft 

Assault 

Threat 

Trespass 

Entel:: 

Drink 

Use Harijuana 

Use Other Drugs 

Gang Fight 

Concealed \\Teapon 

Take Car 

Use NJ/Drugs 

De1in9..!:.1Cllt Behavior It?m (see Interview Schedule, p. 32) 

60. Ran away from home. 

61. Hit one of your parents. 

62. Skipped a day of school ,V'ithout a real excuse. 

63. Purposely damaged or messed up something not 
belonging to you. 

64. Tried to get something by lying about ~\Tho you 
.. 1e1:e or how old you \o/ere. 

65. 'j'ri.0d to get something by lying to a person fibout 
"lhat you ~i'ould do tor him. 

66. Took something not belonging to you, even if returned. 

67. Hurt or injured someone on purpose. 

68. Threatened to hurt or injure someone. 

69. Hent onto somecne' s property Y1hen you knew VOtl were 
not supposed to. 

70. ~"ent into a house or building \V'hen you knew you 
were not supposed to. 

71. Drank beer, wine, or liquor without your parents' 
permission. 

72. Smoked marijuana. 

73. Uscd any drugs or ch£.micaJ.s to get high or for ld ck8, . 
except marijuana. 

74. Took part in a fjght where a bunch of your friends 
were against another bunch. 

75. Carried a gun or knife besides an ordinary 
pocketknife. 

76. Took a car without the permission of the owner even 
if the car was returned. 

Based on items 72. and 73. 

.~ *The range of scon~s for all indice.s is 0 to 3 incidents. Although the range 
for USC':.. HJ /Druf(2. could have been 0-6, its range was reRtricteu to 0-3 so thnt 
it w·ould be com,parable to the NSY '67 drug use index, \\Thich is based on a single 
item ("Used any drugs or chemicals to get high"). 
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-larceny: theft without the use or threatened use of force on persons 
or property 

-burglary: th~ft involving forced entry 

-robbery: theft from a person, without 'veapons 

-extortion: threatening to injure unless some money, goods, or services 
are given 

-breaking and enterin~ 

Seriousness scores on each offense. For each respondent we have also 

computed a seriousness score for each of the eight offenses listed in Figure 

4:1. This score is the sum of the seriousness scores for the incidents of 

the particular offense committed. These sum to the individual's total ser-

iOUSltE:S t-, indc:K. 

Frequency of inc.identf:?~E.!_ed in the seriousness index. Finally, 

each individual has been assigned a score which is the total frequency of 

incicignts of offenses listed in Figure.4:l. 

Perception of the Prevalency of Delinquen~. 

Each respondent was asked to report his estimate of how many (out of 

eVp.l:Y 10) of all teenagers and hmv many (out of every 10) of his friends 

committ.ed each of 1:1 set of 17 offenses. These. 17 ares vlith t,,;o exceptiotJ.s., 

identical to the ones he had been asked concerning himself: this list com­

bines the use of marijuana and other illicit drugs and also includes sexual 

behavior--"going all the way ''lith a member of the opposite sex. II (See page 

16 of the Response Booklet for the form on w'hich respondents replied to 

these questions.) An index of perception of teens' delinque.ncy and an in­

do;;: of percertion f}f f~ieDds I del~.D.T!-..Enc~~ have been computed by averaging 

individuals' est.lmates over all offenses. 

Perception of Risk 

Respondents 'vere also asked, "Of all teenagers who do this [i. e., ''lho 

COnu11it cel:tain offenses}, how many out of 10· get caught by the police?" 

Youngsters responded by circling their estimates on page 16 of the Response 

Booklet. A total perception of risk score is the average estimate over.a;!.l 

offenses. 

Anomia 

There are five items in the intervie~v designed to measure anomia (see 

." 
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p. 14 of the Interview Schedule). Two items are frcra Srole' s (1956) five­

item anomia scale (with minor changes in <.,crd:lng) : (1) "The life of the 

average person is getting worse, not better ll
; (2) tlThese days a person 

really doesn't know whom he can depend on." Th'ree more items are drawn 

from Rosenberg' A (1956) "faith in people" scale: (3) "Host people would 

take advantage of you if they had a chance"; (4) "Most people can be 

trusted ll (~'leighted negatively relative to other items); (5) Host people 

are just looking out for themselves." \ve assumed that Rosenberg's items 

,.,ould tap the same type of feelings as the two Srole items. Responses to 

each item are fairly evenly distributed over its five-point agree-disagree 

scale.. There is a slight trend in the direction of agr,eement, which for 

four {.If the fiVe itel'Ps means higher anomia. 

Factor analynis of the items demonstrates t.hat all five items shar.e a' 

significant degree of common variance, loading largely on one principal 

factor. Since the factor loadings are ,nearly equal, responses ~'lere simply 

added over all five items. 

l-Je have reason to believe that this measure of anomia is valid inasmuch 

as it relates to other variables in ways similar to measures of anomia among 

adults. For eXni,lple, more anom:Lc youngsters reported less inte.rest and l.t:.'ss 

involvement in poJitics. Anomia is also negatively correlated with social .. 

status indicators (Le., father's education and occupation), and educational 

aspiration. We have also found that the anomie respondents felt tnore alien­

ated from important social institutions such as the school; i.e., anomia is 

negatively related to liking for school and to school performance. These 

relationships bet~'leen anomia and other variables are presented in Table 4: 1. 

Yovth culture. Contemporary articulation of \"hat: has been called 

"youth cultu'ce" aild its potent:iality for development a~, a signIficant social 

movement prompted us to initiate an investigation of this phenomena with NSY '72. 

In order to do this, it was first necessary that we conceptualize "youth 

cul ture" in some way amenable to operational procedures. t<1e have followed 

Leslie Hhite (1949) in regarding culture as an organized system of shared 

beliefs which assert existence, relationship and/or value, i.e., which in­

cludes technology and ideology. On the basis of our reading and observations, 

'We posit tlwt the "youth culture" \.!an bt~ chHr~lcteri7.ed by four assertions: 

1. Therl~ is it distinct nge grade HOIll(!whcre bct\veen childhood and l1dllJ.t­
hood (\vhich ,",'0, fol1o\'ling Keniston [1965), here call "youth," al­
though that may not be the term employed by adherents Clnd critics), 
'''hich 1ws its o\m vested interests to some degree in conflict with 
those·of the older nge grade(s), Bnd which is deserving of the 
nllcr,iill1ce of all those of the nppropl: iate age. 
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Table 4:1 

Cor.relations Between Anomia Index And: 

Father's educational level 

Socioeconomic status of father's occupation 

Educational aspiration 

Family political discussion 

Talk politics with friends 

Political involvement--active participation 

Political involvement--# of times 

Amount like school 

School gl.·adE' average (respondent's report) 

----_._-------

r 

_.23a 

_.19 a 

_.11a 

_.22b 

b 
-.19 

_.13b 

_.l3b 

_.lSb 

_.17b 

aThese correlations include the total sample (n ~ 1,395). Correla­
tions above .06 are significant at the .05 level. Those above .08 are 
significant at the .01 level. 

bThese correlations are for the 15-18 year old sample only (n ~ 670). 
Correlations of .08 and .11 are significant at the .05 and .01 levels, 
respectively. 

2. Social organization is dehuman:i.zing; that is, the obligation to 
think, feel, and behave in vlays appropriate to the roles recog­
nized by the wider society, bring out the worst in people-­
apathy, cruelty, ignorance, self-hatred, coarse insensitivity, 
etc. 

3. Knowledge and understanding are best attained . through feeling 
rather than thinking; experiencing for one'sse]f is the best 
way to learn; and others--especially older others-'-cannot 
teach one much that is worthwhile. 

.... « ~. 

4. The universe belongs to mctnld.nd ,vhose highest'expression is the 
Individual; people arC;! not here on. Earth fO)( the glory of God or 
to act ('ut somE! higher purpose! and the ccllective--society, the 
state, the group--should be not ends but instruments for the satis­
factions of people, mindful only of future gener.ations, but not of 
the welfare of the resources themselves. 

We created statements that reflected these beliefs and submitted them 

to the reactions of pretest sets of adolescents. Many of the statements 

reflecting preference for feelings as against thinking as a way to reality 

--epistemological preference--\ve:re adapted from the 'ivork of Royce (1970). 

Successive pretests identified relevant items tvhich \vere comprehensible to 

adolescents and yielded correlated responses. Those finally ~elected also 

differentiated the students who elected to cnter an unstructured, permi.ssive 
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educational program that emphasi;;;ed the a.rts from students in conventional 

programs. (The Hems may be found among the sort-cards listed on p. 14 of 

the Intervi!;!w Schedule and on p. 2 of the Response Booklet.) 

The data from the national sample have been used to refine; these measures. 

The distributions of responses on the youth cultu;re items, ~vhich consist 

mainly of statements rated on a five-point agree-disagree scale and bipolar 

forced-choice items, shmv a good spread and are relatively ~vell-balanced on 

the '·lhole. For the 14 agree-disagree items, the smalles t number responding 

"strongly agree" or "strongly disagree" is 46 or 3.lf% (these strongly dis­

agree with the statement "The world would be a better place if people had 

more respect for authority"). 

F.~ctor a.nalysts of the 11+ agree-disag,r.ee items produced four two-item 

factors: 

Factor Name 

I. Youth-Adult Conflict 

II. Youth Understand Better 

III. Respect Authority 

IV. Obey Only Fair La'ivs 

Item Components 

Younger people and older people will never com­
pletely trust or understand one another. Adults 
don't listen to youth: they'd rather tell the 
young what to do. 

There are many things about the world today that 
young people understand better than adults· host: 
yotlng people. ~mow' enough to undel:stand the pl:ob­
lems facin& the country. 

The world 'iI7Quld be a better place if people had 
more respect for authority. In order to live 
together, we need law, government, police, and 
so on; or else things would be a mess • 

A person should obey only those laws ~vhich seem 
fair. No one should be punished for breaking a 
la\v he feels is 'i\'rung. 

Faetor scores for each individual were computed by ioieighting the rcr.pcmsp 

to each item by its factor loading and then summing (~le. items within factors. 

lntercorrelations among factor scores are presente,l in Table 4: 2. 

Table 4:2 

Intcrcorrelations Among Factors Scores on Components of Youth Culture 

II 
llT 

XV 

I 

.15 

.00 

.18 

II 

-.01 
.06 

III 

-.11 

Correlations above .06 are signific.c:mt at the .05 level. Those 
above .08 are significant at the .01 level (n = 1,368). 
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The correlations in Table 4:2 indicatie that we have been able to 

identify discrete components of beliefs we associate ~vith youth culture. 

Scores on each of these may be independently correlated with other variables, 

or scores over all factors may be combined to generate one general "adherence­

to-youth-culture" score for an individual. The rationale for combining these 

into a general index lies in the statistically significant, albeit 10~v, cor­

relations '\o]hich link each of the components to at least one of the others in 

expected Uluys. 

Pretesting of a large number of items had yielded five bipolar items 

designed to tap epistemological preferences. Each item presented the re­

spondent with two choices expressing in various i.ays these contrasting paths 

to kno~11ec!ge and ul1derstanding--for example, "'rhe people \~ho ImoH the most 

are the ones '\o'ho read a lot of different things and listen to what different 

people have to sayll or liThe people ivho knoy1 the most are the ones who have 

had a lot of diff erent personal experiences." Responses of the national 

sample to the item choices were on the whole quite evenly distributed. And 

item analysis, correlating each item with the summed score over the other 

four items, demonstrated that our respondents tended to express consistent 

preferences over the battery: gammas range from .17 to .38, all of. these 

relationships statistically reliable (p < .001). 'i-le have therefore con­

str.ucted an epistemological pre.ference 'index comprised of these five items. 

This index relates to the other indicators· of conunitment to the youth cul­

ture in the expected manner through its correlation of .17 with Factor III 

concerning respect for authority; the more. preference fo~ thinking over 

feeling, the greater the belief that one should respect authority. It is 

clear, ho\vever; that epis temological pr.ef erence is lar.gely independent of 

the other beliefs which we have posited to be corr.ponents of the youth culture. 

We are encouraged to beHeve that the measure of epistemological prefer­

ence is valid' inasmuch as it differentiates boys and girls, reliably (p < .001), 

boys expressing more faith in "the facts." 

He asked the national sample to evaluate t~vo statements, questions con­

cerning belief in Han as the predominant value in the universe: "Something 

umy still be important and \"orth\.;hile even if it .. doesn I t do human beings any 

good" and "Human beings are the most important thi~gs in the universe." De­

spite the pretest results, they did not ,dth the national sample yield re­

sponses related to the beliefs in youth as a distinct age-grade in opposition 

to adults, in the iniquity of social organizations, or in the value of feeling 
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one's way to reality. 
So what \V'e seem to have captured priUla?::Lly is a cluster of beliefs in 

age-grade conflict--the Generation Gap. 
In order to test the validity of these: measures as operations for be-

longing to the youth culture, we examined their relationship to other var­

iables to which such belonging ought to be related. One such ques tion that 

we asked our. respondents was: 

Young people are often critid.zed by parents or teachers). o~ 
adults because of their ideas or what they do. Do you th~n 
adults are usually right. . .or are the young people usually 

other 
the 
right1 

d d t n.ho repll.'ed that voung people are usually right We expecte respon en s ~ .} 
(16%) to show st'ronger youth culture orientations than respondents who 

replied that adults are usually right or that both are right. Hithin the 

total sample, the relationships betiveen the youth culture variables (Le., 

the five variables which emerged from the factor ,analysis and the epistemo­

logical preference) and the above question are highly significant and in 

the expected di'rection (p I s < .01); except in the case of Obey Fair I,m~s, 

to "Thich there is no relationship. 

d h renpond"'ntc:: "'ith stronC',er youth culture oricnL,,,-He also expecte t at _ '" - w /, 

tions would be mal: e likely to t.hink that theil:' future life style ~vould ~e 
f h . t 'rIle f ollmving ques tions d:i.fferent from the life style 0 t el.r paren s. 

were asked about life style: 
These days some young people have ideas about the way they ex~ec~ to 
live when tbey get older that are different from thei: parent s ~!eas 

that is some young people ,.;rant to follow a dl.fferent lif 
• . . ., . 1 f h ~. 1'onl·9 Do 
style \'7hcl'l. thev axe adults than the life. sty eo. t C.LI pa .. 
you t~lil1k v()ur-l:Lfe st.yle as ,,In adult \.,ill be l:i.ke that of your 
(parents/m~ther/father/ ) or diffc.rcmt7 

tll-lnk the;r future life style will be different As expected) respondents \.;ho.... .... 
(62%) tend to indicate stronger youth culture orientations on three of the 

( 
I 05) but no relationship \<1as found with youth culture variables p s <. .; 

epistemological preference. 
youth culture Orientations would be more clearly 

We felt that in general 
discriminated and more highly developed among the older respondents in our 

, 1 i b teen the youth culture sample. Thus, "e have examined tlle corre at ons e \Y 

variables and age.' He have found that for all of the variables except 

(still again) Obey Only Fair Laws, there is a significant correlation with 

d d;rect;on,' there is also a sir,nificant correlation be-age in the expecte .... .... 
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t\-7een age nnd Obey Only Fair LaHs (i: - - .13), but it is opposite to our 

prediction. 

Finnlly, ",e have examined the corrulations of the youth culture vari­

ables and two indices of affective rclationship~ with father and mother, 

Father's Affection and Nother's Affection. These indices are composed of 

items (rated on a five-point Likert scale, "never true" to "almost alHays 

true") such as: 

Hy father/mother gives me the right amount of affection. 
I' feel close to my father/mother. 
Ny father/mother makes it easy for me to confide in him/her. 

Our expectation ,,1as that respondents with stronger youth culture orienta­

tion ,,'(JUld hCiv(, Heaker affect:i.ve bond~; to father and mother, because of the 

elmuent of the. generati.on gap ill the belief system of the youth cu.lture. 

This prediction is largely ·substantiated. The F,'ather' s Affection index is 

significantly correlated ''lith all five .youth culture variables in the 

manner f:xpectod, and the Hother' s Affection index is significantly correlated 

with three of the youth culture variables, Youth-Adult Conflict, Youth 

Understand, and Respect Authority. Father.'s Affection and Mother's Affection 

are H'ost highly cOT.'l:elated \'lith Youth··Adu1t Confl:Lct (1' = -.27 and ·-.22, 

p < .001 for both), ,.;h:i.ch is not at nll surprj.sing. 

In summary, the results of the analysis of the construct v['11idity of 

the youth culture measures are highly encouraging 'dth the exception of the 

results for the Obey Only Fair Laws measure. He are reluctant at this time 

to offer any explanation for the absence of the expected relationships for 

Obey Only Fair Lm.;rs ''lithout further analysis. He have already found re1a­

tiom;b:i,ps between Obey Only Fa:tr Laws and c.ertain other varinb1es \'lhich 

suggest that this variable may provide a useful and valid measure of certain 

aspects of youth culture orientation. We have found, for example, that 

black respondents ,.;rere significaI:tly more likely than whites to agree that 

one should obey only fair laws, .and Obey Only Fair Laws is also signifi­

c~ntly correlated \"ith anomia (r = .13, p < ;OOl)--respondents \"ho felt 

tlHlt only fair lm"s should be obeyed \vere more anomic. And the 15-18 year 

olds \.;rho agreed that only fair lm.,s should be obeY0d were more likely to 

I\gr0~ \,'.lth political justifications for delinquent acti.vily (1' = .31, 

p < .001). 

Two qualifications should be made to Clur assertion that we have crentG'd 
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a measure of the degree to ''lhich a youngster belongs to the youth culture. 

First, the "youth culture" posited here is a synthetic creation of our own. 

Hhile our suppositions about what beliefs comprise the youth culture as it 

is commonly recognized are supported by the clustering of youngsters' rele-· 

vant responses and by the measures' relationships to other variables, ''le 

do not know to ''lhat degree the teenagers themselves felt some allegiance 

to the youth culture as they would have defined it. Second, and related teo 

the first, we have no data here on the degree to which our respondents felt 

that the.y shared their beliefs ''lith other age-peers, 'vhich is important ,to 

the conceptualization of "culture." 

Indices of~~)1~_ti0_~iol}. 

He have idEmtified and carried out exploratory analyses of four in­

dices of politicalization .. The first index is a measure of the freguency 

of political discussion by the resp·onde.nt' s family, based on two questions: 

IIDoes your family ever talk about politics, such as things the President, 

the Governor, or the Congress have done?" and IIHow often would you say they 

talk. about national and international matters, such as things the President 

of Congress may bave done, or that some other vlOrld leader may have done?1l 

(See I'll. 16-17 of the Interview Schedule for these and the. other items 

mentioned belO\'l.) If the response to the first question was "yes" (given 

by 74% of all respondents), the respondent was asked the second question, 

which has five response choices ranging from Ilonce a year or less" to 

Ilseveral times a week." 

The second variable measures how often the respondent talked about 

l'.2J;.j tics t'j.t1.1 . .Jriends ("Do you eVI?:i:' talk about politics with your fr.i0ncis?" 

If "yes ll (60%)) "How often?" ".once a year or less" to sevel'al times a ,,'eck") 

and ,,'hether he/she had recently "gotten into any pob deal arguments" with 

family, friends, or others, "or, tried to convince anyone of your political 

ideas." The resultant order on this variable r .ms from those youngsters 

,.;FlO talked or argued politics ,.;rith their friends once a year or less to 

those who reported arguing about politics, with their friends several times 

a \.;reek. 

A third measure of politic~lization, political participation, was de­

rived from responses tv the quC!stion "Have you ever gone to any political 

. J I' d . or th;ngs' lilr e that? II and (if "yes") meet~ngs, ra . ~es, emonstrat~ons, ~ • 

"Did you do anything besides watch and listen?" Respondents v7ere classi-
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fied into three ordered categories: those who (1) never went to any meetings, 

etc.; (2) \<lent, but merely watched and listened; and (3) ~vent and participated 

--by speakinB, I:!arrying a banner, taking a collection, etc. 

The fourth measure of political involvement is simply a four-point scale 

which orders respondents by the number of meetings they attended from none 

to ten or more. 

A preliminary analysis of the construct validity of the four political­

ization variables, using the 15-18 year old sample, has been performed. We 

felt that it was reasonable to expect that certain relationships would exist 

between at least some or all of the politicalization variables and other 

variables, such as! age (older respondents, more political); sex (males 

more politieal th·::m fE:.uales); socio-economic status (highnr status respondents 

more political); educational aspiration (respondents with college plans more 

political); and anomia (negative correlation between anomia and degree of 

po1iticaliz:.ttion). The results of our .analyses are largely in agreement 

with these predictions. The largest and most consistent relationships have 

been found bet\'leen the measures of politicalization and age, socio-economic 

status, and anomia; these correlations range from .12 to .23 (with the ex­

ception of the. corre1ntion bet,V'cen age and the frequency of family's discus­

sion of politics which is only .03); see Table 4:1 (p. 26) for the correIa,.. 

tions with anomia. 

Anxiety 

The National Survey of Youth 167 yielded a finding that linked relative­

ly unconscious self-esteem to delinquent behavior (Gold and Nann, J.972). 

This finding raised the possj.bility that anxiety might be a factor in delin­

quency, so ,-,If! resolved to measure this variable in NSY 172. A search of the 

literature suggested that, given our intervie~dng procedure and the adoles­

cent nature of our sample, somat~c indicators might be most useful. He 

adapted a battery of such indic~tors from a previous Institute for Social 

Research study of high school boys (Bachman, °et al., 1967); the battery 

correl<lted r = .28 (p < .01) 'th h 11' i ~n a c ec <: l:st ndex of delinquent behavior 

adapted by those researchers from NSY '67. Somatic indicators include the 

frequency of headaches and stomach upset, feelings of tension or nervousness 

and disturbances of sleep. (See p 11 f tl I i SId 1 f •• 0 le nterv e~\T c 1e u e or the 

items.) Distributions of responses to each item approximate normality over 
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a five-point scale. Item intercorrelations (rls) range from .22 to .34, all 

statistically significant at p < ~OOI. Correlations of each of the four 

items with the sum of responses to the other three in the index range from 

.31 to . LIO. So ~V'e computed an index simply by summing the responses to the 

four items and reversing the order so that a high· score would indicate high 

anxiety. The distribution of these total scores range from the minimum to 

the maximum possible (i.e., no symptoms more than once a year to all symptoms 

several times a ~V'eek) with a fairly normal distribution. To check its valid­

ity, we have correlated this measure with oth~.r variables to which theory and 

previous findings suggest anxiety is related. So for example, we have found 

that the adoleSCent girls "Tere significantly more anxious than the boys, a 

result obtained \vith proj ective measures by other researchers (Gold und 

Douvan, 1969). '.ve also have found thar. reports of somatic symptoms are cor­

related (r = .25, p < .001) with RSI reports that they' believed they had 

more personal problems than other teenagers do (a finding which may be at 

least partially generated by similarity of measurement method): Further, 

more anxious adolescents displayed 10\V'er self-esteem; i.e., they rated them­

selves on Cl series of trait descriptions more discrepantly from their ratings 

of how they would like to be (r = .20, P < .001). 

§elf-esteem 

Previous research ha~ identified self-esteem as a significant correlate 

of delinquent behavior (Aronson and Hettee, 1968; Gold and Hann, 1972; 

Nassimo and Shore, 1963). He endeavored in this research to replicate and 

expand upon measurement of self-esteem in NSY '67. 

NSY 167 incl uded a mt~asure of ~vhat we bave considc>:ed relatively con­

sci~_self.-·.~steern. \v!1ich 1('e repeated in HSY '72. It consists of t1vO iden­

tical sets of paired descriptions of self, arranged ::':1. the format of the 

semantic differential. One set asks respondents for ratings of "myself" and 

the other, "myself as I would like to be now" (3ee pp. 4-5 of the Response 

Booklet for the items). Respondents made a checkmark somewhere on each of 

the seven-point scales bet1veen the pairs of descriptions. The 14 items 

used "Tere those ,V'hich NSY '67 had demonstrated would elicit bJ;oad distribu­

t::'ons over their seven-point ranBes and ~vould also yield significant inter­

correlations among ,the discrepancy scores that indicate level of self-esteem. 

The measure of conscious self-esteem is the average of the item-by-item 

absolute discrepancy scores bet~\'cen the ratj,nf~s 011 the "myself" and "111yself 

" ,. 

'! 
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vidual who omitted responses so that he produced less than 12 item discrepancy 

as I would like to be now" batteries. 
(No score was computed for any indi-

scores--only four individuals.) 

~ are mindful that ~lie (1961) has criticized the use of discrepancy 
Scores to measure self-esteem. 

She argued ~hat r'esearchers add unnecessary 
variance to their data by dOing so since differences among individuals are 

accounted for almost exclusively by differences in the "myself" ratings. 

This is the case if the ratings of the ideal--"myself as I would like to be 
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~ But we have chosen descriptions ,Ii .. 

1 
now"--show little variation among respondents. 

deliberately to pc.rmit variations among what might be considered ideal. 
it i.s neCeRsary to compute discrepancy scores here. Thus 

In the 1972 sur.vey we added measures of glativelL.!!!!£0'~i_ 
esteem, a consideration gro"ing out of SOlUe findings of NSY '67 and an in­

terim study (Gold and Mann, 1972) of the defenSive function of delinquency. 

The measures used were taken from the work of Ziller, Henderson, Long, and 

their Colleagues, (see, for example, Long, Henderson, and Ziller, 1967; and 

Long, Ziller, and Bankes, 1970) and are projective in nature (see pp. 6-13 

of the Response Booklet). !!.neonscious self-esteem is presumed to be more 

POsiti\'e the further to the left in a horizontal array of circles and the 

hi.gh'!!....!!.E. in a Vertical array a reSPondent places .hilUseIf. Distributions 

on the arrays (pp. 6, 7) are fairly normal with means in the middle of the 

seven-point scales. Placements on the two arrays correlate significantly 

(r - .26, P < .001), indicati~ some consistency between ~em. Placements 

of self on another set of horizontal and vertical arrays on which respondents 

are also asked to place "someone you know who is happy," "someone You know 

"ho is failing," etc. (sEe pp. 9, 10) are also fairly normally distributed 

.round the midpoints of the arrays. Scores On the horizo>1<al Ilnd vertical 
array correlate at r = .34, p < .001. 

Measures of conscious and unconscious levels of self-esteem are essenti­
ally uncorrelated, ranging from r = -.01 to r = .15. 

§..exual Identit:x. 

The image at The Delinquent in American culture is of a boy rather than 

a girl, and indeed boys are more delinquent than girls are. But gender is 

not the only variable pertinent to sex differences in delinqqency. ~ol.s­
cents vary in the degree to ~ieh they feel maSCuline or feminine, that i., 

they vary as to their sexual identity. And this too is related to delinquency, 

j 
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select from an array of outlines of human figures (see body-image chart in 

Appendix A) the one ~'hich "looks most like you." Toward the end of the in­

terview (see p. 30), in the context of describing the "ideal man" and the 

"ideal woman," the body-image chart ,,,as displayed again and respondents ,,,ere 

asked to select the figure(s) which 1I1ooks most ll.ke the ideal man (,,,oman) 

to you. 1I The figures vary in their masculinity-femininity, and there are 

large differences in the distributions of choices for boys and girls and 

for the ideal sex figures. Indices of unconscious sexual identity consist 

of discrepancy scores or discrepancy score combinations computed in the 

same way as the scores for conscious sexual identity. Again, the measure 

which seems most useful is [(self) - (ideal man)] - [(self) - (ideal woman)] • 

Relationships with Parents 

NSY '72 measures of adolescents' relationships with their parents were 

taken almost wholly from the measures used in NSY '67. Respondents were 

asked to sort 24 pre-punched Hollerith cards into five piles, ranging from 

"almost ahlBYs true ll to IInevel; true ll (see pp. 25-26 of the Interview 

Schedule). Each card carries a statement about the behavior' of a father or 

mother or about a child's feelings about his father or mother. 

Guided by the literature on adolescent-parent relationships, we extracted 

sets of items hom the total of 24 which focussed eHher on affective aspects 

or on control aspects of the relationship. Factor analyses on NSY '67 data 

and on data from NSY '72 identified four relevant factors: 

-Father affection 

my fathcn: gives me the right amount of affection 
my father accepts and under.stands me a.,; a person 
my father and I do things toge,thl?r than we oath E',nj oy dotng 
I agree with my father's ideas and opinions about things 
I ,,,ant to be like my father 
my father makes it easy for me to confide in him 
I feel close to my father 

The factor loadings on these items ,\'ere similar enough so that we judged 

there ,,'as no need to ,,,eight them differentially in an index; ,,,e merely summed 

the responses to them, assigning no score to respondents who omitted any 

items. 

-Mothar nffpction. Factor anolynis generated almost the identical set 

of items--\"ord~1d for "mother"--as an index of moLher affect:lon. This index 

includes the item, lias I \"as grm"ing up my mother tried to help me when I 

\.;rQS scared or upset, It instead of the second item under father affection (above). 

.. ' 
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Two indices of parental control, as percej,ved by the youngster, emerged 

from factor analysis. Items refe~ring to both fathers and mothers are on 

each of these, but they differ as to the domain of control or autonomy. 

-Autonomy I 

my father lets me dress in any way I pl'ease 
my mother lets me dress in any way I please 
my father tells me how to spend my spare time 
my mother tells me how to spend my spare time 

-Autonomy II 

if I ,,,ant to go someplace I have to ask my father if it's all right 
if I want to go someplace I have to ask my mother if it's all right 
my father makes rules that I have to obey 
my mother makes rule;s that I have to obey 

Again, the r.esults of factor analyses of the data revealed factor loadings 

similar enough so that simple summation of responses to items would be fair 

indications of the degree of autonomy that respondents reported that they 

enjoyed. 

Affective relationships ,\dth fathers and mothers are unrelated to 

Autonomy I (r = .01, .02); but they are negatively related to Autonomy II 

(1' ~ -.26, -.31). 

Sc1lOlastic Achievement 

In order to get sODle objective measures of respondents' scholastic per­

formance, we asked them to tell us what grades they had earned in the DlOst 

recent complete term (see p. 8 of the Interview ScheduJe). Average school 

grades were computed in a common manner: each ItA" was eiven a weight of 4; 

efwh"E, \I 3 , etc. At least f out: J~radeB were require, before an flVeJ:,ngc w'as 

cotl1pU ted. We have self-reported school grades f::n: fU% of the sample. 

With the respondents' permission and the:!.. parents', we also mailed re­

quests to their schools for the same information. By telling respondents 

in advance that we intended also to ge.t such reports from their schools ,,,e 

hoped to get more valid report', t'1an we got in 1967. iVe apparently achieved 

t'lis: in a sub-sample of NSY '67 respondents (N = 60) whose school records 

we checked, youngsters'rel,orts and school records correlated r = .63; the 

correlation among the 916 NSY t 72 respondents for \"hom we have data from both 

sources is .85. (Our intention is to report this strateBY in the literature 

so that othar researchers may profit from our experience.) 

~-------- ---



C~hapter 5 
2 Data Management 

Following the translation of interview respo?ses into numbers through 

content analysis, these numeric data were keypunched and verified. When 

this process was completed, the data decks were transferred to magnetic tape 

by computer. At this point began the lengthy process of data cleaning and 

data file construction. A great deal of effort was devoted to building 

"clean" and easy to use data files for subsequent construction of derived 

variables and data analysis. 

B f +-h 1 rg amount of data we have (over 3,000 variab1es) and ecause 0 - ,_ ea. e _ 

certain computer software limitations, there have been severel special prob­

lems to deal ''lith. The largest inconvenience was the necessity of dividing 

the data into three sections for' the entire data cleaning process; this 

meant that every step had 'to be repeated three times. Data cl~aning in­

cluded checking for inconsistencies and incorrect codes, then making neces­

sary corrections. Each of these steps required a considerable expenditure 

of time for computer programming and processing. In addition, a special 

program had to be written to combine the three fj,les into one large, com­

plete file. This large file contains all information pertaining to the in­

dividual incidents of delinquent behavior (Le., three incidents for each 

of the 17 offenses). 

2The data processing upon which this report is based employed the OSIRIS 
computer software system, 'vhich was jointly developed by the component 
Centers of the Institute for Social Research, University of ~1ichigan, using 
funds fr.om the NSF, the Inter-university Consortium for Political Research 
and other sources. (See Barge, S. J., and Narks, G. A. (Eds.) OSIRIS III. 
Ann Arbor, Mich.: Institute for Social Research, 1973; and Rattenbury, J., 
and VanEck, N. OSIRIS: Architecture and Design. Ann Arbor: Institute 
for Social Research, 1973.) 
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Upon completion of necessary data management, ''7ork on the construction 
~ 

of derived variables was begun. This work >vas carried out largely in two 

stages: (1) construction of the indices of d~linquent behavior, and (2) 

construction of all other'indices. (See Chapter 4 for detailed descriptions 

of the derived variables.) After construction of de,rived variables, further 

data management was required to combine into a rdng1e file scores on derived 

variables with scores on variables taken directly from the interview. 

Following the completion of all data management and construction of de­

rived'variables for the data collected in NSY '72, work was begun on the 

revision of a number of variables from NSY '67 and on the construction of 

a series of new compute): files combining comparable data from '67 and '72. 

These combined files have been used in carrying out the extensive compara­

tive analyses of '67 and '72 data, the principal focus, of this report. The 

work on the revision of '67 variables involved primarily the indices of de­

linquent behavior, 'V7hich are discussed belo,v. 

Revisions of '67 Indices of Delinquent Behavior 

Indices of the frequency and seriousness of delinquent behavior had, 

of course t been constructed from the data collected in the '67 National 

Survey (If Youth, but vle realized that Borne of these indices were not ~.tric.tly 

compar:able to the indices we had buf1t from the '72 data (see Chapter 4). 

Therefor~\, several new indices were constructed from the '67 data that are 

more equi'/alent to the '72 indices of de1inqu~nt behavior. 

As indicated earlier, the '72 survey included procedures, involving 

both the interviewers and the content analysts, for distinguishing trivial 

and serious incidents of delinquent behavior. An effort to make th:Ls k:l.nd 

of discrimination was also carried out in 1967, but a (lHferent procedure, . 

which only involved the .content analysts, was used. During content analysis 

of the '67 data, a "global seriousness" rating, which ranged from "Oil ("nolt 

a d·e1inquent act") 'to "3" ("seriously delinquent"), vlBS assigned to each 

incident by one of three content analysts specially trained for this task; 

however, the raters did not have specific criteria for judging the triviality/ 

seriousness of each offense, as-in 1972. It seems that the criteria they 

used were largely personal or subjective. Through examination of a sample 

of '67 offense forms (the intervie,,'er' s description of a specific incident), 

covering all offenses, we attempted to determine the correspondence between 

h.., 
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the "global seriousness" rati::gs assigned in '67 and the criteria used to 

discriminate trivial and serious incidentq in.'72. For six offenses we 

concluded that incidents rated "0" on "global seriousness" in '67 would in 

most cases be judged trivial according to the '72 guidelines; these offenses 

are: Property Destruction, Fraud, Confidence Game, Theft, Threat, and 

Concealed iVeapon. Few of the instances of other offenses were judged trivial 

in either year. Thus, we concluded that an index of total frequency of si,£­

nificant incidents for '67 respondents which excluded these six incidents 

if rated "0" on "global seriousness" would be closely equivalent to the '72 

index. Likewise, deletion of these incidents from the frequency scores for 

the six offenses would produce indices closely comparable to those constructed 

from ., 72 data. 

An index of total seriousness of delinquency, based on the \0,7eights 

suggested by Sellin and iVolfgang (1964), had also been constructed for the 

'67 respondents. However, we discover~d that the procedures used in con­

structing the '72 total seriousness index were slightly different than those 

used in '67, and we felt that the '72 procedures were most appropriate. 

Therefore, a ne~v.total seriousnc8s score was computed for the '67 respondents, 

following the '72 procedures. The correlation (ga'rrnna) between the origin<-l 

'67 total seriousness index and the new '67 index is .83. At the same time, 

seriousness scores for each of the eight offenses listed in Figure 4:1 were 

also computed for '67 respondnets. It should also be pointed out that 

these new seriousness scores for '67 respondents do not include incidents 

identified as trivial according to the '72 guidelines (see the previous 

paragraph). 

Chapter ~ 

A Note on Statistics 

Analyses of da·ta reported below employed a wide variety of statistics 

and byo features should be pointed out. The first is the frequent use of 

non-parametric statistics such as l'fann+Whitney U-tests and the Goodman­

Kruskal gamma. Non-parametric statistics were used whenever delinquent 

behavior figured in the analysis. The reason for this is that the distri­

bution of delinquent behavior departs widely from normality (see Figures 

7:1, 7:2, 7:5, 7:6), violating one assumption for the use of generally more 

powerful parametric statistics. He assume that this severe departure from 

a norma~ or rect~ngular distribution is. not peculiar to delinquency in our 

sample; being a measure of deviant behavior, its J-curve distribution is the 

one to be expected in the population generally (Allport, 1934). Any attempt 

to normalize the data would distort the analysis by truncating 'the variance 

out on the tail of the distribution; it would diminish the distinctiveness 
of youngsters. 

The second feature of tbe statistical analysis to note is the probabil­

ity levels which \"e regard as indicators of reliable differences or associa-
t~ons. W h h . ,e ave een conservat~ve, t~king seriously findings at the .03 

level of. reliability (or "Significance!') and above in the .case of indices of 

total delinquency; but for the individuai offenses only results reliable at 

the .01 level or less are taken seriously. (In general, we are less inter­

ested in the latter. results, preferring to focus on the summary indices 

since they provide the most reliable measures of cL:~linquent behavior.) HO\\T­

ever, \."e do sometimes pay attent:f.on to a less reliable differenc.e if it falls. 

into a pattern of results in which the criteria for statistical reliability 

are generally satisfied. The choice of these levels of reliability is dicta­

ted by the nature of the sample and the large number of statistical tests 

computed. Our sdmples of adolescents are markedly more clustered than a 

simple random sample would have been. And, of course, the probability levels 

associat:ed \vith statistical tests assume simple random sampling. A suitable 
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accomodation to this clustering is to multiply the reliability levels pre­

sented in thestandatd statistica-l tables by 1.2 to 1.5 depending on sample 

size (Stuart, 1963:89). 

Comparisons between the 1967 and 1972 samples (each sample having been 

stratified in various ways--by sex, age, r-ace, etc.) have been made over 17 

different delinquent acts and 8 suboffenses: It is well known that the 

computation of a large number of statistical tests increases the likelihood 

of obtaining seemingly reliable results which may have occurred by chance 

--i.e., results which do not represent true population differences (for a com­

prehensive discussion of this and .. elated problems see Morrison and Henkel, 

1970). An obvious method for minimizing the occurrence of such spurious 

resul ts 1s the use of more conservatj.ve reliability levels. Thus, in 

evaluating diffe~'ances in the frequency of specific offenses we decided 

that the .01 level criterion would be appropriate. We' should like to empha­

size that we regard statistical reliability as only the minimum criterion 

for taking seriously a shift in delinquency or a correlation between a de­

linquency measure and another variable. It is more important we feel to 

consider the magnitude of the shift or the strength of the association. 

Chapter 7 

Findings and Discussion 

The principal obj ectives of the analyses reported here w'ere: (1) to 

identify changes in the nature and frequency of delinquen't behavior among 

boys 'and girls age 13 through 16 from 1967 to 1972 and to identify the sub­

populations in 'tvhich these changes have occurred; (2) to attempt to explain 

changes in delinquent behavior by searching for and analyzing correlates 

of such changes; and (3) to investigate both the individual and combined 

effects of variables found to be correlated with delinquent behavior in 

the 1972 sample. 

Changes in Delinquent Behavior from 1967 to 1972 

The most important result emerging from our comparison of delinquent 

behavior among 13 to 16 year olds from 1967 to 1972 is not that the amount 

of delinquency has changed, b~t that the style has changed. Boys in that 

age cohort in 1972 reported less delinquent behavior than their peers in 

the 1967 survey did; but they admitted to markedly djfferent frequencies 

of certain offenses. Specifically, more of the '72 male respondents re­

ported more frequent use of illicit drugs--most1y marijuana--than the 1967 

respondents did, and less larceny, threatened assault, trespassing, forcible 

and non-forcible entry, and gang fighting. The girls in '72 also reported 

greater use of drugs--mostly marijuana but including alcohol--than girls 

did in '67, 'tvhile reporting less larceny, property destruc Hon, and breaking 

and entering. But the decline of the latter kinds of offenses among the 

girls in 197;( does not balance their greater use of drl1gs, so the girls in 

'72 reported more delinquent behavior overall. 

Comparisons of the delinquent behavior of respondents intervie'tved in 

NSY '67 and in NSY '72 have been based on measures of total frequency of 

significant incidents (henceforth referred to as total frequency), total 

seriousness, and frequency of significant incidents of 24 specific offenses 

and subcategories of offenses, end an index of total frequency of signifi­

cant incidents not including drinking or the use of marijuana or drugs 

(sometimes referred to as "Tot Freq DD"). No comparisons qf the frequency 
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of trivial incidents have been made. 
~ 

For each comparison of '67 with '72 ~0horts, two types of summary 

statistics were computed, the mean score on each delinquency index and the 

percentage of respondents '\-7hose, score is greater than zero on each index. 

(In the case of the frequency indices, the ~ear). scores indicate the num­

ber of incidents per capita, and the percent:age sc~n'8 indicate the number 

of respondents who reported one or more incidents.) Mean scores are re-

ported for all comparisons, but percentage scores are provided only for the 

'67 to '72 comparisons of all males and of all females. The Mann-Whitney 

U test has been used throughout to determine the statistical reliability of 

the differences between '67-'72 subgroups; formally stated, the null 

hypothesis tested by the Hann·-Hhitney Q test is that the distribution of 

scores on a given index of delinquent behavior are ali~e in the '67 and 

'72 samples being compared. The probability levels for the Hann-Whitney 

U's are reported with the meaus. 

It is well to point out again that in order to assure an unbiased com­

parison between delinquent behavior in the '67 and '72 samples, equalization 

of the age and race composition of the samples is necessary--see Chapter 1, 

pp. 7-8. Such equalization was achieved by deleing 48 thirteen year olds 

and 11 black females fr.om the '72 sample. These deletions were made for all 

comparisons except where the samples are stratified by age and by race, 

where one of the sources of possible bias is removed ?y the stratification. 

Thus, for the comparisons within age groups, only black females are deleted, 

and for the comparisons \vithin racial groups, only 13 year olds are deleted. 

Comparisons bet\veen the 1967 and 1972 cohorts are reported below, 

always separately for males and females. After all mal as and all f~"!mD.J.es 

in the two years are compared, then comparisons are rp~orted for sub-sets 

of the cohorts defined by race, age, socioeconomic status, and place of 

residence (urban/suburban/rural). 

Males. The graphs of the total frequency and total seriousness of de­

linquency scores in Figures 7:1 <lnd 7:2 demonstrate that the level of delin­

quency among boys had declined from 1967 to 1972 on both measures. At the 

same time, there is a general similarity in the shapes of the '67 and '72 

distributions of scores, lower scores being much more frequent than higher 

ones. Translating,'the declines into percentage terms, we find that tlle 

number of incidents per capita de.creased by a little more than 9% and that 

J ...... 

-.. 



" 
) 

25 

20 

% 15 

10 

5 

o 1 2 

Fl ).E 7:1 ) 
DISTRIBUTIONS OF '67 AND '72 SCORES OF FREQUENCY 

OF SIGNIFICANT DELINQUENCY - NALES 
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~ 

Number of Significant Incidents 

I 
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'72 

MEANS 
7.3 

6.6 

.p~'" = .03 

*p refers to the significance 
of the difference between the 
distribution of '67 and '72 scores 
eYaluated by the Mann-Hhitney Q 
test. 
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FIGURE 7:2 

DISTRIBUTIONS OF '67 AND '72 SCORES OF SERIOUSNESS OF D2LINQUENCY - MALES 
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FIGURE 7:3 

'67-'72, COMPARISON OF FREqUENCY OF SIGNIFICANT {XCIDEN'fS OF DELINQUENT BEHAVIOR BY OFFENSE1-_ M.4LES 
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FIGURE 7:3 
(continued) 

'67-' 72 COMPARISON OF j:REQVE:~CY OF SIGNIFICANT INCIDENTS OF DELINQUE~T BEHAvrOR BY QF'FENSE1__ !>SALES 
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FIGURE .7:4 

DISTRIBUTIONS OF '67 k1D 172 SCORES OF FREQUENCY OF SIGNIFICANT 
DELI~QUENCY, EXCLUDING DRINKING AND USING DRUGS - ~~LES 
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*p refers to the significance 
of the difference between the 
distribution of '67 and '72 
scores evaluated by the Mann-

I WhHney U test. 
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DISTRIBUTIONS OF '67 AND ,'72 SCORES OF SERIOUSNESS OF DELINQUENCY - FEMALES 
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FIGURE 7:7 

'67-' 72 CmlPARISON OF FREQt:J:.NCY OF SIGNIFICA:-lr INCIDhNTS OF DELINQUENT BEHAVIOR BY OFFEXSE1-- FE~I"LES 
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'67-'12 COMPARISON OF FRequENCY OF SIGNIFICA~T INCIDEKTS OF DELINQUENT BEHAVIOR BY OFFE~SE1_- FEMALES 
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DISTRIBUTIONS OF 167 AND 172 SCORES OF FREQUENCY or SIGNIFICANT 
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seriousness scores decreased by almost 14%. Boys in 1972 were committing 

most of the specifi.c offenses less frequently or at about the same frequency 

as in 1967 (see Figure 7:3); six offenses and sub-offenses show a marked 

decrease (p = .001)--larceny, threat, trespass, enter, break and enter, and 

gang fighting. Declines in reporting major categories of offenses range 

from 28% for trespassing to 49% for incidents of threatening assault. Only 

t~~o acts, fraud to obtain alcohol and use of marijuana and drugs, were 

engaged in more frequently (at a statistically reliable level) by males in 

'72. The tenfold increase in marijuana and drug use represents by far the 

greatest change in the commission of specific offenses. Males in the two 

years were also c.ompar.ed on an index of total frequency of delinquency 

vlhich does not include incidents of drinking or marijuana and drug use (see 

Figure 7:4). This measure reveals a 20% decline (p = .001) in the number 

of incidents per capita from '67 to 172. 

Females. The results for females, presented in Figures 7:5-8, are 

both similar and dissimilar to the males' results. The ~ean number of in­

cidents of all offenses conwitted by girls in '72 is 22% higher than in 

167 (see Figure 7:5), but the comparison of scores on the total seriousness 

index (see Figure 7:?) reveals no difference b(:!t,~een the two years. There 

are only a fe\v offenses which show marked changes (see Figure 7:7), the 

most significant being increases in the frequency of drinking and marijuana 

and drug use; the frequency of drinking is nearly doubled, and per capita 

use of marijuana and drugs is nine times greater among females in '72 than 

in '67. It is clear that the sharp increases in the frequencies of these 

two offenses are completely responsible. for the hi.gher tota~ f~~E.SY. 

scores :i.n '72. Hheu drink:lng and marijua.na and drug use are exc.lucied, we 

find no change over the five years in per capita frequency of offenses 

among girls (see Figure 7: 8) . 

So, the use of drugs (including girls' use of alcohol) is the only de­

linquent behavior that has increased sharply among 13 to 16 year old boys 

and girls from 1967 to 1972. There are two things we wish to point out in 

order to give the reader a clearer understanding of this change. First, 

the reason that the increase in marijuana and drug'use is so dramatic--nine 

times greater in '72 than in '67, far exceeding any other increase or decreoRu 

in delinquent behavior--lies largely in the extremely low incidence of drug 

use in the '67 sample. (nly 2.1% of boys (ten respondents) and 2.4% of girls 

(nine respondents) admitted to using drugs in 1967. Consequently, even 

though less than 20/~ of boys and girls in the '72 sample admit to using 
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marijuana and/o't drugs, the increase relative to the '67 levels is marked. 

Second, it is important we believe to document the frequency of marijuana 

use compared with the frequency of use of other drugs. (For the '67-'72 

comparison, it has been necessary to combine us~ of marijuana and other 

drugs because the NSY '67 delinquent behavior card sort included only one 

item asking about both; see Figure 4:2.) The data reported in Figures 

7:3 and 7:7 on the frequency of marijuana and other'drug use of males and 

female~ reflects mostly marijuana use. The proportion of NSY '72 respon­

dents (male and female results are highly similar) who report ever using 

marijuana is close to two and one-third times greater than the proportion 

reporting other drug use. Almost 17% of '72. respondents have used mari-

juana, but only 1.2% have used othE~r drugs; the total nUlilber of incidents 
. 

of each is 106 and 45, respectively. Thus, the reader should keep in mind 

that when "marijuana and drug use" is referred to, this means mostly 

marijuana use. 

We turn next to the '67-'72 comparisons of various subgroups of males 

and females, defined by major variables such as age, race and socioeconomic 

status. These comparisons identify more precisely among 'iThom changes in 

delinquent behavior have taken place. He consider below the mean levels of 

delinqu8nt behavior in a nU711ber. of relar.ively small 8,ubgroups. The. reader, 

should bear in mind that these subgrollll means do not provide as reliable 

estimates of the true level of delinquent behavior in the subpopulations 

they r.epresent as do the total sample means (for all males and females in 

'67 and '72) which are based on much larger numbers of respondents. Their 

smaller numbers are taken into account in the statistir.al tests, hmiTever. 

Race. He report l-':cre ('.CJmpar:lsons of. the del:i.nquent behavior of whites 

and of blacks in 1967 and 1972, separately for boys and girls; respondents 

belonging to other racial groups were excluded from this analysis. These 

results are presented in Tabl~s A:l and A:2. 3 There was not a great deal 

of difference in the changes fr~m '67 to '72 among blacks and whites on 

the indices of total frequency and total seriousness of delinquency, nor at 

the level Qf specific offenses. The decline in total frequency is about 

STables A:l to A:8 appear in Appendix 2. 
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the same for blacks and whites although total seriousness has declined only 
~ 

among whites. It seems that the latter result is at least partly due to the 

decrease in'the number of assault and threat incidents among white males, 

while among black males assault was reported more frequently in '72, and the 

frequency of threat remained about the same. Looking at the reports of 

girls, we note that the increase in total frequency was greater among whites, 

due largely to the sharper rise in drinking and use of marijuana and drugs 

among 'iThite girls; but the total seriousness results for black and white 

females are almost the same: neither racial group changed markedly from 

'67 to '72. 

Changes in the commission of specific offenses occur. differentially 

in the black and 'vhitc samples, but these dHferential shifts do not seem 

to follow any clear pattern. Changes in. the frequency, of carrying a con­

cealed weapon among blacks--males shmving a statistically reliable decrease 

and females a reliable increase--are especially curious (note that among 

white males and females there was virtually no change from '67 to '72); but 

we are unable to suggest any e;xplanation for these contrasting shifts. 

Age. In order to compa!'e age-specific changes in delinquent behavior 

from '67 to '72, the samples were stratified into four yearly cohorts: 13, 

14, 15, and 16. These results appear in Tables A:3 and A:4. The larger 

differences in the frequencies of delinquent behavior between '67 and '72 

occur among the 15 and 19 year old girls. This trend is due mainly to the 

greater increase in the use of alcohol, marijuana and other drugs by 15 

and 16 year old girls. On the other hand, the seriousness of delinquent be­

havior and Tot Freq-·DD change little from age 13 to 16 in the female samples. 

Among males, the '67-·'72 changes across age group~ shmiT 1:1 somewhat different 

pattern. At ages 13, 14, and 16 the differences ill total freguency arid 

total se'ciousness at each age level are very similar to the differences in 

the total sample--Le., delinquency levels are lower in '72; however, at 

age 15 we have found that '72 males were slightly more delinquent. 'Vhile 

the rise in delinquency at age 15 is not statistically reliable, this result 

still constitutes an important exception to the dominant trend among illales. 

Again \,'e have found that the picture changes some\iThat when drinking and mari­

juana and other drug incidents are deleted from the total frequency score: 

the difference bet~een 'S7 and 172 fifteen year old malas disappears, but at 

age 13, 14, and 16, the decline in delinquency becomes more striking. 

.. t; 0 II' 
-----------~----------------------------
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At the level of specific offenses, there is one trend that stands out 

in both the nale aIld female comparisons. This is the association between 

age and the increase in the use of alcohol, mar.ijuana and other drugs be­

t,.,een 1967 and 1972; these increases are much more pronounced at ages 15 

and 16. 
Socioeconomic status. Tables A: 5 and A: 6 shmiT the comparison between 

'67 and '72 males and females at thr.ee levels of family socioeconomic status 

(SES) . I, Although the pa ttern of results observed for all males and females 

remain substantially unchanged whe.n controlled for SES, some variations are 

evident \vithin the male sample. Among males there is a drop in overall de­

linquency from '67 to '72 (as measm'ed by the total frequenc..Y" total serious­

~ a.nd Tot. Fr~9.-rQ i-::ldic:es) at all SES levels) but the ded:i,nes tend to bf~ 

greatest in the lowest SES stratum and smallest in the highest SES stratum. 

The of.fense ,.;rhose frequency changed the most is the use of marijuana and 

drugs, which increased reliably (p < .01) at each SES level; but the increase 

was considerably lm:ger in the medium SES stratum than in the lmvest SES 

stratum--in the former group, the number of respondents who reported using 

marijuana or drugs inc.reased from 2.4 to 26.7%, while in the latter group 

the increase was from 0.7 to 7.8%. Among females', on the other hand, the 

J:ise in uarij uana and drug uge is fairly uniform across the three SES 

strata; and shifts in overall delinquency among females also differ very 

little or follow no consistent pattern from one SES stratum to another. 

Area of resl.denl!e. The last set of comparisons made in an effort to 

identify the location of changes in delinquent behavior in the total male 

and female samples were based on subgroups defined by area of residence. 

4Socioeconomic status derives from a rating of the respondent's father's 
or mother's (if data for father was not available) occupation. The Duncan 
Socioeconomic Index ~.;ras used to establish SES level. For a complete dis­
cussion of the index, see Reiss, A. J., Oc~ations and Social Status. 
New York: Free Press, 1961. The thre.e. SES groups are defined as follow: 
Low SES, 0 to 29; 1'1ediuIll SES, 30 to 59; High SES, 60 to 96. Examples of 
some occupations represented in each group are: Low SES, truck drivers 
and mechanics; Hedium SES, policemen and sales clerks; High SES, dentists 
and teac.hm:s. 

(2 

Four categories of residence have been distinguished: (1) urban (or central 

city), places in Standard Metropolitan Statistical Areas (SNSAs) w·ith a 

population of 50,000 or greater; (2) suburban, places in SMSAs with a popula­

tion of 2,500 to 50,000; (3) towns, places not in SMSAs with a population of 

2,500 to 50,000; (4) rural, places not in SMSAs with a population under 2,500. 

The results of the comparisons within these subgroups are presented in Tables 

A: 7 and A: 8. One deviation from the overall pattern of results occurs among 

the males from towns. Males in '72 generated slightly higher mean scores on 

all three summary measures of delinquency, while in the other residence sub­

groups the '67 mean scores are always higher. HmiTever, the increase in de­

linquency in the town subgroup is far from being statistically reliable; the 

most that we have been c.ble to conclude is th,:tt the level of delinquent be­

havior in town areas appears to have remained constant , even when drinking 

and marijuana use are not counted. The division of the samples by area of 

residence has also revealed a very striking difference in the change in the 

use of marijuana and other drugs from '67 to '72. Among males residing in 

rural areas, the level of marijuana and drug use had not changed and the 

increase among rural girls was smaller than in any of the other categories. 

It is also noteworthy that among rural girls there was almost no change in 

the frequency of drinking, while in other 8I:eas the rise in drinking among. 

girls was highly significant. 

Summary: Changes--1967-l972 

The frequency and seriousness of delinquent behavior among American 

boys 13 to 16 years old in 1972 ~iTas lower than the delinquent behavior of 

that age group in 196'7; but the delinquent bel;tavior of girls may have been 

more frequent in 1972. The substance of the behavior of American adoles­

cents had changed markedly, more of these young people using drugs--nlost1y 

marijuana--more frequently in 1972 than their counterparts did in 1967. 

Indeed, except for this more fr~quent use of drugs (including alcohol), 

the delinquent behavior of girls had not increased and the delinquenf behav­

ior of boys had actually declined. 

The increased use of drugs is most marked among 15 and 16 year aIds; 

among girls the increase is probably limited to that age group. Adolescents 

from all social strata gAve evidence of the same t¥end, but tlle . . .. ~ncrellse ~n 

the use of drugs seems mLst sharp among boys in middle status. Rural boys 

() 
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and girls do not seem to have participated in this shift to drug use. 

Rj~asons for the Change 

Noting that there has been a change in the style of delinquent behavior 

from 1967 to 1972) the question arises of ~":~.' Hhat other changes have 

taken place among adolescents in tha.t period that might help to explain the 

shift to drug use from other kinds of delinquent behavior? Our data pro­

vide some clues. They suggest that at least part of the increase in young 

people's use of drugs--and it is important that the reader remember here 

that we are discussing primarily the use of marijuana--is due to a greater, 

albeit tacit) tolerance by their parents of such behavior. as part of adoles­

cents· social life. Drug use in 19i'2 became less a symptom of adolescent 

rebellion than it 1.;ras in 1967 and more an aspect of typical adolescent 

activity. 

The use of drugs, especially marijuana, is more closely related to 

heavy involvement in adolescent social life than other ~inds of delinquent 

behavior. In 1972 the correlations bet,,,een drug use and dating were higher 

than the correlations between other delinquent behaviors and dating, al­

though more frequent dating is more characteristic of more delinquent adoles­

cents generally (see 'rab1e 7 :1). The freque.ncy of dating did not change 

Table 7 ~l 

Frequency of Dating and Its Relationship to Delinquent Behavior 
Particularly to Use of Drugs (by sex, age, and year) 

Gamma!';: 
Frequency of dating by: 

Tot Freq-DD 
p..:.1evel . 

Use HJ/Drugs 
p-level 

Heans: 

N == 

Frequency of dating 
p-level (by t test) 

Boys 
1967 1972 

.39 
<.01 

.50 
<.01 

.28 
<.01 

.52 
<.01 

1. 96'~ 1. 73 
<.20 

468 350 

Bovs (15-16) 
l~67. 1911. 

.39 
<.01 

.31 

.16 

.24 
<.01 

.35 
<.01 

2.88 2.55 
.18 

256 177 

Girls (15-1Jl.) 
1961. 1972 

.21 
<,·01 

.59 

.06 

.23 
<.01 

.46 
<.01 

3.13 3.69 
.05 

214 155 

*'rhese fisures reflect a scale of dates per month, but should not be j.n­
terpreted lit~rally since the. scale is truncated at its high end. 
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reliably among boys from, 1967 to 1972" so it was probably not more involve­

ment in adolescent social life itself that ge~erated the increase in drug 

use among them. Rather, it seems to have been the relevance of those activ­

ities to adolescents· relationships with their parents and .peers. But we 

shall see that the effect of parental and peer relationships was felt only 

among those 1vho reported more frequent dating. 

The amount of autonomy that parents permitted their sons increased sig­

• nificantly from 1967 to 1972 (see Table 7:2).5 Our male respondents in the 

. 

Table 7:2 

Boys' Autonomy from Parents and Its Relationship to Delinquent 
Behavior Particularly to Use of Drugs 

(by age, frequency of dating, and year) J - -Boys Bo),:s (l5~16) Boys (15-162 
1mv high 

daters daters 
1967 1972 1967 . 1972 1967 1972 1967 1972 

Gammas: 
Autonomy by: 

Tot Freq-DD .03 .10 -.01 .03 .13 -.04 -.17 .01 
p-level * .05 * * * * .05 * 

Use HJ/Drugs -.13 t .2.0 t -.17 .17 .13 -.09 -.1t0 .25 
p-leve1 * .03 * .12 * * .17 .07 

P-level of differ-
ence between 1967 
and 1972 gammas for 
Use HJ/Drugs t .21 * .05 

Means: 
Autonomy 10.9 12.0 11.3 12.4 11.3 12.2 11.3 13.0 
p-le.vel of 1967-

1972 differc::nce <.01 <.01 t <.05 <.05 

N = 432 312 234 159 i 116 91 117 65 

*p-1evel >.50 

tThese gammas are less meaningful because age, which is positively correla~ed 
with both autonomy and use of drugs., was not control~ed. Therefore, the re1~­
ability of the difference between the '67 and '72 gamma 1vas not computed. 

. 5The measure of autono"1Y in Table 7:2 is the index called Autonomy I de­
scribed on page 37 of Ch .. pter 4. 
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1972 survey reported that they had 1110re freedom to dress as they pleased and 

to decide how to spend their spar~e time than did' their '67 counterparts. 

Furthermore, the relationship bet'veen using drugs and relationsh:tps with 

parents changed. The significant fact is that, toJhereas tn 1967 greater 

autonomy 'I-,'as related to ~ use of drugs 'among the boys ~ in 1972 it was 

related to ~ lise of drugs. These are the data \vhich suggest that use of 

drugs among .adolescent boys was in 1967 a SYll1ptom of rebel1ion~ but not so 
in 1972. 

More striking is the effect of greater autonomy among 15 and 16 year 

old boys who dated a great deal. These were the boys for whom t.:he relation­

ships bet\ITe.en autonomy and drug use sh:iftecl most sharply from negative' to 

pOSitive from 1967 to 1972. And, of C'.ourse~ the,Gc were the boys ,.;rho accounted 

£01.' mos t of tho drug use in both surveys (see TabJ.e 7: 1) • 

But the effect of greater parental auio~omy on dr~g use is specific to 

the boys in our samples, and it is not crucial for the girls. \\lJ:lile girls 

also reported greater autonomy in 1972, that ~vas not related in either 1967 

or 1972 to their use of drugs (gammas of .03 and .01)., What then accounts 

for the sharp increase in drug use among the 15 and 16 year old girls from 
1967 to 19721 

'First of all, w~ note that these girls mt£J have been dating more fre­

quently in 1.972 than their counterparts did' in 1967 ('rable 7: 1) • It should 

also be pointed out that girls I use of drugs, was much more dependent Ol~ 
their association with boys than boys' use was on their association with 

girls (see Table 7:3). Relat4vely f . 1 d d h ' .... eT,e~ g::t.r s ,~se rugs w en there were no 

Table 7:3 

Sex of CompanJons in the Usc of HUi:ijuana and of Other Drugs--1972 

. ------------_.---------------------------------------- ----. 
-----'---~-----------------~ 

Boys (13-1R) Girls (13-.1~ 
Harijuana 

Alone 
8% 3% With others of 15ame sex 68 23 With others of OPPOSite sex 26 -14 100 (N""132) 100 (N=107) 

Othel." Dr~s.~ 

Alon€', 25 20 With ot1lc:('s of same sex 72 43 Hith othcl's of opposite S(!X 3 ..IL.. roo (N"'lll) 100 (Nr;:40) -_tl-.,,--.-__ ~_~_ 
_ .. ---.... ""-......... - ... --------_.- -

---------

~1 
r<' [ 
1 I 

\ I 
1 ! 
~ 1 

1 I 

11 
~ I 
~ l 

I ! 
1 • .I 

\ I 
I) 
II 
U 
l~ 
; j 

II 
tl 
1 i (I 
11 I! , I 

11 Ii 
I'. 
f ! 
t'j 
t i 

l' II 
II 
Ii 

II 
t l q 
II 

II 
II 
J 
! 
I;' 

f 
1: 

· I 
1 

63 

boys with them; the majority of boys' drug use was in the absence of girls. 

Furthermore, girls usually got their drugs from boys (see Table 7:4). It 

Table 7:4 

Sex of Source of Harijuana and of Other Drugs--1972* 

Marij\lana 

Hale 
Female 

Other Dntp;s. 

Male 
Female 

Boys (13-18) 

87% 
13 

IOO(N=104) 

91 
9 

lOOCN=34) 

Girls (13-18) 

68% 
32 

lOO(N=98) 

65 
35 

'i.OO" (N=34) 

*Table does not include Rs who said they bought marijuana (27 boys 
and 2 girls) or other drugs (15 boys and 4 girls). . 

seems the case that more frequent drug use among girls was in part on account 

of \\That the boys they went with '!,-lere doing more often; so the girls went 

. along. 

It is likely that the behavior of the 15 and 16 year old boys that ,.e 

have described was not so relevant to the behavior of the 15 and 16 year 

old girls, because these girls were probably mixing socially with older 

boys. That possibility does not weaken our argument that' the dependency of 

girls I use of mar.ljuuna and otber drugs on the behavior of boys can account 

for. girls' greater use of drugs :l.n 19i2. Fen: older boys, 17 and 18 year 

olds, almost undoubtedly use.d drugs more in 1972 than they did :i.n 1967. 

d the Nat40nal Survey of Youth 1 67, Since no boys over 16 were questione in • 

all our data can demonstrate directly is that in 1972, 17 ··and 18 year aIds 

were heavier drug users than younger boys were--52% of these boys used 

drugs compared to 27% of the 15 and 16 year olds. More direct evidence of 

increasing drug use among older boys in the years up to 1972 comes from the 

Natio"l)a1 Commission on Narihuana and Drug Abuse (1~73) and from the Insti­

tute for Social Research proj ect, Youth in Transition (Johnston, 1973). 

The former. study documen"ed an increase of 15% more drug users amon~ 18 

r- to 21 year olds (boys anu, girls) from 1971 to 1972; the latter study found 

only 21% of mule high schools seniors (most 18 years old) interviewed in 
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1967 had ever used druas 
0', compared to the 52% of the 17 and 18 year old 

males in the. National Survey of Youth '72. 
elude then that more of the boys 

It seems reasonable to con­

dating the 15 ~nd 16 year old girls were 
into drugs :1,11 1972 than in 1.967. 

But that is not the whole picture. 
the Among girls a"'. 11 u f d .-, we as among boys, 

se 0 rugs--and again we should rem,_'nd 
the reader that we are dis­cussing mostly the use of mari' 

.1 uana--·came to b 
adol e perceiVed as a mot"e no""mal escent activit Ad 1 l ~ y. 0 escents percepti f h 
drugs h'f d ons 0 ow many teenagers used 

s l.. te with the change' b h ' 
later l..n e aVl..or from 1967 to 1972, so that the 

sample reported more d 
rug use among other teenagers (see Table 7 ) : 5 • 

Table 7:5 
Perception of Dru~ Ua~ 

b ~ among Tccnag~rs a 1 I ' Drug Use (by n( ts l\.elcttionship to 0 
sex, age, frequency of dating, and year) wn 

-
~is Boys Bo-'ys (15-16) 

l15-l6 2· Girls low high (1"5=162 daters 1967 1972 1967 daters -- - 1972 19'67 19'72 1967 1:21l --, """- -- 1967 1972 -- --- -Gamillas: 

r 
- --- "-i:'erceptiol1 of 

drug use anlong 
teenagers by Use 
HJ/D)."ugs -.27 
p-level .12 -.21 .14 -.19 -.04 .20 .19 .35 -.24 .38 -.25 .08 .15 * * .42 <.01 .35 * 
Difference bet~',een 
1967 and 1972 
gamma .05 .12 oj: .07 .05 

Heans: --Perception of 
drug use among 
teenclgerS 3.5 5.4 3.3 5.2 p~level of 1967- 3.0 5.4 3.6 5.1 4.7 6.8 
1972 difference <.01 <.01 <.01 <.01 <.01 
N = 465 348 , 256 178 124 102 

~ 
131 73 ~14 160 

*p-level ::'.50 

• 
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,Furthermore, the implications of ~tho$e perceptions for boys who ,.;rere dating 

a great deal shifted from 1967 to 1972: in the earlier sample drug use 

bore no reliable relationship to perceptions of v)hat teenagers generally 

were doine, although users and non-users ~ll tend~d in 1967 to per(;eive 

themselves as outside the typical adolescent pattern. By 1972 this rela~ 

tions,hip had changed markedly; frequency of drug use by socially active 

teenagers had become consonant with their perceptions of what other teen­

agers vlere doing. The significant indication here is that by 1972, soci­

ally active American adolescents who used drugs more heavily believed that 

to be typical teenager behavior; they did not seem to perceive themselves 

as outsideri:'. 

A Check on the Data: The Rural-Urban Case 

We have identified some background conditions and some changes among 

American adolescents that help to explain why there had been so marked an 

increase in their use of drugs from 1967 to 1972. The data indicate that 

the increase in the use of drugs is largely accountable to the behavior of 

boys and e13pe.cially girls whose frequent dating demonstrate the!: th~y aI'G 

heavily involved in adolescent social life. Furthermore, the gre,ater drug 

llse among boys in 1972 is ,reliably correlated with the greater autonomy 

that they report their parents were granting them, compared to boys in 1967; 

and with their perception that drug use is more frequent among--typical of 

--American teenagers. 

He may check the importance to drug use of variables such as autonomy 

from parent.s, dating behavior, and the pel:ceptioTls of dtug use umtmg teen­

agers generally by taking another appro.ach to OU1: data. So far ~ve 1Ial)e 

concerned ourselves only with age and sex differences when comparing respon­

dents in 1967 with those in 1972. He have tested the strength of our 

analysis partly by determining what variables accou~t 'for greater change 

among the older than the younger boys and girls. Having identified certain 

variables that seem to help us to understand not only the overall changes 

from 1967 to 1972 but also the differential change by age groups, we may nm.;r 

see if these variables can help'account for the. fact that adolescents living 

in rural areas apparently did not. pn-rticipate :1.11. the increased use of drugs 

(see Tables A:.7 and 7: 8) . \~e find that indeed certain varinol es that seem 

crucial in the previous analysis took a different course among rural adoles-

I 

,J 

" 

'. 

" 
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cents between 1967 and 1972. 

To begin with, we have suggested that dating boys is especially impor­

tant to girls' use of drugs, and that greater use of drugs by girls in 1972 

may be a function not only of their dates' heavier use but also more fre­

quent dating by the 15 and 16 year old girls. Now we find that rural 15 

and 16 year old girls shmved less than half the increase of the others in 

that t~me between 1967 and 1972 (see Table 7:6) 

Table 7: 6 

Per Capita Dates of 15-16 Year Old Girls (by rurality and by year) 

Urban-suburban-to'l<ffi 

Rural 

1967 

3.2 (157) 

3.0 (54) 

p of rural-other difference >.50 

1972 

3.9 (110) 

3.3 (39) 

.25 

p 

<.05 

>.50 

He have pointed to a greater autonomy amolig 15 to 16 year old boys in 

19'12 than in 1967 as a factor in boys' greater us~ of drugs. Now we find 

that rural boys in the more recent survey did not experience greater auton­

omy; while their counterparts :Ln nonrural areas reported significantly 

more, among the rural boys there was essentially no difference in the levels 

of autonomy granted boys in 1967 and in 1972 (see Table 7:7). 

'rable 7:7 

Parental Autonomy of 15-16 Year Old Boys (by rurality and by year) 

Urban-suburban-town 

Rural 

P of rural-other 
dH£el'tmcc 

1967 

11.1 (184) 

11. 8 (49) 

.22 

1972 

12.6· (122) 

11.6 (30) 

.10 

p 

<.01 

>.50 
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Fu.rthermore, boys' perceptions of more frequent drug use by teenagers 

in 1972 suggests that drug use had become more normative since 1967 and 

that that had encouraged their indulgence. Among rural boys, however, that 

perception had not increased so markedly (see Table 7:8). It might be argued 

Table 7: 8 

Perception of Teenagers' 'Drug Use among 15-16 Year Old Boys 
(by rurality and by year) 

Urb an-suburban-t own 

Rural 

1967 

3.2 (203) 

3.7 (52) 

p of rural-other difference .20 

1972 p 

5.3 (140) <.01 

4.8 (31) .06 

.25 

that this pattern of data is merely a reflection of the facts rather than 

a cause. That may be so, of cou~se, but the wording of the question put to 

our respondents referred to "all teenagers," not the ones the.y knew' per-

.sonally. We were trying here to guage adolescents' perceptions of delin­

quent norms as they were shaped not only by their direct observation but 

also by hearsay among their peers and by the mass media. It seems plaus­

ible that rural boys compared to their urban peers had not come by 1972 to 

believe that using drugs was the teenage thing to do. . 
This examination of rural-urban differences together with some cor.re-

lates of drug usc help to confirm our interpretatiort of the shift to drug 

use from 1967 to 1972. For just those variables which help to account for 

the shift among the 15 and 16 year old boys and girls, among whom the 

shift is most marked, also show no're1evant changE! among the rural adoles­

cents ,,,hose drug use was not markedly greater in 1972. 

Another Check: Drug Use Compared to Other Delinguent Behavior 

It is important to demonstrate that these shifting patterns of variables 

are associated specifically with drug use rather than with delinquent behav­

ior generally because we nre trying to DccounC'for a shift from other kinds 

df delinquency to the use of drugs. 

He have already pointed out tll:lt. drug use see.lns to have been more em­

bedded in heterosexual adolescent activities than other uel:l.nquent behavj,ors 
,t 
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were; drug use is more closely related to the frequency of dating than other 

kinds of delinquency are, especi~t"lly in 'the 1972 data. 

And among the 15 and 16 year old boys xoJho reported dating a great deal, 

autonomy from parents is not so highly related to other kinds of delinquent 

beha'llior as it is to using drugs. So the ·greater autonomy of boys in 1972 

could not have contributed to an incr~ase in delinquent behavior generally, 

as it seems to have contributed to increased use of drugs. 

Provocations to Drug Use and Delinquency 

So far 've have suggested that the use of drugs is more characteristic 

of boys and girls who dated heavily than among those less active socially; 

and that by 1972 these adolescents had come to believe that their drug 

using behavior conformed to the behavior c£ teenagers generally. The 

boys t greater use of drugs in 1972 seems to have been 'encouraged by the 

apparent g~eater tolerance of their parents for such behavior (probably 

limited to smoking marijuana) as indicated by its correlation with the 

h h ' t t them And the girls followed the boys' autonomy t at t e~r paren s gran • 

lead. 

But ,of course, not all adolescents indulged in drugs. Indeed', only 

a minority of them did in the age range under consideration (over half of 

American adolescents ha.\le at least tried drugs-'-'overwhelmingly marijuana 

--by age 18), Hhy should some have done so while others did not? And 

what light might this shed on the shift to drugs from 1967 to 1972? 

One of the correlates of boys' delinquent behavior in 1967 was their 

school grades; the l~.wer their grades, the higher their delinquency (see 

Table 7:9). BUt: thos€', grades did not relate to drug taking specifically; 

relatively few of them were using drugs then, it was simply not a delinquent 

behavior of choice. But this picture changed by 1972 ,v-hen drug-taking had 

become negatively correlated with scholastic failure; that is, it had become 

a delinquent behavior of choice for those boys who had reasons--like 

scholastic failure--to be delinquent ,qt all. It should be pointed out that 

boys' school grades did not decline from 1967 to 197?, but taking drugs 

became a closer correlate of poor grades in that time. 

Of course there are other correlates of delinquent behavior besides 

scholastic performance. One of these is adolescents' relationships with 

their parents; and on the average, boys in 1972 (but not girls) reported 
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Table 7:9 

Boys' School Grades and Their Relationship 'to Delinquent Behavior 
Particularly to Use of Drugs (by age, year, and frequency of dating) 

Boys Bo~s (15-16) Bovs (15-162-
low high 

daters daters 1967 1972 1967 lill. 12.§l lill. 1967 1972 
Gammas: I School grades by 
Tot freq - DD -.26, -.15 -.21 -.16 -.23 -.19 -.15 -.18 p-level <.01 <.01 <.01 .02 <.01 .05 .06 .13 

Use HJ/l)rugs .05 -'.27 .17 ft".16 .22 -.23 .12 -.18 p-level * <.01 * :17 * .15 * .27 

Heans: 
School grades 4.5 4.7 4.5 4.6 4.7 4.6 4.4 4.8 p-1eve1 of 1967-
1972 differences .11 * .42 .09 

" 

N ~ 461 298 252 149 
, 

121 87 130 ,60 
- -

*p-leve1 >.50 

~", .. 
less close re1attonships than their counterparts did in 1967 (see Table 7:10).* 

This worsening in adolescent-parent relationships might have been expected 

to increase the delinquent behavior of boys over the time period, but we have 

seen thiJ I: overall t.here was a decline in the fre.quenc.y of de1inq'uent behav­

ior-~exc(>pt that boys shifted to more urug taking in that time. That shift 

--and parents' apparent attitudes toward it--may have been responsible for 

reducing the general level of delinquent behavior despite less close re1a-

6 
The measures of closeness in Table 7:10 are similar but not identical to 

thefRther affection and mother nffeciion indices described on page 22, 
C~aPter 4. In order to construct comparable '67 and '72 indices (i.e., in­
dlCCS based on iteMA used in both surveys) it was necessary to delete five 
of the items (two for fatl3r and three for mother) included in the original 
NSY '72 indices (see page 37, Chapter 4). 

7·.3 
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Table 7 =10 

Closeness of Boys' Relationships to their Fathers and Nothers 
and Its Relationship to Delinquent Behavior Particularly to Use 

of Drugs (by age and year) 

Father Hother ~
os 

1967 J.972 1967 1972. 

Ganunas: 
Closeness of relation­
ships to parents 
Tot Freq - DD 
p-le.vel 

Use 11,J/Drugs 
p-level 

Means: 
Closeness of relation-

-.17 
.01 

-.21 
.01 

-.51 ~'. 28 
<.01 <.01 

ships to parents 19.4 18.4 
p-level of 1967-1972 
diffc'tence. <.01 

N :: 434 315 

-.15 
.01 

-.51 
<.02 

-.19 
.01 

-.29 
<.01 

15.1 14.2 

<.01 

467 346 

Boys (15-16) 
Father Hather 

1967 1972 196719-72 --- ---

-.19 
.01 

-.61 
<.01 

-.23 
.01 

-.23 
.04 

18.9 17.9 

.03 

236 

-.12 
.06 

-.59 

.02 

-.13 
.07 

-.21 
.05 

15.0 13.7 

<.01 

162 I~ 176 ____________________ ~----~II--~----~ 
• 

tionships with parents. What apPfars to have happened is. that at the same 

time that boys' relationships with their parents were b.ecoming less close, 

the effect of a poor relationship on that and using drt;gs was \,Teakening; 

whernas in 1967 there were strong negative correlations bet\wen u.sinB d..:ugs 

and relationships \~Jth p..'lrents) in .i972 tbnsu correlations vlere only a 

little st'tonger than those between relationships with parents and othm: 

offenses. He interpret these data to' mean that drug-taking was by 1972 

no longer so e.xpressive of adolescent boys' conflicts with their parents. 

It may seem curious then that, in the face of worsening relationships 

with their parents, boys should take to drugs rather than choose some 

other behavior more. expressive of that conflict. But we may find in this 

an important clue to the generation of particular f.orms of deviancy. 

Sutherland (1947), in his theory of differential association, proposed 

that much of \~hat is cOlwid~l'ed deviant is j n reality conformity to the 

nOl.·ms of some reference g1"OUp. \';e find evidence for this vicw in our 

,lllolysis of t11C trl~nds in delinquent behavior from 1967 to 1972. The major 

chnnge, the inct'c.1se in clrug--tr.king, sc€'ms best understood in the d\.lal 

, , 
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context of adolescents' perceptions of what their peers are doing and their 

active involvement in adolescent social life. 'Drug-taking is most preva­

lent among those who indicate they have social support for it in the sense 

of active involvement with others who are d.oing the same. 

The data pertaining to boys' relationships with their parents may con­

tain the same message. That is, while parents in 1972 could not be said to 

have supported or approved of their sons using drugs) the data suggest that 

their sons believed that their parents were not sa vehemently against that 

as parents seemed to be to the boys in the 1967 survey. We have seen that 

the boys in the 1972 survey reported having more autonomy--greater freedom 

to participate in adolescent activities--than boys in 1967 reported. So 

the boys \vho were motivat€d to be deviant in so:ne way--for example, those 

doing poorly in school--more often than before chose that behavior which, 

while clearly deviant J had become tolerable at least to this important 

reference group, their parents. He are· arguing that using drugs--primar­

ily smoking marijuana--had in 1972 come to occupy a more preferred posi­

tion in the range of deviant behavior than it had in 1967: deviant enough 

to be recognized as' such but not so deviant as to seriously disaffect their 

parents or their peers. 

We SURpect that a shift in the tolerance of marijuana has occurred at· 

least partly because the fright has gone out of "dope." An earlier myster­

iousness surrounding the substance has given T,yay to distant acquaintance; 

it~ earlier identification with the alien has been replaced by suspicion 

of its not infrequent use in mainstream America; the belief in its horrible 

consequences has melted into a recognition 0:: its relativelY mild effects. 

In uho:ct, Science and experience have ero..1ed the mar.ijuana stereotype. He 

believe that this hus occurred among American adults and most pertinent 

here, among American parents. If it had not, we doubt that adolescents 

would have taken up drug use to ~he degree that they had by 1972. 

There may be in this analys.is of the situation some ind:i.cations of the 

general function parents play in the etiology of delinquent behavior. Gen­

erally speaking, relationships with parents, like many other Yariab1es, may 

serve either to .E.rovoke delinquent behavior or to restrain it. The increase 

in drug use while the incidence of other kinds' of delinquency declined 

(among boys) or remained stable suggests that it figures more strongly as 

a factor of restraint than as one of provocation. \-1h1le there may be some 
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delinquent behaviors' which depend~ more heavily on parental provocation 

--running aH8.y comes to mind--most delinquency may be provoked by forces 

other than relationships with parents; delinquency may involve parents 

primarily insofar as relationships with t~cm perm~t it. Relationships 

with parents may permit delinquent behavior.in two ways: they may be so 

poor that they provide weak restraints; or they may not be threatened very 

much by delinquent behavior. It is mostly in the latter way that we be­

lieve parents figure in the greater frequency of drug use in 1972, by not 

seeming to their adolescents to be so vehemently opposed to it then. We 

suggest that boys' relationships with their parents ""ere not so provocative 

of drug use in 1972 as they were permiseive. 
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LISTS OF MATERIALS YOU SHOULD HAVE 

LIST OF MATERIALS USED IN THE INTERVIEW 

Interview Schedules 

Response Booklets 

Delinquency Forms :(;:60-76 (17 different forms) 

Peer Check List 

Three Card Sorts (yellow, pink, green) 

Card Sort Envelopes (yellow, pink, green) 

Body-Image Chart (in plastic cover) 

School Grades Permission Slip 

X-ray Packet 

Choice Cards (five) 

Large manila envelope for mailing the interview 

Pencils 

Tape recorder 

Tape cassette (four) 

SECTION 1 
1-1 
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LIST OF MATERIALS USED FOR LISTING. SAMPLING, AND CALLING 

Listing Sheets 

Cover Sheets 

Sample Address Summary Forms 

PSU Packet (maps, cluster information and sketch forms, sampling 
instructions, Listing and Sampling Summary Form) 

Letters to Housing Unit 

Envelopes for letter to HU 

Introductory Pamphlets (grey) 

Calling Cards 

MISCELLANEOUS MATERIALS 

Business Envelopes for interviewer-ISR correspondence 

Pencils (11:2) 

Pencil Sharpeners (small, plastic) 

Stamps (8~) 

X-ray Instructions (will be mailed) 

Interviewer Labels 

ISR Labels 

MEMO Forms (bright yellow-orange) 

Travel Vouchers 

Carbon Paper 

Location Materials (from local interviewers) 

Credit Cards (3) 

Itinerary and Schedule of Expected Car Rentals 

Helpful Person Cards 

Interviewer Time Sheets 

Press Release about NSY 

1-3 
1-2 

SRC Interviewer's Manual 

Expanding Portfolio 

Clear Plastic Page Covers 

List of Interview Identification Numbers 

Rating of "College Atmosphere" Form 

Instruction Booklet 
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WHAT TO DO WHEN YOU GET TO A NEW PSU 

SECTION 2 
2-1 

If you travel by"air, your first move upon arriving at a new PSU will be 
to pick up at least one rental car, si.nce the Avis agency will be at your 
arrival airport. If you are scheduled to pick up two cars at that same agency, 
it's up to you to decide whether it will be more efficient to pick up both 
cars right away or to use only one car while looking around and drive back 
for the second one later. If you drive to the PSU in your own car and are not 
using it to interview, pick up the first car when you ar.e ready to start in 
on "company" business. 

Use the agency whose name we have given you; our contract specifies which 
agencies we will use. You will alao know what rate our contract specifies for 
that agency. If the agent doesn't have a car at that rate: (1) During 
working hours (Detroit time) call (313) 962-9600, collect, and speak to Mr. 
Forhan or to Nancy Wolff; (2) at other times take the next most economical 
car available and notify us. (Our contract with national Avis specifies that 
if Gars usually rented at the quoted rate are not available, other available 
cars will be rented at that rate.) 

Decline CDW (Collision Damage Waiver) and decline STI (Safe Trip Insurance 
or Accident Insurance); neither is worth the cost. 

Study the maps of your PSU and the location of· your cl~sters before you 
arrive, so that you have an idea where to look for acconmlodations. You should, 
of course, try to find a motel/hotel which is convenient to your clusters; 
however, if your clusters are widely separated, you may find it more efficient 
(in terms of driving) to change motels in the middle of your stay. We recom­
mend you don't waste a lot of time looking for the "ideal" place t~ stay when 
you first arrive; you can always relocate after 2 or 3 days if you find a 
better place. In sotne cases, the local ISR inter.viewer has made suggestions 
about places to stay which you will find in your packet of location rnate:dalE. 

Once you are settled in your motel, call Ann Arbor. Between the hours of 
9 a.m. and 5 p.m. call (collect, station-to-station) (313) 764-8382. Tell us 
where you are staying and how we can contact you (your phone number and mailing 
address). Whenever you change location, let us know. 

Your next task is to get in touch with the local ISR interviewer; this 
person's name, address, and phone number is on a card in your packet of 
location materials. The local ISR interviewer knows approximately when you 
will be arriving and expects you to give him/her a call when you arrive. The 
local interviewers are valuable persons--they can put you in touch with the 
appropriate local authorities (such as the Chamber of COnmlerce or Better 
Business Bureau, and local police) and help yout.,ith problems that may arise. 
Do your best to express your appreciation to the local interviewers for they 
have put in many hours laying the ground work for your visit. 

Enclosed in your package is a press release about NSY for you to pass 
along to local newspapers. A space has been left for you to put in your 
names so that you will be identified personally in the newspaper. In smaller 
cOnmlunities, especially, it is recommended that you ma~e a personal visit to 
the local newspaper office. 
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Also in your packet of location materials you will ·find information about, 
neutral sites, which was obtained by the local SRCinterviewer 2 ot' 3 months 
earlier. When you see the local interview, be sure'to ask about the neutral 
sites and find out what has to be done to "firm up" or confirm the arrangements. 
If the local interviewer was not able to arrange local sites in some of your 
clusters, this is something youwilf have to _work on. Keep in mind ~hat before 
you begin calling at housing units the neutral site arrangements in that cluster 
must b~ definite, so that you will be able to inform your respondent of the 
site. In case you have to find some of your own neutral sites, here is some 
relevant information: 

Privacy: The layout should permit you to be alone with the respondent 
during the course ,of the interview, without -int~rruption and with reason­
able assurance of not being overheard. 

~eutrality: It is not appropriate for the site to be associated with 
police, court, or school authorities. 

Availability: The site should be available during the hours after school 
until about 9 p.m. and all day Saturday; availability on Sunday afternoon 
and evening may also be desirable. 

The kinds of places that are frequently suitable neutral sites are community 
centers, youth recreation centers, libraries, connnercial establishments (e.g., 
banks, real estate offices), and hospitals. Churches are a little less 
desirable, but are acceptable if you can't find a convenient site elsewhere. 
We find that it is seldom necessary to pay for using a site, but if it cannot 
be avoided, it is all right to rent office space or pay for the use of other 
facilities. 

Before you begin interviewing check the interviewing site carefully. 
Make sure that appropriate persons know why you are there, and that you have 
a clear understanding about when the site will be available for your use. 
Have valuable materials that you would not like to be responsible for removed 
from the site before you begin interviewing. Become familiar with how to get 
to and from the site or at least know exactly where it is (street address and 
name of place) so that you can ask directions. 

For written communication we have provided you with a bright yellow-orange 
MEMO form. But if you have an urgent problem or in the event of an emergency 
(we leave the definition to you), please call us. Between the hours of 9 a.m • 
and 5 p.m., call ISR «313) 764-8382). At other times call one of the follow­
ing persons (the names are listed in the order of calling priority): 

David Reimer 
Martin Gold 
Rick Fuller 

(313) 769-0319 
(313) 426-3248 
(313) 769·4182 

Always call collect, station-to-station (this applies to all of the numbers). 
Routine calls should only be made between 9 a.m. and 5 p.m., to ISR. 

Start keeping your log (Interviewer Time Sheet) on the day you arrive in 
your first PSU. 

--------- ------



Don't forget Interviewer Helper Cards for those who help you in those 
first days. 
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If when you first call Ann Arbor (see above), you don't have a mailing 
address that will be stable for the first week or so, call us as soon as you 
do have one. Please let the proprietor of your motel, etc., know that you 
may be receiving mail and find out the accurate mailing address of the place. 

'I 
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SECTION 3--LISTING AND SAMPLING 

SECTION-3 
3-1 

Before you start listing review Chapters 8, 9, and 10 in the Interviewer's 
Manual. Material in these chapters which does !lQ! apply and. amendment's to the" 
Manual are indicated below. 

Q:!APTER 8 - SAMPLING PRINCIPLES AND PROCEDURES 

Everything in this chapter applies to NSY, except for Step 4, Step 5 and 
Step 6 (page 8-3) and items 4 and 5 in the Summary (page 8-4). 

The terms "chunk", "segment", and "dwelling unit (DU)"--which are used 
throughout chapters 9, H), and ll--do not apply to our study. In our study 
the term "cluster will be used to designate the geographical area which con­
tains the "housing units (HUs)"--this term is defined below--that interviewers 
will list and visit. Therefore, whenever you encounter the term "chunk" or 
l'segment" substitute "cluster." 

CHAPTER 9 ., GENERAL LISTING PROCEDURES 

Page 9-1, skip "Definition of Dwelling Unit". Whenever you encounter 
the term "dweUing unit" (or DU), substitute "housing unit" (or HU). 

De'finition of housing unit: A honsing unit (RU) is a group of rooms or 
a single room occupied as separate living quarters, that is~ (1) when the 
occupants do not live and eat with any other persons in the same structure, 
and (2) when there is either (a) direct access from the outside or through 
a common hall, £r (b) complete kitchen facilities for this unit only. 

Living quarters have direct access if there is either: (1) en entrance 
to the living quarters directly from the outside of the structure, or an en­
trance to the living quarters from a hall, lobby, or ve3tibu1e used~ the 
occupants of more than one unit. This means that th~ hall, lobby, or vesti­
bule is ~ part of any unit but must be clearly separate from all units in 
the structure. 

A unit has complete kitchen facilities when it has all three of the 
following: an installed sink, a range or cook stove, and a mechanical refrig­
erator or ice box. lbese facilities must be for the exclusive use of the oc­
cupants of the unit, whether used or not. 

Additional Deletions: Page 9-4, skip, the last two lines on this page. 
Page 9-8, skip the second and third paragraphs-­
"Show location of structures on chunk sketch" and 
"Copying listings onw listing form S2l0." 
Page 9-11, skip the last sentence (last four lines) 
under "Trailer courts or parks" (top of page). 
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CHAPTER 10 - SAMPLING PROCEDURES WHEN INTERVIEWING SEGMENTS 

Most of the m~terial in this chapter does ~ apply; however, there are 
a few parts which are applicable. Read only th.e following: 

!.ISTING 

Page 10-8 "SAMPLE ADDRESS SUMMARY FOHMS"--but disregard the part 
, " d about "single white sheets" and about how the "green sheet is use . 

Page 10-11 "Make out a cover sheet for each (HU) designated for 
, " 10 the current study"--but substitute "NSY Listing Sheet for 82 

Listing Sheet. 
Pages 10-11 Ct 10-12, "Mailing respondent letters" and "Proceed to 
In te rview" . 
Pages 10-12 to 10-14, "Check for unlisted (HUs)"--but disregard 
the "NOTE" under "Case 1" (page 10-14) and disregard everything 
under IICase 2" (page 10-14) except the first sentence. 

In your PSU Packet there is a list of all the clusters in that PSU; this 
list appears on the Listing and Sampling Summary Form, and includes an esti­
mate of the number of housing units in each cluster. If you have time, we 
would Uke you to fill il1 all or 'part" of the summary"data called for on this 
form. 

The boundries of the clusters are outlined in red on the maps contained 
in your PSU Packet. You ~\hould also find in the PSU Packet a detailed sketch 
and an information sheet (stapled together) for ~ cluster; these sheets are 
labeled Form 1268 or Form 127M, some of them are white and some are yellow. 
These materials were prepal:ed by the local ISR interviewers, so if there is 
something which is not clear, the local interviewer may be able to help you. 
But don't hesitate to conta,ct Ann Arbor if there is something the local inter­
viewer cannot resolve to your satisfaction. 

Fill out the upper portion of the Listing Sheet before you begin listing 
in a cluster. In most clusters you will need to use more than one sheet to 
complete your listing. When you use more than one sheet, be sure to record 
the page number in the space provided at the bottom pf the Listing Sheet, and 
be sure to write the tens digit on each line on all pages after the first page. 

The best time of day to list is in the morning (when things are quiet). 
Don't g,l) out listing in the evening. As you list (and when you call) HUNT 
FOR HOUSING UNITS~~ Evp.ry HU missed diminishes the representativeness of 
the sample. 

SAMPLING 

In most clusters every HU that is listed falls into the study population 
and will b~ visited. Thus, there is no sampling of HUs. These are called 
"take-all" clusters. In some clusters, however, only some of the listed HUs 
will be visited. These are called "take-part" clusters. (Take-part clusters 
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will usually be located in urban areas). If you have been assigned a take­
part cluster, you will find an extra form in the PSU Packet (for this cluster) 
with a list of the "sample lines" (the line numbers on the Listing Sheet) where 
you will call. These sample line numbers are covered by black tape. When you 
finish listing in a take-part cluster, remove the black tape to find out the 
line numbers of the HUs you will visit. In take-part clusters a HU (or HUs) 
which is not discovered during listing and is added to a sample ~ automat­
ically becomes part of the sample (and would be visited)--see page 10-13. 

MAILING LETTERS TO HOUSING UNITS 

After listing the HUs in a cluster (and determining the sample lines in 
t~ke-part clusters) you will mail the letter about NSY to each HU. Note the 
space for writing your names at the bottom of the letter, below the sentence 
"The names of the interviewers \'lho wi 11 be visi ting you are:". Putting your 
names on the letter is important because it introduces you personally to the 
HU occupants. Address the envelope for the letter: "Head of Household." You 
must buy stamps for the letters. 

In some instances you may ~ be able to mail the letter to a HU. As 
indicated in the Interviewer's Manual (pp. 10-11 and 10-12) there are certain 
restrictions on the delivery of mail addressed to "Head of Household"; or you may 
have some HUs for whic4 you do not have an adequate address (e.g., no street 
number) so that it would be risky to mail the" letter. If you cannot mail the 
letter, deliver the letter personally; leave it where it will be found, but 
not in the mail box (this is a viola tion of p,ostal laws). If you cannot find 
a suitable place to leave the letter, kllock on the door and give to an occu­
pant. 
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i -t;t AfKH UHf" R FUR GHOUP DYNAMICS / INSTITUTE FOR SOCIAL RESEARCH / THE UNIVERSITY OF MICHIGAN I ANN ARBOR. MICHIGAN 48106 

Dear Sir or Madam: 

Within the next few days a team of interviewers (a man and·a. woman) will 
call on you. They are from the Institute for Social Research at The University 
of Michigan, and are interviewing for the second National Survey of Youth. 
Your address has been selected at random from a representative sample of 
households in 40 different areas of the United States. 

When they call, our interviewers will ask if there are any young people 
11- to l8-years-old associated with your family. If there is such a person, 
we would like to interview him or her about growing up in this country. The 
interview covers many topics, including school, friends, family, and things 
young people enjoy doing as well as things they might do that could get them 
into trov~le. All information given in the interview is, of course, completely 
confident~al; every young person interviewed is identified only by a code 
number. 

The Institute for Social Research is a national research organization 
wh~se :e~utation is based on 25 years of experience in interviewing for 
sc~ent~f~c purposes. We want to let you know in advance about our interviewers' 
visit so that you will not mistake them for salespersons. Each of our inter­
viewers carries an University of Michigan identification card and will be glad 
to show it to you. 

The young people who participated in our first National Survey of Youth 
in 1967 found the interview enjoyable and interesting. 

Our interviewers will be happy to answer any questions you may have about 
the survey. 

DR:te 

Sincerely, 

}~;J !Ru~v-
David Reimer 
Study Director 

The names of the interviewers who will be visiting you are: 

--
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CALLING AT HOUSING UNITS 

SECTION 4 
l~-l 

The chapters in the Interviewer's Manual to be read Qefore you begin 
calling at HUs are Chapters 3 f 7, and 11. Disregard the chart on page 11-6. 

After you mail the letters,you should probably wait about two days before 
you begin calling, but we suggest that you check with the local post office 
to find out how long local mail delivery takes. 

USING THE COVER SHEET 

Make out a Cover Sheet fo,r every sample line before you begin calling. 
Fill in the information called for in Items 1 through 10 (except Items 3 and 
5) on Page 1 of the Cover Sheet. In doing this, it is important to begin with 
the first sample line on the Listing Sheet and to use the Cover Sheets in the 
order you find them in your package of materials. The reason for this is that 
the Cover Sheets have been collated in a prescribed sequence according to the 
selection table (which you will recall is not the same in every Cover Sheet); 
the collation sequence is indicated by the number in the upper left-hand 
corner of the first page (next to the box), which runs from 1 to 12. 

Use the first line of the household composition table (Page 3) ~or "Head 
of household." The ')Head of household" is the head of the primary family 
unit (see Section 11.1 of the Manual). If there is more than one family unit 
in the HU, be sure to indicate what family unit each occupant belongs to. It 
is essential to determine the household composition of all HUs, whether there 
is an adolescent associated with the household or not. This information will 
be used to check the representativeness of the sample and the accuracy of the 
original sampling estimates. Mak;:: sure you always ask about adolescents 
associated with the household who live somewhere else (Item 15); and if there 
are such persons, get their addresses and determine as best you can what kind 
of living quarters they are in. This applies to all persons 11 through 18 
years of age who are temporarily or permanently absent from ·the HU. 

Only one person associated with a HU will be selected for an interview, 
regardless of the number of eligible persons. Who are the eligible persons 
in a household? Most of the time the eligible person(s) will be (a) person(s) 
l~ through l8-years-old living or visiting in the HU when you call; visitors 
are to be considered eligible if they are staying long enough for an inter­
view. However, in some cases (a) person(s) who is absent from the HU may be 
eligible. (A) person(s) who is absent is eligible if: He/She is living or 
staying in living quarters which do not fit the HU definitipn, e.g., college 
dormitory, fraternity/sorority house, hospital, penal institution, military 
living quarters, x~/YWCA (see Pages 9-9 and 9-10 of the Manual). 

In the event that the person chosen for an interview is absent and will 
not return to the HU while you are in the PSU, we want you or another NSY 
interviewer to attempt to contact the person where he/she is staying and to 
conduct the interview.. If the person is staying in a place which is in your 
PSU ££ within a one-hour drive of the place where you are staying, we want you 
to contact the person. If the person is not in your PSU or within one-hour 
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from you, notify Ann Arbor so that we can, if possible, arrange to have another 
NSY interviewer contact the person and conduct the intervi.ew. 

At the door ..• (Review "Introductory ProcedureG," pp. 3-2 to 3-4, in 
the Manua 1 • ) 

Tell the person who answers the door who y<'IU are. Ask if they received 
the letter. Have your copy of the letter (in the transparent cover) ready to 
show. Give out another copy of the letter, if necessary. If the person has 
not had a chance to read the letter, it may be better to leave your calling 
card (don't forget to put your name on it) and say you'll come back later. 

SELLING NSY 

As soon as you can,show the person(s) you are talking to the Introductory 
Pamphlet, summarize the points it makes. The purpose of this pamphlet is to 
sell (and to tell people about) NSY. Be prepared to convince the parent or 
adolescent you are talking to. Here are some statements you might find useful: 

Today's youth face many problems. The purpose of NSY is to gather 
information ~vhich will help us to gain a better understanding of the 
problems of youth and to deal more effectively with these problems. 

The results of this study will be published in various journals, 
magazines, and books--for the benefit of the different kinds of persons 
and programs that work with young people, such as educators, teachers, 
counselors) coac.hes, schools, recreation programs, etc. 

By combining the findings from this survey with the results of the 
first National Survey of Yot'.th (conducted in 1967) it will .be possible 
to see how American youth are changing in terms of their aspirations, 
attitudes, and activities. A third NSY is planned for 1977 and a fourth 
for 1982, ten years from now. Thus, the findings from this survey will 
not stand alone, but will become part of a series of national surveys 
designed to reveal patterns of change in the young people of America. 

This study will tell us a great deal about what young people in 
America look forward to in the future and about what kinds. of lives they 
hope to lead. Understanding how today's youth want to live and what they 
want to achieve in the future is very important for the leaders in govern­
ment and in schools who are involved in planning for the future. 

SOME QUESTIONS YOU MAY BE ASKED 

Why is the interview conducted outside the home? The reason for conduct­
ing the interview in a neutral site is to make the environment for the inter­
views as similar as possible. We want to compare interviews conducted all 
across the country and to compare the present interviews with the interViews 
done in 1967. The places where the interviews are conducted around the country 
will not be exactly the same, but they will definitely be much more similar 
than the homes of 1600 different respondents. 
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What difference does it make if (I/my child) participate(s)? In a survey 
such as this one each house or dwelling and each adolescent in a particular 
dwelling is scientifically selected to represent thousands of other people 
(each respondent represents about 40,000 adolescents). Once a house or a 
young person associated with a particular household has been selected, it is 
not possible to substttute a different house or person. So if we cannot inter­
view (you/your child), the segme.nt of the population (you/he/ she) represents 
is permanently lost. 



BEFORE AND AFTER THE INTERVIEW 

BEFORE 

SECTION 5 
5-1 

We remind you again to check your neutral site and to confirm your arrange­
ments for using the site before the interview. Don't forget to tell the 
respondent's parent(s) where the site is. Before you go to pick up your 
respondent, call to confirm the appoint.ment--this is especially important if 
the appointment was set up several days ago. 

Go over the list of interview materials (see Section 1) before you leave 
your motel) to be sure you have everything" Make sure you have a good supply 
of Delinquency Forms. Check the three car,d sort decks to make sure each deck 
is complete and in the proper order. If any of the three decks in the packet 
has a missing card, replace it with another packet--don't substitute individual 
cards. Put each card sort in its envelope; don't use rubber bands. 

We want you to tape record four interviews, #2, #6, #10, and #16; you have 
four cassettes for this purpose. If you can't get the whole interview on one 
cassette, that's all right. In the event your 2nd, 6th 1 10th, or 16th respon­
dent refuses to have the interview recorded, record the next interview (but 
make a note of the refusal on the' interview that was supposed to be recorded). 
Listen to your tape before you send it to Ann Arbor--for your own benefit .. and 
to make sure the recording is adequate. If you find your recording was bad, 
try again on your next intervie'w. You shouldn't ha;ve any trouble obtaining; a. 
good quality recording if you remember to place the mike away from the recorder 
(so that it doesn't pick up motor noise); also, it is better not to put the 
recorder on a hard surface--slip a magazine or blank interview under it. We 
will listen to your tapes as soon as they arrive and give you feedback as 
fast as possible. 

If you are going to ask R to get an x-ray, check the x-ray packet. Be 
sure it contains a green x-ray question card. On the instruction sheet for 
the respondent, fill in the name and address of the x-ray facility; the dates, 
days of the week, and hours when the respondent may have the x-ray taken; and 
the name of the person to whom the respondent should report. 

AFTER 

You should edit your interview (and delinquency forms), write your 
Interview Identification Number on all interview forms, and mail the interview 
to Ann Arbor without delay. -

Follow the editing instructions in Chapter 6 of the Interviewer's Manual. 
The time you spend to carefully edit your interview and to check the legibility 
of responses, probes, and comments will make a great deal of difference to the 
coders. 

When you finish an interview you should immediately assign it a number 
from.your list of Interview Identification Numbers. This number is also 
assigned to the Cover Sheet pertaining to R's housing unit. On the Cover Sheet, 
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the Interview Schedule, and the Response Booklet, there is a blank labeled 
"Your Interview No." in which to record the number. To identify the Delinquency 
Forms, the Peer Check List, and the School Grades Permission Slip, write the 
number in the upper right hand corner. For each of the card sorts, write the 
number on the front of the envelope. It you asked the respondent about having 
a wrist x-ray, put the number on the green card; if the respondent is going 
to get an x-ray, write the number in the box on the white post card. We urge 
~u to be very careful about assigni~ the ID numbe~. To make it easier for 
you, we have listed your Interview Identification Numbers on one sheet (in 
ascending order) so that you can cross: off each number as you use it. 

The Interview Schedule, the Response Booklet, and the Cover Sheet also 
have a space for you to put one of your Interviewer Lab-els (the self-adhesive 
label with your name and social security number). Be sl\lre to attach this 
label at the same time you write your Interview Identification Number. 

Mail your interview, one per envelope, to Ann Arbclr in the large business 
reply envelope (addressed to Field Office) as soon as possible. If you let 
completed interviews accumulate in your motel, you are likely to get them 
mixed up, and it would not be good if someone was snooping around (such as 
the local police). If you tape recorded an interview, don't forget to enclose 
the tape when you mail the interview. 

L1 f " 
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SECTION 6--CONDUCTING THE INTERVIEW 

SECTION-6 
6-1 

Before you begin, talk briefly with the respondent about the interview 
in general, trying not to give any cues that m;i.ght bias Rls anSNers, but em­
phasizing the need to know how R thinks and feels to find out his/her ideas 
and opinions. Assure R that you w111 be glad to hear conunents, and answer 
questions after the interview. 

Make sure that R understands the confidential nature of the interview-­
this is covered in the Introductory Statement; but you don't have to limit 
your remarks to the statement, and don't hesitate to reemphasize the matter 
of confidentiality during the interview. 

Before starting, the interviewer should stress to the :t'espondent the im­
portance of comprehension; let R know that he/she should tell you if there is 
anything which is not clear or any words which are not understood. Anytime R 
asks for clarificaticLi during the interview you should, of course, make a note 
of it and indicate what you did. 

Your basic guide for interviewing procedures is the SRC Interviewer's 
Man~) especially Chapter 4 (Using the Questionnaire), Chapter 5 (Stimula­
ting Discussion--Probing), and Chapte~ 6 (Recording and Editing the Inter­
view). It is a good idea to review this material frequently. 

To indicate the response to a fixed-choice question where the possible 
responses are in boxes, mark a large :IX" over the center of the box; make 
sure the "X" is clearly over the box and not between two boxes. Whenever an 
answer is incomplete or inappropriate, probe until you understand R's response. 
If you omit a question that would ordinarily be asked, indi.cate why it is 
omitted. Any cards from the card sorts which are not gorted by R should be 
marked according to the instructions in the interview, a~d placed on top of 
all the other cards. 

RESPONDENTS WHO CANNOT READ OR WHO HAVE TROUBLE READING 

Because the response booklet items are not all reproduced in the inter­
view, we suggest that you take along an extra response booklet to all your 
interviews so you can read the response booklet instructions easily to Rs 
who have reading problems. 

Dealing with respondents who can't read requires delicacy, both in spot­
ting the problem and dealing with it. Condescension or unnecessary help 
would undoubtedly be resented, but it is essential for R to know what the re­
sponse booklet, the card sorts, and the choice cards say. Remember that a 
great deal of pride is involved in not admitting reading problems. So one 
cannot ask outright if R can read or has reading problems. 

Before the first choice card, the questions on schooling and grades may 
give you a rough indication of R's reading ability. Question 20, how much R 
likes (liked school, is accompanied by the beig~ choice card. Because the 

f 

• 

6-2 

two questions immediately following 20 and 2Qa are in the response booklet 
you will need to use R's reaction to the choice card to make your decision 
about reading items in the response booklet. Therefore, do not read the 
card to R as you show it. Allow a few seconds pause, then if R does not give 
a response, read the choices slowly in order. If you are interrupted or if 
R is impatient, reading may not be a problem. 

On the basis of this rough guess, proceed (after question 20a) to items 
El-5 and question 21 (p. 10 of the interview). If you have doubts about R's 
reading ability, read El-E5 to R slowly allowing time for R to think through 
his answer. It is important when you read these items that you do so as if 
it is normal procedure. These five items should indicate to you in terms of 
impatience or "jumping the gun", if R does not. have a reading problem. After 
reading these five items, doubts can be confirmed by asking, "ls it all right 
if I read these things to you?" The questions must be phrased in this way so 
that the easiest, Simplest answer (yes) allows you to continue to read. The 
respondent who cannot read well and wants it read will usually not admit a 
reading problem. Therefore, the question must carry the least possible risk 
of exposure. 

Question 21, the job list in the response booklet, can be dealt with by 
pointing correctly to the different columns as you read the directions (1-
dislike; 7-like, and don't know). Then read each job~ allowing R time after 
each one to circle a number. 

For all choice cards after this point, read the question then read the 
choices. Do this for all of the questions to which a choice card applies. 
R may learn the choices in a list after five repetitions, but if not, don't 
show your impatience with re-reading th~ choices. You must not make R feel 
inferior because of his/her problem. 

With the list of adjective pairs to describe "myself", "myself as I would 
like to be", II the ideal man", and II the ideal woman ll

, each pair of words should 
be read slowly, allowing time between pairs for R to make a choice. When you 
read the first few pairs on the list, point to R's right and left as you read 
the choices until you are sure he/she understands the direction of the scale. 
This should be done at the beginning of each of these exercises. 

The card sorts will have to be read to R in the followhlg manner: Read 
and follow the instructions up to (not including) the paragraph that begins, 

,"Here are the cards ... II. At that point, do not hand R the item cards, but 
read the firs t one wi th an appropria te lead such as liThe firs t one is ... '1, 
and then hand R the card to sort. Do this reading and handing of the indivi­
dual cards for all the card sort items. Attempt to ignore where R sorts them. 
Remember that the card sort is intended to allow R a fe€lling of privacy as hel 
she responds. Don't watch R sorting and behave as though this is the usual 
way to do this. 

For the Ziller items (Question 44) the response booklet should be handed 
to' R and the instructions read to him from an extra response booklet. If you 
fc>rgot to bring along ·the extra booklet, read the instructions, upside down if 
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you must. This should be avoided since the procedure should look as normal 
as possible. If you read on your side of the table and do not look at his/ 
her response booklet, except to check that you're both on the same page, it 
will increase the sense of privacy. 

The risk sheet (question 71) also requires that you have an extra copy of 
the response booklet and that you point to the different columns as you read 
instructions pertaining to each one. After reading the instructions, read the 
first item on th~ page and watch R to see that the instructions are understood. 
Then read the other items one by one allowing time for his responses. 

The important thing to remember about these respondents is that often a 
reading problem is a source of embarras:;ement and therefore, it should be 
handled as smoothly as possible with as little obvious extra effort as possible. 
Note in the thumbnail sketch b<:m much help was given and whether or not R seemed 
to understand. 

LIST OF STANDARD DEFINITIO~~ 

If you have to define or explain any of the following words or phruses, 
use the definition given below. Be sure to note on the interview schedule 
whenever you define any word. When you use one of the standard definitions, 
record "st. def." on the interview. 

Affect.ion (CS2) 

Confide (CS2) 

Customs (CSl) 

Delicat.e 
(Myself, etc.) 

Harsh 
(Myself, etc.) 

Helpless 
(Myself, etc.) 

Respect for 
Au!=hority (CSl) 

Rugged 
(Myself, etc.) 

Sturdy 
(Myself, etc.) 

Youth 

love, friendliness, warm, cares about you, nice tq you 

tell secrets to, tell something important you don't want 
a lot of people to know 

the way people usually do something because they are supposed 
to do it that way 

not very strong, easily hurt, good looking in a small and 
beautiful way 

rough, sometimes hurts others, quick to get back at some­
one else 

someone who needs help, canlt help himself 

listening to and doing what the people say who make rules 
and laws, such as parents, teachers, policemen, government 
leaders, etc. 

tough, strong, doesn't get hurt very easily 

strong, hard to wear down, big and tough 

young peop1!", teenagers, anyone under 20 years old 

If your respondent doesn't understand the "Myself" adjective p~ir "depends 
on others-independent" (either or both words), tell him/her to skip this item 
(we are unable to come up \'1Hh fl simple but suitable definition). 

Q. 1, 2 

Q. 1 

'. Q. 2 

Q. 3 

Q. 3a 

Q. 6 

. Q. 7 

9Z 
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INTERVIEW QUESTION OBJECTIVES 

We are interested hFre in geographical mobility as a factor 
affecting an adoles,;.el.1t' s development and behavior. It may 
represent family disorganization, or a lack of commitment 
to the norms of the area of residence. 

Vacations don't count as time away from home. If R's situ­
ation is unusual, like R lived with grandparents for six 
months, then moved back with par;nts, note circumstances 
in margin. 

A change of apartments in the same building is a change in 
Housing Unit. Record it if R mentions it. If R forgot to 
mention such a move, however, we would not be bitterly dis­
appointed. 

A measure of farm experience, which may be related to delin­
quent behavior, identification with parents etc. In ~ur def­
inition, a farm or ranch must raise a cash crop (animal or 
vegetable) to qualify. Living in the country and having a 
pet cow in the barn is not enough. 

We want to know when and for how long R had this kind of 
rural experience. We want it in terms of ages R lived on 
a farm, say, 3 years old-10 years old. 

This question finds out who resides in the dwelling unit at 
the time you interview. It may be that a brother or sister 
is away at college at the time of the interview and will be 
home within a week for the summer. If this information is 
volunteered you should record it but, it does pot call for 
a probe. 

Asking "Is that your real (mother/father)?" out of the blue 
may somewhat upset an R \l1ho must answer "no", but theorh;:!.ng 
about broken homes and delinquency requires that we ask. 

If R does not mention mother or stepmother and/or father or 
stepfather, we want to find out if R lives with anyone who 
plays the role of (mother/father)--i.e., a surrogate (mother/ 
father) or guardian. If you encounter this type of situa­
tion, record the details. Also find out how R refers to 
(his/her) surrogate parent(s), so th?t during the interview 
you can refer to the surrogate paren't the way R does. 
There is a blank space in Some of the subsequent questions 
which refer to parents (e.g., Q. 17) to remind you to insevt 
the name Ruses. 

Whether the loss of a parent was due to death, divorce, dis­
appearance or whatever, it may he hard for R to talk about. 
However, the answer is important, partic~larly in those cases 
where it is important to R. If you are moved by Rls story 
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Q. 9b 
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Q. 11-16 
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you need not hide your sympathy, although it is important 
to be restrained about it. This question also tells if R 
has moved out of his parental home and is on his own. 

Unlike Q. 6, this includes brothers and sisters not presently 
living with R. Siblings are important because we get an in­
dication about parents' experience raising kids, because it 
says something about R's oppurtunity to associate with older 
and younger kids. Therefore, if R volunteers, tlSam died 
when I was three." please make a note. If, "Betty is living 
with my uncle," find out how old R was when Betty left. How­
ever,we assume every sib eventually leaves the home as a 
matter of course. so it is only striking differences fro~ 
the norma:. pattel.'n we are interested in. 

In these questions we want you to list brothers and sisters 
separately. 

If school vacation has begun (heaven forbid~) we want to 
know hOI-3 R would have answered these ques tions a few weeks 
before the end of the just-completed term. Was R in school 
then? If not, why not? etc •.• 

We will need as close to the full and official name as pos­
sible in order to send for grades. 

Grade school? M~Jdle school? Jr. High school? Is it private 
and/or parochial school? Is it a special school of some kind? 

This is tricky, be careful. By the time you reach Q. 16, 
everyone but college students and high school drop-outs will 
have been asked about college plans. This will all be 
pretty abstract to the younger kids, of course. If R has 
not started high school, R has not finished it either, and 
you should ask Q. 10. 

If R does not even understand "a 50-50 chance", R probably 
won't finish high school, but do your best to get his esti­
mate in his own words, and write it in the margin. 

R might leave school to work to support a family, or because 
the school was about to expel R, or because R was sick of 
school. We can infer something about R's attitude toward 
school from R's rea~on for leaving. We don't mean for you 
to sound judgemental when you ask this question. If it gives 
you too much tr0uble, rephrase it an~ write in what you said. 

Two kinds of informat;i,on are generated by these questions 
about college and employment plans. One concerns R's aspir­
ations in terms of social mobility. The other is a measure 
of R's interests as they are reflected in the choice of a col­
lege major or of a job. 
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R may answer "yes ll hen1, and when you get to llc it ~\'il1 
turn out R mea n t "barber college" or "secretarial college". 
Just play it straight, record whatever trade courses R in­
tends to take, and go to BOX C. We will straighten it out 
when we code the interview. 

If R responds in terms of getting a particular 
how many years he/she expects that will take. 
tip Ie answers (e.g., more than one degree). 

degree, ask 
Record mul-

We are interested in the substance and specificity of R's 
academic prererence(s) and orientation(s). Is he/she inter­
ested in socil'il science, humanities, math, biology, music, 
history (for example)? Of course, if R responds in terms of 
vocational preparation or interests, record this, but probe 
for academic interest(s). 

It is expected that these plans will usually be oriented to­
ward vocational training rather than academic interests, but 
record the latter if given. 

We are interested in R's expectation(s)--i.e., in a realistic 
prediction about his/her future work; although for some Rs ex­
pectation and aspiration may in fact coincide. Try to deter­
mine the nature of the work as specifically as possible' re-

h " / ' sponses suc as work in a store office/factort' are too vague, 
and should be probed. 

How_successful is R at one of the major roles laid upon youth 
in American society--achieving in school? If R needs a little 
coaxing, feel free. If you have to twist R's arm to get per­
mission, DON'T. You can point out that you will never see his 
grades; that we (the office staff) will never know who he is' 
that none of us thinks grades say' anything a~out'whether som~­
one is a "good" person or not; tha t hundreds of other kids . 
this year and in !67, did it; that R's interview is not re~llY 
complete without this data; whatever seems appropriate. Note 
your blandishments. 

Note the blank in the first line of this question, II (parents/ 
mother/father/ __ )11. This is to remind you to use the 
appropriate terra to refer to R's "parent(s)". 

An "A" in cooking gets recorded just like an "A" in solid 
geometry. 

/0 j 
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Again, to measure R's attitudes toward school. It is impor­
tant to get a list of the specific pros and cons in order to 
count the number of each. If R gives you a long monologue 

. here,. just get the main poi'll',ts. 

We want a general, overall feeling·about school. Thus, if R 
hates school except for R's history teacher, whom R would 
like to marry, 'agree that it is difficult to make a single 
judgement, but say you WSlnt to know how R feels about school 
in general. Same goes for this-semester-compared-with-all­
other-semesters. 

'If R demands a reference group of students, say something like, 
"compared with most other students in R's th grade at your 
school." 

Here is a chance for R to reveal whether he/she prefers feeling 
or knowing a s a mode for di s(.~ove ring rea li ty • "Don't know" is 
a legitimate answer~-revealing that R is on the fence over this, 
or hasn't thought about it, or just doesn't understand. (Try to 
estimateR's reading ability. The words here are not difficult 
but the sentences are long, and the younger or slower kids may 
need help.) 

Again,' a question with the' .dual purpose of discovering, 
through occupational preference, R's aspiration for status) 
R' s' interests--and in addttion,. ,.s~x-role •. identity • Try to 
make'sure that R understands the 1 to 7 scale; we have noted 
that young Rs sometimes use only the numbers "1" and "7". It 
is all right to clarify a job, but ~void giving definitions. 
If R basically doesn'~ understand a job, it is better that he/ 
she check "don't know."" 

~ .; /4' ... " ", !. ", 

Any sort of work for which R gets paid should be recorded 
(e.g.{., baby sitting, deliverin~ newspapers, cutting lawns). 
If R Welps around home or with the family business, find 
out if R is paid. Volunteer work does not count. If the 
job is seasonal or occ!"sional, note thb. Don't settle .for 
vague responses, such as "I work in a store"--probe for the 
specific task •. 

We aim to learn about 'R's generai level of anxiety as it may 
be experienced in s~matic symptoms. We hope Rs will have 
their own 0efinitions and will respond in terms of them. If 
R asks you about one of the items, appeal to R's own judge­
ment and experience, somewhat as the following definitions do. 

Headaches: You know, your head hurts, a pain that seems to 
come from behind your forehead or above your neck, or some~ 
where else in your head. 

Qs. 28,29 
• 

Q. 28 

Q. 30 

Qs. 31,32 

Q. 31 

Q. 32 

Q. 33 
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Trouble sleeping: You know, when you lie in bed for quite 
a while trying to sleep, but you stay awake just the same • 

Stomach problems: You know, your stomach hurts, or you 
feel like you might throw up. 

Tense or nervous: Like when you feel jumpy and can't sit 
still, or you sweat a lot for no reason that you can tell. 

Getting up: You know, when you know it is time to get up, 
but for some reason, you can It bri.ng yourself to get out 
of bed. 

If R's estimate seems to deviate a lot from reality, put 
down what R says, but give your estimate beside it later, 
whe.n you edit the interview. 

If R does not know his or her height, both of you stand up 
and you estimate using your own as a guage. 

This is a measure of sexual identity as expressed in the 
perception of body image. 

Give no help here and make no comment about the chart to R. 

. These will give some indication of R's self-concept and 
self-esteem. 

If R asks, "compared to who?", the answer is, of course, 
compared to other people of R's age and sex. 

If you have to define a wor~ circle the word defined and note 
this in the interview schedule after R is finished. If the 
word is not defined on our list, indicate the definition you 
gave. 

If R gives you, "Sometimes tall, sometimes short, depending 
'on who I am wi th, " or s orne va ria ti on on tha t theme, te 11 R 
to imagine he or she could change say, height to whatever 
R preferred, but only once. After that, nature would take 
its course. In that situation, should R choose tall-short, 
etc. 

Here is another measure of R's general anxi'ety level, expressed 
as 'R's self-image as troubled. What is a personal problem? 
t'Any problem in your life that bothers you a lot, problems 
in school, problems with (girls/boys), or problems with a 
friend or a member of your family. II 
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Here we try to discover if R has any close relationships 
and with whom. We arc especially interested in the parentI 
peer choices of confidants, and in the presence of a close 
extra familial adult. 

These items are intended to measure several dimensions: 
general alienation, relationships with parents, dedication 
to ideology of the "youth culture". 

This measures relative allegiance to parents and other 
adults or to peers, so push for a choice by stressing 
"usually", if R stands on the fence. 

We hope to code from your verbatim recordings the kinds of 
reasoning behind when parents a~e thought to be right and 
when kids are. 

Gets at relationships with parents and R's independence from 
them. Don't probe a "no" answer, but give R enough time for 
second thoughts before asking the next question. 

Are the issues political, personal autonomy, or what? 

The objective here is to find out how much and in what 
way(s) R shares his/her parents' ideas, values, and goals 
about how to live (during adulthood)--e.g., what to achieve 
in life, how to bring up children, how much money to earn, 
where to live. Thus, we are primarily tnterested in rea­
sons that stem from R's personal preferences and values. 
If R responds in terms of anticipated environmental or so­
cietal changes and development~, you should, of course, re~ 
cord such responses; but if this is the initial response, 
probe for additional reasons. In any case, take your time 
on this question. Give R a chance to think about the ques­
tion and to express himself. 

To what degree does R's family make politics important? And 
to what degree does politics infuse R's peer relationships? 

Beyond the phrase" ••• things the President, the Governor, 
or the Congr~ss have done," the definition of "politics" is 
left to R. If you were to ask us, we would say something is 
political if it has to do with the government, directly or 
indirectly. La'ws, executive actions, court decisions,· elec­
tions, appointments, and commentary by anybody on such events 
clearly qualify. Also qualifying are things with which the 
governme::t may get involved--prices, important business and 
labor activities, and other consumer matters. "Ecology" is 
an interesting case; "Fight pollution: dort't litter" is a 
slogan without political (as we define it) implications. 
"Fight"pollution: keep your eye on industrial polluters" is 
political, because a reported violation has ~erious l,egal 
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Qs. 43, 43a, 
43d, 43£ 

Q. 44d,e 

QS. 46-47 

Q. 48 

Q. 48a 

Q. 49 

Q. 49a 
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If R were to ask you for an expanded definition 
implications. ,I having to do with the gov­
of politics, you might say, Things a more sophisticated 
ernment and politicians," You could give 

if you think R would understand. answer 
of d? If R says l1yesll I have gone 

To what degree is R po~iti~_~~ turns out the meeting was the 
to a political meeting an ~ d not usually define as 
Girl Scouts or somethin

d
g eli~e ~~ ~~~~ we will change the 

olitical, go ahead an wr e ~ , 
f. yes" to a "no" when we code the interview. 

s of R's self-esteem, feelings 
T.hese are projective measure b'l't 
. 1 id tity aod sta ~ ~ y. of belongingness, sexua en , 

When R is finished with a page, each of the six circles should 
have one, and only one, of the six letters in it. 

father is unknown or unacknowledged, and t~erehis n~ 
If R's f the circles ~n t e re 
surrogate-father, skip directly rom 
sponse booklet to BOX F on page 22. 

Th~oughout this section there will be questions about occupa-
~ il t ?lace R's family~-and 

tion. They are intended primar Yd 0 In order to have full 
i th social status or er. b hence, R-- n e robe Appropriate pro eS 

information for co~ing ~c~u)a~~~~s~h~~d of job is that?; 
are: what does a (Job t~t e ., ld probe the following: 
and SO forth. For example, y~u wou teacher works in a fac~ 
sanitary engineer, pilot, eng~neer, . , 
tory, works for the state, etc. 

lace R's breadwinner in the 
These questions enable coders to p 'Q 47 'f this infor-, You can sk~p. ~ 
Census Code of Occupat~ons. Q. 46, or if "kind of business 
mation was given when you asked 
or industry" does not apply. 

. " 1 'cal etc.) and people with fran-
Contractors (bu~ld~ng, e e:tr~ , da A & p) are self-em-
chises (Colonel Sanders Ch~cken, Hon 'ote in the margin and 
ployed. If you can not tell for sure, n 
ask 48a. 

"Working for him'l means "employed by him" • 
f~mily or otherwise doesn't count. 

Volunteer help, 

1 or routine layoff, 
Tr to f~nd out if time off was a seasons f y ~ h th r papa was out 0 
and papa returned to the same job~ or wee 
a job, as well as out of work. 

A measure of family security 
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If it turns out that papa does have a job currently, and 
that he is not working because of sickness, vacation, or 
seasonal layoff, go back to Q. 47, page 19 and continue 
from there, asking about what he does when he is working 
on his job. 

Same instructions for probing as Q. 46. 

See objectives for Q. 47. 

See objectives for Q. 48 

See objectives for Q. 48a. 

We are interested in jobs the mother might have either in 
the home or ou side the home that provide income and help 
to determine the familyls social status. 

See Q. 47. 

See Q. 48, 48a. 

The usual guidelines. 

If R does not have father/stepfather and/ot" mother/stepmother, 
but does have a surrogate parent(s), tell him/her to think 
about this person(s). If R does not live with his parents 
a~ present (because he is in college, in an institution, visi­
tlng relatives, etc.), tell R to think about the last time he 
staye~ with his pa:ents; but if R has not stayed with his par­
ents 1n the last S1X months, donlt administer the card sort. 
Write on top card why you did not administer it. . 

As in the card sort (above) if R is away from home tell 
him/her to think about the iast time he was at home' (with 
parents), unless it has been more than six months. 

These questions explore the extent of RI s :I.nvolvement and 
social interaction with peers. 

This question asks age at which R first went steady with any­
one at all. 

It is important that the introduction to the delinquency 
card sort n2! b~ read from the interview schedule. You 
should memorize this introduction so that you can make a 
smooth delivery, hut your wording doesn't have to be exactly 
like the ~"ritten introduction. 

Note the. change in the introduction~ the R should understand 
that it is better for him/her not to go through the;card sort 
unless he/she can be honest about it. .~ 
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.. 
You will go through the card sort and take out the appro­
priate Delinquency Forms while R is ans'tllering the Risk Sheet 
Q. 71). WHILE CHECKING THE CARD SORT, BE CAREFUL NOT TO GET 
THE CARDS OUT OF THE ORDER R HAS PUT THEM IN. For cards 
sorted "once in the last three years" take out .Q!l£ appropri­
ate Delinquency Form. For cards sorted "more than once in 
the last three years" take out three appropriate Delinquency 
Forms. 

(Risk Sheet) One thing the Risk Sheet tells us is Rls per­
ception of the level of delinquency of his/her friends rel­
ative to adolescents in general. We are interested in Rls 
,perception of how many delinquent adolescents get caught by 
the police, because there is evidence that contact with po­
lice resulting from delinquent behavior is related to back­
ground variables such as race and social class. 

The Delinquency Forms are covered last (see below). 

By analyzing the answers to this question in connection with 
other data we hope to find out why some Adolescents come to 
think of themselves as "delinquents"; we suspect it may be 
related to getting caught by the police. 

This series of questions gets at a general tolerance for de­
viation from the letter of the law. Four of the items (75, 
80~ 82, 85) give "radical" political reasons for not conforming 
to the law. We hope to isolate a group of kids who give dis­
proportionately agreeable answers to these four items. 

/07 
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~VIEW OBJECTIVES FOR DELINQUENCY QUESTIONS 

The information we want to record on the Delinquency Form is WHO, WHAT, 
WHEN, WHERE, 11m", and IffiY. 

WHO? We are interested in whether R was alone or with others during an 
offense or in planning an offense. If R was with others, we want to know 
how many, their ages, their sexes, and their closeness to R. The Peer Check 
~ is designed for collecting this information, but at the same time protect­
ing the anonymity of persons mentioned by R. 

HOW TO USE THE PEER CHECK LIST: The first time R mentions the 
involvement of other pe~sons in delinquent acts he has committed, take out the 
Peer Check List and give it to R. Ask R to keep a record--using initials, 
names, or any other code--of his/her companions, and to also indicate the 
age, sex, and closeness of his/her relationship to each companion (using the 
4-point scale provided). Make sure R understands that each companion is to 
be recorded on the list only once. At the time R adds a companion to the list, 
age, sex, and closeness should be indicated immediately. Tell R to indicate 
the person's age and closeness ~, not when the offense occurred. As you go 
through the ~elinquency Forms, R is to refer to his companions (if any) by 
the number of the line on which the companion's name has been written. When 
you first give R the Peer Check List, tell him/her that when you are finished 
he/she may tear off the part where he has written the names and keep it, but 
that you will keep the other part. You can explain that the reason for p-sking 
about his/her companions is because we want to find out if kids break rules 
alone, with certain other kids, or with any of their friends. 

~? What has R done, to violate rules at home, school, and in th.c 
community? We want to get at specifics--such as what he stole, from whom he 
stole it, and ~.,hat he did with it. 

WHEN? We are interested in ho~, long ago the offense occurred, what time 
of year (delinquency is supposed to be seasonal), month, what time of the week, 
and what time of day. 

WHERE? Where was R when he/she committed an offense (in school, on the 
playg~, at home, in a store)? Or if R ran away from home or skipped 
school, where did he/she go? If the act involved specific "things," such as 
alcohol or drugs, where did R get them~ 

HOW? What skills or techniques did R need to master to commit the acts? 
Was the act planned in advance--if so, how much before, or was it done on the 
spur of the moment, on impulse? 

~? Can Rls act be considered as utilitarian or nonutilitarian? Did R 
derive any material gain from what he/she did, or was it only for thrills? 
Was the act motivated or stimulated by something specific? m1at led up to' 
the act'? 

We also want to know if anyone found out about the act, whether R told 
anyone about it, and whether R was caught by his parents or the police. If 
R was caught or if other people found out, what were the consequences? 
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QUESTIONS ON THE DELINQUENCY FORMS 

Since questions on the Delinquency Forms are repeated from one fornl to 
another, we will not attempt to give detailed question objectives for each 
form. We will go through Form 62 (Skipped a day of school ••• ) in detail, 
then discuss only special questions on other forms. 

Incident ifF 

Q. 1 

Q. 2 

This number is to count the number of incidents of each 
type, from 1 to 3. You will always begin with "1" when you 
come to a new offense. 

With the initial question we \Y'ant to get R I S spontaneous 
description of the parti~ular incident, in as much detail 
as possible. You don't have to record every word, just get 
the main points of the story. Use standard probes (e.g., 
"Could you tell me more about ••• ", "Anything else?") and 
"who? what? when? where? how? and why?" probes to elicit a 
complete account from R of what happened. You should feel 
free to ask as many of the questions from the inside pages 
as seems appropriate. Inside questions which R anS\Y'ers at 
this point can be skipped, but be sure not to skip over an 
inside question unless you Ire sure you already have a com­
plete answer. 

Donlt hesitate to probe or repeat questions if the informa­
tion R has given is in some way unclear or inconsistent. 

This question is to determine the alternatives to being in 
school which may indicate Rls motivation for not going to 
school' what was it that R preferred to do rather than go to 
school? R's answer(s) should be examined to see if it fills 
up the time he/she would ordinarily have been in school. 
Watch for vague statements like "we messed around"--probe 
on these. It is possible that R will respond to probing 
with a description of a delinquent act which would come up 
later, when you were on another form. Whenever an offe.nse 
is mentioned while describing another offense, make a 
mental note of it. If R has already had an opportunity to 
describe it to you and did, fine. If the two of you have 
already discussed this class of offenses but R did not 
mention this offense perhaps R described three more recent 
offenses to you and ~~e one R just mentioned was appropriately 
skipped. If the offense was skipped, check to make sure 
this is why it was skipped. If this was E£! the reason, 
pull another blank form and discuss the offense at this 
point. If R mentions in passing an offense which is further 
down the list, make sure you discuss that particular offense 
when you reach the appropriate offense forms, whether R 
sorted a card for it or not, unless R has committed three 
other ofcenses of that type in the interval since the offense 
mentionel earlier occurred. 

Let us say R describes a theft in the course of telling you 
about a day R spent out of school. You have been faithfully 



Q. 3 

Q. 4, 4a 

Q. Sa 

Q. 6 

Q. 7 

Q. 8, 8a 

Q. 9-9c 

Q. 10-10b 

Q. ll-llb 
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copying R's description of school skipping on Form 62. 
Just copy references to the theft in with all the other 
details on Form 62. Later, when you get to the theft forms 
and this incident is the focus of discussion, note that this 
is the theft mentioned in Form 62 above; then on Form 66 
(theft) you need only ask about details not fully covered 
in the previous reporting. 

What kind of place or places? Store, movie theater, friend's 
house, home, etc.? 

The question probes further into motivation, as well as 
planning. We would like to know if the R's activity provoked 
skipping school or was an afterthought. 

We are interested in whether the act is a group affair or an 
individual one. If R had companions, use the Peer Check List 
to keep track of them; record the number(s) of any companions. 

This question helps us to pin down the recency of the act. 
~ve will settle for a seasonal response ("in the early spring") 
if R cannot remember the month. We will also settle for 
weekend (check both Sat. and Sun. spaces). This question 
deliberately ~specifies in. order to get as accurate 
timing as possible. 

Here we are interested in finding out how spontaneous the 
act was and the planning that went into it. 

Here we are interested in whether delinquent acts are done 
for their own sake or for their social impact. 

How was R caught? Did he get caught in the a.ct? Did some­
body squeal? Does the school have a built-in attendance 
system which catches skippers? W~is R punished? What kind 
of punishment, by whom? 

If R' s parents (or guardians) found out, w.~~ are interested 
in how they found out and in their reactions. 

If R became involved with the police or other civil authorities 
because of his delinquent behavior, we want to know how it 
happened and how the police or other authorities reacted. 

SPECIAL QUESTIONS FROM OTHER DELINQUENCY FORMS 
r 

Form 61, Q. 4a; 
Form 67, Q •. 6 

Form 68, Q. 2 

The purpose of this question is to determine the extent of 
the injury ~nf1icted. Did the person injured require medical 
attention (a doctor), stitches, hospitalization, etc.? 

Find out the sex and approximate age andre1ationsh1p to R 
of the person threatened. Relationship here refers to cate­
gories like "complete stranger," "acquaintance," "person in 

.. -
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Form 70, Q. 2 

Form 73, Q. 2 

Form 75, Q. 3 

Form 76, Q. 2 

6-16 

school," "friend," or "family member. it It is important to 
find out how well R knew the person threatened, and how well 
the "victim" knew R. 

It is important here not only to indicate the type of house 
or building entered (barn, cabin, shed, cottage, etc.), but 
also whether it was being used by the o~mer or was abandoned. 

Try to get an accurate description of the drug or chemical 
--the slang expression for it (e.g., "pot," "goof balls," 
"speed"). 

In most places it is illegal to carry a knife whose blade 
is longer then 3 inches. A switchblade is also illegal, 
except if its bearer has lost an arm, or uses it in his 
occupation. 

Here we are interested in the relationship between R and the 
car owner. If R did E£! know whose car it was, we assume , 
they were "strangers." If R did know, then it is necessary 
to determine if the owner was a relative, friend, acquain­
tance, just somebody R knew but who did not knmv R, or what. 
We are interested in whether R knew. the owner at the time 
of the theft, not if they became acquainted as a result of 
the theft. 

9UIDELINES FOR DECIDING NOT TO PURSUE DETAILS ABOUT A DELINQUENT ACT BECAUSE 
THE ACT IS TRIVIAL 

This guideline for interviewers on NSY '72 is intended to be used 
cautiously. It sets forth a few conditions which would mark a "delinquent" 
act admitted by a respondent as so trivial that interviewing time need not 
be taken to obtain a full description of it. Such acts would be discarded at 
the ceding stage in any case. But if there is any doubt in an interviewer's 
mind as to the triviality of an act, then a full description of the act should 
be obtained. It is better to err on the side of too much than too little. 

In any case, all these partly completed delinquency forms should also 
be sent in to ISR along with the rest of the interview. Then it will be clear 
to coders why there are acts confessed to in the card sort which have no 
completed form and why further questioning about an act was foregone. 

Form 60 
(Runaway) 

R returned of his own volition before parents/guardians 
realized he had run away, and R had not been out overnight; 
££ R spent every night with relatives (e.g., grandparents, 
aunts/uncles, older brothers/sisters/cousins) who also knew 
where R was during the days after he arrived at their home; 
.Q!. R informed his parents (or had someone else inform them) 
where he was before the time he was next expected home (e.g., 
supperti e, bedtime) and obtained their permission to stay 
there. 

/1/ 



For.m 61 
(Striking 
Parents) 

Form 62 
(Truancy) 

Form 63 
(Property 
Destruction) 

Form 64 
(False Identi­
fication) 

Form 65 
(Fraud) 

Form 66 
(Theft) 

Form 67 
(Assault) 

Form 68 
(Threatened 
Assault) 

Form 69 
(Trespass) 

Form 70 
(Entering) 
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The blow was delivered accidentally.£!: playfully, whether 
R's parents understood it that way or not; £!. the blow was 
struck so lightly that the parent did not realize it was 
one. 

R skipped school with parents'/guardians' consent. 

The itf!;rn destroyed was trivial (e .g., a pencil was broken, 
a piece-of paper ripped) £!. the damage done was negligible 
(e.g., a pencil mark). (If the item belonged to a close 
relative (e.g., parent, sibling), then somewhp.t more damage 
is tolerated (e.g., a doll broken, a book ripped).) 

R pretended he was Yol'l11ger in order to pay a reduced fee 
(e.g., admission price to a movie, fare on a bus); or R 
pretended that he wall older only in order to buy cigarettes; 
£!. R pretended to be older or to be someone else in order 
to get a date or othet'wise to impress another young person; 
or R falsely identified h~mself as the owner of~trivial 
proper"ty (e. g., a pencil, a hC!irpin, a quarter) in order to 
obtain it. . 

R offered a trade of trivial property or services with no· 
intention of keeping the bargain. 

R borrowed trivial property for so brief a period of time 
that its owner was unaware it had been taken; Q£ R took 
trivial property from a close relative. 

R's victim was a close relative (e.g., sibling) or close 
friend, and the injury was negligible (e.g., a scratch, 
minor bruise); or the "injury" was hurt feelings, regardless 
of R's relationship to victim. 

The threat was directed at a close relative or peer, and 
the threat was c.olloquial (e.g., "I'll break your neck," 
"I'll kill you," "You wanna fat lip?"); .2!. Rls threat was 
real., but minor (e.g., "I'll pound you oneil), and R had been 
provoked by the one threatened. 

R had no reaS01;l to believe tha.t the owner/renter/manage'r of 
the property would mi.nd (e.g., crossing a lawn without 
having ever been told not.to)~-strictly speaking~ Rs should 
not report such incidences if they consider the original 
question carefully: " ••• when you knew you were not 
supposed t(~, II but they frequently do not and report such 
trivia; .2!. R trespassed on property belonging to a close 
relative 'ho had told him to stay off, and did no damage and 
took nothlng. 

R entered the home or other structure belonging to 
relative who had told him to stay out, ~ did not 
break in, and did no damage and took nothiug. 

a close 
have to 
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Form 71 
(Drinking) 

Form 72 
(Marijuana 
Use) 

Form 73 
.(Drug Abuse) 

Form 74 
(Gangfighting) 

Form 75 
(Carrying a 
Weapon) 

Form 76 
(Joyriding, 
Auto Theft) 
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R drank with the permission of some responsible adult other 
than his par:e:1ts (e.g., adult aunt/uncle old enough to be 
R I S parent, parent of friend); ~2.!. R only tasted or sipped 
the drink. 

Take all. 

Take all. 

Take all. 

R was on a hunting or camping trip, and he was properly 
licensed to carry the gun; 2tR carri;d an air 'fl ( 

d th r1 e BB gun), 
~ ere was no ordinance against carrying an air rifle 
where R was carrying it. 

R drove the car belonging to a close relative only on the 
property of close relatives (e.g., up and down the driveway 
on the farm),·,pr R drove a a b 1 ' , •• - ere ong1ng to a close relative 
under the supervision of another adult close'relati',e. 

//3 
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SCHOOL GRADE AND WRIST X-RAY PROCEDURES 

After question 85 you will find Box Y, a checkpoint to remind you about 
the School Grades Permission Slip. If R agrced to have his school grades re­
leased, have him sign the School Grades Permission Slip, and when you take 
him home ask his/her parent or guardian to sign also. If either refuses to 
sign rccord the refusal on the interview page. If you know before the inter­
view' that you will not have a chance to see one of R's parents/guardians after 
the interview because they will not be at home or for some other reason, you 
should mentio~ the school grades matter and ask for the signature of the parentI 
guardian beforehand--when you make the appointment or when you pick the respon­
dent up. 

Box Z is a reminder to ask the R for a wrist x-ray (if this R lives in a 
place with an x-ray facility). While still at the neutral site, take out the 
x-ray packet and ask the question on the gr'een x-ray question card. Record 
R's answer and interview numher on the green card, and return the green card 
with the interview. If R agrees to have an x-ray taken, discuss the procedures 
~ him. He should understand where to go and when; he should under~tand that 
he will need to present both the white and blue cards and the parents X-ray 
Permission Form at the x-ray facility in order to have an x-ray taken and re­
ceive the $5 payment. Fill in the right-hand side on the ,pack of the white 
card. When you get to R's home, get the parents' or guardians' signature on the 
X-ray Permission Form and leave the packet, containing: '(1) Directions for 
Respondents; (2) Blue card; (3) White card; and (4) X-ray Permission Form; 
with R or the parent of a young R. 

We are asking for x-rays from a subsample, about 50%, of the total sample. 
The subsample will consist of PSU's or places where there is a suitable and co­
operative x-ray facility at a reasonable distance from the respondents' homes. 
We are aiming for about 60% participation from the subsample. The $5 payment 
is offered to provide incentive to R's who have already given us an interview 
and will have to go to some trouble to have the x-ray taken. 

It seems better to discuss the procedure for the x-ray with the R whi~e 
you are still at the neutral site since the procedures are somewhat compl~cated. 
You may have to explain again tb ~he parent at home; this should be easier i~ 
R already understands. However, if the interview has been long, you may dec~de 
to put off the x-ray question entirely until you get back to R's home. 

If you know you will not see the parent after the interview, you should 
ask for the parent's signature before the interview, or give the Letter to 
Parents to R and let R ask the parent to sign it. (You could offer to tele­
phone at a time when the parent is available to discuss the x-ray.) 

The wrist x-ray will give us data on the relative physical maturity of 
the respondents. Wristbone development is a reliable indicator of physical 
maturational stage. Please don't omit the birth date and sex on the white 
postcard. Dr. Maresh needs 'his data to grade the x-rays. She will report 
her results to us by interview number. 
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ADMINISTRATIVE MATTERS 

AIRPLANE TICKETS 

SECTION 7 
7 .. 1 

Please keep airline ticket stubs and return them to us. We need them to 
attach to your travel vouchers. Airplane tickets we have purchased can be 
turned in on flights to other destinations if your itinerary changes. If the 
new flight costs more, pay the difference and submit it on a travel voucher 
with a receipt; if it costs less, a refund will be ~ent by the airline to us • 

BUSINESS ENVELOPES 

Plain white or air-mail envelopes have been furnished you for use in 
mailing time sheets, travel vouchers, gasoline charge slips, memos, etc. to us. 
If you run out, buy more; don't use the letterhead envelopes. Preprinted 
labels with the ISR address have been provided for your use on these envelopes. 
Don's use your interviewer label on them for return address--you don't have 
enough of them. 

GASOLINE CREDIT CARDS 

These should be used only for gas (except in case of emergency). After 
checking for accuracy and legibility, save and send in all gasoline charge 
slips. Bring or mail in (registered mail) your credit cards as soon as you 
have finished working. In case of loss, notify us immediately; we will report 
the loss and arrange for a replacement. 

INSURANCE 

If you have a work-related accident or illness, you are covered by 
Workmen's Compensation. Report such an accident or illness to us promptly 
in order to be covered. 

If you have an automobile accident which is your fault while you are 
driving on business: persons in the other car are covered by Avis' liability 
insurance; a respondent passenger is covered by University liability insurance; 
you are covered by Workmen's Compensation; the other car is covered by Avis' 
property damage insurance; your Avis car is covered by Avis' co~lision coverage. 
If you are not at faul~, you are covered by Workmen's Compensation but neither 
Avis nor the University is liable; the insurance company of the other driver 
would be liable. 

(Decline Avis' CDW and STI~-neither is worth the cost.) 

In any such eventualitv, notify us at once, please. Please also notify 
us if you have a nonwork-re ated or insurance-related problem: We are con-
cerned with your welfare! ' 
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INTERVIEWER TIME SHEET 

Please fill out one of these for each week you work, beginning with 
departure from Detroit Metro., or arrival at your PSU if you drive. Consider 
the space marked "No. of Hrs. Worked" as your time sheet: This is the number 
of hours you expect to be paid for. In "How Time Was Spent," include number 
of interviews taken, if this was a day when you interviewed. "Personal 
Reminders" might be a convenient place to jot down incidental expenses, but 
remember, they still must be reported on a travel voucher in order for you to 
be reimbursed. (The "Memo" form should be used for messages which need our 
prompt attention.) Your reports of relative time spent on different aspects 
of the job, conunents, etc. will be helpful to us in budgeting and answering 
interviewers' questions in 1977. 

If you use your own car for interviewing, keep an accurate record of 
business-related mileage on this or another sheet, and submit weekly travel 
vouchers for mileage at 10i per mile. (You pay for gas and oil in that case.) 

Mail this ~heet in promptly at the end of each week. 

KEEP AND SEND IN OR RETURN 

Airplane ticket folders with unused tickets 
Airplgge ticket stubs 
Clippings about NSY from local newspapers 
Credit cards (3) 
Feedback and conunents 
Gasoline charge slips 
Information about PSU's that we give you 
Interviewer time sheets 
Pres tamped envelopes 
Receipts for expenses claimed on travel vouchers 
Rental agreements with Avis (after car has been returned) 
Tape recorders 
Unused forms, card sorts, etc. 
X-ray materials 

MEMO FORMS 

These are provided for messages you don't consider urgent enough for a 
telephone call. Feel free to use them--we w~nt your news! Don't write messages 
on interview forms as they might not be seen quickly enough. Information 
necessary for understanding what went on in the interview should be recorded 
in the interview form. To call attention to or ask a question about a particu­
lar interview, add a Memo form when sending the interview in, referring to the 
pertinent part of the interview. 

RENTAL CARS 

Our contract with Avis specifies which agencies we will use; don't use 
other agencies except in an emergency. Be sure to hang onto your copy of the 

I t 
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rental agreement and send it to us after you have turned in the car. You will 
know what sort of car our contract specifies at each agency. If that sort of 
car isn't available, follow the instructions given for arrival at a new PSU. 
Decline CDW (Collision Damage Waiver) and STI (Safe Trip Insurance or Acciuent 
Insurance)--neither is worth the cost. 

When you know your arrival date in your second PSU, call the nearest Avis 
agency to you, which will teletype your reservation ahead. 

Be sure to use your credit card in all dealings with Avis so that billings 
will be made properly. 

In case of problems you can't settle with the help of the local agent, 
call collect (313) 962-9600 and speak to Mr. Forhan or to Nancy Wolff, or 
call us. 

Bring or mail in (registered mail) your Avis card as soon as you have 
turned in your last car. If you lose it, call us inunediately and we will 
report it lost and arrange for a replacement. 

If your car needs minor re~airs, such as addition of oil, windshield 
wiper repair, etc., have them done, get a receipt, and take it to the Avis 
agent. He should give you a cash refund or credit on your rental bill. For 
anything more than minor repairs, check with the Avis agent. 

Please ask the respondent to fasten his/her safety belt when riding with 
you. 

PARKING 

We will pay necessary short-term parking costs; report them on a travel 
voucher (receipt not required from a par.king meter). If you are in an area 
where overnight parking is difficult and/or expensive,try to get living 
acconunodations which include parking. If necessary, we will pay overnight 
parkin~ charges for the rental cars or for your car if you are using it to 
interv~ew. We cannot pay parking ticket or traffic ticket costs. 

TRAVEL VOUCHERS 

Your per diem, airplane tickets provided before you left Ann Arbor, or 
payment in lieu of airplane tickets will be paid on the travel vouchers you 
made out in training sessions. Other expenses chargeable to the project 
should be submitted on travel vouchers by you. 

Directions for making out travel vouchers are given, with an example, at 
the end of this manual. As far as possible, elcpenses over $1. 00 claimed on 
travel vouchers should be supported by receipts. Please try to mark "anonymous" 
receipts ~ such as cash regis. ~r sl ips, so that \\1e can tell which receipt goes 
with which claimed expense. l'he Post Office will give a receipt when you buy 
stamps. Make the entry on the travel voucher as self-explanatory as possible. 

117 
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HOW TO FILL OUT A TRAVEL VOUCHER FOR EXPENSES NOT COVERED BY PER DIEM 

(1) Type or use ball-point pen (preferably black), writing on a hard surface 
so all the copies will be legible. Do not use pencil. 

(2) White copy must be an origin.al on both si~es. 

(3) White and yellow copies must bear original signatures. 

(4) Hand in white, yellow, and blue copies; keep pink copy for your notes 
and records. 

(5) Fill in name, social security number, home address, and city legibly--. 
checks are keypunched directly from this form. 

NOTE: If you want us to pick up your travel check at the Cashier's 
Office and deposit it for you, use zip code "99999" instead 
of your correct zip code. (Your address is still needed.) 

If you use the usual zip code,the check will be mailed to 
the address shown, as it was this spring. 

(6) Leave "departure," "return," and "destination" blank. 

(7) Leave midportion cd. front page blank, from "expenses claimed" through 
"balance due to(from) traveler." 

(8) "Purpose of trip" = "Interviewing on location for NSY 172." 

(9) Date and sign white and yellow copies (both original s:i.gnatures). 

(10) Switch carbons to fill out the back of the form. 

(11) List expenses by date, itemized description and total. 

(12) See example on next two pages. 

t 
(13) Mail to Ann Arbor using a bu~aness envelope and one of the labels provided. 
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TRAVEL, EXPENSE REPORT 
THE UNIVERSITY OF ""ICHIGAN, ANN ARBOR, MICHIGAN 

(Submit in Triplicate to the TRAVEL OFFICE) 
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Traveler's Vendor Number (1-6) Cashier's Vendor Number (1-6) C18053 Bank Code (7-8) 51 

)~ JJ4aA~" Name of Traveler (9-23) . t' -----
loll Firat ( Middle 

Departure ________ -::-__ _ 
Date Time 

Social Security 

Home Address 

City, State, Zip 

Expenses Claimed 

less Advances From Cashier 

Balance Due To (From) Traveler 

" 

Purpose of Trip 

Account Number 
(39-«) 

Amounl 

(45-53) 

Return 
Dal. Time 

Destination 
(2<1-38) 

- FOR ACCOUNTING DEPARTMENT USE-

Amount Due U of M Cashier 

Accounl Number (39""") Amount (45-53) 

Trip Number (54-62) ________ _ 

2800 
Class Code (63-66) 

T~J tPu-~ f jJ6Y '7:<, 

The above Informalion is correct, ;;1; .. , .2') L97.<. 
~ 

~ p.~ &1(1'(/ Signature of Trave'er, 

Approved for payment: 

PASSED BY ACCOUNTING 
DEPARTMENT 

Dale Authorized Signer 

(If you ,have any questions, please call the Travel Office at 764-6253) 

Nate: Whll" Copy will be relalned by Accounting Oepartmant, 
Yellow Copy will b. returnld to Deparlment, 
Blue Copy will be retained by Trove' OII1ce, 
Pink Copy will be retolned bv Departmlnt. 

(1.6) Voucher No (71,76) 
, 
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ITEMIZED TRAVEL EXPENSES 7-7 
(Refer to Travel Manual for specific instructions) 7-6 

(If you have any further questions, please call the Travel Office at 764-6253) 

Dalto Description Amount 

.Jo£-_______ I- _____ . __ . 

OJfl I I 
._...:.::.:.:....._z.i.::, ..• ____ ,_ • ..J. J 11. 

RENI Al AGENT I COMPlEH UNSHADEO "REA~ A I lIMI: OF RENTAL 

2 _ PLEASE PRINT, USI! 8AU. POINT PEN AND BEAR DOWN . ........... 

9570316 I r·:'I;~'0.N M'I~AG~ DEtERMINED B~ Rl .... ·IN.· 
II.' fAC'TORY INSTAllED OOOMH(~ 

! l1M~ 
USED 

~olT'-1 I I - -
I I I 118) 

MILES I I I I I TIME 
48, ~'W:'" ~tIlRfNc.t RA NO 

IN I , I , I IN 
I I + -. ... _--

2' CAR ,NlIM~ER -,' I tJ3i5W'NING CITY I "TAlE ICifn 1 (71) (19) , . I I I I , I 
I I I t I I I MILES I I I I I TIME 
I I I I I I I OUT 

I I I . I OUT 
___ I.-L.. L_...L-J. -T-- _ I _ .. -- .. - .. , ... '----r---

",.R .5'51"TE ·6, CAR MAKE 1721 I I i I I @l I ICENM MiltS I I ~ I I • 0 DRIVEN 
l~~U-;"'HIIU IB.CAII Will Bl atluRNkO ON (23) HOURS to) 

I s 

-.$/~ -HU:.u.4.~~~~~.--«..:I.~~~~.&...L---.---t--=-L~ 
5/10 

_~.~~~~~~~~~~~~~~~~ ____ -+~o.~,~ 
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NATIONAL SURVEY OF YOUTH 1972 

INTERVIEW SCHEDULE 

RESEARCH C~NTER FOR GROUP DYNAMICS 

INSTITUTE FOR SOCIAL RESEARCH 

THE UNIVERSITY OF MICHIGAN 

ANN ARBOR, MICHIGAN 48106 

1. Interviewer's Label 

2. P S U -----------

3. Your Interview No. ---------
4. Date ____________ _ 

Time begun ___________ -
Time ended ___________ -

5. Length of Intervlew------:---­
(Minutes) 

(INTRODUCTORY STATEMENT) 

I ant to make sure you understand that 
Before we begin the interview, w fidentia1 Your nam2 is not 
everything you tell me isbco~i1~te1yo~0~ny of the' other materials that 
writtfm on the interview 00 e or ill ever see ybur name together 
are used during the interview, so no one w 
with your answers. 

i 
i 

I 
! 

.\ I 
I ! 
J t 

\ i 
.J I 
i I , ! 
, 1 
I 
, , 

I 

1 
I 

it 

I'd like to begin by asking you about the places you've lived. 

1. How long have you lived in the home you're living in now? 

2. How many different homes have you lived in since you were born? (THIS 
MEANS NUMBER OF DIFFERENT "HOUSING UNITS. ") 

5 • MORE THAN ONE HOME: 

SPECIFY NO. 

2a. Where have you lived most of your 
life? (IF R MENTIONS MORE THAN 
ONE PLACE, BECAUSE R LIVED ABOUT 
SAME LENGTH OF TIME IN TWO OR 
MORE PLACES, RECORD THESE PLACES 
TOO.) 

1. 

2. 

CITY/TOWN (NEAREST CITY/TOWN, 
IF RURAL) 

STATE (AND COUNTY, IF RURAL) 

1. ONE HOME ONLY 
GO TO Q. 3 

2b. How long (did you 
live/have you lived) 
in (RESPONSE[S] TO 
PREVIOUS QUESTION)? 

1. 

2. 

2c. Where was the place you lived that is furthest away from where 
you're living now? 

1 

__________ CITY/TOWN (NEAREST CITY/TOWN, IF RURAL) 

__________ STATE (AND COUNTY, IF RURAL) 

3~ : Did you ever live on a farm or ranch? 

1. YES 5. NO TURN TO Q. 4, P. 2 

3a. When was that? 
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4. I'd like to know the month and year in which you were born. 

________ MONTH 

5. So you are now ____________ --Years old? 

6. Who are you living with 7.10W? (PROBE ABOUT MOTHER AND FATHER: Is that 
your real mother/father?) 

MOTHER STEPMOTHER 

SPOUSE I 
FATHER STEPFATHER 

BROTHERS: NO. OF GISTERS: NO. OF 

OTHER: SPECIFY BY RELATIONSHIP TO R (ROOMER, ROOMMATE, FRIEND OF 

~AMILY) 

_ ",-1 
... 

... ~ . 

. . 

.. 

\ ,I 
~, tit , 

-
3 

BOX A 

INTERVIEWER CHECKPOINT: 

o 1. R LIVES WITH BOTH NATURAL PARENTS--GO TO Q. 8 

o 5. R DOES NOT LIVE WITH BOTH NATURAL PARENTS 

v 
7. Can you tell me why you're not living with your (mother/father/mother 

and fa ther )? 

7a. How old were you when you last lived with your (mother/father/ 
mother and father)? (IN THE CASE OF DIVORCE OR SEPARATION, 
FIND OUT R's AGE AT THE TIME OF THE SEPARATION.) 

8. How many brothers and sisters do you have? (INCLUDE STEP-SIBLINGS IF 
MENTIONED. ) 

NUMBER OF BROTHERS NUMBER OF SISTERS ~ 
TURN TO Q.9, 
P.4 

v V 
--------~---------------------------------~--------------------------, 

8a. How many of your brothers or sisters are older than you? 

8b. How many of your brothers or sisters 8're younger than you? 
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9. 

,~ I 
d. (:1' 

Next I'd like to &sk you some questions about school. 
to school now? Are you going 

9a. What school do you attend? 

9b. What kind of school is 
that? 

9c. What (grade/year) are you 
in now? 

9d. Can you tell me why you're 
not going to school now? 
(IF REASON IS "DROPPED 
OUT, "PROBE: Why did you 
drop out?) 

(IF'R NOT IN SCHOOL BECAUSE 
SCHOOL NOT IN SESSION, GO TO 
Q. 9a.) . 

ge. How old were you when you 
(left/finished/dropped 
out of) school? 

(IF R NOT IN SCHOOL BECAUSE HE/ 
SHE HAS GRADUATED, TURN TO BOX 
B, P. 5.) 

9f. What grade were you in 
then? 

......... 

17;' 
~! 

1 
l 
\ 
I· 
1 

1 
l ' 
i 
1 
! 
1 
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! 
I 
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1 , 
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I 
I . 
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BOX B ~ ______________________________ , ______________ -, 
INTERVIEWER CHECKPOINT: 

D 1. R HAS GRADUATED FROM HIGH SCHOOL, BUT IS NOT IN COLLEGE-­
GO TO Q. 11, P. 6. 

D 3. R IS IN COLLEGE--TURN TO Q. 13, P. 7. 

5. R HAS NOT FINISHED HIGH SCHOOL. ~~ ____________________ ~~ _____ ~l ____________ ~ 

V 
10. Do you plan to finish high school? 

1. YES 8. DON'T KNOW 

J 
lOa. If you had to rate your chances for finishing 

high school in terms of the numbers "1" up to 
"lO"--that is, from one chance out of ten up to 
ten chances out of ten--what number would you 
pick? 

(IF R DOESN'T SEEM TO UNDERSTAND, SAY: If you 
are certain that you will finish high school, 
then you would pick the number 10, but if you 
think there is only a 50-50 chance that you 
will finish high school, then you would pick 
number 5.) 

TURN TO Q. 11, P. 6 

lOb. ~fuy don't you plan to finish high 
school? 

TURN TO Q. 16, P. 7 

/~~; / 

--------------------- ---------_._-
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11. 

12. 

Do you plan to go to college? 

? 
V 

8. DON'T KNOW 

J 
I 5. NO 
GO TO Q. 12 

11a. 

llb. 

llc. 

If you had to rate your chances of going to college in terms of 
the numbers "1" up to "lO"-~that is, from one chance out of ten 
up to ten chances out of ten, what number would you pick? 

(IF R.DOESN'T SEEM TO UNDERSTAND, SAY: If you are certain that 
~ou w~ll ~o to college, then you would pick the number 10, but 
~f you th~nk there is only a 50-50 chance that you will go to 
college, then you would pick number 5.) 

How many years do you think you will go to college? 

If you go to college, what do you plan to study? (PROBE: 
What subject do you think you will major in? What type of 
program do you have in mind?) 

TURN TO BOX C, P. 7 

Do you think you will go to another k4 nd of h 1 • sc 00 , other than college? 

I 
V 

CL=ru 
4 TURN TO 

l:§ .. DON'T KNOW 

Q. 16, P. 7 <~ 

12a. What do you plan to study? (PROBE FOR SPECIFIC SKILL[S] R 
WANTS TO LEARN.) 

TURN TO Q. 16, P. 7 

'~'.'.' 
I 
! 
II J .. , 

li 
~\j 

rl 
II 
I 
I
I 
I 

-II 
/
1 

.J 
\1 

\1 

I 

~I 
1 
I 
I 

I .. I 

I 
I 

I 
.. t • 

I 

! 

(ASK IF R IS IN COLLEGE) 

13. How many years do you think you will go to college? 

14. What do you plan to study in college? 

BOX C 

INTERVIEWER CHECKPOINT: 

[] 1. R EXPECTS TO FINISH LESS THAN FOUR YEARS OF COLLEGE OR DOESN'T 
KNOW HOW MANY YEARS HE WILL GO TO COLLEGE--GO TO Q. 16. 

[] 5. R EXPECTS TO FINISH COLLEGE, OR TO ATTEND COLLEGE FOR FOUR YEARS. 

15. Do you think you will/would go on to a graduate or professional 
school after you finish college? 

1. YES 5. NO I 8. DON'T KNOW 

OTHER: 

(ASK EVERYONE) 

7 

16. Thinking about the future--say five or ten years from now, when you are 
20 or 25 years old--what kind of work do you think you're most like~y to 
be doing? (PROBE FOR SPECIFIC OCCUPATION. IF R EXPECTS TO BE IN SCHOOL 

. THEN, PROBE ?OR WORK AFTER FINISHING SCHOOL. RECORD MULTIPLE RESPONSES.) 

\ . 
.~ 

'1,).' • 
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17. If it's all right with your (parents/mother/father/_._) too, will you 
give us permission to have your most recent school grades sent to the 
National Survey ~£ Youth headquarters in Michigan to add to this inter­
view? We'll ask the school to put your interview code number on your 
grade record and to delete your name before they are sent to Michigan. 
Will that be O.K.! 

1. YES I 

J 
Just in case your school is 
not able to send your most 
recent grades for some 
reason, I'd like to ask you 
about the graQes you got in 
school (last term/the last 

. term you were in school)? 

J 

I 5. NO I 

! 
All right. Then will YQu 
tell me what grades you got 
in school (last term/the 
last term you were in 
school)? 

l7a. How many A's did you get? 

l7b. How many B's? l7d. How many D's? 

l7c. How many C's? l7e. How many (E's or F's)? 

(IF R'S SCHOOL USES A DIFFERENT GRADING SYSTEM, INDICATE R'S GRADES 
ACCORDING TO THIS OTHER SYSTEM IN THE SPACE BELOW.) 

• J • 

·11 
fJ 

1 
I""" II ......... ,II 

~ 1 
l :·1 

I 
) 

j 
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BOX D 

INTERVIEWER CHECKPOINT: 

l. R IS IN COLLEGE OR NOT 5. ALL OTHER RESPONDENTS 
IN SCHOOL AT ALL 

'I 'I 

Next I want to find out how you Next I wan t to find out how you 
felt about (high) school. feel about school. 

I I v V 
18. Is there anything you especially (do/did) ~ like about (high) school? 

(PROBE: Anything else?) 

19. Is there anything you especially (like/liked) about (high) school? 
(PROBE: Anything else?) 

20. (When you wexe in school) How much (do/did) you like school in terms of 
the choices on this card (SHOW BEIGE CHOICE CARD) 

11. NOT AT ALL 2 • NOT VERY MUCH j 3. SOMEWHAT I 
4 • PRE TTY WELL 5. A GREAT DEAL 

20a. Would you say you '(like/liked) school more than most other students, 
less than most other students, or about the same as most other stu­
dents! 

: 1. MORE [ 3 • ABOUT THE SAME 5. LESS 

/3/ 
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(HAND R RESPONSE BOOKLET OPEN TO Q. El-5, P. 2) 

El-5. Next I'd like to find out how y~u feel about a few things. On this 
page are five pairs of sentences. Read both sentences in each pair, 
then put an "X" in the box next to the sentence you agree with most. 
There are no right or wrong answers. Tell me if you have any questions 
about any of the sentences. 

(WHEN R IS FINISHED, TURN TO Q. 21, P. 3, IN THE RESPONSE BOOKLET AND HAND/IT BACK TO R.) 

21. On this page is a list of jobs. Suppose that in the future you had a 
chance to work in any of these jobs, for a shor.t time or for a long timef 
which ones do you think you might like or dislike. To the right of each 
job are the numbers 1 to 7. Over number one it says "dislike" and over 
number seven it says "like." For each job I want you to circle the 
number that indicates how you feel about that job. Circle any number 
between 1 ("dislike") and 7 ("like"). ~ if you come to a job that you 
really don't know enough about to say how you feel about it, check the 
space under "don't know," on the right-hand side of the page. 

22. 

1. School teacher 
2. Carpenter 
3. Engineer 
4. Waiter/Waitress 
5. Writer or Journalist 
6. Clerk in a store 
7. Artist or Musician 
8. Take care of home and 
9. Airplane pilot 

10. Police work 
11. Nurse 

12. 
13. 
14. 
15. 
16. 
17. 
18. 

children 19. 
20. 
21. 
22. 

Truck or bus driver 
Scientist 
Farmer/Work on a farm 
Auto mechanic 
Factory worker 
Medical doctor 
Cook or Chef 
Manager of a store or business 
Lawyer 
College professor 
Work with computers 

Do you have a job now? [1. YES [5. ~Q:J TURN TO Q. 22, P. 11 

22a. What do you do? 
is that?) (PROBE: What kind of business or industry 

22b. How many hours a week do you work? 

[ 1. 1-5 HRS. } 2. 6-10 HRS .:J I:: 3. 11-20 HRS. J 
4. 21-30 H. S. I [ 5. 31 HRS. OR MORE J 

11 

, ask you about your health and things There are a few questions I d like to hi d 
Choose one of the answers on t scar. like that. For each question, please 

(SHOW ORANGE CHOICE CARD) 

23. 

24. 

25. 

26. 

27. 

28. 

How often do you have headaches or pains in the head? 

1. SEVERAL TI~_S A WEEK '--~~~~77.~~ O. A FEW TIMES A MONTH 

2. ABOUT ONCE A WEEK [ 4. A FEW TIMES A YEAR 

I ONCE A YEAR OR L'£sLl 5. 

How often do you have tr·ouble getting to sleep or staying asleep? 

1. SEVERAL TIMES A WEEK 

2. ABOUT ONCE A WEEK 

[ 3. A FEW TIMES A MONTH 

O. A FEW TIMES A YEAR 

5. ONCE A YEAR OR LESS 

d b stomach ache or upset stomach? How often are you bothere y a 

1. SEVERAL TIMES A WEEK:J 3. A FEW TIMES A MONTH 

2. ABOUT ONCE A WEEK 4. A FEW TIMES A YEAR I 
~5~.-~ON:::::C:-;:E A YEAR OR LESS I 

How often do you feel tense or nervous? 

I 3. A FEW TIMES A MONTH 1. SEVERAL TIMES A WEEK 

"-5-.-0~N~CE A YEAR OR LESS I 

How often do you find it di fficult to get up in the morning? 

Il. SEVERAL TIMES A WEEK 3. 

[ 2. ABOUT ONCE A WEEK 4. A FEW TUIES A YEAR I 

I ONCE A YEAR OR LESS I 5. 

Could you tell me how tall you are in feet and inches? 
FEET INCHES 

29. And how much do you weigh? 
POUNDS 
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30. 

31. 

32. 

I -;, C/.. • 

Next I'd like 'you to describe yourself by using this set of figures. 
(SHOW BODY-IMAGE CHART.) Which of the figures on the chart looks most 
like you? 
No. ____ _ 

(HAND R RESPONSE BOOKLET OPEN TO P. 4, Q. 31.) 

Now describe yourself using the pairs of words on this page, If you 
think you are tall, put,a check here (POINT TO LEFT-MOST SPACE); if you 
think you are short, check here (POINT TO RIGHT··MOST SPACE); if you think 
you are in between, this is the space to check (FOINT TO MIDDLE SPACE). 
If you think you are somewhat tall but not very tall, check here (POINT 
TO SECOND SPACE FROM LEFT) or here (POINT TO THIRD SPACE FROM LEFT) 
depending on how tall you think you are. You can use any of the spaces 
between the two words to describe how tailor short you are. Does that 
make sense to you? 

(REEXPLAIN IF R IS CO~FUSED BY ASKING HOW 'TALL R IS IN COMPARATIVE TERMS, 
!iQl IN FEET AND INCHES, AND DETERMINE WITH R THE CORRECT PLACEl:1ENT OF THE 
RESPONSE ON THE VERY-TALL!IN-BETWEEN!VERY-SHORT SCALE.) • 

Go ahead and do the same with all the words. Tell me if you have any 
questions or if you come to a word you don't understand. 

(WHEN R IS FINISHED, TAKE THE RESPONSE BOOKLET AND TURN TO P. 5, Q. 32.) 

Next~ describe yourself as you would really ~ to be now using the same 
set of words·. 

rr-------------
\ 
t 

I 
1\ 
! \ 
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\ 
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33. 

34. 
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Now I want to ask you a couple of questions about personal problems. 
Some people your age have personal problems that bother them. How about 
you? Compared to other people about your age, would you say you have 
more, less, or about the same amount of problems? 

1. MORE 3. ABOUT THE SAME \ 5. LESS 

OTHER (SPECIFY): 

When you have a personal 'proh1em, do you go to other people for help 
or for advice? 

5. NO 

TURN TO P. 14 

34a. Who do you usually go to for help when you have a personal 
problem? (RECORD ALL PERSONS MENTIONED--UP TO FOUR, SPECIFYING 
RELATIONSHIP TO R, OR INDICATING PEER, ADULT, FRIEND, TEACHER, 
COACH, MINISTER, ETC.) 

FIRST PERSON MENTIONED NO. OF TIMES IN 30 DAYS 

SECOND PERSON MENTIONED NO. OF TIMES IN 30 DAYS 

THIRD PERSON MENTIONED NO. OF TIMES IN 30 DAYS 

FOURTH PERSON MENTIONED NO. OF TIMES IN 30 DAYS 

34b. How many times in the last 30 days have you talked with (EACH 
PERSON MENTIONED) about personal problems you've had? (RECORD 
NUMBER OF TIMES FOR EACH PERSON IN SPACE ABOVE.) 

/35 



FIRST CARD SORT--YELLOW CARDS 

I'd like to find out how you feel about a number of things. On each card in 
this stack (SHOW R ITEM CARDS), there is a sentence which you may Ot' may not 
agree with. I'd like you to sort these cards into five stacks according to 
how much you a,gree with them. Here are five cards to mark the stacks (PUT 
EACH RESPONSE CARD ON THE TABLE AS YOU READ IT): "strongly agree," alsomewhat 
agree," "undecided," "somewhat disagree,lI and "strongly disagree." Put each 
card in this stack (ITEM CARDS) under the-card on the table that tells how you 
feel. 

(IF R SEEMS CONFUSED OR UNCLEAR: For example, if you agree strongly that "The 
life of the average person is getting worse, not better,lI you would put that 
card under the card that says "strongly agree.") 

Here are the cards. Tell me if you have any questions about any of them, 
or if there are any words that you don't understand. 

6. The life of the average person is getting worse, not better. 
7. The world would be a better place if people had more respect for author.ity. 
8. A person should obey only those laws which seem fair. 
9. Most people would take advantage of you if they had a chance. 

10. There are many things about the world today that young people understand 
better than adults. 

11. On the whole policemen are honest and fair. 
12. These days a person doesn't really know whom he can depend on. 
13. Something may still be important and worthwhile even if it doesn't do 

human beings any good. 
14. I would be unhappy living away from my parents when I get older. 
15. Most young people know enough to understand the problems facing the 

country. 
16. It is all right to get around the law if you can get away with it. 
17. Most people can be trusted. ~. 
18. A person shouldn't hope for too much in life. 
19. In order to live together, we need law, government, police, and so on; or 

else, things would be a mess. 
20. The rules and customs of our society keep people from being their good 

natural selves. 
21. Younger people and older people will never completely trust or understand 

one another. ~. 
22. The only reason for working is to make money. . 
23. Most people are just looking out for themselves. i 

24. No one should be punished for breaking a law he feels is wrong. 
25. When young people make important decisions they should think first about 

their parents' wishes. ". 
26. Adults don't listen to youth: they'd rather tel1~'young people what to do. 
27. Human beings are the most important things in the:. universe. 

AFTER R IS FINISHED, CHECK THAT ALL ITEM CARDS ARE UNDER THE FIVE CHOICE CARDS, 
THEN PICK UP THE STACKS--PLACING THE SECOND STACK UNDER THE FIRST, THE THIRD 
STACK UNDER THE SECOND, ETC.--IN THE FOLLOWING ORDER: strongly agree, somewhat 
agree, undecided, somewhat d'sagree, strongly disagree. PUT ANY CARDS WHICH R 
DOES NOT SORT ON TOP OF ALL ',HE OTHER CARDS. ANY CARD NOT SORTED BY R BECAUSE 
HEI SHE DID NOT UNDERSTAND IT SHOULD BE MARKED WITH A LARGE "X". ANY CARD R 
REFUSED TO SORT SHOULD BE MARKED WITH A LARGE "R". PU~ THE STACK OF CARDS 
BACK IN THE YELLOW ENVELOPE. ' 
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35. Young people are often criticized by parents or teachers, or other adults 
because of their ideas or what they do. Do you think the adults are 
usually right • • • or are the young people usually right7 

36. Why do you feel this way7 

37. Do your (parents/mother/father/ _________ ) have some ideas or opinions that 
you disagree with7 

[ 5. NO GO TO Q. 38 

37a. What do you disagree with your (parents/mother/father/ ________ =) 
about7 

38. These days some young people have ideas about the way they expect to live 
when they get older that are different from their parents' ideas ...• 
that is, some young people want to follow a different life style when they 
are adults than the life style of their parents. Do you think your life 
style an as adult will be like that of your (parents/mother/father/ ____ ..... ·) 
or different? 

1. SAME 5 • DIFFERENT 

39. In what way will it be the (same/different)7 

/37 
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40. Does your family ever talk about politics, such as things the President, 
the Governor, or the Congress have done? 

I 1. YES 

! 
L 5. NO I 
GO TO Q. 41 

40a. How often would you say they talk about national and interna­
tional matters, such as things the President or Congress may 
have done, or that some other world leader may have done? 
(SHOW O~~NGE CHOICE CARD.) 

1. SEVERAL TIMES A WEEK 3 • A FEW TIME S A MOifuL] 

[ 2. ABOUT ONCE A WEEK 4. A FEW TIMES A YEAR I 

[ 5. ONCE A YEAR OR LiliOj 

40b. How often would you say they talk about state and local matters, 
such as things the state legislature may have done, or the 
Mayor, or the City Council? (SHOW ORANGE CHOICE CARD.) 

IT SEVERAL TIMES A WEEK 3. A FEW TIMES A MONTH 

Lh ABOUT ONCE A WEEi] 4. A FEW TIME S A ¥iill 

5. ONCE A YEAR OR LESS I 

41. Do you ever talk about politics with your friends? 

I 1. YES I 
t 

5. N<LJ TURN TO Q. 42, P. 17 

4la. How often? (SHOW ORANGE CHOICE CARD.) 

3. -A FEW TIMES A MONTH SEVERAL TIMES A WEEK I 1. 

2. ABOUT ONCE A WEEK r 4. A FEW TIMES A YEAR 

I 5. ONCE A YEAR OR LESS 

4lb. Do you and your friends talk more about state and local 
politics or na, tonal and international politics? 

I _1. NATIONAL AND INTERNATIONAl:] 2. STATE AND LOCAL] 

3 . BOTH ABOUT THE SAME 1 

42. 
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In the last couple of months have you gotten into any political arguments 
with your family, friends, or others, or tried to convince anyone of your 
political ideas? 

I 1. YES 5. NO 

43. Have you ever gone to any political meetings, rallies, demonstrations, or 
things like that? 

1. YES 5. NO TURN TO Q. 44, P. 18 

43a. What was the last one you went to about? 

43b. Did you do anything besides watch and listen? 

I 1. YES I 
r 

GO TO Q. 43d I 5. NO 

43c. What did you do? 

43d. Have you gone to any ~ political meetings, rallies, or 
demonstrations? 

5. NO TURN TO Q. 44, P. 18 

43e. How many altogether would you guess? (COUNT THE ONE 
ALREADY MENTIONED.) 

43f. 

I 1. 2-D 2. 5-10 3. MORE THAN 10 

Can you tell me about the two most recent times, 
before the one you just mentioned? (JUST GET 
GENERAL TOP:tC. IF R SAYS THEY WERE REGULAR MEETINGS, 
PLEASE NOTE.) 

---------_.------



-------------------------------------------------------;-c 
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44. Next I'd like you to do something that is sort of an experiment. On 
several pages in this booklet (OPEN RESPONSE BOOKLET TO Q. 44, P. 6), 
you ar.e asked to put labels inside some circles arranged in different 
ways. There are no right or wrong answers. Tell me if you have any 
questions. 

Next I'd like to ask you some-questions about your (father/stepfather/ ___ ). 

\10X E 

INTERVIEWER CHECKPOINT: 

D 5. R' S FATHER IS :DECEASED AND R HAS NO STEPFATHER, TURN TO Q. 52, 
P. 21. 

1. ALL OTHER RESPONDENTS. 

V 

(THE FOLLOWING QUESTIONS REFER TO R'S OWN, NATURAL FATHER, UNLESS R LIVES WITH 
A STEPFATB~R O~ FOSTER FArRER; IN THAT CASE, REFERENCE lS TO THE STEPFATHER OR 
FOSTER FATHER R LIVES WITH.) 

45. Is your (father!stepfather/ _________ > ~orking now? 

1. YES I GO TO Q. 4~~ P. 19 I' 5. --NO] tURN TO Q. 51, P. 21 

,. 

" '. 

/ G./O 
~ 

---------------,~-. ------------~------------------------------
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(R'S FATHER/STEPFATHER WORKING NOW) 

(ROBE What exactly does he do?) 46. What is his occupation? P : 

--------------.------------------
(IF FATHER/STEPFATHER IS A FARMER OR RANCHER, Tm~ TO Q. 50, P. 20.) 

1+7. What kind of business or in.dustry is that? 

48. 

49. 

Does he work for himself, or for someone else? 

1. I 5. FOR SOMEONE ELSE J 
GO TO Q. 49 

1 does he ha¥e working for him? 48a •. How many peop e 

O. NONE 0: 100-499 

1. 1-9 I 4. 500-999 

2. 10-99 I 5. 1000 + 

O· DON':r KNOW ] 

Has your (father/stepfather) been out of work in the last three years 
not counting vacations? 

TURN TO BOX F, P. 22 I 5. NO 1. YES] 

t 
49a. For about how many weeks, or months, has he been out of: work 

during the last three years? 

WEEKS 
---------------------MONTHS 

-~~------

TURN TO BOX F, P. 22 
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50. Does he own, rent or just work on the (farm/ranch)? 

1. OWN 2. RENT 3. WORKER TURN TO BOX F, P. 22 

1 
50a. How many acres does he operate? 

____________________ ACRES 

SOb. Does he own livestock? 

1. YES 5. NO GO TO SOe 

SOc. What kind? (LIST) SOd. How many? __ _ 

How many? __ _ 

How many? __ _ 

How many? __ _ 

50e~ How many people does he have working for him? 

O. NONE I 3. 100-499 .J 

1. 1-9 [.4. 500-999 

2. 10-99 ] Ls. 1000 + 
I 8. DON'T KNOW 

TURN TO BOX F, P. 22 

L 1'. 

t 

I 
1 
I 

I 

. ( 
I 

! 

(R's FATHER/STEPFATHER IS NOT WORKING NOW) 

51. Is he retired, unemployed, or what? 

52. 

1. RETIRED 2. UNEMPLOYED J 

OTHER: 

What was your (father/stepfather)'s last job? 
he do?) 

53. What kind of business or industry was that? 

54. Did he work for himself or for someone else? 

1. FOR HIMSELF SELF-EMPLOYED 

v 
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(PROBE: What exactly did 

I 5. FOR SOMEONE ELSE 
TURN TO BOX F, P. 22 

54a. How many people did he have working for him? 

O. NONE 3. 100-499 

1. 1-9 4. 500-999 

2. 10-99J (' 5. 1000 + 

8. DON'T KNOW 
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BOX F 

INTERVIEWER CHECKPOINT: 

o 5. R' s MOTHER IS DECEASED AND R HAS NO STEPMOTHER, TURN TO BOX G, P. 23 -

o 1. ALL OTHER RESPONDENTS. 
>JI 

(THE FOLLOWING QUESTIONS REFER TO RIS OWN NATURAL MOTHER, UNLESS R LIVES WITH 
A STEPMOTHER OR FOSTER MOTHER; IN THAT CASE REFERENCE IS TO THE STEPMOTHER OR 
FOSTER MOTHER R LIVES WITH.) 

55. Does your (mother/stepmother/ ____ ) work? 

1. YES 5. NO TURN TO BOX G, P. 23 

55a. What is her occupation? (PROBE: What exactly does she do~) 

(IF MOTHER IS A FARMER OR RANCHER, AND R HAS NO FATHER/STEP­
FATHER, ASK ALL QUESTIONS ON P. 20, THEN GO TO BOX G, P. 23.) 

55b. What kind of business or industry is that? 

55c. About how many hours a week does she work? 

1. 1-10 HRS. 3. 21-30 HRS. 

2. 11-20 HRS. I 4. 31 OR MORE HRS. I 
B. DON'T KNOW 1 

55d. Does she work for herself, or for someone else? 

1. FOR HERSELF (SELF-EMPLOYED) ] 

t 
[ 5. FOR SOMEONE ELSE 
TURN TO BOX G, P. 23 

5Se. How many people does she have working for her? 

O. NONE 3. 100-499 

[ 1. 1-9 I· 4. 500-999 

2. . 0-99 I 5. 1000 Ll 

[ 8. DON'T KNOW] 

j \ 
: 'If 

'I 

I 

• ! 

I 
-~ , 

23 

BOX G 

INTERVIEWER CHECKPOINT: 

01. FATHER/STEPFATHER AND/OR MOTHER/STEPMOTHER WORK, TURN TO Q. 57, P.24 

C? 5. NEITHER FATHER/STEPFATHEP.. NOR MOTHER/STEPMOTHER WORKS. 

56. ~ow is your family supported? 
(RECORD MULTIPLE RESPONSES) 

PERSON(S) : 
INSTITUTION: [ 1. WELFARE 1 

(SPECIFY RELATIONSHIP TO R) 

, 
56a. What does (he/she) do? 

[ 2. SOCIAL SECURITY I 
/3, OnmR: ~] 
IF ONLY SUPPORT IS 
INSTITUTIONAL, TURN TO 
Q. 57, P. 24. 

------------------------------
56b. What kind of business or industry is that? 

56c. Does (he/she) work for himself or for someone else? 

[ 1 [ 1. FOR HIMSELF (SELF-EMPLOYED) 5. FOR S~MEONE ELSE 1 

1 TURN TO Q. 57, P. 24 

56d. How many people does (he/she) have working for (him/ her)? 

f O. NONE I 3. 100-499 

IT 1-9 [ 4. 500-999 

L 2. 10-99 l [ 5. 1000 + 

a. DON'T KNOW 
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ASK EVERYONE: 

57. 

58. 

How many years of school did your (father/stepfather) complete? 

06. .... LESS THAN 
7 YEARS 

H 98. DON'T KNOW 

,II 

5pa. Could/can he 
read and 
write? 

1. YES I 

5. NO I 

" 

07. 7 YEARS 

08. 8 YEARS 

09. 9 YEARS 

10. 10 YEARS 

11. 11 YEARS 

12. 12 -YEARS 

13 • 13-15 YEARS 

16. 16 YEARS 

17. OVER 16 YEARS 

57b. What kind of 
school did he 
attend after 
high school? 

How many years of school did your (mother/stepmother) complete? 

' .... 06. LESS THAN 
7 YEARS 

H 98. DON!T KNOW 

,I~ 

58a. Could/can 
she read & 
wr:tte? 

I 1. YES .J 
~. NO 

07. 7 YEARS 

08. 8 YEARS 

09. 9 YEARS 

10. 10 YEARS 

11. 11 YEARS 

12. 12 YEARS 

TURN TO P. 25 

13. 13-15 YEARS 

16. 16 YEARS 

17. OVER 16 YEARS 

58b. What kind of 
school did she 
attend after 
hi'gh school? 

i 
\ 

I 
. t · 
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SECOND CARD SORT--PINK CARDS 

(IF R IS NOT LIVING WITH FATHER OR STEPFATHER, REMOVE CARDS 13-44 AND MARK 
EACH ONE WITH FM, FOR "FATHER MISSING.") 

(IF R IS NOT LIVING WITH MOTHER OR STEPMOTHER, REMOVE CARDS 45-56 AND MARK 
EACH ONE WITH MM, FOR "MOTHER MISSING. ") 

We are interested in how young people get al.ong with their parents. Each 
card in this stack (SHOW R ITEM CARDS) has a sentence on it about your (father/ 
stepfather) and (mother/stepmother). I'd like you to sort them according to 
how true the sentenqe is of you and your (parents/father/mother). 

(IF R IS LIVING WITH STEPMOTHER AND/OR STEPFATHER, HE SHOULD RESPOND IN TERMS 
OF HIS RELATIONSHIP WITH THEM.) 

IF STEPFATHER: The cards say father, but we'd like you to think about 
your stepfather (the one you are living with) while you 
do this. 

IF STEPMOTHER: The cards say mother, but we'd like you to think about 
your stepmother (the one you are living with) while you 
do this. 

Here are five cards to mark the stacks (PUT EACH RESPONSE CARD ON THE TABLE 
AS YOU READ IT): "almost always true," "often true," "sometimes true," "seldom 
-true," and "never true." Put each card in this stack(ITEM CARDS) under the 
card on the table that tells how you feel. 

- ---------
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Here are the cards. Tell me if you have any questions about any of the cards, 
or if there are any words that you don't understand. 

33. My father gives me the right amount of affection. 
34. My father lets me dress in any way I please. 
35. My father accepts and understands me as a person. 
36. My father tells me how to spend my spare time. 
37. My father and I do things together that we both enjoy doing. 
38. I agree with my father's ideas and opinions about things. 
39. I want to be like my father. 
40. If I want to go someplace I have to ask my father if it's all right. 
41. My father makes it easy for me to confide in him. 
42. My father makes rules that I have to obey. 
43. I feel close to my father. 
44. My father hits or spanks me. 
45. As I was growing up my mother tried to help me when I was scared or upset. 
46. My mother and I do things together than we both enjoy doing. 
47. My mother makes it easy for me to confide in her. 
48. My mother tells me how to spend my spare time. 
49. If I want to go someplace I have to ask my mother if it's all right. 
50. My mother gives me the right amount of affection. 
51. My mother makes rules that I have to obey. 
52. I want to be like my mother. 
53. I agree with my mother's ideas and opinions about things. 
54. I feel close to my mother. 
55. My mother lets me dress in any way I please. 
56. My mother hits or spanks me. 

AFTER R IS FINISHED, CHECK THAT ALL ITEM CARDS ARE UNDER THE FIVE CHOICE CARDS, 
THEN PICK UP THE STACKS--PLACING THE SECOND STACK UNDER THE FIRST, THE THIRD 
STACK UNDER THE SECOND, ETC.--IN THE FOLLOWING ORDER: almost always true, 
often true, sometimes true, seldom true, never true. PUT ANY CARDS WHICH R 
DOES NOT SORT ON TOP OF ALL THE OTHER CARDS. ANY CARDS NOT SORTED BY R 
BECAUSE HE/SHE DID NOT UNDERSTAND IT SHOULD BE MARKED WITH A LARGE "X". ANY 
CARD R REFUSED TO SORT SHOULD BE MARKED WITH A LARGE "R". PUT THE STACK BACK 
IN THE PINK ENVELOPE. 

1 

BOX H 

INTERVIEWER CHECKPOINT: 

o 5. R DOES NOT LIVE WITH MOTHER/STEPMOTHER OR FATHER/STEPFATHER 
GO TO Q. 61 ' 

o 1. R LIVES WITH MOTHER/STEPMOTHER OR FATHER/STEPFATHER 

59. Does your unother or father/mother/fathe~ know where you are 
when you are away from home? (SHOW BLUE CHOICE CARD.) 

1. ALWAYS 2. USUALLY I 3. SOMETIMES 

4. USUALLY NOT I 5. NEVER I 

60. Does your (mother or father/mother/father) know whom you are 
with when you are away from home? (SHOW BLUE CHOICE CARD.) 

1. ALWAYS 2. USUALLY I 3. SCME TIME S 

4. USUALLY NOT 5. NEVER 

27 

61. No~ I'd like to talk to you about the times you g~t together with your 
fnends. How many afternoons did you get together with your friends-­
boys or girls--in the last 7 days, (IF R IS IN SCHOOL) not counting the 
times you got together during school hours? 

62. How many evenings in the last 7 days did you get together with friends-­
boys or girls? 

63. How many hou~s would you estimate you spent with friends in the last 7 
day~ (IF R IS IN SCHOOL) not counting thE! time you were with your friends 
during school hours? (HELP R ADD UP THE HOURS IF HE/SHE HAS DIFFICULTY. 
TIME SPENT TAU<.ING ~()N THE TELEPHONE SHOUlLD NOT BE COUNTED--IF R ASKS.) 
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64. 

65. 

Would you say that the amount of time you spent with friends in the last 
seven days was more than you usually spend, less than you usually spend, 
or about the same as what y~u usually spend? 

I 1 . MORE THAN USUAL I 3. ABOUT THE SAME L5. LESS THAN USUAL 

Are the friends you usually spend your time with mostly boys, mostly 
girls, or both boys and girls? 

1. MOSTLY BOYS I 2. MOSTLY GIRLS ~ BOTH BOYS AND GIRLS 

BOX I 

INTERVIEWER CHECKPOINT: 

o 1. R NOT MARRIED--TURN TO Q. 66, P. 29. 

o 5. R MARRIED AND LIVING WITH SPOUSE--TURN TO Q. 67, P. 30. 

/50 

66. 

\ 

'~ 

j: 
~. 

.: 
• 
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Have you been out on any dates? 

5. NO TURN TO Q. 67, P. 30 

66a. About how many in the past month? 

66b. When you date, is it usually in groups or usually just you and 
your date? 

I 1. IN GROUPS 2. WITH DATE 

d d 'ff t (boys/girls) or always the same ond? 66c, Do you ate ~ eren 

66d. Have you ever ~one 
"steady?" 

15. NO] 
TURN TO 
Q. 67, P,3C T 

V 

66e. How old were 
you when you 
started go­
ing steady 
with anybody? 

LJ-. --(=--==--:-:-:.:-)-

66f. Do you two go steady? 

I
. YES 15. NO] 

TURN TO 
Q. 67, P.3C 

V 

66g, For how long 
have you 2 
been going 
steady? 

YRS. ---
( MOS.) 

66h. How old were 
you when you 
started going 
steady for the 
first time? 

__ YRS. 

( \0-__ MOS~ 

1--------~ 

lEI 
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(HAND R RESPONSE BOOKLET OPEN TO Q. 67, P. 14.) 
67. Next lId like you to describe the ideal man in the same way you did before 

using the pairs of words on this page. 

(WHEN R IS FINISHED, TAKE THE RESPONSE BOOKLET AND TURN TO Q. 68, P. 15.) 

68. Now, would you describe the ideal woman in the same way using the same 

sets of words. 

69. Here is another way of describing the ideal man (SHOW BODY-IMAGE CHART) 
Which one of these figures looks most like the ideal man to you? 

No. 

70. Which figure looks most like the ideal woman? 

No. 

, 
I' 

,. 
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THIRD CARD SORT--GREEN CARDS 

Now I'd like to turn to a different topic. Young people sometimes do things 
that are against the law or things that would get them into trouble if they 
were caught. On each card in this stack is a sentence about something like 
that--such as, "skipped a day of school" or "took something that didn't belong 
to you." I'd like to know which of the things on these cards you have done 
in the last three years whether you were caught or not. If you think that 
you can't tell me about this kind of thing honestly, then it is better that 
you don't try to answer at all. 

Let me remind you. at this point that everything you tell me is completely 
confi.dential; no one will ever see your name together with your answers. 

Shall we go ahead? 1. YES 5. NO:J TURN TO P. 33 

Here are three cards to mark the stacks (PUT EACH RESPONSE CARD ON THE TABLE 
AS YOU READ IT): "never in the last three years," "once in the last three 
years," and "more' than once in the last three years." Put each card in this 
stack (ITEM CARDS) under the card on the table that tells how often you have 
done what it says on the card. 

When you are finished, I'd like to ask you some questions about the things 
you've done • 

/ .: , 
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Here are the cards. Tell me if you have any questions. 

60. Ran away from home. 
61. Hit one of your parents. 
62. Skippe'd a day of school without a real excuSf.!. , 
63. Purposely damaged or messed up something not belonging to yo~. 
64. Tried to get something by lying about who you were or how 01 y~udwe~e. 
65. Tried to get something by lying to a person about what you wou1 0 or 

him. 
66. Took something not belonging to you, even if returned. 
67. Hurt or injured someone on purpose. 
68. Threatened to hurt or injure someone. 
69. Went onto someone's property when you knew you were not supposeddto. 
70. Went into a house or building when you knew you were not suppose to. 
71. Drank beer, wine, or liquor without your parents permission. 
72. Smoked marijuana. 
73. Used any drugs or chemicals to get high or for kicks, except marijuana. 
74. Took part in a fight where r.t bunch of your friends were against another 

bunch. 
75. Carried a gun or knife besides an ordinary pocketknife. 
76. Took a car without the permission of the owner even if the car was 

returned. 

AFTER R IS FINISHED, CHECK THAT ALL ITEM CARDS ARE UNDER THE.THREE CHOICE 
CARDS' THEN PICK UP THE STACKS--PLACING THE SECOND STACK UNDER THE FIRST, 
AND Tim THIRD STACK UNDER THE SECOND--IN THE FOLLOWING ORDER: Never in the 
last three years, o~in the last three years, more than once in the last 
three years. PUT ANY CARDS WHICH R DOES NOT SORT ON TOP OF ALL THE OTHER 
CARDS. ANY CARD NOT SORTED BY R BECAUSE HE/SHE DID NOT UNDERSTAND IT SHOULD 
BE MARKED WITH A ,LARGE "X". ANY CARD R REFUSED TO SORT SHOULD BE MARKED WITH 

A LARGE "R". 

BEFORE PUTTING THE CARDS BACK IN THE GREEN ENVELOPE, LOOK THROUGH THE CARD 
;r;l)RT TO SEE WHICH, AND HOW MANY, DELINQUENCY FORMS ARE NEEDED. DO. THIS WHILE 
R IS ANSWERING THE RISK SHEET. 

-"f 
1 

., • 
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(GO OVER THE INSTRUCTIONS FOR ALL THREE PARTS OF Q. 71 ON P. 16 OF THE 
RESPONSE BOOKLET BEFORE R RESPONDS. IT IS RECOMMENDED THAT R ANSWER 
THE THREE QUESTIONS FOR EACH DELINQUENCY ITEM AT ONE TIME, THEN GO ON 
TO THE NEXT ITEM.) 

71. The next thing I'd like to ask you is how many young people you think 
do things that might get them into trouble or that are against the law. 
(HAND R RESPONSE BOOKLET OPEN TO PAGE 16, Q. 71) On this page is a list of 
some of the sentences you have just sorted. Of all young people, how 
many do you think do these things? I want you to answer this question 
by circling one of the numbers in this column (POINT TO FIRST COLUMN); 
how many young people out of ten do you think do each thing? For example, 
if you think that five out of teu young people run away from horne, you 
'(.Jou1d put a circle around" 5", but if you think only one out of ten young 
p\~op1e runs away from horne, you would put a ctrc1e around "1". 

The second question about each sentence is just like the first one, but 
this time I want you to tell me how many out of ten of your friends do 
you think do these things. Indicate your answer for your friends oy 
circEng one of the numbers in the middle column (POINT TO MIDDLE COLUMN). 
(IF R SAYS HE DOESN 1 T HAVE TEN FRIENDS, SAY "Think of ten people you know 
at school or in your neighborhood.") 

The third question on this page is just like the first two, but in this 
one I want you to make a guess about how many young people who do these 
things get caught by the police-··tha t is, how many out of ten who do 
each thing do you think get caught. 

(WHILE R IS ANSWERING THE RISK SHEET) LOOK THROUGH THE CARD SORT AND TAKE 
OUT THE APPROPRIATE DELINQUENCY FORMS.) 

BOX J 

INTERVIEWER CHECKPOINT: 

o 1. R SORTED ALL CARDS UNDER NEVSR IN THE :LAST THREE YEARS. 
TURN TO Q. 72, P. 34. 

o 5. R SORTED SOME CARDS UNDER ONCE AND/OR MORE THAN ONCE IN THE 
LAST THREE YEARS. 

"" At this point I want to ask you about the things you have done in the 
last three years. When you sorted the cards you said that you (FIRST 
ITEM ADMITTED TO) . . . 

(GO THROUGH ALL APPROPRIATE DELINQUENCY FORMS) 

1'5S 
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72. Kids who do things that are against the law or that would get them into 
trouble if they were caught are sometimes called delinquents. Do you 
think of yourself as a delinquent? How would you answer in terms of the 
choices on this card? (SHOW GREEN CHOICE CARD) 

1. ALL THE TIME [ 3. SOMETIMES 

2. OFTEN I 4. ONCE IN A WHILE 

Li: NEVER 

People do things such as lying or taking things that don't belong to them for 
lots of different reasons. Sometimes the reasons are pretty bad ones, but 
sometimes it seems O.K. to do something if the reason is good enough. I'd 
like to ask you what things you think it is all right to do, and what things 
it is no~ using these choices. (SHOW GOLD CHOICE CARD.) 

Here's the first one: 

73. What about if someone steals something from a counter in a store, just 
for the thrill of it. Would you say that is all right? 

1. ALW£Y S ALL RIGHT 

2. OFTEN ALL RIGHT 

3. ALL RIGHT ONCE IN A WHILE 

4. ALMOST NEVER ALL RIGHT I 

5. ABSOLUTELY NEVER ALL RIGHT 

74. What if someone steals something like medicine ftom a store because (he/ 
she) really needs it and (he/she) can't get money to pay for it? 

1. ALWAYS ALL RIGHT 

2. OFTEN ALL RIGHT 

3. ALL RIGHT ONCE IN A WHILE 

4. ALMOST NEVER ALL RIGHT ] 

5. ABSOLUTELY NEVER ALL RIGHT 

/'""' . 

.. 
" 

75. What if someone steals from a store because (he/she) feels that stores 
are always cheating people and charging them too much? 

1. ALWAYS ALL RIGHT 

2. OFTEN ALL RIGHT 

3. ALL RIGHT ONCE IN A WHILE~ 

4. ALMOST NEVER ALL RIGHT I 
5. ABSOLUTELY NEVER ALL RIGHT 
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76. Imagine someone steals from a store because the person who runs the store 
is mean to (him/her). 

1. ALWAYS ALL RIGHT 

2. OFTEN ALL RIGHT 

3. ALL RIGHT ONCE IN A WHILE 

4. ALMOST NEVER ALL RIGHT I 

5 • ABSOLUTELY NEVER ALL RIGHT 

77. Suppose someone steals from a store in order to show (her/his) friends 
(she/he) can do it without getting caught? 

1. ALWAYS ALL RIGHT 

2. OFTEN ALL RIGHT 

3. ALL.RIGHT ONCE IN A WHILE 

4. ALMOST NEVER ALL RIGHT I 
5. ABSOLUTELY NEVER ALL RI~ 

78. Some people lie about their ages to get into movies cheaper. 

1. ALWAYS ALL RIGHT 

2. OFTEN ALL RIGHT 

3. ALL RIGHT ONCE IN A WHILE 

4. ALMOST NEVER ALL 'RIGHT I 
5. ABSOLUTELY NEVER ALL RIGHT 
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79. 

80. 

Some people tell lies in order to keep their friends from getting into 
trouble. 

1. ALWAYS ALL RIGHT 

2. OFTEN ALL RIGHT 

3. ALL RIGHT ONCE IN A WHILE 

4. ALMOST NEVER ALL RIGHT I 

5. ABSOLUTELY NEVER ALL RICiliiJ 

Some people say there are too many unnecesl,ary laws and regulations, and 
they lie to get around them. 

1. ALWAYS ALL RIGHT 

2. OFTEN ALL RIGHT 

3. ALL RIGHT ONCE IN A WHILE 

4. ALMOST NEVER ALL RIGHT] 

5 • ABSOLUTELY NEVER ALL RIGHT 

81. Some people go on other people's property just to take a short-cut instead 
of going the long way around. 

1. ALWAYS ALL RIGHT 

2. OFTEN ALL RIGHT 

3. ALL RIGHT ONCE IN A WHILE 

4. ALMOST NEVER ALL RIGHT I 

5. ABSOLUTELY NEVER ALL RIGHT 

.~ 

~ 
I 
1 
1 

I 
.1 

'1\1 
I 

. f 
I' 
1 

~ 
I 
I 

I 

I 

-j 

,,- 82. Some people say all the land should really belong to everybody, and so 
they never pay any attention to "no trespassing" signs. 

1. ALWAYS ALL RIGHT 

2. OFTEN ALL RIGHT 

3. ALL RIGHT ONCE IN A WIiILE 

4. ALMOST NEVER ALL RIGHT I 

L 5 • ABSOLUTELY NEVER ALL RIGHT 
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83. Sometimes a person hurts another because that person purposely hurt (him/ 
her) first. 

J. • ALWAYS ALL RIGHi] 

2. OFTEN ALL RIGHT 

3. ALL RIGHT ONCE IN A w~ILE 

4. ALMOST NEVER ALL RIGHT I 
5. ABSOLUTELY NEVER ALL RIGHT 

84. Sometimes someone hurts another person in order to make that person do 
something for (her/him). 

1. ALWAYS ALL RIGyrr=] 

2. OFTEN ALL RIGHT 

~ ALL RIGHT ONCE IN A WHILE 

4. ALMOST NEVER ALL RIGHT I 

5. ABSOLUTELY NEVER ALL RIGHT 

/ 
.~G 

1,..1 Y 
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85. Sometimes a person who has had a raw deal most of (his/her) life hurts 
someone, even a stranger, just to get back. 

I 1. ALWAYS ALL RIGlIT 

D.. OFTEN ALL RIGHT 

I 3. ALL RIGHT ONCE IN A WHILE 

4. ALMOST NEVER ALL RIGHT I 

5. ABSOLUTELY NEVER ALL RIGHT 

That's all. • • Thank you very much for your time and cooperation. 

BOX Y--GRADE RELEASE FORM 
II 

INTERVIEWER CHECKPOINT: ~ 
GO TO BoXZ J o 5. R DID NOT AGREE TO HAVE SCHOOL GRADES RELEASED. 

BELOW. 

1. R AGREED TO HAVE SCHOOL GRADES RELEASED . 
... +----'"~ 

V 
HAVE RAND R'S PARENTS SIGN GRADE RELEASE PERMISSION FORM. 

BOX Z--X-RAY INSTRUCTIONS 

INTERVIEWER CHECKPOINT: 

o 5. THIS R DOES NOT LIVE IN A PLACE WITH PARTICIPATING X-RAY FACILITY. 

1. THIS R LIVES IN PLACE WITH PARTICIPATING X-RAY FACILITY. 

V 
TURN TO X-RAY FORMS AND PROCEED WITH THOSE INSTRUCTIONS. 

, ..... 
" 

....... 

~-' ------------------~----------.-----
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RATINGS BY OBSERVATION ONLY 

1. R's sex: [ 1. HALE I [ 2. FEMALE I 

2. R's race: 1. WHITE.-I I 2. BLACK OTHER: 

3. Rate R's physical appearance: 

cr· STRIKINGLY HANDSOME OR 
BEAUTIFUL 

AVERAGE LOOKS FOR AGE 
AND SEX 

2. 

4. 

5. HOMELY 1 

4. Rate R's skin: 1. FAIRLY CLEAR 

GOOD LOOKING (ABOVE 
AVERAGE FOR AGE AND SEX 

QUITE PLAIN (BELOW AVERAGE l 
FOR AGE AND SEX) __ 

2. SOMEWHAT BLEMISHED 

3. SEVERELY B'LEHISHEA] 

5. Overall, how great was.R's interest in the interview? 

I 1. HIGH J 3. SO-so 5. LOW I 

6. Overall, how sincere and honest did R seem to be in hi~ answers, especially 
to the delinquency questions? 

I 1. COMPLETELY SINCERE ] 

O. USUALLY SINCERE ] 

[5. OFTEN INSINCERE 

7. How well kept and in what condition are the housing units (structures) 
and yards in the immediate neighborhood (within 100 yards of R's HU)? 

1. GOOD CONDITION--WELL KEPT I 
2. MIXED--SOME COULD USE A PAINT JOB 

3. POOR CONDITION--NEED HINOR REPAIRS, PAINTING 

4. DILAPIDATED--NEED MAJOR REPAIRS AND FIXING UP 

8. How well kept and in what condition is R's housing unit and yard compared 
to other HUs and yards in the immediate neighborhood? 

1. ABOVE AVERAGE 3. AVERAGE 5. BELOW AVERAGE I 

CANNOT RATE BECAUSE ____________________ _ 

.~ 

.. 

THUHBNAIL SKETCH 

Anything about the respondent or the interview situation that seems 
important to note in interpreting responses. 

~ .. 
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NATIONAL SURVEY OF YOUTH 1972 

RESPONSE BOOKLET 

2. PSU ____ _ 1 
1. Interviewer's Label 3. Your Interview No. _________ _ , 

i , 
4. Date _~ ___________ _ 

1 
/ I I .r;: . f . , f . ',.f,<' 

r 
i 
j 

'J''''-''. __ _ 

My chance to live the kind of life I want to live is going to 
depend mostly on how well I learn to und~rstand myself and How I 
feel about things. 

o '2. My chance to live the kind of life I want to live is going to 
depend mostly on how well I learn the facts about how the world 
really is and how things work. 

E2. 0 1. The kind of reading which interests me most is the kind that makes 
me feel different than I have felt before. 

o 2. The kind of reading which interests me most is the kind that tells 
me facts. 

E3. 0 1. The most: valuable people in the world today are the people who 
know how to get the facts and understand them. 

[J 2. The most valuab1e people in the world today are the people who 
have a lot of good feelings for other people. 

E4. 0 1. The people who know the most are the ones who read a lot of 
different things and listen to yhat different people have to say. 

[J 2. The people who know the most are the ones who have had a lot of 
different personal experiences themselves. 

E5. 0 1. A country that wants to make the best kind of life for its 
citizens will make sure that it supports the work of its artists 
and writers. 

o 2. A count~y that wants to make the best kind of life for its 
citizens will make sure that it supports the work of its scientists. 

It; ,. 
'+ 
I ..... 



21. JOBS DISLIKE 

a. School teacher .....••.....•..•. 1 2 

b. Carpenter. . . . . . . . . . . . . . . . . . . . . . 1 2 

c. Engineer. . . . . . . . . . . . . . . . . . . . . . . 1 2 

d. Waiter/Waitress •....••.......•. 1 2 

e. Writer or Journalist .•..••..••• 1 2 

f. Clerk in a store ....••...•...•. 1 2 

g. Artist or Musician ...••.....•.• 1 2 

h. Take care of home and children. 1 2 
'. 

i. Airplane pilot •.....•..•....... 1 2 

j. Police work ....•.......•...•.•. 1 2 

k. Nurse .. ~ ...................... . 1 2 

1. Truck or bus driver .....•...... 1 2 

m. Scientist.. . . . . . . . • . . . . . . . . . .• • 1 2 

n. Farmer/Work on a farm .•.....••• 1 2 

u. Auto mechanic ..•.••.•........•. 1 2 

p. Factory worker 1 2 

q. Medical doctor ................. 1 2 

r. Cook or Chef • -= ................. . 1 2 

s. Manager of a store or business .1 2 

t • Lawye r .•...•.......... '!' • • • • • • • • 1 2 

u. College professor .......•...... 1 2 

v. Work with computers .•.. ; •...••. 1 2 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 
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4 

4 

4 
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7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 

7 
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DON'T 
KNOW 

J?,~ 
I r , 

a. TALL 

b. STURDY 

c. DELICATE 

d. SMART 

e. SLOW 

f. NOT GOOD LOOKING 

g. TOUGH 

h. DEPENDS ON OTHERS 

1. STRONG 

j. BRAVE 

k. HELPLESS 

1. GENTLE 

m. SMOOTH 

n. RICH 

4 

31 MYSELF 

SHORT -- -- --- --- --' -- --

EASILY INJURED 

RUGGED 

NOT SMART 

QUICK 

GOOD LOOKING 

---'-- -- --- --- --- --- MILD 

INDEPENDENT 
--~ --- --- --- --- -- ---

WEAK 

TIMID --- --- --- ---- --- --- ---

POWERFUL 

HARSH ------ --- --- ----

ROUGH 

POOR --- ----- -- --- -----

/ 'II 
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32. MYSELF AS I WOULD LIKE TO BE NOW 

a. TALL SHORT 

b. STURDY EASILY INJURED 

c. DELICATE RUGGED 
44a. 

d. SMART NOT SMART The circles below stand for people. Choose ~ of the circles below to 

stand for yourself, and place a X in it. 

e. SLOW QUICK 

f. NOT GOOD LOOKING GOOD LOOKING ---

g. TOUGH : MILD ----

," ..... h. DEPENDS ON OTHERS INDEPENDENT 

i. STRONG WEAK 

j. BRAVE TIMID 00000000 
k. HELPLESS POWERFUL 

l. GENTLE HARSH 

m. SMOOTH ROUGH 
-II,. . 

! 

n. RICH --: POOR . , 

-

17K 



7 

44b. 

The circles below stanG for people. Choose ~ of the circles below to 

stand for yourself, and place a X in it. 

o 
o 
o 
o 
o 
o 
o 
o 

I 
t 

11 

Ij 

1 

1 
j 

1 

f 

I 
r1 
tl 
f' 

11 
" 

" 

I""'" 

.. 

• 

8 

44c. 

In the large circle below, draw a small figure--like one of the figures at the 

bottom of the page--to stand for yourself. Place the figure anywhere you like, 

but try to make it about the same size as the one at the bottom of the page, 

and put a Y inside it. 

.. 

I 

jxj 
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44d. 
The circles below stand for people. Mark each circle with the letter 

h 1 · th l'st Do th1.·s l.'n any way you like, 
standing for one of t e peop e 1.n e 1.. < 

but use each person only once and do not leave anyone out. 

u - someone you know who is unhappy 
F someone you know who is failing 
P _ someone you know who is popular 

H - someone you know who is happy 
S - someone you know who is successful 
Y - yourself 

-.', . 

10 

44e. 

The circles below stand for people. Mark each ~ircle with the letter 

standing for one of the people in the list. Do this in any way you like, 

but use each person only once and do not leave anyone out. 

H - someone you know who is happy U - someone you know who is unhappy 
F - someone you know who is failing 
P - someone you know who is popular 

S - someone you know who is successful 
Y - yourself 

I ' ~) 
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44f. 

The circles below stand for you and important people in your life. The 

circle with a x.. in it stands for yourself. Choose anyone of the other 

circles to stand for your father and place an ! within it. 

00000000 

-
" . / 

12 

44g. 

The circles below stand for you and important people in your life. The 

circle with a X. in it stands for yourself. Choose anyone of the other 

circles to stand for your mather and place an tl within it. 

00000000 

I i" 
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44h. 

In the large circle below, draw two figures--one to stand for a friend and a 67. THE IDEAL MAN IS •••. 

second to stand for yourself. You may use 2 circles or 2 squares or one of 

each. Try to draw your figures about the same size as the figures at the a. TALL SHORT 

bottom of the page. Place an K in the figure for your friend and a Y in the 
b. STURDY EASILY INJURED 

figure for yourself. 

c. DELICATE RUGGED 

• i 

d. SMART NOT SMART 

e. SLOW QUICK 

NOT GOOD LOOKING GOOD LOOKING 

g. TOUGH MILD 

r- h. DEPENDS ON OTHERS INDEPENDENT 

STRONG WEAK 

j. BRAVE TIMID -----

k. HELPLESS POWERFUL 

GENTLE -- ------ - --- --- HARSH 

m. SMOOTH ROUGH 

n. RICH POOR 

00 

.. I .: j I 
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68. THE IDEAL WOMAN IS .... 

a. TALL " SHORT 

b, STURDY EAS ILY INJURED 

c. DELICATE RUGGED 

d. SMART NOT SMART " 

e. SLOW QUICK 

f. NOT GOOD LOOKING GOOD LOOKING 

g. TOUGH MILD ---

h, DEPENDS ON OTHERS INDEPENDENT . 

i. STRONG WEAK 

j. BRAVE TL.'1ID --

k. HELPLESS POWERFUL 

l. GENTLE ltARSH 

m. SMOOTH ROUGH 

n. RICH POOR • 

-
j l 



71. 
) 

1. run away from home 

2. hit one of their parents 

3. skip a day of school without a real 
excuse 

4. damage or mess up someone else's 
property on purpose 

5. lie about who they are or how old 
they are 

6. lie to a person about what they 
would do for him 

7. take something not belonging to 
the~ 

8. hurt or illjured someone on purpose 

9. threaten to hurt or injure$omeone 

10. go onto someone's property when they 
know they are not supposed to 

11. go into a house or building when 
th~y know they are not supposed 
to 

12. drank beer or liquor without their 
parents' permission 

13. use drugs or chemicals to get high 
or for kicks 

14. take part in a fight of the5.r 
friends against another bunch 
of kids 

15. carry a gun or a knife (besides an 

) . 
Of all teenager~) how 
many out of ten do 
this? 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5.6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

a 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

012 3 4 5·6 7 8910 

o 1 2 3 4 5 6 7 8 9 10 

o ~ 2 3 4 5 6 7 8 9 10 

. ~, 

Of your friends, how 
many out of ten do 
this? 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

\ 
Of .ell teenage ....... ' who !!2. 
this how many out of ten 
~caU.ht by police? 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 

o 1 2 3 4 5 6 7 8 9 10 
ordinary pocketknife) 

------------------------------------------------------------------------------------------------
16. take a car without permission of the o 1 2 3 4 5 6 7 8 9 10 o 1 2 3 4 5 6 7 8 9 10 o 1 2 3 4 5 6 7 8 9 10 

owner 
........ 
\: 17. go all the. way with a member of the o 1 2 3 4 5 6 7 8 9 10 o 1 2 3 4 5 6 7 8 9 10 o 1 2 3 4 5 6 1 8 9 10 

-(' opnnqite ,sex 
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Table A: 1. Compur.:lson of Number. of Incidents Per Capita by Race 1 

J:.fa1es 

-
1,fuite Black 

Offense/Index 67 T 72 67 I 72 

n = 408 270 53 33 

Run Away .06 .11 .06 .06 

Hit Parent .11 .12 .06 .06 , 
Truancy .78 .73 1.1 .94 

Property Destruction .63 .56 .87 • 49(b) 

Fraud .35 .32 .40 .46 
for money/goods .02 .02 .06 1'- ( ) , :J ,a 
for alcohol .05 .12 (d) .04 .15 

Confic1ence Game .13 .12 .21 .30 

Theft .75 .66 .64 .79 
Shoplifting .26 .23 .11 .15 
Larceny .50 .30 Cd) .43 .27 
Burglary .03 .06 .11 .09 
Robbery .03 .01 -0- .24~d2 

Assault .65 .52Ca) .49 .76 

Threat .52 .26 (d) .36 .30 
Extortion .01 -0- -0- .03 

Trcsuctss ---'.---- QO . -, .72 Cd) .79 .64 

Enter .65 .45 Cd) .57 .27 Cb) 
Break and Enter .20 .10(d) .19 .09 

Drink .93 1.1 (a) .64 .73 

Gang Fight .42 .29 (d) .66 .30 (c) 

Concealed 'deapon .14 .14 .49 .15(c) 

TaLe Car .09 .13 .08 .06 

Use NJ/Drugs .04 .42(d-.l .06 .33(b) 

Total Frequency 7.2 6.6(b) 7.5 6.6 

Total Frequency-Drink and 
MJ/Drugs 6.3 5.1(d) 6.8 5.6(a) 

T~tal Seriousness 2 3.5 3.0 4.1 4.1 

lDHferences 'vhich are signific.ant at levels of .15 or 1mver, using 
the Hnnn-Hhitncy !:!. test, are noted as follows: (a) p = .101 - .15, (b) p = 
.051 - .10, (c) p = .011 - .05, td) p ~ .01. 

2Th1s index i's (In exception to the title--it does not s.imp1y reflect t.he 
m.unlH'l' of incidents per capita; see pp. 20-22 for dOCullllmtation. 

I / i 
i ! 
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Table A: 3. '67-' 72 Comparison of Number of Incidents Per Capita by Agel 

Hales 

-
13 lL'r 15 16 

Off ense/ Index 67 I 72 67 I 72 67 I 72 67 I 72 

n := 84 85 128 83 132 85 125 89 

Run Away .04 .05 ,OS .08 .07 .15(a) .10 .10 
". 

Hit Parent .14 .15 ,09 .08 .13 .11 .08 .11 

Tr.uancy .43 .47 .57 .42 ,S4 .97 1.4 1.1(c) 

ProEcrtX De~truction .57 .39 .71 .45(c) .55 .73(c) .78 .57 (b) 

Fraud .21 .22 .29 .13(a) .35 .35 .51 .63 
for money/goods -0- • Oft (b) .05 .01 .02 • Ol~ • 02 .02 . 
for alcohol -0-- .04 .02 .01 ,05 .12 .10 .30(d) 

Confidence Game .12 ,07 .14 .21 .15 .11 .16 .14 

Theft .73 .61 .70 .43(c) .70 .86 .83 .70 
Shoplifting .25 .21 .23 .12(c) .27 .28 .23 .24 
Larceny .54 ,28(b) .59 .22 (d) .37 .39 .50 .29 (c) 
Burg1ar.y -0- .01 ,02 .02 .05 ,11 .08 .09 
Robbery .02 .06 .05 .04 .01 -0- .04 .05 .-

Assault .62 ,57 .62 .61 .63 ,55 .64 .44(a) 

Threat ,44 ,29 .55 .25 (c) .56 .25 Cd) ,If 5 .23(c) 
Extortion -0- -0- -0- -0- -0- -0- --0- -0-

TreSE.~lsS ______ .91 .65 (c) 1.0 ,81 .96 .77 .97 .5'7 (9:.2.. 
Enter .66 .4·1 (G) .74 .36 (d) .51 .58 .69 .43 (d) 

Break and Enter ,20 ,06(e) .24 • 04 (d) .13 .17 .23 ,12(a) 

Drink .39 .53 ,52 .58 ,96 1. 5 (d) 1.6 1. 4 (a) 

Gang Fip:ht .36 .27 .34- .27 (a) .51 .38 .55 .36(c) 

Concealed Heapon .16 .07 .16 .08 (a) .17 .19 .24 .1S 

Take Car .01 .01 .07 -O-(c) .07 .19 .19 .21 

Use NJ/Dru~s -0- .12(c} .01 .11(e) .OS .69 (d) .06 .G1(d) 

Total Frequency 5.S 4.9 (b) 6.6 4.9 (d) 7.~ 8.3(a) 9.3 7.7 (c) 

Total Frequency-Drink 
and NJ/Drugs 5.4 4.2 (c) 6.1 4.2(d) 6.2 6.2 7.6 S,7(d) 

Total Seriousness 2 3.0 2.4(a) 3.3 2.5(c) 3.5 4.0 4.5 3.4 

lDifferences 'vhich are significant at levels of .15 or lower, l.18ing the 
Nann-\,Thitney U test are noted as fo110'''8: (a) p = .101 - .15, (b) P = ,051 - .10, 
(c) .011 - ,OS, (d) p ~ .01. 

2'1'his index is em, exception to the title--it does not simply reflect the 
number of incidents per capita; see pp. 20-22 for documentation. 

I' ! 
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T bl A 2 '67-' 72 COmI)arison of Number of Incidents Per Capita by Race l a e : • 

Females' -'-
-----

White Black 

Offense/Index. 67 1.-2~ 67 I 72 

n = 328 211 ll8 34 

Run Away .08 .08 .04 .04 

Hit Parent • 14 .11 .04 .04 

Truancy .62 .69 .48 .69 

Property Destruction .22 .17 .l,4 .20 (a) 

Fraud .29 .37 .29 .40 
fOl" money/goods • 02 .01 -0- -0-
for. alcohol .02 .10(c) -0- .02 

Confidence Game .06 .05 .10 .18 

Theft .32 .40 .27 .42 
Shoplifting .11 .20(c) .06 .16 
Larceny .26 .16(b) .)8 .24 
Burglary .02 .01 -0- -0-
Robbery .02 .01 -O~ .• 02 

Assault .18 .08(c) .35 .24 . 
Threat .19 .08 (c) .21 .27 

Extortion -0- -0- .02 -0-

Trespass .38 .50 (n) ~.:?l .27 -
Enter • 4·4 • 38 .42 .29 

Break and Enter .12 .06 (c) .17 .07 

Drink .53 1.0 (d) .23 .51(b) 

Gan~ Fight .10 .09 .54 .20(e.) 

Concealed Heapon .02 .02 -0- .27 (d) 

Take Car .04 .03 .02 .02 

URe NJ/Drugs .05 .5lli2.. -0- .09 (b) 

Total Frequency 3.7 4.6(c) 3.8 4.1 
.. 

Total Frequency-Drink and 

I 
NJ/Drugs 3.1 3.0 3.5 3.7 

Total Seriousness 2 1.1 1.0 2.3 2.0 

lDifferences '"lhich are significant at levels of .15 or 10\i'er, using the 
Nann-'{hitncy U test, are noted as follo'"ls: (a) p = ~10l - .15, (b) p = 
.051 - .10," (c) p = .011 - .05, (d) p .:: .01. 

2'1:hi5 index is an except:i.on to the titlc--it does not simply reflect the 
number of incidents per capita; see pp. 20-22 for documentation. 
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Table A:3. '67-'72 Comparison of Number of Incidents Per Capita by Agel 

Nales 

13 1ll- 15 16 

Offense/Index 67 I 72 67 I 72 67 I 72 67 I 72. 

n = 84 85 128 83 J.32 85 125 89 

Run Away .04 .05 .05 .08 .07 .15(a) .10 .10 
' . 

Hit Parent .14 .15 .09 .08 .13 .11 .08 .11 

Truancy .43 .47 .57 .42 .84 .97 1.4 1.1 (c) 

Property Destruction .57 .39 .71 .45(c) .55 .73(c) .78 .57 (b) 

Fraud .21 .22 .29 .13 (a) .35 .35 .51 .63 
for moneY/Boods -0- • ott· (b) .05 .01 .02 • Ol~ .02 .02 . 
for alccho1 -0-- .04 .02 .01 .05 .12 .10 .30 (d) 

Confi.dence Game .12 .07 .14 .21 .15 .11 .16 .14 

Theft .73 .61 .70 .43(c) .70 .86 .83 .70 
Shop1:i.f ting .25 .21 .23 .12(c) .27 .28 .23 .24 
Larceny .54 .28(b) .59 .22(d) .37 .39 .50 .29(c) 
Burg1.3r.y -0- .01 .02 .02 .05 .11 .08 .09 
Robbe.ry .02 .06 .05 .04 .01 -0- .04 .05 

Assault .62 .57 .62 .61 .63 .55 .64 .44 (a) 

Threat .44 .29 .55 .25 (c) .56 .25 (d) ./fS .23 (c) 
Extortion -0- -0- -0- -0- -0- -0- .. 0- -0-

Tr~§.pocs .91 - .65(c) 1.0 .81 .96 .77 .97 .57 (~l 
Enter .66 .4·1(c) .74 .36 (d) .51 .58 .69 .43 (d) 

Break and Enter .20 .06(c) .24 .04 (d) .13 .17 .23 .12 (a) 

Dr. ink .39 .53 .52 .58 .96 1.5(d) 1.6 1. 4 (a) 

Gang Fif:ht .36 .27 .34· .27 (a) .51 .38 ,55 .36(c) 

Concealed Weapon .16 .07 .16 .08(u) .17 .19 .24 .18 

Take Cur .01 .01 .07 -O-(c) .07 .19 .19 .21 

Use HJ/Drugs -0- .12 (c) .01 . 11Jc) .08 .69(d) .06 .6l(d) 

Total Frequency 5.8 4.9 (b) 6.6 4.9(d) 7.'(. 8.3(a) 9.3 7.7 (c.) 

Total Frequency-Drink 
and HJ/Drugs 5.4 4.2 (c) 6.1 4.2 (d) 6.2 6.2 7.6 5.7 (d) 

Total Seriousness 2 3.0 2.4 (a) 3.3 2.5(c) 3.5 4.0 4.5 3.4 

lDifferences "hich are significant at levels of .15 or lower ,tlsing the 
Nann-\-Jhitney Q. tes t are noted as follmvs: (a) p = .101 - .15, (b) p = .051 - .10, 
(c) .011 - .05, (d) p :5. .01. 

2This index 18 nn. ("!xception to the title--it does not simply reflect the 
number of incidents per capita; :see pp. 20-22 for documentation. 
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Table A:4. '67-'72 Comparison of Number of Incidents Per Capita by Agel 

Females 
_. 

13 1lf 15 16 

Offens(..!/Index 67 I 72 67 I 72 67 I 72 67 I 72 

n = 71 78 92 59 110 77 105 75 

Run Away .06 .09 .01 .03 .07 .12 .13 .07 

Hit Parent .04 .08 .08 .12 .16 .12 .20 .11 

Truancy .37 .30 .42 .39 .56 .87 (b) .97 1.0 

Pro~ertv Destruction .20 .24 .17 .12 .3l, .10Jc) .25 .17 

Fraud .18 .18 .19 .42(a) .34 .33 .41 .52 
for money/goods .03 -0-(8) .01 -0- .02 .01 .02 -·0-
for a1eoho1 .01 -0- .02 .05 (a) .01 .05 .03 .20(b) 

Confidence Game .07 .06 .07 .03 .06 .05 .08 .12 

Theft .18 .31 .28 .27 .36 • 62(c) .40 .37 
Shoplifting .09 .13 .09 .15 .09 .26 (Cl .14 .20 
Larceny .11 .17 .29 .09(c) .29 .27 .34 .17 (b) 
Burglary .04 -O-(a) .01 -0- .03 .03 .01 -0-
Robbery .01 -0- .04 -O-(a) .01 .05 -0- -0-

Assault .20 .12 .22 .12 .26 .18 .14 .08 

Threat .16 .09 .11 .10 .26 .09 (b) .22 .15 
Extortion -0- -·0- -0- -0- -0- ~·o- -0- -0-

. 

T~~as~ .23 .55 (a) ·li7 .32 .53 .40 .25 . /~9i.£2. 
Enter .45 .27(a) I .34 .27 .44 .36 .51 .43 

Break and Enter .16 .05 (a) .10 .07 .12 .01(d) .12 .10 
Drink .28 .l.O .28 .83 (d) .41 1.1 (d) .91 1. 3 (b) 

Gang F~ht .20 .15 .25 .12(b) .16 .12 .08 .05 -
Concealed Weapon .01 .01 .02 .09 .02 .07 .02 .04 
Take Cnr -0- ~'O- .01 .02 .0.3 .07 .10 .01(b) 

Use HJ /Drtu.ts .03 .06 .05 .37(b) -0-· .71~d2 .10 .59 (dt 
Total Frequency 2.6 2.9 I 3.0 3.5 4.0 5.3 (b) t •• 8 5.5 
Total Frequency-Drink 

and HJ/Drugs 2.3 2.5 2.6 2.4 3.6 3.5 3.7 3.6 
Total Seriousness 2 .89 .92 .84 .81 1.7 1.4 1.4 1.3 

IDifferEmces which are significant at levels of .15 or 10y7er, using the 
Nann-Hhitney U test, are noted as follows: (n) p = .101 - .15, (b) p = .051 _ .. 10, 
Cc) P = .011 - .05, (d) p ~ .01. 

2This index is an. exception to the tit1e--it does not Isimp1y reflect the 
number of incidents pcr capita; see pp. 20-22 for documentation. 
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Table A: 5. '67·-' 72 Comparison of Number of Incidents PE~r Capita by 
Socio-Economic Status 1 2 

Hales 

LO\'l SES Hedium SES rl..igh SES 

Offense/Index 67 I 72 67 I 72 ~iL2 
n = 143 115 168 101 107 90 

Run AVJaY .05 .11(a) .06 .08 .08 .09 

Hit Parent .09 .10 .13 .12 .09 .11 

Truancy .77 .80 .89 .77 .65 .62 

ProEerty Destruction .68 .40(d) .67 .67 .60 .61 

Fraud .33 .35 .40 .f16 .38 .21(c) 
for D1one.y/goud8 .Ol. • (lL~ .03 .O/f .01 .01 
for a1c.oho1 . .04 .12(c) .05 .20(c) .0'1 .04 

Confidence Game .11 .19 .17 .19 .1l • .02(d) 

Theft .63 .53 .86 .69 .79 .77 
Shoplifting .19 .12 .• 32 .30 .20 .26 
Larceny .39 .26 (c) .55 .26(d) .63 .38 (c) 
Burglary .06 .04 .02 .09 (a) .05 .07 
Robbery .04 • 0/+ .04 .03 .03 -0-

Assault .67 .50 (a) .66 .55 .52 .59 

Threat .46 .27(a) .55 .28(b) .51 .22 
Extortion .02 -O-(n) .01 .01 -0- .01 

Trespass 1..0 .63(~ 1.1 .63.Sd) .94 .86 

Enter .50 .37 .74 .36(d) .65 .62 
Break and Enter .18 .OS(b) .19 .08(c) .22 .14 

Drink .75 .91 .94 1.1 1.0 1.0 

Gang Fight .48 .43 .39 .26(b) .32 .17~c2 

Concealed Weapon .21 .11 .12 .15 .17 .18 

Take. Cur .06 .05 .10 .18 .11 .13 

Use NJ/Drugs .01 .. li..C£L_ 
1-' 

.06 .68(d) .06 .38(d) 

Total Frequency 6.8 5.9 7.8 7.2 7.0 6.6 

Total Frequency-Drink 
and HJ!Drugs 6.1 4.8(c) 6.8 5.4 (c) 5.9 5.2 

Total Seriousness 3 3.1~ 2.8 3.9 3.5 3.3 3.1 

lDiffel-ences ~?hich are significant at levels of .15 or 10\ve1', using 
the Nann-Hhitney U test are noted <IS follo\\'s: (a) p = .101'- .15, 
Cb) p = .051 - . fa, (c) p ::: .011 - .05, (d) p ~ .01. 

2'J11<' Duncan Soc io":'econom:l c Xlil''dC':, \','ilH usc,d to e8t:lb1ish SES level. F01~ 
n disl'\lssJon of the :.n.tlcx, !3C'(\ Reiss, A • .J. Occupntlons and Soein1 StJ:..t..l.!.!l. 
New York: Fl:CC Press, 1961. 

31'11is index :if) [1n ext:cptiol1. to the Citle--it dot's not simply reflect the 
number of inc:idents per ctlpitu; see pp. 20-22 for documentation. 



Table A:6. '67-'72 Comparison of Number of Incidents Per Capita by 
Socio-Economic Status l 2 

Females 

-
Low SES Hedium SES High BES 

Offense/Index 67 I 72 67--1 72 67 72 -
n ::: 137 102 120 63 89 79 

Run A~'lay .15 .10 .04 .06 .01 .05 

Hit Parent .14 .09 .12 .11 .14 .13 

Truancy .64 .61 .64 .83 .M .91 

Property Destruction .26 .15 .23 .18 .27 .13 

Fraud .18 .32 .42 .38 .33 .41 
for money/goods .01 -0- .01 -0- .06 .Ol(a) 
for alcohol .02 .12 (b) .02 .10 (c) .02 .05 

Confidence Game .08 .06 .07 .10 .08 -0- (c) 

Theft .26 .37 .30 .43 .40 .29 
Shoplifting .09 .14 ' .09 .24(a) .14 .17 
Larceny .24 .21 .31 .14 (b) .30 .11(b) 
Burglary .03 .02 -0- -0- .05 -O-(a) 
Robbery .02 -0- .01 .02 .02 -0-

Assault .27 .12 .18 .11 .16 .08 

Thr.eat .20 .10 .27 .13 (a) .09 .04 
Extortion .01 -0- -0- -0- -0- -0-

Trespass .39 .42 .38 .37 .34 . 56-<'~,L 
Enter .34 .28 .47 .40 .58 .38 

Break and Enter .08 .06 .18 .08 (b) .10 .03 (a) 

Drink .39 .82 (d) .58 1. 0 (c) .53 1. 0 (c) 

Gang FiRht .26 .14(b) .12 .11 .08 .08 

Concealed Weapon .03 .02 .03 .05 -0- .03 

Take Car .02 .02 .08 .03 .03 .04 

Use HJ/Drugs .03 .35(d) .04 .54(c1) .07 .5:U£L 
Total Freqtlency 3.6 4.0 3.9 4.8 3.7 4.1+ 

Tot8.1 Frequency-Drink 
and HJ/Drugs 3.2 2.8 3.3 3.3 3.2 2.8\ 

Total Seriousness 3 1.4 .97 1.2 1.3 .99 .75 

IDifferences \.;rhich are significfmt at levels of .15 or lower, using the 
Hunn-Hhitney lL test are noted as follows: (a) p ::: .101 - .15, (b) p = .051 
.10, (c) p ::: .011 - .05, (d) p .::. .01. 

21'he Dune.on Socio":"l'!conomie Index was used to establish SES level. For 
a discussion of the index, see 'Reiss, A. J. Occupations Bnd Social Status. 
No,,, York: Free Press, 1961. 

9 ' This index i~ an exception to the tit1e--it does not simply reflect the 
number of ind.dents per capita; see pp. 20-22 for documentatiol1. 
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Table A: 7 • '67-' 72 Comparison of Number of Incidents Per Capita for Urban, 
Suburbnn~ and Rural Groupsl 

Nales 

Central Small C:1.cies, 
City Suburban TOH1.1.S Rural 

Offen8c/Index 67 J 72 67 I 72 67 I 72 67\ 72 -
n = 172 112 88 74 102 54 104 64 

Run Away .08 .1L. .10 .03 .05 .17 (a) .04 ,08 

Hit Parent .10 .11 .07 .05 .10 .11 .14 .17 

Truancy 1.0 .90 .74 .65 .61 .74 .88 .61 

Property Destruction .71 .53 .74 .60 .1.8 .69 .68 .38 ~ct 

Fraud .46 .39 .49 .39 .21 .33(b) .20 .17 
for money/goods .03 .04 .05 .03 .02 .06 -0- -0-
for ale,oho1 .0/+ • lit .06 .12 .06 .15 .OL. .08 

Confidence Game .17 .18 .15 .04(c) .15 .17 .10 .17 ([\,t 

Theft .8l. .96 .88 .55(a) .59 .48 .60 .42 
Shoplifting .27 .24 .39 .26 .11 .17 .20 .17 
Larceny .53 .1.6 .60 .26 (d) .48 .20(e) .39 .16 (c) 
Burglary .06. .10 .02 .01 .04 .07 .03 .06 
Robbery .02 .08 .03 -O-(a) .01 .02 .07 -0- (at 

Assault .73 .71 .68 .54 .47 .56 .58 .23(c) 

Threat .55 .23 .59 .19(c) .51 .41 .37 .22 
Extortion -0- .01 .03 -O-(a.) -0- .02 .02 -·0-

Trespnss 1.1 _...! 6.') (d) .91 .78 • 89 .85 .96 .. 52 (£) . 

Enter .72 .43 .63 .41(c) .64 ,'13 (b) .56 .42 
Break and Enter .22 .13 .23 .05 (c) .18 .04(c) .17 .16 

Drink 1.1 1.3 1.0 .95 .56 1.1 (d) .83 .64 

Gang Fight .56 .29 .31 .27 .38 .33 .46 .33 

Concealed Weapon .28 .19 .15 .12 .17 .18 .07 .06 

'Iake Car .15 .14 .05 .08 .08 .19 (c) .06 .06 

Use HJ/Drugs .08 .66 .06 .37 Cd) -0- .41(d) .01 .02 -
Total l!~l'equenc.y 8.6 7.8 7.5 6.0 5.9 7.1 6.5 4.5(d) 

Total Frequency-Drink 
and HJ/Drugs 7.4 5.9 (d) 6.5 4.7(c) 5.3 5.6 5.7 3.8 (d) 

Total Seriousuess 2 4.4 3.7 3.9 2.6 (a) 2.7 3.7 3.1 2.1 

IDiffercnces "Thich are significant at levels of .15 or lower, using the 
Han)n-Hhitney.!L test are noted as fo11mvs: (n) p ::; .101 - .15, (b) p ::; .051 - .10, 
(c p = .011 - .05, (d) p < .01. 

2This ~ndex is £1\1' exception to the tit.le--:i.t does, not simpl,y renee t the 
n~mber of ind,dents per capita; see pp. 20~22 for documentation. 
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Table A:3. '67-'72 Comparison of Number of Incidents Per Capita for Urban, 
Suburban, and Rural Gl:OUpSl 

Females 

Central Small Cities, 
City_ Suburban Tm·ros Rural 

[ -~ .... 

Offe,!}se/lndex 67 I 72 67 I- 72 67 1 72 67 72 

11. ::: 131 91 82 58 79 42 81 60 

Run AV/ay .06 .09 • 05 .09 .09 . .07 .10 .07 

Hit Parent • 1ft .11 .11 .16 .11 .12 .15 .07 

Truancy .63 .73 .77 .85 .49 .76 .53 .43 

Froperty Destruction .32 .19 .20 .17 .19 .12 .25 .12 

Fraud .31 .27 .38 .71(c) .27 .19 .20 .20 
for money/goods .04 -0-- (b) .01 .02 -0- ,-0- -0- -0-;-
for alcohol .02 .05 .02 .19 (c) .01 -0- .03 .1.0 

Confidence game .09 .11 .05 .03 .08 . -O-Cb) .05 .OS 

Theft: .30 .42 .43 .45 .29 .24 .27 .33 
Shoplifting .11 .21(a) .13 .26 (c) .11 .14 .06 .08 
Larceny .26 . lll (b) .39 .19 .23 .07 (b) . .21 .20 
Burglary .02 .01 -0- -0- -0- -0- .06 .02 
Robber.y .02 .04 -0- -0- .04 -0- .01 -0-

Assault .26 .19 .16 .05 (a) .22 .19 .17 .• 05 (a) 

Threat .17 .21 .18 .02 (d) .23 .02(c) ,22 .12 
Extortion .01 -0- -0- -0- .01 -0- -0- -0-

~:e.ess .41 .44 .40 .64 .32 .33 .38 .42 

Enter .46 .31(a) 3"1 • I .33 .38 .31 .52 ,lIS 

Break and Enter .15 .08 (b) .09 .03 .14 .07 .11 .02 (b) 

Drink .46 .96(d) .73 1. 2 (c) .23 .74 (d) .61 .S3 

Gang F:lght .17 .12 .1.7 .0S(b) .20 .17 .14 .12 

ConcealGd Weapon .02 .05 • OL~ .02 .01 -0- -0- .13(c) 

Take Car .05 .01 .02 -0- . ot~ .12(b) .03 .02 

Use H.J/Drll~s .03 .47 .12 .78 Cd) .01 .31(d) .03 .18(a1 

Total Frequency 3.9 4.7 4.2 5.5(a) 3.2 3.7 3.6 3.6 

Total Frequency-Drink 
and MJ/Drugs 3.4 3.2 3.3 3.6 2.9 2.6 3.0 ~,,'F 

Total Seriousness 2 1.5 1.5 1.1 .76 1.2 1.1 1.2 .90 

lDifferen~es \o"hich are significant at levels of .15 or lowel', using the 
Hann-\,Thitney !!. test are noted as.fo:t10ws: (a) p = .101 - .15, (b) p = .051 - .10, 
(c) P ~ .011 - .05, (d) p ~ .01. 

I This index is an exception to the title--it d~es not simply reflect the 
number of inc:i,d\;~nts 'pl~r cap:ita; see pp. 20-22 for documentation. 
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