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1. L 'ABSTRACT OF THESIS

HUMAN,KELATIONS TRAINING FOR CONFINED. DELINQUENTS

The present experlment was conducted to determine if

I

human relatlons tralnlng technlques could be used to circum-

vent the re51stance of dellnquents to therapeutlc treatment
The exper1menta1 treatment consxstea of a one-week, instru-
mented,'re51dent1al ‘human relatlons training laboratory,
spec1ally constructed for use with confined male dellnquents.
The experlmental Ss were compared with palred control Ss who

spent an amount of time equlvalent to the laboratory éxperi-

ANt B R SR S s S L

ence in a more conventional form of group counseling,

"i B L e ) o ' zggthe51s 1, kThe experimental treatment‘will result
kln a s1gn1frcapt1y greater decrease in antisceial 1nterpreta-
tions glven to social situations deplcteo by seleted TAT

B cards than will conventional group counseling.

wl xggthesitkzk The experlmental treatment Wlll result in
.§ a sronlf;cantly greater 1mprovement in 1nterpersonal relatlon—
‘shlps wrth 1nst1tutlon personnel and other boys as‘measured
"by a apeclally devised ratlng scale than w11l conventlonal

i ' R . ‘ b counsellng.,

o Hyggthesis 3. fThe ekperimental treatment will result in

a significantly greaterkimprovememt in attitudes related to
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accessibility tp group psychotherépy as measured by a self-
report questionnaire than will conventional group counseliné.

Hypothesis 4. Human relations training will result in
more satisfactory participation in conventional group coun-
éeling as measured by a ratinyg of transcgibed'counseling
é;ssions than will an equivalent amount of time spent iﬁ con-
ventional group counseling,

On}yvﬂypothesis 1 was supported by the results of the

analyses, These results appeared to be related to an

. increase in guardedness for the experimental Ss after the

experiﬁental tiéatment. Selected laboratory subgroup ses-—
sions received higher ratings than the pfetreatmént and post
treatment counéeling sessions for the experimental and con-

trol subgroups, suggesting that the expérimental treatment

was effective within the immediate setting of the laboratory.

" Informal observations indicated that many Ss became

involved in the projeCt of setting up a cottage government

and established relationships with the laboratory‘staff.

Suggestions for further research and the practicél use of

. human relations training with delinquents stressed the care-

ful programming of concrete and social reinforcements..

Richard wallace Washburn
Psychology Department
Coloradc State University
Fort Collins, Colorado, 8052
August, 1968 PR
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‘Chapter I

Statement of the Problem

The purpcse of this research was to‘explore the
application ‘of human relations training technigqes to. the
treatment of confined,adolescent delinquents:. iThe study
was designedyto test several hypotheses related to thera-

‘ peutiC'changekand to yield-informal data concerning the

effectiveness ‘of various aspects of a residential, instru-

mented human. relations laboratorv.

Review of the ﬂiterature

;f Need for a New AEproach £o the Treatment of Dellnquents
A recent ana1y51s of a sample of 1nvestlgat10ns of
»correctlonal treatment and outcome (Balley, 1960) demon—

strated the need for further research in the treatment of

dellnquents. One Pundred 1nvestlgat10ns, restrlcted to

R

those based upon emplrlcal data and 1nvolv1ngvtherman1pula—

e

tlon of 1nterpersonal relatlons, were systematlcally selected

as, representatlve of the fleld of c:rrectlonal research

between 1940 and 1960 The analysrs revealed that only 7'

bt i e

of the lnvestlgatlons in the sample demonstrated stat:stl-
cally 51gn1f1cant 1mprovement in the behav1or of dellnquents’

and that only 22% of the total sampre utlllzed rlgorous‘

: experlmental controls. Balley spetulated that 1f a crltlcal
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2
eValuation were made of»the experimentél designs and statis-
tical procedures used in the apparently successful“treaﬁ-
ment’studies, the succesé,rate would be-even lower, . Although
few of the studies were explicitly baged upon a theory of

behavior, more of the investigations seemed to favox a

ngickness" model -of behavior disturbance to the relative

neglect of group relations theory. - According to the sick-
ness model, delinquent behavior is a symptom of some under-
lying psychopathology and treatment does not involve, to

any large extent, a consideration of social factors such as

' group identification or attitudes and values learned in

intérpersonal relationships.> Bailev's conclusion ié thaﬁ
evidgnce supportiné the efficacy of correctional treatment
is slight, inconsistent, and of questionable reliability.
He dqes find encouragement, however, in the grqwing efforts
éo'moré explicitly-felate treatmeAt pxacﬁicé to béhavicrai
science*theory.rj .

Bennis (1960), however, comments on the lack of appli-

‘cation. of rsmall group -research results to research in group

psyébotherapy. Chwast, Harari, and Delany (1961) remark-

. that there is a paucity of data about the delinguent in

the’treatment siﬁuation,‘and they emphasize the need for

-empirical observation and systematic validation of experi--

mental treatments.
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L not seem to be a completely satlsfactory solutlon to - the

Group and Social Factors in Delinguency

.in ‘several :ecent articles {Bryant, 'Dobbins, and Bass,

'1963-‘Hchvid and’McCandless, 1962; Smith and Bassin, 1961)

elt is- suggested that because dellnquency is founded in

social learnlng and- development, and «in view of the strong

influence w1elded‘by~adolescent peer groups, the use of

‘ group therepyfmay*haveﬂspecial/advantages with‘delinquents.

'Even relatlvely short term group therapy may have some

effect accordlngfto Chwastfet al, (1961); Fedexr: (1964),and

Wolk and Reld (1964) Grohp meetlngs alone, Howaver, do

g problem,Ofyinvolving delinquents,in tfeatment»unless special
provisions are made to deal with -the delinquents* resistance
" to treatment.

. Resistance : o St SR S AR

B Re51stance to treatmen _and-negatiVe‘transference ;

. (attltudes;‘toward the theraplst and others\ln positions -
f  of authorlty are the most frequently mentloned problems
‘enconnteredrln gronp and 1nd1v1dual counsellnggor'psycho—¢
 the;a§y withhdelinquent adolescents (Chwast et al.; 1961;
éeapaiile;ilgss; S¢nwitzgebeiff1960;-slack, 1960; 51avg¢n,

1965). According to Slavson (1965) and Gadpaille (1959),

delinquents typically find it difficult o enter .into close,

‘warm zeiationships withladults~in authority~roles because

3 o




:r strong, Dervasive feellngs of inadequacy engender rigid

defenses against seeklng help and examlnlng motlves and

feellngs., Delinquents-employ counterphoblc attitudes of:

‘omnlpotence‘in which they -project blame uponﬁpersons‘and.

conditions in‘the environment in‘order.to”maintain their'

‘1llu51ons of strength and adequacy. -Efforts to examine

- feellngs, attltudes,_or conduct ‘are percelved as criticism

or dlsapproval

i

mhe dellnquent's 1nab111t“ to .deal with his dependency

needs has. been postulated‘as a facter in dellnquent behavior

by Lenrow (1966) and Bandura and Walters (1959) Anti-

-goecial: aggress1on oceurs when dependency needs are aroused

: but cannot. be expressed because the 1nd1v1dual would feel

‘vulnerable to rejectlon%by others; A=de11nquent‘may solve«‘

this pronlem by meetlng ‘his. dependency needs through member—

.

:,'shlp in a gang whose aggressrve actmv;tles serve *to deny
dependency. As . a result~of ‘these defenses agalnst feellngs

of dependency and 1naaeauacy, much therapy tlme is 1n1t1ally

”-spent deallng w1th re51st1ve maneuvers such as testlng the d‘

{5s1ncerity of the‘theraprstm‘jgv o i _‘ ol

The dellnquent's generally lower—class cultural back—

ground is also an 1mped:ment to treatment (Slack 1960)

~HlS unfamlllarlty w1th doctors, psychotherapy, and commonly




recognlzed elationships between mental processes and

behav1or makes it. dlfflcultvfor h1m to ldentlfy with his

theraplst Moreover, he is reluctant to invest hlmself iniara e

a process which: he does: not understand and whlch lnvolves
,'long—range, intangible goals, 'The~delinquent also;demon—

l strates poor capacity for understanding abstract concepts,

low frustration tolerance, and little:capacity for‘delay'

of gratification,(chwast,~et al., 1961).- He also flndﬁ lt‘

dlfflcult to assoc;ate feellngs w1th resultlng actlons

4(Sllver, 1963). The cruc1al problem, then, seems to be one

-

‘ of-motivation, involving'the delinquent in a;therapeutic,

relationshipvand keeping him in it despite;bothfexpressed

and unconscious. resistance, I somehow these negative

attituaes toward the therapist and,psychotherapeutic treata

ment could be c1rcumvented untll the dellnquent becomes

more famlllar w1th psychologlcal concepts experlences
‘.some reward 1n understandlng hlS behav1or,vand feels more

fadeqpate 1n deallng thh hlS feellngs, one would expect

much less re31stance to psychotherapeutlc procedures.~

Exggrlmenter-Sub]ect Pszchotherapxﬁ

o B radlcally new approach to the problem of re51stance

'k'has been\to abandon the convent10na1 patlent—theraplst
~”relatlonsh1p and 1nsteadi’to,h1re the dellnquent to parti-

,JCIPEte as a subject in a self-exploration experiment

e
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no,concrete-or»verbal‘rernforcement‘for'their participation, E

6

“(Schwitzgebal, 1960; Slack, 1960).° The delinguent is -

"under'no‘obligation‘to_aCceptahelp‘andimerely agreeS'to

talk about hlmself as: a pa JN«G hls job- and he may qult

at any tlme.' Although the role of the theraplst 1s that
of an experlmenter, it does not prevent hlm from suggest-
. 1ng that‘the,subject may;get more benefltS’than money~from -

‘participation in thetexperiment‘ Prellmlnary results wuth

this. technlque 1nd1cate that p051t1ve relatlonshlps develop
between the dellnquent ang the experlmenter.

A similar technlque devised . by Stollak and Guerney
(1964) suggests that attltudes toward theraplsts and psycho-
therapy may ‘be changed without ‘the use of relnforcement or

ERN

the presence of the theraplst ‘Dellnquents were. told only”.

that they were partlhlpatlng‘ln an experlment and were left

: alone 1n a room contalnlng a tape recorder w1th«the 1nstruc-

Fhemselves. .Although,they were given .

tlons to talk’about
o ﬂ

ten ou- of twelve sub]ects cooperated and developed po51—

o
tlve attltudes toward the experlmenter.

The element ccmmon to the technlques used by Slack

(1960) and Stollak and Guerney (1964) appears to be ‘an

,approaeh,;n wh;chﬂthe dellnquentxrs:not,forced 1nto{ﬁhe.,

'krole"offa'patientﬁbut is given instead an opportunity to.
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'1earmkabout.himself'andkdevelop‘some degree»of psychologicai

sophlstocatlon under nondemandlng condxt10ns.~ There is no
exprlclt or 1mp11ﬂ1t demand by the” theraplst that the

delanuent admlt that: he needs. help or that he. reveal sig=

‘nlflcant thlngs about himself untll He de51res to do so.f

;COnsequently the dellnquent is less: llkely to  react with

negatlve attltudes. Ehe-changes'ln behav1or and’ attitudes
reported by these studies need’ further verification, how-

ever, because of the small number”of‘subjects’used-and the

flaok of formal measures of change,

Human,Relations‘Trainiqg» :

- Humar relations training. incorporates a number of

iprinciplescwhich underlie. the "experimenter—subject™ forms
rof:therapy outlined in the previous Section end forathis_
»reason holds a: great deal of promlse for appllcatlon to

dellnquent groups. Although not 1dent1ca1 to: psychotherapy,

it is‘designed4to produce some~of‘the same chenges in

behav1or and attltudes (Frank 1964)

Partlclpants 1n ‘the tralnlng 1aborator1es or workshops,

“as they areanlled meet in~small groups to-study~the pro= -
'3s'ucess of thelr group s development and thelr own. relatlon—

shlps to others in the group (Mlles, 1960) Thls,prlmaryv

v

foeus on group functlonlng is’ helpful 1n groups~wh1ch are




Sy

i

‘problems,~feelings‘and‘attitudes (Bettisy*Malamud,.and
ﬁalanud, 1960)._ Once ‘the participants are involved in the
study of group process, however, a numbef‘of,sub;goals are

introduced which are concerned with changes ‘in personal

.f'behavior'and~attitudes. The laboratory program is so

arranged that these personal goals must be reached before
the larger goal of understanding g*oup process can be'
achieved. : Bennls {1964) 1lsts four ;mportant goals which

care,prqmoted\by laboratory "trainings:

-ﬁgpanded<consciousness and recognition offchoice;
: Tralnlng laboratory part1c1pants are confronted Wluh prob—

ylems whlch cannot be’ solved by precedents, dependence upon

 ‘duthor1ty, or tradltlcnal role patterns. The emphaSLS on

',awareness, sen51t1v1ty, and dlagnos1ng 1nter§erscnal 51tu-

»atlons encourages the Dart1c1pant to thlnk about his behav-
‘alor and how he chooses to behave.~

A splrlt of 1nqu1ry. The iaboraiory promotns a

"sclentlflc attltud* of 1nqu1ry des;gned to expand the range

'of curloSLty and experlmental attltude fo p cpls and béhav-<

e

1or,

~ -

Anthenticity'in interpersonal relations. ° Group devel~

’opment,involves overcOming’obstacles to clear, undistorted

initiallyinnable or unwiilinévtd'discusn theif’Bwn'personal
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commuhications through the communication of feelings and
the . evocation of valid feellngs from others.f

A collabcratlve conceptlcn of the authorlty relation~

ship, Learnlng is accomplished through the requirements

of the situation end,is a collaborative Ventu:e between the

trainer»and‘participants.;
These four goals identify two especial;yypotent,fac—‘

tofs in overcoming reSistahce te change: - (1) problems

which cannot_be solved without trying new behaviors rather

‘than authoritative‘directives; and (2) the conception.of .

authorlty as an agent which fosters and supports indepen-

dence and respon51b;llty. _In effect,‘there is very l;ttle

4 to. opgpse in eLther staff behavmor or the requirement

: Dlaced upon the part1c1pants.‘ L

The entire laboratory experience is de51gned to. create

5

a readlness for feedback under the assumptlon that ineffec-
tlve soc1a1 behav1or can per51st because an 1ndlv1aual is

.unaware ofvlts consequences or unw1111ng to recognlze its

consequences.' The laboratory c'=ates an opportunlty for

the 1nd1v1dual to become aware of the effects of hls behav—4"

1or upon others by exp11c1t1y promotlng an atmosphere of

fxankness, It 1s‘further;assumed4that when‘people feel .
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fsafe, liked, and respected, thay will be willlng to learn !
'about thexr behav1or and- to- try new ways of behav1ng

(Rothaus and Johnson, 1963)

Lakln and«Carson (1966) 901nt out \hat laboratory

";,tralnlng eFfects changes in: attltudes in at least two- ways-
h(l) byjlndlrectly remov1ng support for a pre-ex1st1ng atti~

i tude7'and (2)‘byfgenerat1ng dlscu351on,that leads: to

‘ clearer»anﬁ*cirferent‘conceptions‘of attitndes»through group
‘1nfluences.~'In effectf thsbgroup setsvupunew norms and.
‘standards of frankness and: self—dlsclosure. ‘Thexindividnal's '
FEGQSIFlepr.approval rrom,hls peers may result in experimen% |
‘tationuwith se1f4disclosureiwith consequent,interpersonalk

reward T I I (i S e URE SRR

,’Comparlson w1th Group Psychotherapy

Several ba51c dlfferences between human ‘relations
tralnlng and group psychotherapy have 1mportant 1mp11ca—
tlons for the appllcatlon of human relatlons tralnlng to.
‘adolescent dellnquents. Human relatvonS“tralnlng:ls predom-

1nantly concerned with only. thoss Jehav10rs and attltudes

:whlch are manlfcsted durlng the- laboratory. Thls exclu51ve

:focus on here—and—now behavxor stands "in contrast to “the

s

-~exploratlon ‘of past.experlencns ‘and -abstract concepts typ1—~y

;icaJ of convent10na1 group therapy (Frank 1964)
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Horw;tz (1964) p01nts out that’ the human relations

,group is: less concerned with transference feelings than thev

tradltlonal therapy group. This seems torbe a functlon—oﬁ

the roles givenltO'group members and the trainer; ' In

the: laboratory setting a definite effort is made to avoid

. ‘casting members- and. trainer into thé role of patients and

- therapist (Frank, 1964). The labels of "training” and

'laboratory"*or{"workshop5 serVeitofémphasize>that-the -

partiélpant‘is a'learnerfrather'than a patient;; The‘traineri-
\‘s an actlve partlclpant who serves as a model of openness,
t demonstratlng the freedom to express 51tuat10nally produced
. .feellngs of dlscomfort, uncertalnty, and helplessness. -The -

’ tralner'c act1v1t1es, 1n~ef£ect “serve to re&uce the: dlS—

"tlnctlon between ‘leader and group member,‘ana tmis‘results

“in less preoccupation with the trainer.

5

°‘InVestigﬁtions'of»the outcome’ of human‘relations'”»"

"tralnlng have indicated that- it is nelther more nor ‘less
effectlve than psychotherapy (Lakln and Carscn, 1966)

Instrumented Human Relatlons Laboratorles -

A varlatlon of human relatlons tralnlng which" has

'extended 1ts usefulness is the\lnstrumented laboratory
T(Shepard 1964 Motton, 1965 Rothaus et al., 1963). ‘The

~1nstrumentedwlaboratoryvmakes-exten51vevuse of measuring .

B
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inetruments such as ratlng scales to- facllztate learnlng
by directlng the progress of the laboratory s developmentr
‘gmhe tralherimeets perlodlcally with aLl'part1c1pants in a
:ihglehgronpJtosproﬁidenorientation to each phase of the;
1ah0ratory,:tovintroduce«ahd‘elaborate the concepts upon
wﬁich the instruoents are basea,fand»to give instrﬁction
_in methods of analyzlng and lnterpretlng data.: The.trainer
may also serve as a consultant to training groups in the
laboratory but‘ordlnarlly;doesdnot‘become'dlrectly 1nvolved
‘in’the‘decisiOnfmakinglprocess,A= |
| “Many of the rating scales used in the 1aboratoryfare,
Aﬂpolar,‘with~the.high endiofv the scale 1mply1ng or descrlb-’
1ng some de51rable state of. affalrs. ‘The part1c1pants.use
these scales.to‘meaSure'the progress’and the behavior of
thelr tralnlng groups at the end -of maay of thelr group -
meetlngs. Scores on the 1nstrum~nts are computed dlscussed'
by the group, and posted‘on'wall charts S0. that progress
and change can~be'traced. The extensxve use of behav;or
ratlng scales not only fosters an experlmental atmosphere
& : :
but develops Sklll and 1nterest 1n observ1ng the. behav1or » :
vof'one s se;f and the behav10r‘of others. LecturetteS‘are_”
falsotﬁsed'toypreseht information'cohcerniné'the ihstrumeﬁts“

i -and imPortant,eoncepts“or to clarify the nature of dynamids
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,o¢¢urriﬁg in,croupfbehavior at that time. .Each day's

"'activity is desxgned to- prov1de learnlng experlences and

concepts ‘which can be used and ampllfled durlng subsequent

meetlngs.. Speclal actxvxtles such as role-playlng sallent

' aspects of .group process are used to’ 11 lustrate 1mportant :

characterlstlcs of group functlonlng.'
. A dllemma—1nvent1on-feedback-generallzatlon theory of
learnlng underlles the organlzatlon-of‘the laboratory

(Mbrton, 1965) Small dllemmas are created hy the labora-

' tory staff such as ‘delegating to the part1c1pants the respon-

51b111ty for organizing the group s agenda.- Dilemmas
created by the- groups in thelr attempts to cope w1th these
’unstructured 51tuatlons follow naturally and prov1de the
content for the group meetlngs and lecturettes. When habit-p
val behav1or patterns prove to be 1neffect1ve in meetlng

the demands of the dllemma 51tuatlons the part1c1pants

'are encouraged to experlment with thelr own behav1or. The

:feedback concernlng'the effectlveness of the part1c1pant°'

’~old or new behav1or 1s supplled by the other part1c1pants'

»through thelr comments and behav1or scale ratlngs. The
sclose relatlonshlp between feedback and observaole behav1or
: LS S

prov1des a strong 1mpetus for behavxor change.

Morton (1965) and Rothaus et al. (1963) used instru-"

‘ mented laboratorles with hospltallzed psychlatrlc patlents

' ,rjfi;
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andffoﬁnd*thatfeven'a relatively chronie patient .could
assuhe thefrclefof learnerland,takeeresponsibility‘for his

behaviOr. They also. found the training to be effectlve

w1th patlents possessing only a fourth grade education.

Human: Relations Tralnlng as a Preparatlon for Psychotherapy

Malamud~and,Machover (1965),have used a form-of human

hrelations training to prepare patients on a waiting list
fox psycthherapy to participate in group. treatment.

Malamud (1958) reports that -a . large number of the patients

enter’group;psychotherapy after the training program and

that few drop out. His research, however, included no con-.

trol groups without training so definite conclusions cannot

be drawn.

Derlvatlon of: Hypotheses

7’ No research to date has utlllued a human relatlons

\tralnlng‘approach as a means of preparlng dellnquent ado-

1escents for psychotherapy or counsellng.v The justlflca—

: tlon for such an appllcatlon in the present experlment was
‘,based upon the assumptlon that thlS treatment would circum-
:rvent resrstance to attltude and behaV1or change. The char—
»acterlstlcs of human relatlons tralnlng whlch were expected

“to mlnlmlze re51stance were the follow1ng:
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»relationships.’
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S ey initial;traatment focusVon group‘process gen<
erated by the task of setting up afgrdUp~government;:g

followed‘hy a gradual shift in emphasiS'to a'conCernAWith,

" behavior and attltude change. S

f2;~ An exper1mental settlng and experlmenter—suhject

relationshlp rather than-conventlonal psychotherapeutlc .

iy

;3."A-miniﬁum“of‘authoritative‘restricticns«combined

with the encouragement. of independent behavior and respon-

sibility for the group's behavior. .

4, A,utilization of peer pressure as the impetus'for;
behav1or change. | |
5. B focus on 1ncrea51ng soclal coméetence in- 1mmed1e
atefand concrete situatioms.
3 6: A utilization of 1ecturet+es,’rat1ng scales, pro-’
gress charts, and expllclt verbal ‘feadback.

" A speclal one=week; re51dent1al human relatlons traln-

-1ng laboratory was de51gned to 1ncorporate these proceduresﬂ

into an. 1nten51ve treatment experlence. It was ant1c1pated

ithat the amount of cooperatlon and: 1nterest ‘shown by +he

partlclpants in the 1aboratory would have to be evaluated

to some extent, through the observatlons of the 1nvest1gator;

There were, however, a number of SPGlelc hypotheses which -

gz
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ffcould_be[ﬁormﬁlatedmand teeted_to determlne the effective—
doesevoggguman relationSvtraining techniques in promoting
‘chahées in the attitudes and‘behaﬂiorlof~conflned,delin-«v
qcents,fuThe hypotheses,involve5aicomparison‘of the effecc

of the'laboraﬁory experience on the participants with the

uéffect of:a more conventional form:.of counseling on-a
_comparable group of-boys. In the present experiment‘ con-"
ventlonal group counsellng was defined as a group of boys

'meetlng once a week or more, w1th a counselor 1dent1F1ed

and acknowledged as the group leader, for the,purpose‘of.

galnlng'a better understandlng of their. own behavior, both
1n51de ‘and out51de the 1nst1tutlon. A
| The human relatlons tralnlng laboratory was expected

to be_instrumental in“egfecting a change<in,the partici-

-pants' attltudes toward soclal sltuatlons.f As-a result~of"

lgratlfylng 1nterpersonal relatlonshlps during the tralnlng,
the'partlclpants'were'expected'to v1ew soclal,sltuatlons@as
involving lessdabtisocialeacﬁivity than;before the,trainidg.
The specificjskills learned dﬁring the frainlng program
;were also expected to generallze to other lnterpersonal

581tuat10ns and to 1mprove relatlonshlps w1th institutional

'Personnel and other boys outside the hunan reiatlons work—

shop. it was,anticipated that these skills would also gen-~

.

eralize to other group counselxng smtuatlons and 1ncrease

\l
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. the ‘effectiveness . of: participation in these groups. Tha

Naft A -

generalization effect would be aided by the,development
of more favorable attitudes toward group therapeutic treat-
ment as a result of rewarding experiences involving thera-

peutic change during the human relations laboratory. 'The.

fbllowing hypotheses were constructedsto - aid in testing the
effeetiveness,of'humah relations techniqﬁesrin'promuting

changes in behavior 'in several areas:

Attitudes toward Social Situations

Hypothesis 1. The experimental treatment will .result

in e‘gignificantly greater decrease in antisoeial inter-
- pretations given to social situations depicted by selected

TAT cards than will conventional grpup counseling.,

Interpersonal Relationships

H othe51s 2. The exPerimental treatment will result
in a srgnlflcantly oreater 1mprovement 1n 1nterpersona1
relatlonshlps w1th 1nst1tut10n personnel and other boys as’

1 measured by a specially dev1sed ratlng scale than w1ll con—J

,k,ventlonal counsellng.

i | .

EAccessxblllty to. Group Psychotherang

S B 'Yg‘
Ezgothesrs The experlmental treatment w1ll result

ina 51gnlflcantly greater 1mprovement ‘in attltudes related

s b s s s
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conventional group counseling.

18 N =
to‘aCceSSibility to group bsychotherapy as measured-by a

seif—rqﬁdrt questionnaire than will conventional group

+

counseling.

Facilitating Entry into Group Counseling -
Hypothesis 4. Human relations training will Yesult in
,more’satisfactory-participatioh in conventional group coun-

seling as measured by a rating of transcribed counseling

sessions’ than will an equivalent amount of time #4pent in-

Y

¢
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Location of Experiment and Pobulation

: Thé expériment¢WES'eondncted at the Lookout MGUntaini
School for Boys (LMSB), located in Golden, Colorado.‘:Atk
the present tlme .LMSB has approxlmately two hundred boys,
eleven through elghteen years of age, who have been: found
delinquent by'tneicourte. hbst:of the boys are committed
for one 6r more Offﬁnses such as ﬁurglary, theft, shop-
liftinélycar:theft;fjoyriding, funning away, and incorrigi-

bility. 1Incarceration in LMSB is the first relatively

1ong—term imprisonment most. of the'boys have experienced‘»

i although some may have spent.short perlods of time in:

Juvenlle hall or local jalls. O

Thefboys particlpate“ln'a program~of ﬁork assignments

ﬁﬁ‘aiongkwithivocational and educational training and live in
j’cettagee{or dormitories;;each containing aboutﬂtWenty~six
: boys. The llvxng unlts dre superv1sed from 4: 00 p.m. to
£ 83 00 aym. by cottage counselors. However, only a few of

V’these counselors, 1f any, have had any formal tralnlng in

counsellng and any 1nformal counsellng done by these men -

is voluntary. SN «;‘..H i

i The treatment staff consists of one part—tlme Ph.D.

;?psychologlst and one part—tlme psychlatrlst who treat boys>
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undergoing a crisis and ovaioate boys with speoial prob-

lems., 'fhe psychologist also conductSﬁgroup counseling‘

»

7with incoming‘boys ‘during their twor to three-week stay in

the receptlon—orlentatlon cottage. During'this:orientation

program each boy ls seen in group counseling for an average

S ‘
of about”four meetlngs whlch, for the most part, deal Wlth

\\

“the 1n1t1al problems of adjusting to the 1nst1tutlon. The

boys in the 1nst1tut10n at large are also seen 1rregularly
by their case workers and parole offlcers, prlmarlly to
deal with problems of adjustment and release.

Schedule of Testlng and Treatment

The'experiment 1nclud1ng the specxal tralnlng program
for the 1nst1tutlon s tralnees who served as group coun-

selors, was: conduoted over a. fourteen-week perlod during

;: the spring and summer of 1967. Table l shows the schedule

of testlng and treatment for the exper1menta1 and control

groups. Also-noted 1n the‘table are those p01nts in the

\\

* time SChedule where 1mportant dev;atlons in the procedure ;

were necessary.

The’first'three weeks of the expériment were devoted

to a tralnlng program for the counselor tralnees. ‘During

: week four the SS were selected and pretreatment assessment

was carrled out 1nc1udlng the;tape—recorded counsellng’
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Table 1l

Schedule of Testing and Treatment

“Activity

Counselor Training Program

7

Selection of Subjects and Pretreatment Assessment

f

Experimental Groups

Human Relations ILaboratory
Post Treatment Assessment

“eesecnsrinsssasensenssen

Control Groups

Control Counselin
' Sessions £

"Control Counseling’

Sessions

Control Counseling
Sessions Continued
:with One Counselor
" and Alternates

“Post Treatment Assess-

‘ment
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- ment procedure was carried out with the control Ss.

4% those boys’bétWeen the ages of fourteen and sixteen whose

. period of confinement would insure their availability for

”‘ the two— to~three-month»duretion 6f the study.' Beeause of -
~thm exploratory nature: of the experlment and the elabarate
_arrangements needed for the experlmental group, he was

e°pec1f1cally 1nstructed to exclude any boy who presented

22

sassibns.LvTheeexperimental Ss spent. week five in. the human S

relaéions:iaﬁoraterffand during weeks six and»seven.the
post,rreetment assessment prqeedure wasg carried out on this
greupfenly.. The participation of the~experimenta1 Ss in
the study ended at this time. The eounselingvsessions fer
thercontrbl groﬁps‘began week five and contirued untii week
thirteen.‘ Note that from week eight- to the end of the
control counseling sessions;ronly one counselor met with
eacﬁ control subgroup and this was sometimes the alternate

counselor, During week fourteen the post: treatment assess-

Subjects . : : c e PP s

" The forty-eight Ss participating in the study were '

among seventy residents of IMSB selected by the assistant

sﬁperviser of group life, He was instructed to select

i \

an exceptlonally bad behaylor problem,

O
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Tﬁe‘boys selectea,by the supervis&f'were then screened
for~in£§lli§encé'level;'reéding“{svei, and ability to write
_cohpreheﬁsibl&.- Raven Pfoéressive Matrices (Raven, 1958)

; séores and‘wide Range‘Achigvement'Test (WRAT) . (Jastak, -1946)
reéding scorgéfbbtained.by;the institution's school waie
usédeOr thiS'purpbse, Boys Qere accepted foé the'experi~
ment if they met either oﬁe“bf‘the'miniﬁum requigements of

an IQ of 80 or a reading level of 4.0, providing that they

met the additidnal requireﬁent of.being'able to make up a
séntence and write it comprehengiﬁly. This second require-
ment was included to eliminateAthOSe‘§§:without sufficient
verbal abi;ity td profit. from épunseiingﬂactivities~r;quir-
ii ing Writteh‘instructioné. B »

The WRAT'reédipg scores were judged to be the more

valid and reliable indication of the §s' general verbal

'anabiiity and for this reason were used as-the priméry basis

for*assighing thé,gs to the various experimental and con-
itrol groups.. The Ss were rank-ordered‘by;reaaing level with

'ﬁ#rank'brdqr determined by IQ scores for those Ss with identi-

‘cal reading levels. .Next the Ss were alternately assigned -

tto each of twpkgroups'yith minor adjustments,being’madebby

nte:changing Ss so that each ygroup hédfapprbximately‘the

Same mean I0 and reading level, One group was randomly

e
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mental and control

Counselor Tralnlng

/v

tralnees at LMSB

Y

subgroups.;

=4

24

groups in each treatment condition).

letter G, the other to the control treatment .

N

E assigned to the cxper menta‘ condltlon de31gnated by the

‘,were referred to by these arbltrary 1etters to mask the

inature of the treatment assxgned to each group. The SS in
both of these groups were thén: separately rankrordered agaln.
by the same procedure and ass1gned alternately to each of

six subgroups——Gh, GB, GC, and WA, WB, and WC (three sub—

Agaln, minor adjust—

ments were made so that each of the 51x subgroup palrs had

$

approx1mately the ‘same ‘mean IQ and readlng level The - -
-~treatment ‘blocks were lelded 1nto these smaller subgroups,
feach contalnlng elght members to fac111tate the admlnlstra—

"tlon of the control and experlmental treatments. Table 2

\

level andxlength of incarceration for the varlous experl—

There was no 51gn1fltqnt

groups @lth’regard to any of the varlables.fs_ . : "w

e

dlfference between the means and varlances of any of the

T
I RS

.

Croup counsellng with the Ss was conducted durlng

“yvarlous phases of the expermment by six cottage counselor

PRI

Prlor t0 enterlng the personnel tralu-

x.

1“9 prcgram,at LMSB, none of these tralnees had had any

formal tralnlng or experlence 1n psychologlcal counsellng.

The groups’
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Table. 2.

Mean and-S.D. of the Age, .IQ, Reading Level, and.Length

- of Incarceration,for_the Experimental and Control Groups

Treétment ey

fGrbup-.s’g

“Aqe

10

Reading‘Level

Mean.- ,S,D.

_Mean

S.D. .

Mean -

_ Length of .
.Incarceration,

(Days)

S.D.

© Experimental | .

GA

e

Tbtal  124

: f 8
- GB : 8=
8

ra

15-3  ,787

15-4 - ,011

15-5 1,067

15-5 1.609

oL

93

92.

10,169
14.860

10.?96

20,743

RN R )
N

w

s

S.D.

3,908

2,729

©2.632

5.445

Mean:*

69
105
109

94

37.823 ¢

35.225

~ 86.748

© 100,978

Control ..
‘ WA L8

- we 8

‘Total = 24’

15-6  .781

15-0  .678

,15—9”11.273

15-5 1,637

91
92
94

92

©9,030
14.400‘J

14.177

22,133

NORRN
R
W oW =

12,926
2.803
2,953,

5,014

89
60

g2

43,055

38.463
34,923

1 67.474

v

sz
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'The‘ten#weethOttaoetcounselor'training<program is'conuucted‘v
,by the State of Colorado D1v1510n of Youth § Services and o
1nvolves brlef v1smts to: dlfferent state agenczes and
1nstructlor by thelr treatment staffs.- In addltlon to i
these experlences theamen met w1th each other 1n a tralnlng)
’group to dlscuss thelr experlences and reactlons to the
program. e ‘

‘~'Beginning'thevfourth'week of their training,vthe'train—

‘eés were adsigned for'tWOﬁoays each week for three weeks to
the experimenter and to the institution'swconsulting psy-"

chologist.ﬂ Forhthe~fir$t two meetings the trainees were

glven background 1nformatlon and theory about psychologlcal

vcounsellng by the experlmenter who was aided by the insti~

tutlon s consult;ng psychologlst durlng the day—long traln-

} ing group meetings, During the next four training sessions

the~trainees held tapefrecorded counseling sessions with
 boys in the detention'unit who were not Ss in the experi-
‘mént.' The ‘trainees worked in palrs with groups of’ six% boys

?and after each se551on met for a -critique of the counsellng

taPeS. The counselors were encouraged to take an essen~.

;?tlally non-dlrectlve approach w1th the boys while helplng

Tthem express thelr feellngs. The counSelors spent a total

£ aPPr0x1mately flve hours: in suPerv1sed counsellng
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"essions with LMSﬁ‘residents.beforesthe experiment began;
Addltlonal tlme was spent thh the 1nstitutlon populatlon
~dur1ng their tralnlng ass1gnments and later durlng thelr

.regular work assxgnments. Durlng the course of these:

assrgnments the counselors had lnformal contact with ‘some

tof the Ss in the experlment out51de of the regularly sched—

uled counsellng meetlngs. S

Followmng the tralnlng perlod the six counselors were

A

‘randomly palred and each of the palrs randomly a551gned

to each exper1mental subgroup and its matched control group.”

One: tralnee in - each palr was desxgnated the group leader

‘whlle the other member was instructed to observe and serve

as an alternate counselor if needed,

Pretreatment Assessment

All Ss selected by the assxstant superv1sor of group

life were tested in'groups of:ten to flfteen,by the exper14
,menter and an ass1stant'who later served as.a tralner in

,‘the human relatlons 1aboratory. The Ss were flrst glven a.

series: of seven Thematlc Apperceptlon Test cards (3BM, 6BM,

BBM, 13MF, 17BM, 1BBM, and :20) whlch were used by Shelley

4(Land Johnson (l961) to measure the attltudes of dellnquent

‘boys toward others and  toward thelr own role in- soc;ety.

LA”““rdlng to these researchers the cards deplct SLtuatlons




'which are most likely. to ‘elicit responses indicative of

. iﬁy'coefficieotsffor‘the procedure but low scores ‘indica-

28
social attitudes. They reported no reliability ox valid-

tiVe’of tﬁe'absence‘Of antisocial”attitudes'ﬁere found'to
be 51gn1f1cantly related to partlclpatlon in a counsellng
pxogram and to success on parole, . The rellablllty of the‘
vlnstrument was also reéorted 1nd1rectly.A The responses of
the Ss 1n thelr experlment were scored by two raters whose
‘scores agreed’ 1n all but one case. |
‘The 1nstruct10ns and® scorlng crlterla for thls proce~

dure are.presented in TableuA in the Appendlx. The orlglnal
1nstructlons were modlfled sllghtly ‘to facilitate group .

admlnlstratlon of the cards. - Any S whe could not wrlte ,d
comprehen51b1e sentences in’ response to the cards was not

included~in any further phaSes 6f the experlment. At thls

time all Ss were also glven’an "aCCESSlblllty to group

~\:psychotherapy scale“ devised for use w1th dellnquents by

acks (1964) whlch is reproduced in Table ‘B of the Appendlx.
‘The scale was des;gned to measure attltudes related to~
atlsfactory partlclpatlon 1n group: psychotherapy. The

uthor of the scale reports that there is.a SLgnlflcant

g

.rngsumade'after'twelve‘sessions of group psYchotherapy;*v

=°rtelati0n10f€;57 betweenrscale scores ‘and therapists' rat-
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fﬁe theraplsts' ratlngs were based. upon observations of

' willlngness to partlclpate, awareness: of emotlonal prob=
ylems, level of anxlety, llkellhood of part1c1pat1ng actlve]y,
and ablllty to proflt from treatment. ~No estimate of the
scale s rellablllty was’ reported. Each item was read ‘to
fthekgs,who were 1nstructed to'follqw1along on-their own
copies:of theiquestionnaire.and=inddcate by circling a

letter, if they agreed or disagreed with -each item.,

The‘rehainder of the pretreatment assessment proce~
dure was carried out'aftergthe’§s had: been seleeted and’:
assigned.to‘the'experimental and control,droups. A measure

of‘interpersonal relationships and attitudes of: the Ss was

obtained-ﬁy‘meanswof a'scale developed by the.experimenter.

'.A copy of ‘this. scale is presented in Table C-of the

Appendlx. The scale measured verba] .and overt.behav1or

\ \\

frelated to 1nst1tut10nal adjustment L \boys in relatlon to

,staff and other boys. The‘responses to'eachﬂof,the 1tems L

Werefscores on a scale ranging-from,onewto~six with the ;

e

hlgher numbers 1nd1cat1ng more favorable soc1al attltudes.v

In a prellmlnary valldatlon study, fourteen boys were‘

iselected by the asslstant supeersor of group llfe, seven '
°V1denc1ng good adjustment whlle seven were con51dered to.

“have maae an extremely poor adjustnent to the lnstltutlon.

RN R—
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‘cant at the .0l level,

- Atests. kThe lower'rank total -shown in Table 3 is‘signifiCant

30

These boys were then rated by four cottage cbunselora'who

supervised the boys but were not aware of the supervmsor s :
Judgment of adjustment.b One.counselor rated ‘our good and
four poor adjustment cases, one counselor rated two good
and two poor adjustment cases, whlle two counselors rated

one boy each- “a good and a poor adjustment case, Mean

scores ‘based on the number of items rated were computed for

each_g,and theftWngroups were compared by means of

~ WilCoxon's (1949) rank totalktest'for,unpaired replicates.

The higher scores for the good adjustment group were signifi-

kY

Because homogeneity of ‘content could riot be assumed, -

the scoring procedure for the test was later modified, In

the modlfled procedure the score for each S was the total

irather than the mean,score. Therefore, all items not

observed by the raters were discarded, leaving seventeen
L5}

ltems 1n the flnal form 'Table 3 showv'the'results of a

Ry

:reanaly51s of the data from the valldatlon study. In. the
vreanalysis.'total”scores were'computed for‘the good. and . -
kPOor adjustme%t‘casesidn.thepbasiswof the seventeen items.
jremaining in‘the‘finai:form{ These seores wete compared

:by‘means,of Wilcoxon's (1949) unpaired replicates rahk total

e

gy
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. ‘Mean~ Behavior and Attltude Ratlng Scale- Scores for Groups
: of Boys ‘with Good and Poor Instltutlonal Adjustment
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3 . P
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Good 'Adjustmentf ' ‘Poor. Adjus‘tmeht - . Lower Rank Total
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N Mean g N ‘Mean

71.43 7 53.57 “32.00%%%
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at the. 01 level, indicatlng that the modlfled form of

the scale also dlfferentlated between good" and poor lnstl-

tutlonel adjustment ‘
. ~gach. g8 ’ln the experlment was rated with the final form
of the 1nstrument by one of his teachers at' LMSB. . The -
evaluation was carrled out during the fourth week of - the :
exper;mentvalong‘wlth)the‘other assessment procedures. |
Tape-recorded‘sessions beforebthe experiméntal . and

cohtrol trEatments was. the fourth means: of evaluation.

{ The three control and three experimental subgroups' met

with‘pairs of cottage counselor trainees for an hour on

ceach of two days. Ohe member of each trainee pair served

as the group leader while the other tralnee recorded the
order of'partlclpatlon of the group members.

o Transcriptiohs“were~made of sampies taken from the

isecondvof the two‘tape;récorded counseling -sessions for

AN
S

'T;thefgik*sobgrouPSu Erve two—mlnute samples were systematl-
;cally Obtalned fraom the tape recordlngs accordlng to a ‘
;schedule.of tlme sampling. The first sample was taken four
'vyjmlnutes from the beglnnlng of the tape in order to allow
biflme for the group to settle down. ;After each two-minute-

",sample an addltlonalktWme;nutes were allowed to lapse'

be£ore~the"hextﬁsamp1e was taken. In order to obtain
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ever thé sample interrupted a sentence or vhen the first'

Tportionrof thensample was unintelligible because oflextra~

neous‘noisevor‘low‘VOlume.' Thehtotal‘sample for each’ sub-
group'represented'anraCCumulation Offtén nlnuteszoﬁ inter;
actlon between the counselor and group members.‘ Because

of the poor quallty of‘many of the tape. recordlngs, onlyv'

thenspeeches of ‘the counselors were rout;nely 1dent1f1ed

| while the other members of the group were differentiated

ber stopped speaklng and another member began.

The transcrlbed counsellng sessions were evaluated by

means of an 1nstrument constructed by the experlmenter

,tlonlng. The 1nstrument along Wlth lnstructlons for its

use is presented in Table D-in the Appendlx.k'The 1tem5"1n

ive descrlptlon of the. performance characterlstlcs of the

red by the four 1tems were lndependent For each of four

th tne 1tems 1n the lnstrument, a- scale was constructed

-ion bY the ltem. The flfth ltem provmded an opportunlty

meaningfuthamplésgthe'5chedule‘was‘moaified slightly when~

only?hy indicating withga new paragraphfwhen‘onevgroup,meme

cons1st1ng of five 1tems pertlnent to effertlve group func-
Ithe 1nstrument were: de51gned prlmarlly to prOVLde an objec-
icounsellng se551ons along several 1mportant dlmen51ons.“1t

was not assumed that the performance characterlstlcs meas- -

ndlcatlng nine pclnts along the dlmen51on under’ 1nvest1ga—~

s

- oa :
B
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”-for the raters to 1ndicaterwhich of- four: degrees of coun=
aselor proflciency best\characterlzed the fotal samgle under
conszderatlon. Because of the descrlptlvefnature of the

1tems andathe fact +hat they were to be used 1nd1v1dually

7and not as part of a total score, :only a small, 1nformal

p110t ratlng was" conducted Several predoctora1 1nterns

were asked to rate three transcrlbed sessions and report -

&

on any problems encountered*ln u51ng the 1nstrument. S :’ ‘ ‘ A

Since;the‘pilot”judges.reported no major dlfflcultles,With
the instructions or the itemst:no further refinement of

the instrument was made.. . . b
¥ - -

ExperimentaltTreatment e e

K . . : -

The twenty-four experlmental Ss were. removed from the

‘school s regularly scheduled program of act1v1t1es for a : j

veek and were 1solated as much as p0551hle in: a cottaqe

.

reserved for thelr exc1u51ve use. - These arrangements ‘were

T

uaae to mlnlmrze the dlstractlon and counterpropaganda from

e

the rest of the 1nst1tutlon s nopulatlon. The llbrary,

recreatlon room, and control room of the cottage were used

.

as meetlng places for the three exper_mental groups and
tue recreatlon room; thealargestaof the three, was also

used for meetlngs of the entlre laboratory ‘The Ss left - .

et o . ‘”i : S R the cottage only for the‘scheduleﬁ recreatlon'actLVLtles,‘

(O
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meals, ‘and ; occasxonal errands to the hoepital or to see
their(case.workers. At meal tlme the boys ate together in -
the-main dihing hall at tables;reserved'for them;'
‘The,exberimental program lasted from 8:00 a.m. until
approxlmately 4 00 p.m, each day and was conducted by the

E assisted by two graduate students 1n counsellng psychology.
The two a351stants ‘were: generally famlllar with human rela—
tlons tralnlng, and one of them had had con51derabl° prac-
tlcum experlence in- psychologlcal counseling, : The other»
a551stant had just completed his flrst year in a graduate
counsellng program but had no dlfflculty follow1ng the

xlead of “the more‘experleuced trainers. -When the 1aboratory
staff Waslahsent,‘the cottage»was superv1sed by two regular
cottageycounSelors en the evenihg andﬁnight'shifts. These
counselors were not- formally lnvolved in ‘the ‘human relations

training program although it was neceéssary ‘to enlist thelr

fthemselves as much as possible.

-cooperatlon 1n allowxng'the boys in’ the cottage to govern

The ex. r1menta1 groups reta:ned the same membershlp

_for,the laboratory meetings as 1n the pretreatment«meetlngs

but were referred to as the red, green, and blue groups.

|
lndomly assxgned to the.E'andxthe

1

)

TheSensubgroups‘were:r

RN

l

two a551stants who met w1th ‘the groups to. lend assxstance' h

7

4
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in establishing(eireotion’and group‘discipliue. The assist-
5h%9 werelinstruoted to encourage the éroup members to teke
as'muchlresponsibllity‘for;oonducting the meetings as

- possible.”

The magor laboratory act1v1ty was the progect of set-

. ting up and malntlnlng a cottage government. to take respon-’

'sibillty forvgroup_dlsc1p11ne."All activities planned for

1‘ﬁ‘the'§s were designedvto further this goal'either by giving

3 them the tools necessary to solve problems through group
alscu551on or by glVlng them the opportunity to take respon-

sibility for their own self-discipline. A schedule of

léboratory~activities is presented in Table E of the Appendix
iand a verbatim record of the lecturettes and instructiofis

used in the laboratory is presehted in Table F. All lec-

turettes and instruétions,were bresented to the Ss éuring,
the laboratory”byythe E. The following seotions‘include
ﬂescriptiops,of{the laboratory procedures.

‘Day One. 'All Ss in the experimental group with the

éxception of two were moved into a cottage reserved for the

:uman relationsklaboretorY~on the evening‘prior,to the

?tart of the programﬁ The PrOJELt was acheduled to ngln
i
t 8: 00 2.m.. on day one, but -an hour delay occurred whlle

e release cF'two Ss held 1n the detention unit was secured
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Afterwthese-€w01§s had been released it was discovered that
; e : SoEEET

f
!

'vtwo'additiOnal boys not selected for the study were.also

',assiéngdﬂéé the cottage. In order'to avoid any negative

readtion from the experimental Ss these two boys were

allowed to remain, thus bringing the total number of boys:

in the cottage. to twanpy—six,' The two' extra boys partiéi—
pated in the laboratory program but were not tested either

before or after the laboratory.

When'all the Ss were finally assembled in the cottage,

the gjand*his'éssistants introduced themselves and made -

}; it cléar to the Ss that'they could feel free to address

the 'staff by their fi;ét names. (the regular cottage coun-
selors are always addfessed'as "Mister"), The Ss were then
given a short talk to orient them to the nature of the pro-
'ject'(SFe\$able'F, Séctibn lvinftheQAppéndix for a yerbatim
record).  The essential information éiven £o them was that
the§ wguld'be wquing‘fér the E for the entire week and ih

return would receive their choice of a package of candy or

7 @ package. of cigarettes each day. -Thése itens were then

{distributed. 'The boys were told that they would be parti-

cipating in an experiment in which they would be both sub-
Jécts'énd;expe:imqnters{ A brief explanation.of what-an

experiment iHVOLvéd‘follOWed, emphasizing the iﬁportance

ey

L
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of trying~0uflnew ways of-doing things and observing the
results, The Ss were also told that they would be learning
how to ebunSQI others and themselves and thaﬁ the maﬁor

“ project-of ‘the -laboratory would be to set up and conduct

mehtal group (E Group) was explained and the staff members
were deésignated for eech of the three E Groups.

Next on the schedule wids a short film on human rela-

tions ‘training ("The NTL Story") and prior to showing the

movie the Ss were given a list of questions (Table F,

i Section 1) ds a guide to use in watching the film. The
2 purpose of this activity was to provide the Ss with infor-
i mation about the use of human reletiens groups and also to
Qigive them-ah exercise in;aftending to bisually presented

ﬁiinformafioh. The film was followed by a short discussion

| ibased upon- the questionnaire,

Next, after an hour of recreatlon, the Ss met with: the

fthree staff members in small groups for thel; E Group meet-~

‘ings; The §§kwefe»instructed to discuss the kinds of rules

that might be needed in''the cottage and the kind of organi-
ation needed to make them work The 1nstructlons for this
_task are presented in Table P, Section’ 2 of the Appendlx.

oy
t the end of’ the hour—long meetings the Ss were gathered

,‘§
[t
pag |

o

5 cottage government. The meaning of laboratory and experi-

w

R
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'again,in theé laboratory goup and instructed :in the use of

rating'scéles pertaining to group atmosphere which were then
used by the Ss to evaluate their: mornlng E Group meeting
(Table F, Sectlon 3 of the Appendlx)

R

After ‘lunch the 8s were g;ven free time for a. rest

period followed by the first task of the‘afternoon, a lec-
T  turette On.aecisionemaking-procedures and an exercise in

listening to tape recordings of the morning meetings to

identify decision-making procedures (Table F, Sections 4

~and 5).

The afternoon aétivities.ended;with a recreation period

and .a general clean-up followed by a laboratory meeéing

‘attended by the evening cottage counselori(Tahle F, Section

6). ~Although most of the day's activities were successful

:  in a limited way, the béhévio: of the gs was . so uncontrollgd

on.séveral occasions . that they weré given an ultimatum by.

't the experimenters. They were told that if they were not

mb:e‘cooperatiVé the next day the whole project would'be

.

'called off and they would be senf back to their regular

. school and work a551gnments.

It wasfassumed that the reéular'cottage counselor com-

ing on duty had been brlefed by his superv1sor concernlng '

x‘the nature of the experiment but this was not the case, He
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wae at‘firat'reluctant to-allow the cottage members to set
up thelr own rules, but the staff helped the boys reach a
compromise uith‘the counselor which would allow theﬁjto
experlment with a- few rules, .

bay Tw . There were so many problems the first day in
keeplng the Ss on the laboratory- schedule and malntalnlng
their attention that the laboratory program was altered
drastlcally. The lecturettes and 1nstructlons were simpli-

fied and shortened and a greater flexibility was exercised

r; in the schedule so that the activities were presented when

it appeared that the Ss would be receptive. The assistants

»

were given a free hand to improvise ways' of using the §s'

Abehavzor as 1t occurred to promote learning experlences

her related to the goals of the laboratory.

‘~The‘f1rst act1v1ty_of the day was to distribute the

141 commissary ‘and the Ss were allowed to.help themselves. Fol-

\

{74 lowing the diStribution of’commissary, a report left by the

evening counselor was read aloud to the group. The report '

‘Q:WBS generally favorable, 1nd1cat1ng no serious trouble, so
'ﬁithewgﬁ were praised for their efforts. .This procedure was
“{labeled "feedback" and used as an illustration of examin~

{;éﬂg the results of an activity.
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‘Beforefstartihg»theAoorning E Group meetings, a brief
review of the preceding day's activities was held (Table F,
sectioa.7), covering thevlaboratoryrgoals, content of the
film;'decision—making scales, and the:results of the §s}
ratings-of their E Group meetings. The E Group5‘were then
instructed to discuss how the cottage governﬁent had Qorked
so far and to make suggestions for improving its effective-
ness (Table F, Section 8).

The morning recreation period was spent swimming in

the pool and there was ‘a great.deal of horseplay among the
Ss. Several Ss were snapped with wet towels but fortunately
no serious injury resulted. This inoident was noted and
brought‘upvfor discossion‘later that morning.

The ‘second projectrfor the ‘morning was preceded by

:i ratings of their ﬁorning E.Group meetings. The’Ss»then o
bllearned about different types of groups. (bull se551ons,
’mechanlcal and organic groups) and each E Group demonstrated
1 ong of these types of groups in front of *he other members |
gé-of the laboratory (Table F, Section 9). - Those watchlng were

”:requlred to 1dent1fy the type of group being portrayed The

subJect of dangerous horseplay was then brought up by the

staff and several of the boys tecok turns playing. the part

£a counselor or that of a ‘boy belng dlscrpllned
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Aftef lunch and a rest period the laboratory was given
A“a,lectureﬁté on,taék,funétions (Table F,. Section -10), ~The

Ss were instructed to use these task functicns as much as

possible in the ¥ Group meetings which followed and to con-

tinue to discuss the cottage governmeqtl(Table F, Sectijon
). ' | |

f The day'é activities ended with a rééreation period
and a- cottage government meetiﬁg which included the evening

i counselory

Day Three.  Day three began with an appraisal of the

: ”'previoﬁs day's:activities, pointing out the positive and

negative aspects of the Ss' behavior (Table F, Section 12).
They were then allowed to distribute their own commissary.

and a mad scramble ensued with the stronger $s getting sev-

eialyitéms while the weaker Ss received none. The staff
deid‘not inteffere and :emained silent until they wefe through,
ihen the Ss were told very bluntly that if they wanted to
live like animals in a- jungle of their own making, the staff
had no objeqtioné, If, however, they did not like this way
°f'inng thinés then it would be up to them ﬁozexperimentk»
and find,some solutibn to the problem. It was emphasized

i that the staff would continue to bring in only‘tﬁe correct

_;;?mount,qf commissary and it was up to them to. see that it

* -
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'QQE distributed fairly. This‘delegation of responsibility
wasg uéed'with other activities during thamreméinder of the
week. . If'ghe'gs warited to:startgtheir recreation: periods

on time, it‘was up to them té get all the members pf the
csttagé out, of the dormitoryifdr thé'group meeting. Lundh
was handlea th; séme‘way. The staff mere1Y~staéed thaﬁ the
group would leave for the dining hall onIY.wheﬁ everyone

was ready and quiet. v

k, fhe first E Groups in the morning were again'ihstrﬁcted
to discuss the progress of the group government (Table F,

Section 13). Midway through the group meetings it was

. necessary for everyone to leave theé cottage while it was

' fumigated to destroy an infestation of body lice. The cot-

tage could not be used for the rest of the day, so the lab-

-+ oratory was held cutdoors and in the school building.

After”a«regreation period,the léboratory.met on the
lawn'and an attempt was made to review decision-making pro-

cedures, types of groups,,and>task functions, but people

‘1Passing by were a major distraction.' Each E Group selected

an important concept which they had learned and illustrated
it to the others in the laboratory. The threat of rain

drove the 1aboratorybint0 the ‘school éuditorium, which liter-

;ﬁally set the stage for an experience which developed
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epontaneously;; In the auditorium the stage happened to be
lighted and the'nqat.section Garkened, Most of the Ss
took regular seats but a few of the tougher Ss sat on the
edge of the stage beside the staff. These s were then
directly.cohfronted by the staff.with the question of why‘
they set themselves apart_from the other §s. Rether than
being in a prestlglous p051t10n to observe, they now found
themselves on-stage being cbserved by the other laboratory
members. Graduelly, the‘other‘members'of the laboratory

‘

weére encouraged te challenge the'euthority which these Ss

rtookruponothemselves; ‘As this drama developed .for ten to

flfteen mlnutes, the laboratory was on the verge of bring-
1ng 1nto the open the very problem which had hlndered the
group s development that of the subtle pressure and out—.

rlght phy510al force exerted by the dominant Ss in the cot—

“tage. At this p01nt hcwpver, a class from the school

entered the audltorlum‘and the laboratory had to be moved

S8

. After lunch the laboratory viewed the £ilm, "Eye of the

Beﬁ?%ﬂ%;.“ Although the‘fiim proVed_interesting and enjoy-

ablei3the Ss were not motivated to discuss it. The movie




F, Section 17).

as
l‘g'Following the afternoon‘recreation period the Ss
returhed to the cottage for clean-up and the cottage govern-
ment meeting (Table F, Section 16). They were reminded at
this time of.the problem which had arisen of stealing cem—
missary and other items from each other.
‘Day Four. The Ss were instructed to pass out the

cbmmissary themselves again. Various appeals to the sfaff

to do it for them so that'everyone would get his share were

4 ignored., :The distribution weént more smoothly than the day

before; hut.again a few members did not obtain their share.

The E Group meetings that merning were concerned with ways

3 in-which the commissary could_beUQistfibutedvfairly (Table’

i

+A second E Grouplmeetinngas held after the recreation

périod‘and the Ssvwere prepared for it'by presenting'again*

b

,the lecturette on feedback (Table F, Sectlons 16 and 18) '

lthat the Ss had not been receptlve o the aay before. ,Ther’

Groups werelthen*lnstructed(to discuse and give feedback

(o] one anbther. At the end of the meetlng the boys rated

x

he sessions and one another on a’ ‘new set of scales.

‘After- 1unch the membe:shlp of the E Groups ‘was scrambled
;nd the new:; qroups were glven ‘the task of exchanglng‘lnfor-

matlon ahout what they haa beLn dlscu551ng durlng the1r~.
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regular groubs (Table F, Section 19). The day's activities
ended with a meeting of thé cottage government after tha}
afternoon recreation period. k

Day Five. -As on the preceding days, the Ss were g..i'en

the responsibility of distributing the commissary. Next,

- the E Groups were instructed to discuss whether or not the

ekperiment had beén a success (Table F, Seotion 20).

After recreation the laboratory met to solve the prob-

lem of Several instances of theft of cigarettes. As a

-t group they decided to search the entire cottage and a great

ifdeal of time was spent decdiding upon the procedure to be-

uSed‘in conducting the search. Finally»e committee was cho-

,,;sen by the 8s to conduct the search whlle the rest of the

;:cottage remained in the recreatlon room, The'staff 1nter-

lem by themselves. The missing c1garettes were flnally

found and the gullty 5 confessed - The 1aboratory was unable

"

i
e
gojagteefon‘akpunlshment so’ the S s apologles were accepted

)

Mhe Ss‘wére allowed to have“most ‘of the afternoon free

ecause they were tlred and 1t ‘was felt that they would noL

e - receptlve Lo any formal exercmse. During” the free time
Ry
f19ht broke out whlch was 1nst1gated by a’'s with partlcu—'

rly pOOr controls who had been a sotirce of trouble all

vened as 11ttle as poss1ble and let the boys solve the prob-
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week. tWhen the group was convened for the last time the -
problem-of disciplining this S was left up to the labora-

tory. The group finally decided tw send the offender to ’

k the detention unit for a short tine.

‘As & final activity to bring the laboratory to an. end

on a positive note, the three experimenters went around ‘the

4

gréup giving féedback 4o each. .p'arti'c.'ipant'. Each was given

an appraisal of his good points . as weii as the areas in

which he needed to change,

e Control Treatment

After the initial two pretreatmém‘, tag.;amrecorded coun—’ _
selingsessions, the control groups continued to meet with
the coungelor t;raixiees from one . to twd hours a wéek for a
total of ten hours over a nine-week peériod. This number of
counseli.nQ seéssions VWas apbroximatély equivale.xit to the
_amou:.n: of t;ime 'spent‘ by the expérimental §s’ .Ln "sxﬁ_all group
mee,ti.x_:gs’aurin_g ‘the human rel'ations laboratory:  Initially
the ‘control gr.;oups met with thé' pa‘ifs of traifxees ass-igned
to them, buat after thé training pré)gram for the train'eesh
came to an end, their work schedules usuélly préilented xﬁore
than one me;nber"of é:ﬁch pair fr;om'being present: to c,ondu’ct
the °°uﬁ581ing se.’ssi’ion's‘. *In order ',to'ob;:'ain enough hours:

of control counseling it was necessary to use both counselors.
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in éacﬁ pair separately whenever possible. From: the  eighth

week of the experiment to the final counseling session one

of the primary counselors was permanently absert and the

group: sessions were conducted by the alternate counselor.
During the period of theiﬁbntrol treatments the E
had-informal contact with the control Ss a number of times

because it became hecessary for him to pick up the Ss ‘from

" the school or shop where they worked and take them.to a

i% central location/ to meet with the counselors. ~On two occa-

:‘;&,,‘ ¢
* : '/»‘A - . . g ’
sions. tha+E held one counseling session each with two of .

thé-contrql groups when it was discovered after the Ss had

4 been assembled that the trainee would ¥e absent.

'Since the counselor trainees were inexperienced in
psychological counseling and the program waag. of short dura-

tion, the gdals of the control tieatment*were necessarily-

limited, The prlmary goal was to establlsh relationship

w1th the Ss and help them verbalize their feellngs. Little

*

ng the Pretreatment evaluatlon. 'Durmng this third week

w5
o
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they also met again for two more one<hour tape-recorded
sessions with the counselor trainee pairs. During week

four the school personnel made a :second rating of attitudes

and behavior of the Ss, ‘having had one week to observe them,

At the erd of nine weeks, when the control group had
accumulated ten hours of counseling with the trainees, two
tape-recorded sessions were held.’ Unfortunately, in the

case of two groups (WB and WC), the counselox-who had acted

as the leader in the pretreatment evaluation procedure was

not available, and the second member:-of the pair conducted

the tape-recorded meetlng. For one of these groups (we),

however’, the second trainee had met with the group 51nce

the third week of the control treatment. After each group

had finisned the two tape—recOraed counseling sessions,

" the group members were tested as a group with the TAT cards

: and,Aecessibilittho Group Psychotherapy Scale by theée

experimenter.

+Due to a. change . in the schedule of classes in the

“$chool and Vacation leaves by some of‘the teachers, many of

the bOJS had to be evaluated by a teacher who had not made

the 1n1t1al pretreatment evaluatlon.

In: the case of both experlmental and control S8 the:

: POst treatment data was: processed in the same manner as that

obtalned by the pretreatmcnt assessment.

Y
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. Chapter IIX
. Results

In ordef to facilitate the irterpretation of the
results of~this~experiment, this chapter is organized into
4three major sections. The first two sections will: contain
a summary of~thé reactions of the experimentai and control
Ss to‘tﬂeir respective experimental and control treatments
and to fhefpost treatment testing which,fgllo&ed; The

third section will present the results of the statistical

after the experimental and control treatments.

Reactions to the Experimental Treatment and Post Treatment

Testing

It 'was expected that planning and .instituting a cot-

that othér vehicles for the group's development. -would ‘have
to be provided. - This project, however)ﬁoccupied the lab-
Orataryifér the entire weegk. The development of the capa- .

city for self;gbverhment’proved to be the issue in all -

aspécts 0f’thé eXperimehtal treatmént. This issue of self-

:contqufand‘self—gqvérnmentkwas,manifgs&ed in the Ss*'

gattemptgzto conduct their labofatory and;E;Groué.meetings,

their behavior during the recreation and free periods,

analysis performed on the data gathered before, during, and.

TR b g

tagévgovernment would occupy the Ss for only a few days and
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their relationshlps with each other such as. when they were

confronted w1th the problem of d;strlbutlng commlssary, and

‘thelr relatlonshlps with the nlght counselor in regard to

thetr behavxor after the staff left for the day.

A -Theumotlvation Qf.the.Ss as a gronp'fluctuated,from
day to day and reflected the Ss* ambivalence towatd,takingw
respon51b111ty for' Lhelr behavxor. -On day one the Ss'were
1nattent1ve, uhcooperatlve, -and the behav1or of the labora-

tory came close to gettlng completely out of hand on several

gocca31ons.¢ It was dlfflcult to. get the Ss together for the

’group act1v1t1es and most of ‘the- Ss paid little attentlon

to the'iecturettes and 1nstructlons. They were able to
dlscuss the ldea of settlng up a cottage government to a
llmlted extent, however,-:

L ' o
On day two the behav;or of the laboratory was completely
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3;and‘receive'freencommissary; ~0n a number of occasions on -
éay two: various §s,approached,the staff to ask ifthey had
noticed howsmuch better the eottége‘was behaVing. There

was some questlon, however,.as t6 the motlvatlon of a minor-

'.1ty of the Ss'because 1t.was dlscovered ‘that ‘while they were
»overtly cooperatlve they were also bullylng weaker Ss and
‘snlfflng pepper to get “hlgh"'when "the staff was not observ-
.‘lng them. _he staff learned about thls‘behav;ormfrom the

8s Who were attempting to organize the ‘'government.

. The Ss became dlfflcult to. handle agaln on day threa.

jThelr restlessness and 1nattent1veness were further 1ncreased
'by the nece551ty of meetmng outside- the. cottage because of
the fumlgatlon.r Out51de, on the grounds, tbey Were dls—

tracted by'other hoys and by the frequent moves to flnd

*1 prlvacy or av01d raln showers.,. "

By day “four the Ss were" agaln behav1ng well and glv1ng
the starf almost complete cooperatlon. ThlS posxtlve change
in behav1or was apparently the result of another artempt by :
certaln group of relatlvely 1ntelllgent, well motlvated -
Ss to get the cottdge to work together to save the experl-

Yﬂht;g TRe 1mproved behav1or was espec1ally apparent in
A

i .
nelr more effectlve attempt to dlstrlbute thelr commlssary

o3
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fﬁheh'day‘fi?e;'the,lastmday of‘the'experiment? arrlved,
the Ss wefeftired and irritable. ‘Many‘of the;SSIWere dig-
couraged ‘because they felt that the experxment had failed

81nce -some of the’ Ss had not glven full cooperatlon. Other

Ss were anxious to leave because they had been bullled by
the uncooperatlve Ss, and the laboratory as ‘a whole’ had

been unable to afford them ‘protection.

: Alxhough the 1aboratory was not -entirely. successful 1n

‘solv1ng the problems attendant ‘upon governing itself, there
were 51gns~of positive ‘changes in behav1or durlng the'course
of the week, 'In their E Group meetings the Ss at first

approached the problem of self—government by retalnmng most

of'the 1nst1tutlon's rules for cottage life and by attempt-"

: ing to~impose harsh penalties upon offenders. As the week

SR e e

{progressed andlthe Ss were requirea fo‘dealfwith the prob—

ems of steallng,_flghtlng, ‘and general dlsc1p11ne, they’

began to struggle with’ the ba51c questlon of coercmon versus

*

‘oluntary compllance and the questlon ‘of why some 1ndlv1d-

als choose toamlsbehave. ‘Other positlbesobservations;were ;
that a nutber of the Ss began to form‘positive}attachments'

‘ffﬂ e ‘ , s PR ‘““ B RN o one or another of the staff.’ They seemed pleased to be

ble to. call the staff members by thelr flrst names and to

iaccompany them on errands.- Dur;ng thevrecreat;on perlods

[OOSR S
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Ssthould seek out'the staff to talk abou%,the experiment

Jand to talk about themselves. On the last afternoon of .

the experlment*the experlmenters gave feedback.: to-each.§

‘}ind1v1dtally 3bout his parformance during the.week. . Some

of the Ss walted riearly an hour -and a half for their -turn

to ‘receive feedback even though this was het required of

them.iJIt.was also observed that -a- number of the Ss voiun—f
tarily'gave up their commissary ‘to othersgs who received

none ;h order to keep thegexperimentkfrom ending prematurely.
‘Altheugh the lecturettes and,exercises did not work out as
‘well as'haa been expected some’of the information:abOut |
group functioning was learned and used spontaneously durlnc\;’
the E Group and laboratory meetings,

When the Ss were given the post treatment test a week .
after theﬁend of'the experiment‘a marked: increase in aloof— '
ness and reserve was noted even among the Ss who had been
‘the most friendly and<cooperat1ve during the laboratory.‘

.The Ss asked a few questlons about: the absence of one of

fent a‘Jaln w1th another~groupcof,boys. In contrast to the
vbehav1or of the Ss during the pretreatment tests, there was

much less horseplay during the post treatment testlng.
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‘ ReactionSito'the;Cohtrol~Treatment'and Post Treatment

o Testlng G . S ;',’7; b
| The control Ss were: 1n1t1ally curious about the purpose

Aof the counsellng ségsions, but aftey. the novelty wore 6ff

;they became bored wath the group meetlngs. The Ss.frequently
‘f@ad to>51t-and walt,forgthe counselorsﬁtOﬁarrivejfor.the
‘sesSions and they became angrydand impatient,overithls. In
*addition, soﬁe~of"the Ss”were frequently,éalled'aWay from |

entertalnlng act1v1t1es in order to attend group meetlngs

‘and they resented thls. When the control Ss were glven the
postxtreatment battery ‘of tests there were open expres51ons
& kof anger and resentment

'Results of the Statlstlcal Analy ses.

The results of the statlstlcal‘analySLS of the measure -

Vment data evaluatlng the varlous changes in attltudes and

‘behav1or of the: Ss in: the experlmental and control groups

'are p esented rh\connectlon with each of the four hypotheses
under 1nvest1gatlon. For the sake of convenlence, all hypo-
<theses in thls sectlon are stated posxtlvely. ,The 05'prob-
ablllty level was de51gnated the crlterlon level of s1gn1fl—

' cance for all tests. i

k’81nce all four ‘of the hypotheses whlch were’constructed {¥d

r,to evaluate the results of thls experlment Were concerned




with, the measurement of changes, the data selected for the

es,were the,differencesﬁbetWeen pretreatmentfand post
trggtment scores.‘ Aocordinévto Harris (l963),,however,»the,
‘rellablllty of the dlfference scores.and their correlation
~w1th«1n1t1a1 scores, must be considered when~1nterpret1ng
the results of the analyses of this type of data.1 Differ-
ence‘scores are less reliable than either of the two sets

: of scores frOm whicb they are'determined.k Moreover, the
‘rEliabllityrofvdifference scores is inversely related to .
the degree of correlationvbetWeenrthese two. sets of scores.
.T;A flnal,consideration’tolbe noted isLthe‘spuriously high

correlation between difference scores and -initial scores

due to shared errors of measurement

! ABecause the Ss were. not randomly as51gned to all sub-
groupsA1n~the experlment 1tvproved to be 1mp0551b1e to

;statlstlcally remove dlfferences between the pretreatment

scores of the experlmental and control subgroups. In addl-
‘tlon, not. enough 1nformatlon was avallable to coxrect the‘
“correlatlons between dlfference scores and the pretreatment =

liscores. In order to evaluate the pretreatment dlfferences

JRRTS wthhcould not be controlled statlstlcally, the pretreat—

Y

ment: scores of the experlmental subgroups were: compared w1th;

e
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“ofa titeSt for correlated samples (Edwards, 1960). The
means, standard deviatlons, -and t: values for ‘the varxous

i . !

comparlsons of data from three 1nstruments are shown in -

gTable 4.~ There was only one 51gn1f1cant difference between
" the. experlmental and control subgroups 1n pretreatment’
kscores on the three assessment 1nstruments.‘ The dlfference
- between. the -mgan TAT scores for GB and WB was s1gn3f1cant |
'«at theﬂ 02‘level : v '

A partlally hlerarchlcal model (Harter and Lum, 1955)

. was utllrzed to analyze the measures of change from pre-
treatment‘to post treatment testlng as requlred by Hypotheses
l; 2;‘and?3. ThlS model was selected as approprlate for
gthe analgsis of a combination of tlxed‘and random variance,
In the §£ééént deSlgnythe experlmentalhtreatment.was ran—
domly ass1gned to a block of three subgroups, the control

treatment to a block of three matchlng subgroups. Counse—

’lors were randomly asslgnedoto.each;of the experimental and

b
Yo

‘cdrrespondiﬂb control subgroups. The SS, however, were not
randomly asslgned to the 51x subgroups in the experlment
1ng control subgroups by thelr a551gnment to sub roups on
the basrs of rank order. The random a551gnment of counse—~

lors and treatments to the palred subgroups created a nested

effect

Instead they were palred in the experlmental and correspond-~




 mab1e 4

e Méahsy»Stahdard Deviations, and gﬂvéluéswfér Comparisons -
: ‘between Experimental and Control Subgroups . . '
N ofrP:etreéimenﬁ'scpres on ‘Three Instruments

'\fﬁEngrimentall(gl

Control (W}

Inst:uhent:‘

"fThématic

... Apperception
o Pegkls

‘Béhavior-énd :
“titude -
‘Rating Scale

" Accessibility
_To Group:
- psychotherapy

Ak

 'Su5group ,

A

B

Ow»

Gw

T30, T3, RN I PRV I

SR R

oo

Mean " : S.D'.

13,00 2,268
4.14  l.641
2.57 1,400

73.40  17.142
'77.80 - 11.409
76.20 11,771

33.16. . 2,478 7

35.33 2,134

35.17 . 1.462

Mean

~3.57:

1.86
3.29

74,60

80.60

72.20°

. 33.16.

34.67
33.17

- SeDL

2,321
1.355
1,485

17.828
13.139
- 13,060

1,772
2.867
2.582° .

10.385
©3,207%%
0.068: .

0.091
.,2.258
0,382

* p <,05

;‘,'** p <.02

“¥¥¥p <, 017

85
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: ”Invevery case Where»a complete'set of data for a §
wag' not available, the data for the Ss 1n the same rank
order p0s1tlon in the remalnlng experlmental and control

?subgrodps wereAnot included in_the analysis in order to

maintain equal:numhers'of §s in all of the'sﬁbgroups, The

i

" following Sections<ccntain the results of the statistical

vanalyses: 'Each of the hypotheses is formally restated to

facllltate presentatlon of the results.

»nggthesis 1. The experlmental treatment w1ll result

in a 51gn1f1cantly greatcr decrease in antlsoc1a1 1nter—

pretatlons glven to social. 51tuat10ns deplcted by selected

‘"AT cards than Wlll conventlonallgroup counsellng.

),

The responses “of each S to the TAT cards were coded to

disgu;se the 1dent1ty of the treatment grouPS»and the resbon—

'ses. Ware thengscored;by two graduate students accord1ng to-

&

a relatlvely objectlve scorlng system dev1sed by Shelley

ana Jonnson (1961) These scorlng>cr;terxa are 1ncluded‘1nA

Table ‘A of the Appendlx. Dlsagreements betweenbthe two, ”‘; . {

. scorers were resolved by the judgment of a thlrd graduate

vStudent~‘ S e
= ,\;_ff
:/: )

Table 5. shows the net and mean change from pretreatment

Y 4

vsubgroups. ‘Slnce the scores were based upon the

J

[N
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Table 5
~‘; Net and 'M‘ea-an,,cha‘nge.'ti from Pre to Post Treatment in.

Thematic Apperception Test Scores

LoeF

‘Experimenﬁal (¢) L éontrﬁlr(w) |

- subarots N S R e
A T 40 057 7 + 7.0 | +1.00
s 1 8.0 B PR | +14.0  +2.00
e o g b0 420 7+ 8.0 +l.14
rotal 21 -3.0  -0.14 21 ';291,.0: 138

iThe Correlatlon between ‘change (difference) 'scores and pre-

. ‘treatment scores for the experlmental treatment is -.62,

‘significant at the .0l level. The- corxelatlon between, change
scores and. pretreatment scores for the control Lreatment is
.06 and not 51gn1f1cant EN . . :
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fnumber and seriousness of the antxsoc;al themes given, posi-A
i$

tlve signs 1nd1cate increased antxsocxal attltudes while

/:

negatlve smgns 1nd1cate the reverse, It is evxdent,from an

1nspectlon of Table 5 that the experlmental Ss showed a
‘derllne ‘in antlsoc1al attltudes in two .out of three groups
ﬁﬂule the control groups con51stent1y 1ncreased in this
respect. Table 5 also shows the correlation of the differ->

ehees between pretreatment and post treatment scores with

.

_theppretreatment scores. The correlatlon between dlfference‘
‘scores‘and pretreatment scores for the experlmental Ss was
—.62 and,51gn1f1cant at the .01 level. The correlatlon
between<ﬂlfference scores and Dretreatment scores for the

‘controlygs was ~.06 and not 51gn1fr¢ant. The results of the

R

stétiStioal-analysis are presentedﬂin Table 6 and;indicate

that the overall difference’ between the changes ‘for the
experlmental and control groups was 51gn1f1cant at the .05

level of confldence and Hypothe51s 1 was supported. ane'
‘iof the 1nteractlons was 51gn1f1cant
Hypothes1s 2 The exper1mental treatment w1ll result

NS

ina: sxgnlflcantly greater 1mprovement in 1nterpersonal
relatlonshlps w1Lh 1nst1tutlon personnel and other boys as
measured by a spec1ally dev1sed ratlng scale than w1ll con~

X ventlonal counseling.




Table 6

Summary Table for Nested Analysis of Change in
Thematic Apperception Test Scores

i

‘\<\‘4

‘Preatménts
... Counselor-Groupa

fTreatments X

COunselor-Gr¢ups'k

Pairs
(thhln groups)

_Pairs x. Treatments“

(wmthin groups)

18

Error Term

Pairs x Treatments

(within groups)

Pairs
(w1th1n groups)

Pairs x T:eatments
» (within groups)

oA

5.94%.

1331 

2.30

%P <,05

29
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: A cohpiete set of data'was»not availableffOr the one

‘s who was transferred and for two moxe SS who were absent
from class for most of the post treatment ohservatlon perlod
‘ and who were consequently rated on less than half of the
1tems in the scale.k The data for the Ss 1n these rank-order
posrtlons 1n ‘all subgroups was dlscarded 1eav1ng a total of
f flve Ss 1n-each group. k :

The Ss were rated by thelr)school teachers with atbehav—

ior and attitude ratlng scale contalnlng twenty lfems, but

,only seventeen of these'ltems wereicon51stentl¥ rated for-

'lated for each‘of ‘the Ss”and submitted to‘analysis. Table

7 shows the net and mean change from pretreatment to post
treatment in behav10r ana attltude ratlng scores. The rat—‘
1ngs for two out of three experlmental groups showeu 1mprove—
i ment wh;le the ratlngs for two. control groups showed a

; decllne and one control group showed no net change. Although
the overall change for the experlmental groups was, in the
predlcted dlrectlon, the results of the analysms, presented
in Table 8 1nd1cate no s1gn1f1cant dlfferences between the
exPerlmental and control treatments or the varlous 1nter— #ﬁ

act1ons.~ ypothesrs 2, therefore, was not supported

1

all of the Ss. The total of these seventeen items was tabu-




L’table 7

Behavior and Attitude Rating Scale Scores

.

Net and Mean Change from Pre to Post Treatment in

Experimental (G)

g

N

Control (W)

" subgroup

5 +4.0

‘5 418.,0
5. ..=19.0

‘15 7 4 3,0

)

X
0.00
~4.00

-3.80

i
i - e
.
: o
v
. Ji
A E N
15 - *
i
| 7
St «
g e
o woinr
; i - .
IS
3
“ p 4 .
. S
; f
1§ '
X N
et £
o - :
«
BN
it PR
; . e
i it
i
1.
k i L
i
H
& 3
j
i
£ -
: :
: .




-

. Table 8

Sﬁmmary‘Table.for»Nestéd'Apalysis ofbchange‘in B
.-Behavior and Attitude Rating Scale Scores . -

~“Treatments’ -
. Counselor~-Groups

‘Treatments x
" Counselor-Groups

Pairs ' ' -

{within Qroupa)

Pairs X Treatments

(within groups) -

T12.

12

- 58,80

51,60

43,90

313.88

391.28.

. Error Term

Pairs x Treatments
- {within groups) - ¥

Pairs

(within groups)
Pairs x T:eatmeuts
. (within groups)

E

0.15
0.16

0.11
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Hyp_g thesis 3, The experimental treatment will result

j.n a s:.gnlflcantly ‘greater 1mprovement in att:.tudes related
'/»th aoges 1b111ty to group psychothrer‘:py as measured by a
.'self-report que’stlonnalre than will convent:.onal group
"‘counsellng. ' S

Complete data were not ava:.lable ‘for the one Ss who was.
‘ transferred and for an _Ej_ whose questj‘.onnaire was lost. The

data for the corresponaing Ss ‘in'the other subgroups were

dlscarded leav:.ng a total of six Ss in each subgroup.

- The Ss responses to the questlonnalre were ass:.gned
weighted scores according to a's‘ystem devised by Jacks

\ . 0

(1964\, and total scores, rounded to whole numbers, were

\

tabula;\.ed for each s. Table» 9 shows the net and mean change
from pre&treat:nent to post treatment 1n aCCESSlblllty to
group ps;rchotherapy scores, . All three experlmental sub—
‘groups and two out of three control subgroups show a change
toward a; more negat:we att:.tude toward group psychotherapy.
The control treatment as. a whole shows a sllghtly greater -
‘negative decline than the experimental t‘reatment but as:‘:the"
'results ¢E the analysn.s shown in: Table 10 :md:.cate, the |

da.fference between the treatments was not s:LgnJ.fJ.cant and

"HYP0thesa.s 3 was —xot supported. There was, however, a dn.f-

rence s1gn1f1cant at.’ the .05 level among the experlmental

and control subgroup pa:.rs ass:.gned to the var:.ous counselor
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Table 9
" Net and Mean Change from Pre to Post Treatment in
v, ~Accegsibility to Group Psychotherapy Scores

-Exgei‘imeni:al' (G) CQntVr‘ol (W)
Subgroup N : - $ o X ] N b3 | X
A 6 - 7.0 Tela17 6 -8.0 -1.33
g 6 -12.0 -2.00 6  -17.0 -2.83
6 - 1.0 =-0.17° 6  + 2.0 +0.33
18 -20.0 -La1 18 -23.0 -1.63
ST
§
e ol '




§ummary,Table,forkNested Analyais'of Change in

‘Table 10

f:'Accegeibility to. Group PBsychotherapy Scores

.

5

Treatments -
fCounselor—Groups

Treatmen&s b 4
Counselor-Groups

- Pairs ;
(within groups)

Pairs % Treatments
(within groups)

- B

15

15

&

0.25

18,77

1,34
3.17

6,64

o T

Error Term

Pairs x Treatments
(within groups)

Pairs ]
(within groups)

Pairs X Treatments
(within groups)

*p <.05

89 .




6

4.pafrs; An'iqspectioﬁ of Table 9 suggests that it i8 the

comblnatlon of subgroups GB. and WB whlch dlffer srgn1f1—~

cantly £rom the other two experlmental-control subgréup
ﬁcomblnatlons._ ‘

I Hzéothesisﬁ4. Human relations training‘wiil<result ih
‘“more gatisfactory participation in conventiopalkgroup coun-
' seling as'measqred by-a rating~of transcribed counseling:
'sessions.than will an equivalent amount of time spent "in
:oonventionai groupﬂcounselingg

k The.fiﬁé two-minute‘samples for each experimental and
control sgbgrohp~counse1ing session'were'ccmbined into
tweLVe separate transcript§0n5.~sixwpretreatment apdksix -
Post treatment sessions, as part of the procedure for test-
ing Hypothesis‘4u% six tape-reeordea-experimental sﬁbgroup _
Ameetings held dﬁring the“human‘relations iaboratory were
:also sampled ‘and comblned into three transcrlptlons, one
i for each subgroup,vln order to. provide” extra 1nformat10n *
concernlng the effectlveness of ‘the experlmental treatment
The samples from the laboratory were lntentlonally taken;'
from meetlngs‘held>at{the same time by each’of‘the three:
exreriﬁenta1~sobéroués’op‘two particular days when the{whole

labotatory was well motivated.l This was done toﬂget‘an"'

‘ e

eStlmate of the level at whlch the laboratory groups func-‘

e

K
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,.'Tﬂe,fifteen granscript;ons were ccded‘to disguisa the

"idéhﬁity'of'the various subgroups and placed ih such an

order that transcriptions of the same subgroup were not con-
‘secutive.  The transcriptions were then rated by five post=
: doctoral clinical interns. -The .judges were given written

instructions concerning the use of the evaluation instru-

ment. . The instructions and scales are presented in Table D -

in ‘the Appendix.’

The results.for each of the items in tﬁe evaluation
,~instrument,were analyzed separately by means of WiléOxon's'
.Ki949) ﬁonparametxiC‘rank’total tests'because of tﬁe.lack
'of information;:egarding the disﬁribution sf ratiﬂgs;oh the -
“various scaied itéms. The rank total testg-for unpaired-
replicatéS‘and\forfg:oups of unpaifea repiicétes weié‘uéed'
'inygrder‘to'allow,compariSoﬁs betWeén experimental and .con-
‘:tr61 subgroupst A rank total test for pairea replicétéS'

‘would-have been more approériaﬁe since the 'scale values for -

o : S cn Ll T 1" - ER e the diffefent groups were determined by the same raters and

R : e e e ‘ S T : A : ‘ oy o

5 }  ;‘ :; : L (TR SR AR o - ‘ ‘ tk g e "werelfhérefore noﬁ'independenﬁ;. The pairedirepliéates test,
L | alﬁﬁqugh moie,épp;oériate,‘fequires thaﬁ aiffefences of»zego

’§‘~l - , e e Y ':‘J. o v o i_ﬂIJAVL;' 'bEtwgen pairs be discarded.’:If the paired replicates test.
i ‘ o it T i 7:"‘ e . ‘wEre ﬁ$éd:in théfpreéent e#periment,many'cqmpatisons_could; |

3‘ é‘ ;: i | e i“@ﬁfbe hadekbecausé‘thejexélusion of zero differences wouid~

é % | . . : IR , ,

éﬂ‘ 5

oy
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i‘,jly_'
result in fewer tHan six pairs and make an- analysis impos-
aible. An 1nspectlon of the raw data suggests that although

'the unpalred repllcates tests were statlstlcally 1nappropr1—f

ate, the results of the analyses do not appear-to have o

‘grossly‘misrepresented the character of the relations:éps
'hetween the ratings for.the various groups.

7fThe results of the analysis of each of the five items:

in the evaluation instrument are presented in-tables 11

‘through 15;' These ‘tables are set up-in-a. standard manner

to show the mean pretreatment and post treatment ratlngs
and#the net'changes;from~pretreatment,to‘post treatmentefor
theyﬁarious subgroups. Positive changesminaicate;changes
toward~a;greater“degreeiof'cooperativeneSs,,ﬁork orienta- -
i‘tigﬁ;~bpehness( concern with ongoing ‘process, and‘counselor~
proficienEQ, depending uponithe item.: Negative changes

”1nd1cate changes toward re51stance, bull session tank, guard—
edness, concern nlth past experlences, and lowered estlmates
‘of counselor prof1c1ency. It should be noted that the- anal-
5y51s of the total t*eatment effects do not lnclude data

from subgroups GB and WB. The post treatment ratlngs for E
Subgroup ‘WB were Judged to be uprepresentatlve as a result
of’ utlllzlng ‘the second member of the ~ounseling team as

T

group 1eader for the post treatment evaluatlon se551ons.
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‘Therefore, the data for‘this subgroup as well as'for the

I

matchlng experlmentul subgroup wereexcluded £rom the treat-

,

“ment totzls in order to av01d blaslng the comparlson of the
tdverafl effects, :This'proeedure will be discussed more
"'-‘fuu;‘r «ini,the next.‘cha-pt'er‘. Vk B

| Item 1 prov1ded a measure of "Cooperatlon versus

RESlStant Attltude toward Group 00un°e11ng. Table 11

*mént'ratings-of7qhange measures. The differences between

the’pretreatment ratings for subgroups GB.and WB, in favor
uof GB}'the:experimentai'group, however, was significant at

the .Ol level The dlfference between the net 9051t1ve

changes for WB the control subgroup, and the negatlve

changes for GB was 51gn1f1cant at the .02 level.

Item 2 measured "Bull SeSSlOn versus Wbrh Orlentatlon.

el S

changes 1n ratlng to be 51gn1f1cant The dlfference between

. g

op 7

Was sxgnlflcant at the .05 1evel 1nd1cat1ng that WB recelved

- B e

lgnlflcantly hlqher ratlngs. The difference betweenvthe
neqatlve change for GB and the pos1t1ve change fcr WB was

also slgnlflcant at the 05 level

L3

- shcws no 51gn1f1cant dlfferences between the overall treat-

Table 12 shows noqe of the overall treatment ratlngs or ‘;}:

v

the post treatment ratlngs for subgroups GB and WB however,
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B L maplelt - R s
The Means and Lower Rank Totals (LRT) for Item 11 COmparisons Between o B
¥ S Treatment Subgroups for Pretreatment and ‘Post Treatment Ratings
o S0 and Net Change ir ®atings from Pretreatment to Post Treatment
v o : , . Change from.
[ : R , Pretreatment Post Treatment Prétréatment to. -
‘ ' N 7 "Mean LRT . - Mean- ~ LRT - '_Post Treatment =~
subgreug Treatments Ratings Rating Q. vs. W Rating. G vs., W. Neét Change _LRT . . =
S . B (/r.
A @ s 4.8 4.4 o =2,0 i /
) W 5 4.2 26,0 2,0 20,0 -11,0 21,0 ;/ ‘
B & 5 6.2 . 4.6 21,5 - 8.0 15.5%% \\ G
; W 5 2.2 15,0%%% . 6,2 ' +20,0 T \\\ : ‘
c G 5 4.6 ; 4,0 27.5 - 3.0 R \\
W 5 4,0 27,0 3.2 27.5 . =4.,0 27.0 \“}
Total G - 10 4.7 : 4.2 . - =.5,0 _— o
AscC W 710 4,1 53,0 2.6 47.5 ~15.0 48.0 e
‘ *. p <05
n s LR L, 02
- **¥%p <, 0L
¢Coopereti\}e versus Resistant Attitude Toward Group Counseling
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‘Table 12 JRONcEE o N

Treatment Bubgroups for Pretreatment and PostWTreatm%nt Ratings
and Net Change in'Ratings from Pretreatment to Postkmreatment

5:ff ThewMean§;;nd;ierr Rank Totals (LRT) for Item ot gompa&isons Between

‘ _Post Treatmsnt
N . Mean LRT Mean" LRT

 Pretreatment

L‘Change from
Pretrestment to
Post Treatment

- a e 5 . 5,0 I 2.6 v =12.9
. W 5 2.8 19,5 . 2,2 23,5 -3.0

- 3.2 ©18,0* . -6.0
“19.0 6.0 o +21.0

=6
[3,]

H A -
[0 3-8

24,5

e
[4) 1

N W
&0

»

-3

0
@
o
co
NS

oW

2, SR (
44,0 2, 48,0 = 4.0

21,5

17.0% P

24,5 = 1,0

o Subg:éup Treatments ~Ratihgs. Rating G vs. W _Rating -G vs. W_ Net Change' LRT-

25,0

46.5

% opcos L T e
kP02 o ' : e ' :
GRFED L,01

e

Bull Seséion,versus'Wbrk'Orientatibn'
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Item 3 was ' a measurefof the degree of "Openness,verSus ‘
, S .

~Guardedness" dlsplayed 1n the group counsellng se551ons.

= ,

The data in Table l3 1nd1cates that agaln, only the dlfferu vbf
ences betwaen GB and~WB were 51gn1f1cant The'pretreatment
ratlngs for GB ‘were hlgher than for WB and were smgnlflcanfly
dlfferent at the .02 level The dlfference between the

negatlve change for GB and the p051t1ve change for WB was

~also srgnlflcant at the 01 level. ‘ v R ;

Table 14 presents the results of the analy51s of Item

'4, "Concern w1th On901ng 'Process ‘versus Past. Experlences.;

Con51stent thh the results for the‘other items, none of

. the overall treatmentycomparisons Were'signifioant. The

differenEe betueen.the negative ohange for GB and. the posi-

t1ve change for WB was slgnlflcant at the .01 1evel while

'pretreatment and post treatment ratlngs for these subgroups

wers not 51gn1f1cant1y dlfferent although the lower rank
totals in both comparlsons were close to SLgnlflcance.

The results of the analys1s of the ratlngs on the flrst

‘four items 1ndlcate no 51gn1f1cant dlfferences between the

varlous compa xisons of overall ratlngs. Therefore, Hypothe—'

'}3i$f4 was not stported There were; however, a number of

Slgnlflcant dlfferences between the ratlngs for subgroups

B and WB on the four 1tems.
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The Means and Lowef “ank Totala (LRT) for Ttem. 3* COmparisona Between'
Treatment Subgrbups for Pretreatmdnt ‘and ‘Post Treatment Ratinge
and Net Change in Ratinge from Pretreatment to Post Treatment

.}Subqtoup,,

Treatments

Post Treatment

Pretreatment

‘LRT

Change from
‘Pretreatment to e
Post Treatment AT

A

Total -

As&cC

Ta To Ha -

fa

Ratings

5
5

5
5
5

10
10

ENES

W o s
O S - X

W
&

G Vs,

24,5

20.5

24.5

49,0

ILRT

27.0

.
e
15,0%*% -

20,0

47.0

:;1* P <.05

** p <.02

H*Ep <, 01

' ¢0penness ‘versus: Guardedness (willlngnesa to eypose feellngs and ideas
cr1t1c1sm) =

to potential
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VE:\! Table 14

The ‘Means and Lower Rank Totals (LRT) for Ttem 41 COmparlsons Between
: Treatment Subgroups for Pretreatment and Post Treatment Ratings
and Net change in Ratlngs from Pretreatment to Post Treatment

S

, : R . Change - from
: ._.Pretreatment Post Treatment - ° Pretreatment to -
S : ; R Sl et el Mean LRT Mean LRT - _Post Treatment
- -Subgroup. . Treatments Ratirgs Rating G vsi W Rating G ve. W Net Change.  LRT

A 5 5.4 24,0
: 3.4 ‘

5.

Z6

oW
{
ot
w
.
o

20,0 = 7.0

NN
-

20,0 ;

. e : T : : ! R
5. 74 5.4 18,5% 0 211,00 - 15.0%%%
5. - 2.0 o whn s

[5; %]
.e
BN
+
=

~J

.

(=

‘18.0

5Q
(8]

24.0 22.5

W N
©

-24.0

= o
ui

. ‘Total

: 46.5
A& C- .

100 4.4
“10 2.8

| SN N
O N
]
=t
o0}
o

44,0

= @

51.0 ' 4 1.0

% p«.05
%% p 02 Lo , S R S
*kkp 0L SN : S e = . - ) S

"Concern with Ongoing‘Procese versus Past Experisnces
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'ThelanaIYsis:of ratingsvof eounselor profrciency,
f;_Item 5, 1is presented in Table 15. The‘onlyxsignificant;
'yfdxfferences are between subgroups o)) and ‘WB. k Subgroup wB
’aiwas g1ven a hlgher ratlng durlng the post treatment as sessj‘
ment whrch:was smgnlflcant at the .02 level “and the~d1ffer—}
~:ence between the negatlve changes for GB and the p051t1ve ’
‘changes for WB was 51gn1f1cant at the .Ol level.

*An addltlonal ana1y515 pertinent to Hypothesrs 4 but
t»not‘a drrectntest of th;s hypothe51sfwas conducted with
: the‘five;item'assesSment of\the emperimental'group meet~
v ings held during the‘human relations'laboratory. The analy-
~}sls was a comparlson of the laboratory ratlngs of each . |
experlmental subgroup with the pretreatment and post treat—
'ment ratlngs of the same group and w1th the pretreatment
»and post treatment ratlngs of the approprlate contror group.
xTable 16 shows the mean laboratory ratlngs and the mean pre-
‘treatment and post treatment ratlngs for ‘the experlmental
and control groups.' Wlth one exceptlon,'the‘lower rank
'.total shown in Table 16 was for the subgroup belng compared
,w1th Hie laboratory ratlng._ As Table 16 shOWs, the mean

:ratlngs for the laboratory ‘sessions’ are hlgher dnt all the

Cmumrlsons but one, although the dlfferences between the

VA
N

laboratory ‘and pretreatment and post treatment ratlngs are

M \\\

g% nOt 51gn1f1cant in all cases.
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Table 15 e T
The Means and Lower Rank Totals (LRT) for Item Siidomparisohs Between:,“

Treatment Subgroups.for Pretreatment and Post Treatment Ratings
and Net Change’ in Ratings from Pretreatment to Post Treatment

g : L ... Change. from: - S
, Pretreatment Post Treatment -  Pretreatment to . ..
S i : N Mean LRT Mean S LRT . _Post Treatment - |
Subgroup ' Treatments Ratings Rating - G vs. W Rating G vs. W .Net Change . LRT

A G 5 2,0 1.4
W 5 1.6 23.5 1.2 - 27.0 1235
i ©
B G 5 1.4 1.2 16.0%% - 15, 0%k %
: W 5 1.0 22,5 2.8
c G 5 1.6 1.2 24,0 - 2.0 22.0
W 5 1.4 25,0 2.6 : © 43,0
Total G 10 1.8 1.3 52,0 - 5,0  53.5
A&C W 10 1.5 48,5 1.6 +1.0
. * p <05
. k% r <_02
*%%p <, 0L
iEstimate of Counselor Proficiency
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Means énd»tawér Rank ‘Totals for’Compafisons Between Experimeﬂﬁal B
, ‘Subgroup Laboratory Ratings and Pretreatment ‘and Post ““ '
e’ T Treatment Ratings® for Experimental. and.Control Subg;oups?% el

i

e

ST

Mééﬁ:*ﬁ*“ﬁﬁ e Experimentél‘Grbups " _Control Groups .-

: : and - Laboratory  Pre=—-.__ Post . . Pre= . Post
Subgroup “ LRT Ratings treatment - Tgeatment: treatment Treatment -

‘1.7 A ° Mean 7.8 4.8 4.4 4.2 20
i ‘ LRT - 18.0%  16.0%* 15.5%% . 15,0%%*

08

B - Mean ' 6.4 - - 6.2 4.6 2.2 6.2
IRT 27.0 21.0 15,5%% 26.0°
¢ Mean . 8.0 4.6 40 40 3.2
‘ LRT , 16, 0%% 19.0 15,0%&% . 15,0%%%
2, A Mean 8.0 5.0 . 2.6 280 2.2
. . B : LRT ‘ L 18,0% 15.0%%% " 15 Okkk 15 Qkkk
B . Mean 7,0 4.4 3.2 1.8 - 6.0
R 18.5 - 15,0%%%  15.0%%% . 225
. se . Mean | 8.0 3.6 S30 24 2020
N CCLRT o 15,0%%% . 15 0%k%  15,0%%K 15 0%xk

N

' (Continued on next page)




" Mean B _Experimental Groups Control Groups '
. I: e . 2 and Laboratory = Pre- Post Pre- Post
A item _Subgroup  LRT ‘- Ratings treatment Treatment treatment ~ Treatment
S . o o g - : el o i S
£ ‘o3, . A Mean 6.0 5.0 4.4 3.8 - 3.4
YIS : " LRT 23,0 22,0 20.0 - 18,0%
B Mean 6.0 6.6 4.6 . 2,6 - 6.4y RNy
~ LRT : 28.0% 22.5 " 18,0% 29.5% 7
! o Mean 7.2 4,2 4.6 4.4 3.4
- - LRT 17.5%- 20.0 17.5% 16.0%* per
: 4. A Mean 6.8 5.4 2.8 3.4 2.0.
LRT N 22,8 16.5% 17.5% 16,0%*
: N -Mean 6.6 i 5.4 3.2 2.0 - 5.4
) - LRT : 22,5 18,5 16,0%* 22,5
C+° " Mean 7.4 3.4 2.4 2,2 3.8
 LRT C o 16.5%w 15,5%#% 15,0%%w 18.0%
, (continued on next page)
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Table 16 cbnﬁinued‘ ‘%

1

R

0

% Mean:

and
"LRT

Experimental Groups

Control Groups

Laboratory . Pra-

Post

Pre-

Post-

LSubgrqu‘

5, ‘. S

. k_'M‘e‘an
~LRT-
- -Mean
IR

Mean

LRT -

‘Ratings treatment

2.0
:18,0%

1.4

e 15, 0%%%

1.6

15, 0%%%

»Treatment 

1.4
16.5%*%

1.2

715_Q*** 

C1.2

15, Q%kk

trgatment'

i

1.6

16.5%%

1.0

15,0%%%

1.4
15,0%*%

Treatment
1.2- ¢
15.5%% =
2.8 -
L2350

19.5 i

* 'p <05 |
L% p .02 R
Ckkkp < 0L

:;5 Ll iHigher rank total

o . L

o
)

o




L.t .ot ... .chapter IV

~‘Discussion:

" Tho results of the statistical analysis in the present

, ékperiment ere‘most meaninéfui:when interpreted within the
conte%t’prOVided'by'the’obser&atidnel date1obtained:from'
tthe treatment and post treatment exPeriences'of the ekperi—“
:mental end‘centrel 8s. Eechbhypgtyesis wiil‘be discussed
‘i?:this‘fashien‘and the ‘final seetion‘of thisvchapter*wili

" includesan informal evaluation of various aspects of ‘the

-

experimentalrtreatment along with-a discussion of tﬁe‘imgli—
catlons of this research for practlcal appllcatlon and fur»

: i
Cpte . T

i

ther research

oo |
ST S ‘% Discussion of Hypotheses
‘ s § On the b351s ‘of ‘the resul*s of the statlstlcal analysxs,

L ) Caln Hypothe31s I was accepted., It should not go w1thout note

s

the svgnlflcance of ‘these™ results may ba 1nfluenced to

v

SRS L % “that

’fa large extent hy possxble regre551on effects. The analys;s

nof pretreatment scores:xevealed a s:gnlflcant dlfference

-

n#«w‘t

5bétWeen~the SCOreeerr subgroup GB, wthh werevhlgherrthan,

fethoee for the other experimental groups,” and the scores for

iy

S

~,v”WB;;whieh‘werefiowér than the seorés for its cbmpahion'

‘;‘gfggps.“ The{combinationkof“the'decréése in score for the -

R R
. &xperimental

subgroup: from an; unusually high initial score

BRI

3
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and the: increase in score. for the control subgroup from an

7

unusually 1ow 1n1t1a1 score may represent a: regress1on effect

‘j“hav1ng a b1a51ng lnfluence on: the analysxs of the change

: fscores. The correlatlon of -.62 between change scores and
V1n1t1a1 scores for the experlmental Ss (See ‘Table 5) 1s'

»‘1ccn51stent thh regre551on -effects but no relatlonshlp

‘,:'between change scores and lnltlal scores was found for the.

control-Ss.’ Although regre551on effects cannot be conclu-/
eivelfldemonstrated, the nature-of -the pretreatment‘scores
andlthekauestionable‘reliabiiity of change scores‘suggeste
that,the.tesults of the anaiysisﬂcontained»in‘this section
pe interpreted‘Withdcautioh;

'Witﬁ the ackiiowledgement that'thersignificance Qf.the
’ik difference'betyeen;the eaperimental and(conttol‘treatments
‘shouid befaccepted’with caution;~an interpretation cf the
‘chtained‘fesuits'is offeredt It is p0351b1e that after the
SEXPerluental treatment, the Ss actually did percelve soc1al

sltuatlons and relatlonshlps between people as 1nvolv1ng

less hostlie and: aggre551ve 1nteract10n. Perhaps a'more

Pars1monlous explanatlon, hOWever mlght be that after the
,aqerlmental treatment the SS attempted to appear less’ delln—
fQUent The observatlona durlng the post treatment testlng

sessxon that the as were reserved in thelr 1nteractlons :




N
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>

| with the staff suggest that a concern wlth appearing less - : ‘; ; | Qy
delinmuent mlght be a manlfestatlon of ‘their guardedness. | VZ
An‘altern@tlve~and related explanatlon'mlght be that many

: of ﬁhé,gg wére trying to disassociate themselves from tﬁe
agéression and antisOCial acticity~that created unpleasant
ten51ons durlng the human relatlons laboratory. There is
no apparent reason why the- results for experimental subgroup
GC, -in contrast to the other experlmental subgroups, should
show anginctease in antisocial themes;-‘Apparently.this'

‘group‘seacted negatively to some aspect of the laboratory

'exberience. Thefiactease in number and seriousness of anti-

social fantasies elicited by the TAT cards from the control

Ss may have been due to their angry mood at the end of the ;;J;

control treatment which appeared to be associated with their

¢oﬁnseling'experiencesi

"Although the'results of toe statistical analysis indi—
cated thaL Hypothesls 2 could not be accepted, the changes
.in attltudes and behaviors observed by the teachers were -
generallyvcongruent with the hypothesis. The experimental
’?1 groupias a whole changed inghtly toward better telation;
’1iships with those in .their environment while the control
agroup’showed‘a tather'iarge overall change toward less

. favorable relationships. The magnitude of the change for
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Aéontrol sﬁbgroup WB does not seem out of proportion as . in
tro; n 8

;  the case of the TAT .scores, -0 the possibility of excessive

influence on the overall analysis seenis less pertinent in

this instance. And as in the case of the TAT evaluation,

no explanation‘can be offered as to why the results for

experimental subgroup éc are not consistent with those for

" the other experimental subgroups.  The reason that the -

difference between the experimental and contrsl group raf—

“ings did rnot attain significance may be due in part to the

inadequacies of the measuring instrument, - Although the

~instrument functioned well for the small validation study,

the large amount of variance within the subyroups suggests

' that the'instrument needs to.be further refined. Part of

the variance wasvundoubtedly related to the fact that in a
few cases different teachers made the pfetfeatment and post

treatment assessments of some control S$s. .In addition, the

: pairing§procedure would be expected to remove less variance
in the case of ratings of the Ss by judges than where the

-actual responses of the Ss were involved,

In the case of Hypothesis 3, both the experimental and

“1 control - treatments appeéred to promote attitudes slightly

1es$ favorable to effective participation in group psycho—

therapy. 'Theﬁexplanation for the less favorable:attitudes
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may ﬁave,been an increase in the negative reaction to the
_ patho1ogy—oriented quéstions; The declineliﬁ;scores indi~
\cafes ﬁhatfitehs which were.énswerea in such a way as to
:‘ackhowledge pathologyﬂoq the fir;t aaministrationVWere
anéwg;ed in a more guarded and defensive fashion Qhenithe'
‘questionnaire was presented thé second: time. For example,
- experimental Ss whq weré guarded and controi‘gg who were
angry and defensive would be»unlikelyrtobéndorsg an‘item

such as “Any man who commits a crime proves that-he needs"

T

{ psychiatricgtreatment."~ For slightly different reasons,
,,%g then},both ﬁreatment’gréups'maY havg been hesitant to eﬁdorse> .
3 the items admitting of patﬂgloéy which were scored as‘ﬁore . »f¥
% . favorablé tO'groﬁp psychotherapy;pai;icipation. ‘The nega-~ T ‘i;ﬁ
ti"‘tivevchange, though consistent;fér ai} groués, was slight . ‘.‘Eﬁi;
. and does not repreéent a massive rejéction of group treat-
.ment} “On, the other hand, the results of this asséssment
::{Hproceau:e»did,not léhd'Support.to Hypothesis 3.
: 'The,discuésion,of‘the ratings of the transcriﬁed_cdun—
£ selingfgessions'must take into cdnsideratién a deviation in.
bi‘iprééedure which~appear§ to have had important cqn5e§pences
1‘ 7in’at ieast,one‘case. In the mqthod'chaptér,it was néted 4
} fhét:afterjthé third‘wéék of the experiment only~§ﬁe coun-~

‘selor met with each of .the control subgroups and a change
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"in leadership was necéssary in one instance- (subgroup WC).

Also recorded was the fact that it was necessary to use

“ the alternate counselor during the tape-recorded post treat-

ment se551ons for subgroup WB. An inspection of Tables 11

:through 15 indicates that & number of -changes in rating

from pretreatment to post treatment for subgroup WB are

signifioant‘acrOSS all five items rated and that the signifi-

_cance‘of theiresultsbappears to be primarily a function of

the extremely high post treatment ratings.' In contrast to

ﬂfthe WB comparlsons, none of the results for the other sub-

grouPs was. significant. Table 15, it will be noted, shows
the~proficienoy rating for the’alternate counselor to be

significantly higher than for the primary counselor. It

"‘lseems’ilkely, therefore, that the high post treatment rat-
ﬁngs on'the other~four items‘are primarily the—result‘of
* the change in subgroup leader and not a developmental change

in the group s functlonlng. Observatlons made durtng the

BN

;‘Vcontrol treatment suggest that the prlmary counselor had a
'poor‘relatlonshlp w1th-thls-part1cu1ar'subgroup. The change
lln counselor may therefore have been doubly effectlve in
?'glnere351ng the ievel of ‘the subgroup s functlonlng. ~Because
:the post treatment ratlngs appeared to be so strongly blased

: by thlS s1tuat10nal factor, the data for thls subgroup along
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‘ea:with the data from the matchlng stogroup wera excluded
from the analys1s of the overall treatment effects. Although
the counselor ut1117ed durlng the post treatment sessions
. for group WC was not the leader during the pretreatment
series,'the data neceSsarlly had to be 1ncluded to make
*any overall analysis possible. In addition, the data from'
this subgroup did nothappear to aifter markedLy from that
of the ihtact suhgroup (WA)uahd so some degree of compara-
b111ty was assumed.,
Hypothe51s 4 was not supported by the pretreatment and

' post‘treatment ratings for the subgroups retained in the

1} analysis nor by the overall ratings when the'treatment sub-

groups are combined. {NOne of the comparisohs between treat-
ment subgroups of pretreatment and post treatment ratings
Vor changes in ratings from pretreatment to post treatment
‘revealedldifferences which Qere signifioant An 1nspectlon
-of Table l7 revea]s that the mean pretreatment and post

: g’treatment ratrngs for all subgloups con all items fall pre-

‘
A

domlnantly on the negatlve end of the 1tem scales. The- over-
f@ll thanges from pretreatment to post treatment on all items
3 wer&’for the most part small and in the dlrectlon of lower-

’ratings., An item—by—item inspection .of the nonsignifieant

QVerall'chaﬂgesyin mean ratings from pretreatment to post




. Table .17

Mean Ratings of Pretreatment and Post Treatment Counseling
. Sassions and Mean Chahges in;Ratings from Pretreatment to Pest -
Treatment for the Experimental and Control. Groups

: . _4 Mean : ' 'Mean . ’ -
: Treatment Pretreatment Post Treatment Mean
Item Subgroup . . Groups Ratings Ratings : Difference
1. A G 4.8 4.4 -0.4
W 4.2 2,0 -2.2 ,
c G 4.6 4.0 -0.6 "
CW 4,0 - 3.2 -0.8 e
Total G 4,7 4.2 -0.5
As&C W. 4.1 2.6 -1.5
2, A G 5.0 2.6 -2.4
_ W 2.8 2.2 ~0.6
c G 3.6 3.0 -0.6
| w 2.4 2,2 ¥ =~0.2
Total : G 4.3 2.8 -1.5
A &C LW 2.6 2.2, T =044
(Continued on next page) bwes
: "‘J
R
P
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E . ‘Table 17 Continued : ’ R
- Mean Mean
. _ . Treatment " Pretreatment Post Treatment " Mean
Item Subgroup Groups Ratings Ratings Difference
3. A G 5.0 4.4 . -0.6
, W 3.8 3.4 -0.4
c G 4,2 4.6 +0.4
W 4.4 3.4 ~-1.0
Total- G 4.6 4.5 -0.1
A&C W 4.1 3.4 -0.7 2
4, A G 5.4 2,8 ~2.6
W 3.4 2,0 -1.4
c G 3.4 2.4 . ~1.0
W 2,2 3.8 +1.6
Total G 4.4 2,6 -1.8
A& C w 2.8 2.9 +0,1
{Continued on next page) -
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1i‘;Tabig 17 COétinuéd"

‘Item & Suégroﬁp ,

Pretreatment ~ Post Treatment

Mean

:5.‘ Ty

'Tbtai
A &C

= Q.
[

e

=2

N
oN

=0
e
W

Difference -

-0.6
-0.4 -

~0.4
+0.6

-0.5
+0.1 "

,%
b

%
3

3
L
3
5
e
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~ treatment shows three chahées greater than one point on thé
item scales which merit discuséion; .The overall ratings
for the coritrol treatment changed oné and one-half scale

points toward a more resistant attitude. This chaﬁge,

although not significant, .is consistent with the angry feel-

; - ings of the control Ss toward the counseling session;. The

% | ratings for tﬁe expérimenyal treétment show a change on one
and one-ha1f scale points away from a workkoriéntationvand

‘ almdst ﬁwo points éway~from a concern with ongoiné process. fl

" These changes could‘bekinterpreted as consistent_withkth;
experimental §§"reaction’tolthe experimental treatment.
i7he changes on these two scales’ suggest that the experimental

: Ss avoided the work orientation of the laboratory experiencg o , e

j]}ptf;withfless anger_than the. control §§lvrééc£icn‘to'thé Coe ot

5

: ~counseling sessions;
As mentioned in the results section" the ratings on all

five items for the experimental subgroups were higher for

R “fheklaboratory sessions than for the pretreatment and poét

i _ treatment ratings with the exception of one pretreatment

rating,for*é 3gfoup~GB~On'itemf3.‘7Thése laboratory~ratings

»

éfé~§iso“higher than the pretreatment’ and post treatment
B AR ‘ : ,

LV R

3 hﬁaﬁiﬁ§$xfo£ the métching control subgroups. The laboratory

‘yatiﬁgéiare ndtcsigﬁificantly higher in‘a11~cases, howevér.',
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rable 18 is a simplification of Table 16 and shows the

pattérn of significant differences batween the laboratory
ratings and the ratings for the various corresponding ses-

sions. The post treatment results for control subgroup WC

- were not included for the reasons outlined in a previous

section, Each‘asterisk indicates.that the differences
betweén that particular set of subgroup ratings and the lab-
oratory ratings weré sigﬁificant at the ,05 level or’higher;
in favor of the laboratory ratings. An inspection of Table‘
18 revéals that for Tkem 1, the laboratory ratings for GA

and GC wére in general significantl§ higher than the compari-
sbn'subgréup‘ratings; SubgroﬁkaB laboratory ratings were
only significanﬁly gréater than the control group's pretreat-

ment ratings, With one exception in connection with" subgroup

“'B, the pretreatment comparison, the laboratory ratings on
Item 2 were éighifidantly greater than all comparison sub-
.group ratings. The,laboratorybratings on Ttem 3, however,

- show no consistent pattern of significant differences except

»

for Gé“labofatory,ratings which are significahtly greater
‘than all comparison fatihgs except GC post treat@ent."The ‘

‘ratings for Item 4,,ih gengral,’ are higher”than'for the

comparison ratings with the exception of GB where, again,

gqhiy>the cohparison with the control pretreatment rating is
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Table 18 : -

' pattern of éignificant‘CQmparisons Between Lghératdry
Ratings and Pretreatment and Post Treatment&ﬁatingsf

Experimental Group () ‘ Control Group (W)

. - :‘Pretreatment Post Treatment Pretreatment Post Treatment <
Subgroup - Comparison . Comparison - Comparison . Comparison Lk
A e ) * : *
B - . S : ‘ i * ,
c * - » * - *
A * * * * - &
“ B * *
s, * * * *
3 A ¥
D B *
C w @ - *
4, A * » *
e " * » *
o ‘ B 2D DU * T 3
e kT TR : *

*Lower Rank Total Significant at the ,05 level or Higher

i

¥
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significant., With one exception, the comparison with the

. post treatment rating for control subgroup C; all labora--

. P
. The(second observation is that when the results for subs

tory ratings on Item 5 are significantly higher than the

comparison ratings.

- The pattern of signifieant differences presented in

_Table 18 suggests two important observations, - The first

is that the results for subgroup GB appear to be somewhat

. .
atypical in comparison to the other groups.. Table 16 indi-
cates that the laboratory ratings for GB are lower.than for

tne Qﬁkes groups while the pretreatment ratlngs for the sub-

jgroup tend to be higher than for ‘the other: subgroups. No

a,
,a N

expkanatlon'can be offered for~the,dev1atlon Of‘uhls group

'exceﬁgﬁperhaps‘the possibility that when a group responds
'strongly to-a neqative~experience it also tends to respond‘

sstrongly in the other dlrectlon to a pos1t1ve experlence‘

: ‘grouus GB ‘and WB. are dlsregarded, the pattern of 51gn1flcant
:‘dlfferences in Table 18 suggests that the laboratory ratlnqﬁ
',are clearly superlor to.all comparlson ratlngs w1th the
'*_exceptlon of those for Item 3 openness versus guardedness.
- Although scattered dlfferences are.s1gn1f;cant,ﬁthere is-a
iStroné,suggestion‘that thevexpefimental §s;-ia general,;were

< not significahtly more;openwduringktheklabofatbry sessions

e




It
St

RN AR

97

than they”and the control Ss were during the pretreatment

and post treatmentS;».This difference‘among the items -implies
that the laboratory experience ‘may have promoted changes
toward more effectlve group interaction whlch_wexe reqtrlcted

‘to the immediate situation while more extensive personality

reorganization related to openness and trust 4id not have

“time to develop completely. ' This hypothesis might aid in

the explanation of why significant changes, insattitudes and

behavior ware not clearly demonstrated on the other assess-

ment instruments. ,Beéinning,attempts to reiate‘withaothers

more{dpenlyﬂcoupled‘with the experimenters',leaving at the

close“of“the‘laboratory'could‘be expected to produce a nega-

_tivé@reaction totthe laboratory experience.: -

k In contrast to the pretreatment and’ post treatment rat-

H”engs, the laboratory ratlngs conslstently fall on the favor-

able pd,of‘theeltem scales.f‘The.laboratoryasess;ons, then,

1 7”are ﬁefinitely}characterized'as‘coOPerative,>workioriented,

i relatlvely open, and concerned W1th on901ng process.

- A factor related to Item 5 ratlngs, whlch has not as.

“\%;yet been. dlscussed, is. the degree of prof1c1ency dlsplayed

‘”eby the laboratory staff‘and'by the,COunselorS‘durlng’the
kvarlous transcrlbed SeSSlQnS. Table 17 shows that the pro=
Qflelency ratlngs for the 1hst1tutlon counselors ranged from.

fair to poor wh;le the;ratlngs ﬁor.thefexperlmenters ranged
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e “*;.“f from good to excellent.  This differénce in proficisncy
is'a confounding-variable which «complicated the comparison
of the laboratory sessions with the counseling sessions.

While some of the zuperiority in rated proficiency for the

.iabofaéory staff iS'dndoubtedly reiated to their~greateri
knowledge’and'counseliné skill,fpartiCularly in eemp&rison
with the very small amount of praining receivedfbyvthe

fj p‘lnstltutlon s counselors, ‘there are several other mltlgat-

; 1ng factors to: be considered. - First, the exper;menters were’

1 .-not professional counselors but graduate students with a

limited aﬁodnt 6ffpractieel experience with“delinquentsi

L ST o . . ..l In adadition, the laboratory staff were to some extent fol- :

lowing'a,prescribea'preceaure in which they ‘did not act as

traditional group leaders. Instead, the experimenters cre-

eted dilemmas and then acte&Aes,observers,and‘setrlimits on

" the laboratory's behaviorr—a'role-which’was an: important:

,ingredient'ef'thefexperimental treatment:itSelf;v

Because ‘the: sample for~ the experlmental sess;ons was
;’ s ;purposely selected from group meetlngs held on the two days
ﬁ"‘ff[when motlvatlon and cooperatlon were optlmal, it can be argued

;;,~that the- dlfferences between the laboratory and counsellng

“f‘ratlngs are: entlrely artlfact of the selectlon procedure

‘u.for the samples. It.ls,admltted*that samples could have
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been taken from'laboratory sessions that probablvaould

not have beengrated anY‘higher than*the”pretreatment_and

post treatment samples, Although a conclusive rebuttal to
‘thelselectivity‘argumentbcanhot be documented,-there is evi=-

o S e e ’; » dence that the laboratory ratlngsreelected do’ demonstrate

valld treatment effects and that.desplte the restrlctlon of

"sampllngato the last counsellng sessions; the comparlson
“ratings .are representative of group functioning in the more

'traditional type of counseling’group; The lahoratory samples

~were selected from sessions held at the same hour by ail
" three experlmental subgroups, and 1t is slgnlflcant that” the ‘

o ratlngs for all vamples are unlformly high. :The-flve ‘com- N R
?parlson saﬂples taken fron the post’ treatment sessiohs of

"both experlmental and control on ‘the -other hand, -consist=

‘afently rece1ved~lower*rat1ngs.‘ ‘If“the dlfferences were

P ‘Tv't:k ’;entirelY‘a“fﬁhction»of‘the5Sessions selected'for samplihg‘,

| it woula be expected that the ratlngs for at least-one of

hthe flve sess1ons would equal ot surpass the" laboratory rat-

5o ;?';A G vf i 1ngs. Addltlonal ev1dence agalnst the argument of selec- ! |

7';t1v1ty is the hlgh ratlngs obtalned by the control subgroup
‘Whlch were excluded from the analy51s of the overall data.‘

: Intthls case, where the rat;ngs obtalned vere approx1mately5,

‘equivalent to the laboratory ratings, it was assumed that.

Wy
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the‘introduction:of the alternate’counselorehadaan7exag~;‘
gerated and trans;tory effect. Thls example was' cited to
‘;, demonstrate that the final counsellng se551ons could vary :
. in the character of thelr functlonlng, w1th the 1mpllca-'
: tlon that lower ratlngs for the unblased subgroups were not
Q’merely a function of" selectlng the samples from the last
»counsellng sessions. . ‘ | .
A:final'consideration.iS'the possibility that the rat—i
flngs of counselor and laboratory staff proflcmency are not -
’frlndependent of the level of group functlonlng. Estlmates of
counselor;prof1c1ency nay depend‘to some‘extentyon thé'level
‘of the pettofmanoe characteristios of~the subgroups. ;Some :
't,evidence for thistcan be observed invthe Item. 5 ratings
Presented 1n Table 16 The overall ratlngs for counselor
prrof1c1ency assoc;ated w1th the €3 perlmental subgroups shows
“a half-901nt decllne on a four-polnt scale. The profl 1ency
-‘assoc1ated with the control se551ons, though, shows a. tlny“»'%V " a
';flncreaSe.u In both cases, however, the proflczency *ac1ngs

Syl s dre for the same counselor or counselors.

The data presented thus far have been concerned w1th‘f

P I T & two géneral iSsuesa the effect of a human relatlons traln“;,
?,ding'experience‘onfattltudes and lnterpersonal relatlonshlps‘

" outside the experimentalxlaboratory and differencesvin‘the'

g i e 5 SOt S S 55 £
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‘,ievelaoﬁ.functioningrin humah>relations groupe versus eradi-'
fe'tionallyuorienred_groupe. The experimental.treatment~was
found to have'produced only a signifieanﬁ'reductioa»ig Ehe
anﬁisoeial«faatasy elicited by selected TAf cards, Three
othervhypotheses concérneﬁ'with predicted. treatment effects
were not supported
: The analy51s of supplementary measurements of group

»functlon;ng during the exper;mental treatment and comparlsons
with group;funetioning in pretreatment andfpost treatment
. counseling se3sions squeets~%hat the’experimental‘treatment
 program,waS effective within the immeéiate seétiné“of the
'laboratory. A.more“definiﬁe corclusion is"precludéd by‘the
contamlnatlng effects of uslng dlfferent personnel for the
‘ ‘experlmental treatment and the spec1a1 Selectlon of the lab-
"oratory se531ons for ratlng.v Added support for the éffec-

‘

! tlveness of human rélations tralnlng technlques in 1mprov1ng‘

' ”,the group functlonlng of dellnquents is prov1ded by the dls—

;bcu551on of the 1nformal observatlon data presented in the
Tv'f0110w1ng,sect10n.f

Dlscu351on of Informal Observatlona] Data

As the observatlons reported in the prev1ous chapter
'vlndlcate, the exper1mental laboratory program was\a quallfled

'success in terms of 01roumvent1ng re51stance by 1nvolv1ng

i

»
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the Ss in problem—solv1ng act1v1ties and in prOV1d1ng an

opportunlty for: them torform relatlonshlps w1th the experi-

f menters. Although some aspects of the laboratory program

met W1th a less—than—hoped-for degree of success, the

'~rat;ona1e upon:whlchuthe~experlmental treatment was based .

~vproved to be génerally'sound. The ratlonale and.’ spec1al

I

features of the experlmental treatment w111 be dlscussed ‘and
evaluated in:this final section.,

The greatest amount of dlfflculty was: experlenced w1th

’the“lnstrumented‘portlons of the laboratory and the initial

rigid,schedulegof~activities} The original lecturettes and -
L ' N\ )

‘ r¢jinstruction5’devised for the laboratory Were too long and ~

'complex to be readlly understood by the: Ss, partlcularly

when thelr motlvatlon was. low, The rev1s1ons made after the

first.day resultedvin some degree of improvement in the Ss'

‘ attention andhunderstanding; -on days when the Ss were well
«hmotlvated they ‘used 'and referred to the 1nformat10n related
to “types. of groups and dec1sxon-mak1ng procedures whlch was
itdmsauSsed‘ln the'lecturettes. The use of ratlng scales whlch

fwere de51gned to help the Ss evaluate thelr group s effec—
5;~t1veness was not partlcularly successful In retrospect,
L?'dth;s appears to be because-effectlve groupifunctiqnlngfwas

fo'importantito'the,gs'only-to the extent that they were
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X ’ w1th 901ng to their. small group meetlngs to dlscuss the dls—

Q,(p x x"f103«7
concerned w1th pleas1ng the laboratory staff., Other»issues

more 1mportant to~the laboratory overshadowed aLtempts to

'glve feedback from,the results of the,ratlngs. In”the morn;

1ng when the results of the ratings’ ‘of the prevmous day s

groups ‘were: presented the Ss were: usually more concerned

trlbutlon of the commlssary than they were in the results

Q of-thenratlngs.~ Ityls‘also p0551ble”that‘many of the'boys

5 dld no% get a- clear understandlng of the purpose of the

i,
e

yascales because ‘of the confusxon and lack of attentlon when

) the scales were flrst explalned

\-,The usefulnesv of‘the exerClsesvwhidhAwere'designed to
lllustrate such thlngs as observatlon, dec1s1on-mak1ng pro-
cedures, types of groups, and feedback varied from excellent

‘to‘poox.. Fllm v1ew1ng and llstenlng to tape recoxdlngs of

A;group se551ons were not satlsfactory“as~exercmses‘rnaobserVn

5 1ng and 1dent1fy1ng because of- the poor quallty of the tape .

recordlngs and the relatlvely unlnterestlng»fllms.: MOre

"flmportantly, however, the Ss. lacked any. real. 1ncent1ve for

i

”ii.the‘laboratory:worked:well., Thearegroupxng exerc1se,¢1n'

these act1v1t1es.n Other exer01ses such as regrouplng the
Ss into new: subgroups for one seSSlOﬂ to" exchange 1nforma—
tlon and g1v1ng 1nd1v1dual feedback to the Ssat the end of L

i
]




‘particdlar,.was interesting because-the Ss Were‘forced,to"
. . Ii-
: cope wlth new patterns of domlnance 1n‘the restructured

groups. The regular subgroup meetlngs were well received

:by the Ss and the beglnnlngs of group cohe51veness began to

VR

' develop over. the course: of the week, = The small groups also

seemed: to facllltate the development of relationships with

bthenstafffmembers who were assignedntO‘these groups. Allow—'

K o "bf' g ”1ng the Ss to address the. staff by therr first names was:

also found to be effectlve in encouraglng the Ss to relate

‘more openly.*;Thiswinformal relationship between’the‘staff

ands the Ss dld not,prec1p1tate any dlsc1p11re problems or:

'lack of respect., The Jdarge number of Ss in the laboratory L ?,:

meet*ngs, however, created a’ dlstraotlon whlch prevented

this unlt from functlonlng verv effectlvely. The most suc=

w0 p_;hbcessful features of the laboratory, however, were those

%Elrvolv1nald11emmas, delegatlon of respon51b111ty, and the:

~Trov1sed use’ of 51tuatlons whlch developed spontaneously.

‘jThe greatest lnvolvement of the Ss ‘Wa&s. assoc1ated thh the

e "d bl.di SR ihit”l;i,~; T T problem of settlng up a cottage government to regulate them—'

selves and in connectlon thh the d11emma created by the'*f

?',: i B B ’ ‘l,Js R E jv; h o 2 f A ‘7f”fh staff when the Ss were: glven the task of dlstrlbutlng thelr

ownucommlssary.; A number of- Ss found these tasks challenglng

¥

':énough‘to perslst 1nAattempt;ngvto organlze the,cottagellnto

*
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‘a self—governing group despite: physrcal punishment, abuse,
:and 1aek of cooperatlon from some of the other S8, Role~

,playlng of varlous parts in the confllcts whlch emerged as .

Ca result of the group's retreatlonal acu1v1ty proved to be’

espec1ally 1nterest1ng to many-..of the boys as.wag’ the con=- ’

’l frontatlon of the tougher boys in the audltorlum In both

1nst ces the on901ng act1V1ty of the 5s was used in such

A way as Ao P.plore the consequences of behav;oral alterna— )

_tives;'

There were several aspects of the laboratory experlence

: wnere more fortunate c1rcumstances or more astute management

'mlghchave produced a ‘more effectlve program.' An 1mportant

varlable was the large number of Ss in the laboratory which
j?

only aggravated the overstlmulatlon whlch occurred when the

- Ss were restless and uncooperative. In retrospect there‘

g were +t00o many Ss in the lahoratory even’ before an admlnlstra—

. .

tlve mlstake added two more Ss. The laboratory would have

W

functloned nuch more smoothly w1th elghteen~rather than
%twenty-51x Ss.» The large number of Ss: had to be used how—‘
‘7ever, hecause the 1nst1tut10n was crowded and the exper1mental

. cottage had to be flll?d A second varlable whlch scould not

. S

'“'be controlled completely wasuthe deg;te of 1solatlon provrded

i

”for the laboratory Act1VLt1es were. frequently 1nterrupted
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by messengers who arrlved to pick up Sg~ for appointments

with thelr soc1a1 workers or” the dcﬂtor. other 1nterrup~

h tzons wera:- caused by boys who came to the W1ndows of the

cottage to ask" for 01garettes or to pass 1nformat10n to. the
Ss. .To ‘some’ extent these outside’ contacts created morale

problems because they reminded the Ss of alleglances and

‘r1va1r1es w1th boys who were not. in the 1aboratory. They
'»were also a dlsruptlng 1nfluence because they tola the, Ss

, they were belng "bralnwashed" and supported the assertlons

» -

of some of the Ss that they were only part1c1pat1ng in order
to-gét the commlssary. More comniete 1solatﬁon in' the

present experlment was not fea51ble because of the current

S 1nst1tutlonal procedures.

The laboratory proqram mlght have been made  more com—»
o

‘prehen51ve by 1nvolv1ng the nlght counse Ors 1n the prOJect

Ihere was no tlme to brlef these counselors before, the

',experlment anu~1t*had been assumed that thls had been done

R\
by thelr superv1sor¥\ This was ncﬁ ~he case, hOWever, and

‘there was frlctlon between the Ss who were glven responsl—
*}, blllty for thelr behav1or durlng the day and the nlght coun—‘
'selors who were uncertaln of how far they should go'to -
hjaccommodate the experlment YA full brleflng, 1f not some s
h*tralnlng in- human relatlons tralnlng, mlght have led to’ a

’51gn1f1cant 1mprovement -in the overall program. f
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If the exper;mental program were to'be modified either
for immedlate use or for further research, the mosk impor-~
f-0 000 ,‘_{.;fu:v,[j o ,ﬂeu;vg.- . i' tant. change would be an exten51ve use: of behav;or-shaplng
procedures. accordlng to relnforcement pr1nc1ples.. It is

qulte p0551b1e that many of ‘the attentlon and motlvatlon

—l

’:‘;1 problems encountered durlng the' laboratory might have been

B minimized 1f the behavmor of the Ss had been brought under
the control .of relnforcement For example, the Ss mlght
have been more likely to attend to the lecturettes and other
exerc15es 1f relnforcement had been made contingent upon

thelr applylng thls 1nformatlon tO‘thElr group meetings.

Greater freedom could have been made contlngent upon the'

development of plau51ble plans for self—government and the

suocessful handllng of lower levels of respon51b111ty.',In

fE <‘; . R the present experlment ;concrete relnforcement was used 1nef-
f1c1ently and too much reliance was placed upon the lelnforc-

Jj‘ 1ng value of ‘the staff members.' The experlment worked as

well as 1t dld, however, because ‘the staff members did have
3 R I » g,‘d e e :t _some soclal rignforcement value. A more effectlve technlque

« Sl S v R . - , i«; would have beenyfo shape the Ss behav1or by re1nforc1ng

group functlonlng and self—government In addition, gradual

’transxtxon to.a greater rellance on soc1al reinforcement’

supplzed by the experlmenters could be effected
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- ;, pespite thevitack of donclusiVekevidenge présented here
'?v '>4 that a resideﬁtial human relatioﬁé training labo:atory éro~‘ ’
: ) duceé any lasting effects on attitudes and’behaviorihthe,

. ,pqsitive.respoﬁse of the §é to various parts of the progfam;

' vﬁé;:f‘nﬁi ‘ S sﬁggests that the dévelopmenﬁ‘of treaﬁment‘brogiams'aIOng'
,_Q?’; ' ”!‘  these lines for confined delinquents.may‘prqve to ‘be fruit-

jo '5‘ B
4 ;
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Resmstance to therapeutlc treatment is a frequently

mentloned obstacle to effectlve group counsellng and psycho-

therapy with- dellnquents. The present expexlment was,con—'

ducted to~determ1ne.1f human relations training,techniques'

could be: used to c1rcumvent thls reSLStance. The experi—

, mental,treatment consisted of a one-week, instrumented, resi-
»‘dentlal,human relations training laboratory, utilizing‘some

features of. experlmenter—subject psychotherapy, and spec1ally

p

fconstructed for use with twenty-four confined male delin- .
‘quents. Durlng'the labOratory the Ss’spent most of‘thelr
“;_tlme in meetlngs of the entlre laboratory and in small sub-

:group meetlngs. This experlmentalvtreatment program 1ncor—

porated: the follOwing characteristics of human’ relations

training which were expected to minimize resistance to group

,19 An 1n1t1al treatment focus on group\process gener— :
" 9y

;',ated by‘the task of settlng up a group govern%fnt, followed

i

: by a gradual Shlft in: emph351s to a concern W1th behavior

‘;and attltude change.‘vx"

2 An experlmental settlng and experlmenter-subject

Lt

‘frelatlonshlps rather than conventlonal psychotherapeutlc

: relatlonshlps.~i




~¥ . "vi‘: e s minxmum\of authoritative restrlctions combzned
;"“’- ) . >
: = Wlth the encouragement of lndependent behavmor and respon— : L
! . g Bibllitycfo: the‘gzdup's behavibr,,'
Wi S ouooo 04y A utilization of peer pressure as the impetus for ' R
‘behavior change. oo S0 E T
= 5. A focus on’increasing‘social competence in immedi-
: ate and concrete.51tuat10ns.u
R o hi;‘ ‘ 6. A utilization of lecturettes, ratlng scales, pro-
. gress charts, and expllclt verbal feedback
Gt ,!~rk~;~7, R RRE .a'The‘effects;of the«experlmentalgtreatment;werevassessed
: V by:comparing»the experimental Ss with twenty-four paired
PR . AR S SRETE R ,cbntrol SS'Qn.a numbeitof measures.; The control Ss spent E
L S e P T ‘ :1fe' an amount of t1me approxmmate]y equlvalent to the ]aboratory
‘ i t,'Q ;,v. ,,1ﬂ_mjgb. L mk,7", experlence in a-“more’, conventlonal form of group. counsellng
. sessxons,~ Fou: hypotheses,Were*constructed to~a1d.1n test—
| ing:the effectiveness of‘humanvrelations techniques in pré~
E ;% : ‘motlng changes in behavmorwxnwseveral areas.
- i
R ; ',Ezggthe51s 1. The experlmental treatment w111 result o
‘ ,'?‘i S e SR i,:.':ln a 51gn1f1cantly greater decrease 1n antlsoc1al 1nterpre«
PR Gl v : B BT
o , % mtatlons ngen to socxal SltLatlonS depxcted by selected TAT
. .f cards than,WLIl conventlonal group counsellng.
4 .
3 ou = zggthe51e 2 The experlmental treatment w111 result
- H ‘
, _iv ‘1n a. sxgnlflcanbly greater lmprovement 1n 1nterpersonal
j foin
il SR ' ‘
| g ~
e i “
Lo F s K :
R ‘ !
o :
LAl




conventmonal ccunsellng. Vo e

S m ;
relationshlpe ‘with instltutlon personnel and other boys

as measured by a specially devxsed ratlng scale than Wlll

zgothe51s 3 . the: expezzmental treatment WlLI result

,1n ‘a’ s;gnzflcantly greater 1mprovement 1n attltudes related

~1to acce551b111ty to” group psychotherapy as measured by a

self report questlonnalre then Wlll conventlonal group coun—

‘seling.

Hypothesis 4, Human relations training will resylt in

more -satisfactory participation in conventional group coun-

"séliné“as'@easured‘by a rating of transcribed counseling

~mmxed~model analy51s of varlance of changes from pretreat—
mentttestlng to post treatment testlng*for the experlmental

1‘and control Ss. ‘Only Hypotheszs l was supported by ‘the .

‘measures and certaln 1nadequac1es in experlmental de51gn
f'razse questlons as to the smgnlflcance of the results, the
.*'decrease 1n‘antlsoc1al xnterpretatlons for ‘the experlmental
V”Ss was congruent w1th an 1ncrease in guardedness after the g

'3,'expetlmentel_treatment, ;t‘was‘speculated‘that'thlsjlncrease

e RN

sesSieneethen willian‘equivalent amount of time spent in T e
conventlonal group counsellng.

The f;rst three hypotheses were 1nvest1gated w1th a

:¢'results of the analy51s.’ Although the instability of change




: in-gnardednesé was.in part.a reaotion X0 the loss‘of rela-

tionshlbs whlch were formaed by bue Ss thh the laboratozy ‘
istaff k

Hyncthe51s 4, which deals w1th ratlngs of transcrlbedt

 ‘counseli, ojsessiona3was assessed with a nonparametric;rank

-totalS»test.. The changes in group functlonlng from pre—~~

: treatment to- post treatment for the exper1menta1 subgroups

did not;dlffer s;gnxflcantly from the changes for the;con—

Lrol subgroups and Hypothesms 4 ‘was not‘accepted An‘addié

‘tlonal anaLys;s compared se1ected experlmental subgroup
v i

tfse5510n= held darlng the laboratory with the pretreatment

and post treatment ses51ons for the experzmental and control

8 shbgroups The laboratory se551ons recelved 51gn1f1cantly\

hlgher ratlngs than the comparlson ratlngs suggestlng that

th exyerlmental treatment was effectxve thhln the 1mmedl—"u

‘wate Settlng of the 1aboratory.; The' nonrandom selectlcn Qf
: laboratory se551ons for ratlng and the nece551ty for ublng

a statlstlcal test whxch was not entlrely suited for the ©

data, however,'severely l;mlted thewante:p;etatlon of thlSL& i

o

o result . 7 : - ;‘ ' i RN ‘ S S S \ ;;‘;‘,‘Q

‘, Informal observatlons made durlng the exper1mental‘“~'

treatment rfvealed that a number of SS became very 1nvolved

”zn the pro;ept:of settlng»up a cqttagetgovernment ana dld‘
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'establish relationships with.the‘iabotatory staff. In

T

general these observatlons Jub*x‘led the Latic

'whzch the labcratory experxence wab\based;even though the

statlstlcal analyses falled to concluszvely demonstrate that
the experlmental treatment was effectlve outs¢de the labora*
tory :&ttlng. The dmscuss;on recoanlzed the 1neff1c1ency

W1th whlch relnforcement was dlspensed durlng the exper1~
mental treatment ’ Suggestlons for further research and the
5 practlcal appllcatlcn of human relatlons tralnlng w1th delln—

queqts stressed the cdreful programmlng of concrete and

_social.relnforcements; , : i ‘ e e G

*
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Instructions o
=AStructions

o

"I am go:ng to show yon some p«rtures. For Lﬂch

plcture wrlte down what you thlnk is happenlng 1n the Ppic-

+

ture (what the plcture is about)

Scoring Criteriaf

Themes Scored Two P01nts-

: Serlous assault (w1th or without weapon)
- Breaking and entering . .. - o
L rArmed - robbery or holdup S
Escape from the law
Deviated sex act
-Prostitution
Immorality
< Fighting
Shooting someone
Forging. )
Suicide
. Adultery

Ll .. Threat

" Arrest
,.,uMurder, S , B L
Themes Scored One P01nt- .

Parole or probatlon 51tuatlon
-Drunkenness T
Stealing . :

- Escape (other than from the law) -

Dess cambling e o T e

ThCourt frial SR B :
- Defrauding
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;4_ S Table B

: Acce551b111ty to Group Psychotherapy Scale (Jacks, 1964)

7]

It 1s easier to "do a b1t" 1n prlson 1f yov keep, in
touch with your famlly.-

If I flnd somethlng valuable lylng in the street, my
consclence would bother me if T'didn't return it.

: Whenever I go ‘on a trlp, ‘I like to brlng souvenlrs

home to my family.

Any man who commits a crlme proves that he needs psy—
chlatrlc treatmernt,

The advantage ta. psychlatrlc treatment is that it

: teaches a man- how to.go.straight.

Every person allve has somethlng wrong with: hlm men—
tally, which eculd be helped by psyohlatrlc treatment
Mbst people feel a lot worse 1ns:de themselves than
they ever show. on the out51de to other people.

I guess I am a pretty nervous person.

ny good jObS oecause I fe]t too "shook o
1nterv1ew.;

I mlssed sone s

I worry too ‘much about small thlngs. ’ny L

7311 £ I m:&he kJnd of person who llkes to stlck to a problem

untll x've flgured it out, even Af it takes all nlght

Kl

If ‘anyone stands around watchlng me work, -even 601ng
the eas1est thlngs makes me go to pleces.

It never hurts to talk over one's troubles with the
psychologlst A :

Por a long tlme now, I ve. been trylng to: flgure outl
.what makes me get 1nto trouble and w1nd up in these




SRR
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121
115; I think it would do me good to talk over ‘my” problems
' with a psychologlst. :

16, Many t;mes I have wanted to see the psychologlst, but ) S
o ogot cold feet at. the last’ mlnute. : EEAEEEy T

17. When I receive v151ts from my famlly in here, T feel
: ashamed to have them see me: like thzs.

.18, 'Although I know it's wrong to break the daw, somethlng
. in me makes ne do it. , i ‘ e

Co19. - I'm glad I got caught. otherw15e I mlght have gotten'
"o into a lot more. serious trouble,
20. . When I ‘get: out of here,. I m sure I'11 be able to go
. straight, vi' S R f;‘”., i

21, When I maku\up ny mind to do somethlng, T usually geL
it done.

“22.. Talklng before an audlence is somethlng I could never

- ' do w1thout gettlng "all shook up.”

23, If ny home Iife had been better, I probably would ot "
‘ ‘have gotten 1nto trouble. ‘ . o

‘24;' The. hardest thlng for me to do is to admlt that I'
wrong 1n ‘an argument ,

25. I'm glad that I was plcked to get psychologzcal treat-
- ment g ‘ A

-26‘. Even though I. doubt that there's anythlng ser;ously
‘ . wrong with me, I guess I could be herped by rece1v1ng
“psychiatrie treatment, o

N

L

..
o

‘Whenever I feel tense or - worrled about somethlng, my
»sfomach gets’ upsetu . ;

28 I have dlarrhea at least once a month

295' o had not had any hrothers {ox 51sters), I would have
i gotten along better with my folks.‘~ NI ”"V

30, My brothers {or smsters) were treated better than me by
my parents. k . - : ‘,\ SRR ey

i
{
At

JERY Mozt
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_It's easier to discuss very persona# ‘problems if
others with the same kind of problens are in the dis-
cussion also. . @ o ; ’

L wy‘r‘.

: A man would be a fool to admlt d01ng things that mlght
get h1m 1nto trouble.f~

I,don t thlnk that I would llke the llfe that most
people lead on the out51de.

1 wlsh I could be as normal as. everybody else. 0

Sometlmes ny lrfe seems SO hopeless, I feel like cry-
v inge 1ns;de. .

Guys who get scared or cry make me feel dlsgusted w1th
:them. Lol : : . : g’ ‘

Prlsons nowadays do more' to help the 1nmates than they
sed to. : : .

;When I was -in school I used to feel stupld and less
‘c«gable than the other klds.

. L can honestly say that I never hurt anyone on purpo

I'd rather stay poor than get rich by theatlng somebody
~else.

krI *ve. tried to help other people solve thelr problems.
by usmng psychology. '

~I ve trled to psychoanalyze myself and I belleve I
naow understand myself better.

‘, I read books on: psychology whenever I can.

I’ d he ashamed to have my buddles know that I was seelng
a psychologlst :

néAIf I thought it would help me to stay out. of trouble
U7in the. future, I'd be: vrlllng to- flnlsh up my time in-
here. o RN o - e

. g : :

It d rather talx to the psychologlst prlvately about my
. problems, than discuss then in front of a group of other
l“lnmates._, : o e




o

: ,747. I w;sh 1 understood why I do thlngs “that get me into

= 3 - troubla.k
féf ‘t 48,  Most glrls are’ true to thexr boyfrlends, whlle the boys
g ~are in’ prlson. . : : S
49, It's going to be hard to face the nelghbors when I get
:out of here.
B e {0 o . S -
E T . '{;; 50, T w1sh I had more’ self—confldence.
"fﬁi 'Sl;r Mbst’of the<time I'feel depressed' down in the?dumpe.‘
) o ',‘%{, 52, If my parents had taken better care of me when I was
g SRR n.younger. I probably would not be here now,: -
Fp e T S '_f?xn o B3, When a man makes up his mind to do something, he should
) Co ' ‘ e - - -flrst flgure out lf lt w1ll hurt anyone. :
: 54, I enjoy srttlng around w1th a group of guys and hav1ng )
: _a bull sesszon. o
55, . Whenever I get into. a club or a crowd I like to take
: ~'charge of things, .
, : 56, It‘s easier for me to do a favor than to ask someone -
= g to do me a favor. : i

,57?‘ Most people have the same- klnd of problems as: everyone

. 3 else.
' I . 1 58, - Whenever T start to worry about anythlng, I get an upset
S AT e e e 3:~ ’ : stomach. L : 4 LT
é‘ 59, It's easier for me to talk about: personal matters in a.fi ' IS iwf
= - 'group—than to one person in prlvate.» : s e
R &t“degv; ce o s e0. ,It's hard for me to act natural when I'm in a group. o

. : . 61;  I ve been responSthe for a lot of the trouble I ve been LR ?fﬁgi

‘

B N T o B g62;ffIf T could ‘get rid of the ‘bad habits whlch I have
g : : ' g : ‘ o . s ,acqulred in my llfe, I.would have a better llfe.

- A S T e S 63 It s been a “long. tlme 51nce I,stopped and thought about
el R [ T Yo L SRR ,_,‘my future life.
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64,

65..
66
67.
iy
6o,
: 'kof bltterneSa regardlng my own lack - of success,

70,

Y )
-~ tant people, just to be agreeable, because of a fear
“of maklng -them dlsllke ne. .

2
new thlngs or new Places frlghten me,

T3

"iv75;i3
ot qood, 1,seem to do somethlng to: spo;l it.

76,

77.

 fear that I won't measure up.

“are! not the real ‘reasons.

124

it takesxmela “long timeftosget going%on a new tesk;

I try to get out of responsmbllltles because of a

: : ‘ke
I become tired more easily. when I'm dozng ,omethzng
that makes: me anxious, '

v

ISo much~of-my'1ife~consists?of~playing various parts,

that‘the Wrealfme"»seems never to come out‘

~It's easier to promise to do thlngs better than to

actually do them better.

T criticize. and resent the success of other people out

,Whenever I come lnto some new 51tuatlon, I get panlcky
.. and worry about,whether I w11l be able to do what's
vwexpected : :

I frequently say thlngs to people, especlally 1mpor-

I prefer 901ng on doing the same old thlngs, becauseﬂ‘

I keep from gettlng too close o people, because I fear
that gettlng close would result 1n thelr hurtlng me.’

o ”;74.'fI do my best work on ]obs vhere. someone else is llkely

rto get the: credlt or blame for the outcome.

¥ By

Whenev =3 o ¥ get started on somethlng that may do me some. .

eel more tense in some 51tuat10ns than 1n others.

I sometlmes give reasons for my acticns, which I know

: SOme\of my dideas. are s0 strange, that 1t would embarrass
Come G mentlon them to another person..f

it
- R +

I 'm afraid to admlt even to myself some of the thlngs_

X sometlmes thlnk about
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80,

81; :A man's friends usually understand him better than hlsv
famlly does. )

82,

I feel dzsgusted every time I "Jerk off, “‘

“How - far a- man goes in llfe depends pretty much on hxm-

: 'self

83,

1 enjoy dlscuSSLOns in whlch each petson has a dlffer—~

ent idea or opinion on a subject. - : i

ot
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15,

*17.

1.
12,
13,

%14,

*16.

126
. ;Tavhl’e ¢

'idAEtituaa and Behavior Rating Scale -

Argues Wlth staff members.

4,Accepts suggestlons for 1mprov1ng his work

v

Asks questlons about hls work;

Asks for information oxr oplnlons from staff.

kSHDWS resentment when called down for somethlng.

S

.Argues or flghta w1th other boys.

Shows a w;llingness to talk out differences with

staff member,

5 . 0 L v ; » . .
Willing to do-as he is asked, - . ‘

- ‘Seems to be planning trouble or is up to something.

. Expresses genuinely positive‘feeiinﬁsst6Wa:d others

by glVlng pralse,or approval : e
N

shows above—average 1nterest in ‘his work.‘

Is 1nf1uenced by others to break rules.

Actlvely stirs up trouble among other boys.

Takes respon51b111ty for hlS actlons.‘
Openly‘rebelllous to staff member.s

&

Admits mlstakes at work, school or 11v1ng quarters.,

Bas favorable 1nfluence on other boys because of p051-
tive behavior and attitudes. : .

"Is a likable person.

! Thinks before he acts, .




I
if
i

(4]

'20. 
21,
s

. %23,

*24,

28.

*Scores  for these

- Puts on'a good front

Cooperatéé'with staffimembar, o

Resxsts ‘Pressure. from other boys to br eak rules,

Concerned with hlS own rehabllltatlon.

Pressures othar boys for favqrs, sex,

or commissary,
etc.

Trles to manlpulate staff member to obtaln faVOT

Wbrks agalnst 1nstltutlon rules and p011c1es.

t e

Talks lncerely about feelings and ideas that are
rea1ly 1mportant to him,

but,actually is resisting rehabili-
tatici

Is dependable,

items were not included in the analyses,
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vTable D
Instructions and Scales for Rating

Group Counseling Sessions

Instructlons for Rating

Each of the lettered sets of pages con51sts of a

scribed sample taken~£r-m R grc'paceunselihgwseesienm»v

w1th a counselor and eight confined male adolescent delin- @

5J"_.th e e ',é"fk“‘“quents( ' There are fifteen sets of lettered pages’which are

samples_from'fifteen different counseling sessionshheld by
‘; fd'a‘number of‘different counSeling grOups.r All samples con=-
lt‘f' ©tain five excerpts, each lasting approx1mately two manutes.

Py

R R ;“,ﬁﬂfy " The verbalizations of the group leader are deSLgnated by

the letterﬁ"T" while.the contributions of the rest of,the

group are not de51gnated by member. U51ng the accompany- 2 Lt 1““

1ng rating scales,,evaluate the overall character of each

of the counseling samples. Do not rate each of the flVe S ' ;;[«f

excerpts separately but make your evaluation on the baSis

of your impress1on gained from the entire sample.
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Rating Scales

. COOPelatlve vs.<Re51stant Attituae Toward Group

COunsellhg .
‘ 9;‘Comp1etely cooperatlve ' : L R D
8 . Almost completely cuoperatlve : -
) 7 Moderately cooperatlve
: 6 Slightly more covperative than resmstant
5. As much cooperative as resistant .
; 4. Slightly more resistant than cooperatlve
- 3 - Moderately resistant
= ‘2 Almost completely resistant
1 cCompletely resistant

2. Bull’Session vs. Wbrk,orieﬁtétion

Completely work—orlented

Almost completely wark-oriented

" Moderately work-oriented :

" 'slightly more work-oriented than bull session #
As miuch work—orlented as bull session

. Slightly more bull &session than work—orlented :
‘Moderate degree of bull session’ ‘5 , el
Almost completely bull SeSSlOn . RN T
Completely bull sessxon , R o ‘ >

Wb oohlmiw

V¥

3. Openness vs. Guardedness (degree of w1111ngness to
e 4expose feellngs and 1deas to poten;mal cr1t1c1sm)

‘Completely open

vAlmost completely open

: Moderately open - -’

; Sllghtly more ‘open . than guar ded~
As ‘much open as quarded

' Sllghtly more guarded than open
Moderately guarded.

Almost complstely guarded
Completely guarded

Fowbuod m_m’

R 13 Concern w1th 0n901ng Process vs. Past Experlences
Completely concerned with process *

Almost completely concerned with process
‘Moderately concerned with process '

R , ‘ : E Slightly more concerned w1th process thdn w;th past
G L e S S : , B -experlences

aN®e -

e

g

RSLE o
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S5 As much concerned with process as withfpééﬁ experi-
- ences . - - . : j' : ‘
‘4 - Slightly more concerned with past ekpériences than
. with process o : o L
“3. - Moderately concerned withrpast experiences - i,
- - 3¢ 2 ' Almost completely concerned with past experiences )
4 o 1 Conipletely concerned with Past experiences ! ; .
: BT ‘5. Estimate the counselor's pféficiency using the’ follow-
g ~...ing scale: . - o e
. g 4 Excellent
. 3 Good |
2 Fair ‘
1 eoor - S
i ‘
iy -
: ’ ‘.: 1' \ p . [  ‘. .
,’v i s “' ¢ . : ! q
W




8:00 a.m.
' 9:30 a.m.
12:00 ﬁooh

1:00 p.m,

“i;30'p;m.

3: 30 p s

‘8530 de M,

9 -.30 a .ﬁl-

1§

““ 9§45 a,m;

11:00 a.m. -

"2 30 P m._,

‘3:4Sjp;m, i“4f30?§;m; Wbrksbop meetlng. ;f~

Joos wim o
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' Table E

Schedule of Laboratory Ac*;vmtles

: Dax One

=~ 9:45 a.m, Start of prJect delayed until two

51 U I - 1 were- raleased from: detentlon;
e unlt

1 9:30 a,m. Introduction.tc the laboratory,
= ' dlstrlbutlon of commlssary, movie
and dlscu351on. :

11:00 a.m.  Recreation (baseball);

12:00 nocn'_ E}Group meétiﬁé (tape tecorded).
;"12:30 p.m.  :Workshop meetlng (1ntroduct10n to
‘ : decision-making scales, groups

- - rated theix mornlng meetlngs).

_"1:36 p.m. Rest perlod. o

= 2:30‘§;m. E Group meetlng (tape llstenlng
o exe101se). )

— 3:30;p;m.: Recre%rlon (haseball).‘~

- 3:45‘p;ﬁ. uuleéﬁ:up.

‘Dai‘Twof
- 8:30 a.m. Workshop meeting (distribuﬁion of
» © L commissary, review of goals, film
and dec151on—mak1ng scales)

- 9:30‘a,m. E Group meeting (tape reccr&ed and
: transcrlhed).n

~ 11:00 q;m./ Recreatlon (SW1mm1ng)

R




11:00 a,m,

ey
. 1:00 p.m. ~" 1:30 p.m,
‘124S_p.m.

71230 p.m, -

-1:45 p.m, =

2:30 p.m. -

©3:30 pum. -

3245 P.mé

~.12:45 p.m, . Workshop meeting

" role Playing)..

Recreation

4:15 p.m, .

e oo . 8,
Wbrkshop!meeting in auditorium.

Recxeation (swimming and roller .

-132°
(discuséion and
demonstration of types of groups,

‘Rest period., ?ﬁ

WOrkShop‘méeting’fdiscussion of
task functions), . .- R
E Group meeting,

: (baseball and basket-
ball)., ‘ = ‘
Clean-up,

Workshop meeting,

. Dax’Three

Worksh0pvmeeting (distributiqn of

- commissary, review .of ‘decision~

making . procedures;, types of groups
and task functions), :

'E.Gfoﬁp‘meetingJ‘

" Récreation {baéeball‘and basket-

ballj.

 ‘Wbrkshopwméeting outdoorsf(demoﬁ—’

strations of types of groups, ‘
dgqiSion-making"procedurés and/ox

Oyi task functions);

Workshop meeting in auditorium

f(confronfation;betweenllabofatory~f
and uncooperative Ss).

(R

(moVie,ﬁdisdussion, and .attempted
feedback exercise).

skating),




hS N -
i " N D
‘ : ' R v % s
y o i > .
’ ‘ ¥ . - .
. ,
" !




T,

5

B L

i

Py

-

T i A s

B N

Lt s e e o R, NS iy S EA w




. e ) L
P ot e f e e o X z

‘ 3:30

78;30'

p.m.

3 p.m.\

a.me

a,n,

a.m..

a,m.

. .M.

p.m.

P,

p.m.

b.m.

- p.m.

a.m,

a.m,

a.m, -

3: 45

~4 15

8:30
9:30°
11:00

11:30

12:30
1:30
2:36
3:30
3:45

4:15

8:30.

9:30

11:00

12:30

1;30

pm.

Pmu

a,.m,

a.m..

a.m.

d.m.

p.m.

p.m,

p.m.

D.M.

p.m.

"p.m.~ ‘

a.m.

a.nm,

‘a.m.

p.m,

p.m.

Recreation (swimming and roller
‘skating) .

: S ff,
. Clean=up. ‘ ‘
Wbr#éhop‘heetihg.‘ S "-"1‘ . ‘:f;é
| DaifFéﬁr‘

- Workshop meeting (distribution of ..

commissary, and discussion)

E’ Group meeting (tape recorded
..and transcrlbed) :

Recreatlon (baseball and basket-‘

~ ball). .

' Workshop meeting (discussion of

feedback) .
E Group méeting.

Rest period.

E Group meetlng (exchange of mem~
bers).

- Recreation (swimming).

rclean—up.

Workshop meeting.

: Day Five

Workshop meeting‘(distribution of
commissary and discussion).

E'Group meeting.p

Wozkshop meetlng (search for stolen :
commlssary) .

,Rest period.

‘ f'/t’A> J
{
.x
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1:30 p.m, 3:00 p.m. = Recreation (baseball),

L 3:00 p.m, - “3:30 p.m,  Clean-up. = o

3:30 p.m, - 4:30 p.m. Workshop meeting (staff gave
. . ’ » = feedback) .

'\‘\\)j

///

S :
=) .
.
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Verbatim Record of Laboratory Lecturettes
and Instructions

Section l’ ' : \ -+
*For the next week you are 901ng “to he in an experl-
ment. But this experlment will be much dlfferent from any -
that you may‘have heard about because you are going to be
'the experlmenters as well as the subjects. Because:it is'
sometlmes hard to 51t in meetlngs for a long tlme w1thout
a. smoke, everyone will get a pack of: clgarettes (or canqy
if you don't smoke) each day as my way of paylng you for

helplng me out

'The experlment has to do.w1th counsellhg.‘ ivmaut you

to learn somethlng about counsellng yourselves and each
"other. we w1ll be worklng together some of the tlme 1n

:thls large group, whlch is called a laboratory,‘and some
,ahof the time in elght—man groups. You will flnd your name

115ted unaer one of the groups on thls sheet that I am
?nh,“igolng to pass out. ‘ o ‘
s ‘ -'The red group will meetvln the 11brary,bthe blue

group 1n that corner. of thls room, and the green group w111

“meet in the next room. Ybu w1ll be meetlng with the people
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in your group most of the tzme b we will also meet here

i

in this. large ‘group before and after sone of the meetlngs.
U”As,I sa;d‘before. a11~o£ you are gding to be both
.Sﬁbjecﬁé and expeiimenﬁerSﬁand~at thé‘same“fiﬁe.bbih coun;~
selors and ccuneelees for one another, Myself, Mr.. Uhlemann,

and Mr, Donk w111 be smttlng in-on the groups, “but we are

P

'not 901ng'to act as 1eader for the grbup.“It will he up

Lo

to you to get your own group‘hovind«ana doing things. - To"

- get back to the idea of experimenting, the two most impor- .

‘ tantxﬁhings‘ébout‘ah‘experiment are: number one, -doing

somethlng, and number two, carefully observzng what happens.

Most of the tlme we go about this bacPwards. For exampla, : “
1f our cac bLeaks down we look to see if'we can flnd out

; what has broken down and eometlmes 1t's hard o flgure out

'\;ust what isn't worklng nght becauqe we don‘t know what tc

 1odk for or maybe we can t remember just how ;t's‘supposea

'Q‘ toﬁwork. In an experlment we go about th1ngo in a dlfferent

"way;»%%e‘do some part;cular'th;ng on purgpse and,know‘beforé; N
hand we' are 901ng to ook carefully to ‘see what the result

'lis~ An example of" thls m~ght be to do somethlng to our caxr

“‘when it is runnlng all rlght to see'if we can get St to run

7better. RRE woe ‘j' RS I S e 'f!“" nfﬁ‘r7 ' 3

) - . ot @
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‘ti"While we are’ here we- ¢an experlment imuthree'ways.
:_‘the whole workshop ean try somethxng, and we can all see
fwhat~happeus;-your smallagroup can,do somethlng as*a groupt
that we’canuevaluate; and each of‘Ydu aS'an 1nq;vrdual“can
try‘some’new wayiof,doinéythings like not loslng your tem-‘
f perzandithenyobserving‘howvothers‘in your group react;
Again; the most important thing‘is;to‘know Whatkyou are
doiug in'order torobserve'andﬁEValuate4the;resu1ts. Somee
v‘timesfyoutwill‘observe an,imérovement‘and then youﬂwould
: keep doing-thingstthe‘neW'way, while atuotﬁer times things
may get worse and then the smart thlng w1ll be to .try some=

thing new;‘ Actually thzs d01ng somethlng and observ1ng 15 :;

-really. 51mple/and rearly useful but 1tﬁs funny,now some

{'peop‘e never catch on that it's smart k6 stop once 1n a

\

'~wh11e and con51dnr the results of what: they do.'~Groups

r i; sometimes 51t/and argue for: hcurs and hours w1thout getting’

wiha ‘-"‘ﬂfg“anywhere, w1thout stopplng to flgure out ways of’helplra

“ s -

TR . AR ' S fn,fthe groupfto‘run'more smoothly.. Some guys go AWOL tlm

{after tlme and don't seem ‘to reallze that it doesn t get
F, YA g * ; ".., IR R AR o

EE AR A e SRR # them! anywhere. : u:f;a"f P SR ‘f: *
R & o » s ) A " ’
;*@'~»“'U»"'One way in whlch the laboratory can experlment is to

’set up some kind - of a government to regulate thlngs here 1n"

‘[thefcottage.- Some people thlnk that the guys here on, thek

E . .
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hill w0uldn't be able to run a cottage right if it were up
» to them to do it for themselves., I'thlnk«they are wrong.,
>I thlnk you guys can make your own rules and llve,by them ‘
"thhoutigett;ng,lnto trouble.v There are a couple of rules
‘ thattthe'inetituﬁion hes that you will have to have, but
e ié will,be-ﬁg’tccyou to‘enforce them as well ag any other
rules YOu make;i‘The institution itleslare (l)‘no emokino
in,the‘dorhskbecaﬁee of the fire‘hazecd, (2) no fighting
becacse:someonégmight get hurt and itfs really not a very
goodueoiutioﬁ to e:proolem, and. (3) the‘ld:ob p.m, lights
out, which is theeiostitucionfe poiicy. ~A1tﬁough theseuere
lnstltutlon rules, the laboratory Wlll have the first chance
to enforce them . The cottage counselor w1ll not 1nterfere
with any ectivity'that goes on unless it is clear that‘thlngs
| are getting?outrof*control{gnd,the 1aboratoryfeither,cannot
o willcnct control ita~~There is éhe more rule théﬁ-I oavey
‘ thoughifand that is: I Qant yoc‘fO*observefhcchell,youf
‘”,govefnment'is wcrking‘and tc change i£ yourselves‘if it

1sn't worklng rlght. A lot of you guys have complalned that

,.the hlll isntt & good place because of the flghts and the
'?V“ '~guys that pressure. ThlS is your chance to do somethlng
‘ about 1t yourselves.‘ If thls exper1mental government works

g“‘ ‘extremely well thls ‘week, it is just 90551ble that some of
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‘the ideas for a government may become standard procedure,

-~ Are there any questions about the experiment?

" "You have-'all had some experience in-group counseling
lést week; so do you think counseling can help you get out
of here guicker and make it less likely that you will come

back? .

_"Sometimes when people work together in groups it is

usefyl’ to set up goals for the group to work for if every-

one in the group agrees on the goals. I would like to
suggest a”few goals that you mlght thlnk about a llttle.'
1. To learn about counseling oneself and others.
2, To learn how to set up and run a cottage govarnment,
3. To learn how to experiment and observe.results.
‘ 'The first thlng we are going to do this mornlng is

to get some practlce in observatlon. ‘In a few mlnutes we

will go.0ver'to the ‘'school auditorium ahd7See'a £ilm about

- héw groups such as the one. we have here work. As you watch

. the fllm I want you to see if you can flnd the answers +to

S

some questions listed on this Sheet.

1. what is the purpose of a tralnlng laboratory’
2. What. dlfferent groups use tralnlng laboratories?
‘3. What is a T Group and how does it work?

s What are the goals of a tralnlng laboratory’"

. Section 2

"In a few minutes you will be on your own to'meet in

your groups, but first I want everyone to be sure how to fun




‘sheet and go to your meetlng places.
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the'tabe'recorders. Each group will have its own tape
recorder,’ -and- each: group w1ll be responsible for making a

tape. recording of its meetlng and writing on the- box the

. name of the group {red, blue, or‘green), the side of the

tape used, the date and time of the meeting, ‘These meet—
ings are recorded;forvtwo reasons:,first, so that I can see -
how the experimentvis going; and second- so. that- you can
llsten to your own meetlng at any time you want to observe

the results of sometnlng you have’ done. Here is how the

‘tape recorders work.

"In your flrst Experimental Group. meetlng (or E group

ifor short) whlch wlll last untl1 ahout 11: 30 LI wan# you to

e

‘talk about the kinds of rules that might. be needed An: the

cottage and the kind of organlzatlon needed to make them

vwork : The staff member that sits in on your meetlng w1ll Lo

not: be the leader or counselor so you can run your meetlng

Sdin any way you 11ke. Later on ‘we w111 get - together so that

you can pool your 1deas w1th the ‘rest of the people in the

lab before settlng up ‘the government for the lab Are

< L

~there any questlons°.f

i"Break up 1nto the three groups llsted on the roster
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Section 3
“Earlie¥ tuis morning I mentioneo that the most impor—

tant things about an experiment wére doing something and
éheh obsesving the results of what we have done. 'In yous
E GrOups this.morning you did something: you talked about
a goverhment,for ihe_oottage or maybe youi group. was mainly
concerned with what you were supposed to be doing here or
what this laboratory was all about. - What were some of‘your
groups like? |

"Itvisiﬁecessaryvto know what we hsve done; what our
.group’was likevbefore we can try something new to see if
it'workS‘begter. The nextvstep.ls to observe and there arév
‘someofools that we can use to help~us_do Ehis. . We have
three soales‘ﬁhich cau be usea;ﬁo'measure.how your groupl

operated: The first scalé has to do With'grOup'atmospHere.

" The scale has words that descrlbe the general acu1v1ty of

Group Atmosphere Scale

Rewardlng. ‘The flrst word descrlbes a group in whlch
~the. guys have worked together well and have accomplished
the task they ‘set’ out for themselves ‘and’ the whole’ group
feels they have done a good jOb

Slugg sh;' Sometlmes a group w1ll try hard to get

i <Jown ‘to business but just can*t seenrto get g01ng.s Thls

type of meetlng is called slugglsh

Comggtltlve. When some guys are mostly out to w1n'ﬂ

: arguments and some” win whlle others lose, ‘the - group is ‘com= -
: petltlve.,“ : : : : .




Play. ‘This happens when the group avoids getting down
to business and goofs off so much that nothing gets done.
A bull sesdgion is an ‘example of play.

- Works When’the group takes its work seriously and
-tries to get something done we have a work atmosphere., It
is possible for other conditions t& be present also, so a
group may flght and Stlll work hard

Fight. Sometlmes a group can't agree on anythlng--
what should be talked about, what should be décided, or
what to do. A lot of arguments and dlsagreements would
make a fight atmosphere.

*Now eircle the words that describe the atmosphete of
your-group.:. You may need to use more than one word to get
a good description.-‘Does-anyone have any questions about .
hQW‘to do it or the meenings oE any‘of tne'mords?

"Now look at the othertwo scales., Tnese scales are a

E little,different bécause only one answer is possibie. The

' scales also measure what your gronp was like‘but‘in a
'ékv . sllghtly dlfferent way. This'time-the‘soales measure how
.you feel ;about the group -or what you are gettlng from- the
 f,group. Answer scales two, three, ané}four by c1rc11ng the
. number 1n front of the" sentence that tells how you thlnk and

feel about the group.'

J'Tbe numbers beside the statements make up a scale..

o The hlgh numbers stand for a. hlgh degree of: satlsfactlon,,

;the 10anumbers¢for axssatlsfactlon, endpthefnumbers'ln"

.‘;between,stand_for‘a,btoﬂpftbat«fails in between satisfied"

" and dissatisfied. People feel differently about their
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: groups and pick different numbers, but if the group meet~ y

ing 'iwas'-fairly good most. people would pick the higher num- ’ A

bers. If the group meeting/wa's’ bad most of the scores vould

be low. Even though members tend to pick high or low num- ,

bers depending upon how the meeting went, usually not

, ' : |
everyone picks exactly the same number, - When we f£ind the :

.average we: d;wz.de the total score up ‘equally among the g o |
‘members and geL the most likely score that would have
c'..curred lf »\nveryone had picked the same number.

. wWe can‘mow take this average number and find :its .
Qlace on tixe scale and this will tell us how the memﬁers

generally felt about the group.f Does anyone have any quez-

tions abcmt how to flnd the average or vhat it means?

"Rcd that _you have rated your group meeting on these
scales the next quest:.on is, ‘'What can we do with these

rat:.ngs?" Ehe ratmgs w;;il be posted on thls chart ang put

g np on that wall Dm:mg the week’ e m.ll use these emd

e other 5@135 agam You cari then see the progrea‘s of the R
group and ycu may-get some ,dgas about baj.f 10:1 can eng;;—
: mntand ifprove your meetings.” | |
* ‘ms mmmz ycm goﬁ some e‘xpenence with :meetmg in

_“ba*-‘a 1atge ax:ﬁ ,small gzmms ‘and ycra Pro?.:aoly gct some :ﬁea
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of some of the problems people run into when they work in

groups, = HWhat sort of problems did you have? This after—

&

noon I want to taks up the subject of what goes on ip group

‘meetings so that we can gel some ideas about experimenting
with what we do in groups.

- "wWhat you talk adbout in your experimental group wan

be concerned with either content or process and of course
:.t is posszblu for a gz:oup fo talk abont botn, Content is
the ‘wnat‘ of the 9zozm d:scusszon-«-t‘zxe top:f.c you are talk-
ing a:ocut. In :this: case it is the problem of setting" up.oa
government, Eroccss concerns *how' the group zs wcrﬂng :
togethez:, ‘ When we taik abou{: process we talk anam: how &

group goes zhout :io:mg Lhmgs~ what sort ©of organz zation

.they set Up to run their :asetlngs, and w‘ixat nzece&m:ec they o

use to m_a{e groun ﬁec*s:.cns-, Process fiswcaﬁéemea onily wi‘;:h

-tnat g'oes on in tﬁs gzoun m&«.}.}!gs, th1ngs that happen here

. -

an& :naw. i

<y

“Wnen 2 group sgenas seEne tlma taﬁ‘ang gbout the Dzocess

B nsea by < gz:oup in & aee‘-:mg, it is mvzng in Jhe dxrectum

i ef ana.yzmg its oncess, one of i:he .sanortant ﬁnms in

B ‘m&nbﬁ.ﬁg W‘M Dv-cace&ures nsea z)y tne gzmm are 3.53&31:1—
2 - ﬁea an& uz_scusse& qnes‘clons abom. tzse feszﬂ.i:s cf these

-b' L . C o

N mcecmres come up.




*A question you may~have at this pointkis, 'why should
a gfoup\spend‘its time_analyzing its -process?’' . Groups who
are not‘concerned about their process may do all right,
but those who put tne - process. in A test tube for observa-
tion learn-to perform better. When a group begins to
evaluate 1ts process, it’sometimes discoverskreasons why
the group can t make decis 1ons or communicate well with
kone another) or why a partlcular member doesn t get along
w1th.the others in the group.1, : ‘
"In other words, process analyszsrlnvolves all the‘
‘proceduxes oy whlch a bunch of guys change into a real
group or team.. It also has & lot to do w1th.howUWEll the :
group Wlll learn to work together.
'One way 1n whlch we analyue process is to look at '
‘ » the methods we: use to make,dec151ons. SOme methods aren t’

too good sometlmes because a- dec1s1on 1s made w1thout the

‘group-eventreallzlng 1t has made a deClSIOn. ~To. study de01—

‘451on—mak1ng methods we have a new scale, the Plop to Agreement

.d chale;, Thls scale contalns some of the actual procedures
attempted,_n group declslon—maklng.f Some. of the.methods are
A good and lead to dECISlons that represent the thlnklng of v,"r

ithe whole group whlle other methods 1nterfere w1th the group s
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‘to the handelasp. In this case a minority of the group
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*Each of you has been glven a copy of the scale, s0o

if you will follow along on it Wlth me, we‘ll go over the

‘meaning of: each of the procedures "

Decision-Making Scales

Plop. -This is a prozedure often used by groups with-
out realizing it. ‘A plop is the result any time a sugges~
tion is made by @ group member and meets with no response
of any kind freni the others in the group,

One=man de01s1ons. This happens when one guy makes a'. .

. suggestion and then goes and talks about something without

finding out whether the others in the group want to talk:
about it. This can get the group off the topic, - Oftén a
group can be pregsured into doing somathing which none of -

the group members really want to do simply because of the
- way in- whlch & one-man decision is made. :

Topie Jumg. When groups avoid: their main problem (fori
example, setting a government) by jumping from topic to
topic, they usuwally waste a lot of time., -Topic junps are
very often one-man deolslons..'

'Handeclasp. The handclasp results when one member gives
agreement to a suggestion made by another. It often leads ﬁk

40 results like the one caused by the one-man decision. The b
group may.he led.to action by two strong members rather than
.on the bes1s of any real/group agreement .

o

'M;norlty support. ThlS‘ls another progedure similar

members force a dec151on or suggestlon into group action
Whlch the majorlty‘of ‘the group does not support bit can't
stop because of the force with which the décision is pushed.
When: the whole group finally realizes what has happened, .

 they probably won't go along with what the few members want

o Majorlty sgpport Many groups make the mlstake of
thirking’ that simply becayse a majority support a dec151¢n
then ‘everyone will go along with it, This is not usually '
the case, Many times the few members who disagree will do-
someth1ng~to ‘mess up what most of the group wants to do.~
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‘Sugqestien making. Thms is-a procedure where the group
produces as rany different ideas as it can as gquickly as it

ean before evalvating them, - By thinking of a large number

~of different ideas the group has xncreased the number of

/,‘suggestlons from which. to ChOOSe.

L

Thouqht and feellnq dgreement. Groups whloh really try
to: avoid the problems of the plop, one-man decision, and
minority or majority support often try to include every mem-
bar in the final decision,.  This is done by refusing to 0 -
accept a decision not supported by all members whenever pos-
‘sible. When all ‘metibers have contributed to the' decision,
they are more satlsfled with it than with any other possible
solutlon. This is a’ compromise decisioh in which everycna
wins a little. Decisions reached in this: way are most.llkely )
to recexve support from all the group members. : .

"From‘now until 2*30"1 want “you to'listen to‘thecfape'e

of’the meetlng you»neld thls mornlng and try’to 1dent1fy the

: dlfferent klnds of deolslon—maklng methods that were used.

Stop the tape each txme someone thznks he has heard a partxcuw

o lar method belng used and try to get group agreement as to

whlch method it is, Keep a record of the number of- tlmes

each method oocurs on the sheet tnat.I paseed out "

' Seotlon 6

?‘Por the 1ast few mlnutes thls afternoon I want you to

: work together on your own in thls 1arge group to set up a

cottage govprnment The only two thlngs I ask are that your

e el N ,x

government use the. cottage rules I mentloned thxe mornlng

and that you observe hcw thls meetlng goes and how the govern- Lo

ment works out tonlght so that we ean’ evaluate the resuTts it

Ty




L
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: tomdrrow; Remember that yon ve got to get together with

the counsalor and get hlm e agree w1th whateVer you decmde¢

- pay Two

Sectlon 7

'For the flrst thlng this mornxng I want to revieéw some

of the thlngs we dld yesterddy. Flrstvx~out11ned some goals

: that.we mlght have as a group.

1. “Po learn about counsel;ng oneself and others.
"..2. To learn how to set up and run.a cottage government.
3., To learn how 10 experlment and observe results.

-“What have you learne& and what progress has been made
toward each of these goal '

N

"Next we saw a fllm on the NTL. Whailéo you remember

.about the f;lm’

l. wa does a'T Groap work?
2. What are the goals of a T Group?
B R - I To" improve ability to listen and’ ohserve.
b T achieve better understandlng of oneself and
g roups. S
g c;, To flnd 1aeas for appllcatlon outs;de the ]ab.

'Next we had group meetzngs and then rated them on.

i scales. What was the purpose«of the scales° (The ratlngs
. 'of prevxous day s se551ons were posted and explamned } Then
ﬁj ‘we looked at some, ways a group mlght make dec151ons. (Sst

‘were asked qpegt;ons about aeCLs1on—mak1ng procedu:es’)

Lod
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.S:EP_‘.C}.QE._B.
k“ThlS morning I want you to- dxscuss how well the cot- i

tage government worked last nxght and how well the 1abora-
tory meetzng that we held yesterday afternoon worked out.

As e group. make a list of the thlngs that cauld be done to
. improve the laboratory meetlngs and government. I also want
you to make some observatlons on how you go about holdlng
your meetlng and to experlment W1th new ways of.holdlng your
' meet;ng. | |

Sectien 9;‘\;1'm

‘On tHis sheet that I amfgoing to pass out: there are

>Athree dlfferent qroups 1lsted and the way in whlch each
'opexates., Follow along as I read them.‘

Types of Groups S

L co SRR Mechan**al
L 'g‘_l_rteoal of group meetlng is dec1ded 1n advance by a
i ! o+ leaderi-
. o7 2y ‘Decisions are made by mechanxcal means such as.
L« oo veoting. :
B AT G e e , S ;;3;-ﬂcha1rman or leader isa person elected or app01nted
B I T T : Lot et oo o for the meeting. e i :
b S T e e ... 4, Functions such. as summarzzlng, tasting for work-
: e e EE ."f~‘"1‘ ) abllltY¢ or callxng,for a vote are performed by the )
5. e e T T e leader. e " Ce
i SN R : P ‘5. . Meeting is governed;by a set of rules.
i . Members get-~permission to speak.
sy R ‘/-‘ . N Y U : .

8 -~
wt

L. The whole group does not share a goal;
2. The group does not make dECISIOnS.
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‘;fThere is no chalrman ©0r leader. LS
“ Functions ‘such as summarizing,” testing for work—
'ablllty. testlng for<agreement, or taking a vote
are not used, i :

. Group members are out to win thelr own: poxnts.

i Members speak when they can.dget a word in.

" Group decidss ‘on-its own goal.
Decisions are made by agreement. ‘
.. Role of- chalrman or 1eader is carrled out by many
' members.
« - Funetionsg such as: summarmzxng, testlng for work~
P ability, and testlng for agreement are parformed
L0l by many members.
8. Members take respons;bll~ty for~work1ng ‘toward a:
. “ goal without being directed by a leader.
6. Members take turns speaking without getting permls~
1 : “-sion from a leader and ‘encourage ‘one another to
SR e - share feellngs and 1deas. ;

ny want each group to take a turn meetlng for flfteen
mznutes whlle the other two croups observe. Bach group‘will

‘s‘have dlfferent 1nstruct10ns for 1ts meetlng, after the

aemons@ratlon group 1s flnlshed the two groups whlch aref

L ObSﬂerng w1ll guess whlch type of meetlng the group held.~

e

mechanlcal “bull se551on, or organxc. (Instructlons for
ﬂ

o each group prlnted on a separate handout }

- e

RNt ~.13.<a<1.9_;.ezm

Feel free hOatalk ahout anythlng you llke when you like.,
'f‘Interrupt .other menbers, relate funny stories or jokes;
abandon’ the. tcplc., In other words. let your dlSGUSSlon be:
a’ bull sessmon.‘ , ‘ . N

 31ue Groua ‘a; j"i.'f f’~~ f“1;
‘ G BRI . X . .
o Appa;nt a chalrman at. the heglnnlng of. the meetlng and S
i ,»uSe‘parllagentary pzogeduxes to‘select q‘toPlcﬂand throughout

[ . oo : B i oo S




it bV Ve g E
Ky, im0 R

fk, A S

A

IR

the: discusgion. . You should speak only when recognized by
tha chairman ‘and gain recognition by raising your hand.
The chairman should deal with anyone - who doesn't follow the
procedure and keeo the group on'the: toplc at all tlmes.

Green Groug BEe 5
Ybur group ig” to selectolts toplc.' There will be no:

chairman;control should be the responsibility of every
" group member, - Every group member should supply task func-
- tions as the need arises and break to: analyze process at -
L. any time. Feel- ‘free to give feedback when any member's behav-

ior is 1nappropr1ate;or blocks the group's action. Avoid
using any mechanical organization (like going around the

group) to-make people: participate. Members shouid talk when-
ever. they have a: oontrlbutlon to make. . '

Sectlon 10

SR 'Here is a llSt of thlngs that need to be done by a

: group 1f lt wants to do a good jOb in gettlng lts task done '

) Task Fuhctlon Seale R <

statlng a problem. One functlon is to. present a prob—
: lem or state an ‘issue for the group to. discuss.
mental droup, which starts without'a leader, it is necessary
for someone to state an issue or present a: pxoblem or. 1dea

; 850 that the group can get started

GlVlng sugqestlons about procedure. The next functlon
'~1s concerned with giving ‘'suggestions. as #0 how the group
“should proceed.. Experlmental groups always ‘have this ques-

" tion of'whether they are proceedlng in the best way or

whether ‘some other way might accomplish -more, This is.a

: functlon that should be performed by ‘all ‘members of the group.

-Asking for. 1nformatlon. Asklng questlons is a very

"_”1mportant activity -in.a group. because it stirs up thlnklng.

. It is only when all the questlons are’ asked by one person . .
¢that the group: is llkely to depend ‘upon. this person: too ‘much.

..-1f this person does not think to ask the' 1mportant questiens

the group may not make. the best deczslons.‘ Here is- another
functxon that should be shared by all members. :

In-an experl—.'
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'j‘°demand for mznorlty or majorlty supbnr

,;_Sectﬂon 11 o ¥w\

L

Summarizlng Summarlzlng is also very 1mportant. A
member, after. listening and participating; may give.a really
good summary that makes it clear to the others what things
have becn dlscussed and the dec151on which, has resulted.,'

Testlng for workablllty. The next functlon is concerned
with testing-for workability or getting the group to-do this,
For example, the group may consider discussing some course

- of ‘action that is entirely unrealistic because the institu-

tion would never go along with it,or perhaps because the
group knows very little about the subject. The group needs
for someone to. point out these thlngs and keep the group on
the track of what Ay p0551b1e.f .

Testlng for agreement ThlS functlon 1nvolves taklng

_responsibility for £inding out if a group ig in agreement,
" If a member is talking and it looks as though the others may

agree,_he may say, 'It looks as though we are moving toward
an agreement.. I wondexr if we .are in agreement on-this point.*
This encourages the. others to make it clear just what they

““think or feel about the issue. This is another group func-
~tion that can be shared by all group. members. A group must -

be careful that testlng forpagreement doesn't turn: lnto a

-~ ~

Standard settlng, Once a group ha; made a deClSlon to -

" talk about-a- topic the group must follow~up this decision:.
“unless the group as ‘a whole decxdes to go on to somethlng

else.- 0therw1se the group ‘MmAy: flnd 1tself Jumplng ‘around

",from toplc to tople without gettlng anywhere. Standard set-

ting as a means of staylng on.the: toplc doesn‘t have to. be

~the" respon51b111ty of one person-~1t .canbe done by anyone .
who sees - that the group is: beglnnlng to stray from the toplc.“

+

”In your E Group meetlng thls afternoon, dlscuss the

,progress of the cottage government and “Ery to use these task

‘.fungtlons as muchias_p0551ble, :
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Section 12 - TR A ,i‘,."~::n

T

y‘varlous aec1s;on—mak1ng pfocedures types'qf groups,. ang

‘task functlons ) e S i ST

Ty A R T wr e il ; ]‘ z “There is” one more thlng I'd like to fention that yoy

v:,?rf ‘? Ll ,f ;‘l’,.,. SR ‘,mlght dlscuss in your‘E Groups. Yeste day the group as a

.

'Sectlon 13 7&:% ‘J o '?,sfh

Get together 1n your E Groups agaln for flve mlnutes ,k'

R R S

‘,fand plck one item that i we have talked about 1n the last two

S : ",”" & o; R )ﬂ_ S i o "days Each gréup i11 haée ten munute to demonstrate “to
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v‘selected.‘,!og can demonetrate anything that you‘would.like _

except for a huil session. - New take flve m;nutes to pxck

ﬁ' : your item and to decide how to demonstrate it. . You oan use.
the materlals onfthe handoutrto_glve‘you,some-1deas.ﬁy
Sectlon 14 ’ | o

""We all see thlngs and one another in dxfferent ways.
The fllm that you are 901ng to see,"The.Eye of.the Beholder;“

~is about a 51tuatlon in whlch a number of people see: the

.. same thlng, but 1n dlfferent ways. After the fllm we can
A‘talk about- how thls applles to what has been happenlng 1n
‘the laboratory.v k ' |
‘ .Sectxon 15
: 'when we analyze what went on in the group or . in the
coteage that made people feel that yestezday we had a good
group or that today thlngs are not.: 901ng well we have the

vﬂi chance to getusome feedback ' By feedback I mean knowledge

" e N

'A?;% \

s l . thlng dlfferent.

¥~' of what the results are when you on somethlng. M:ﬂsurlng'
- W
dlfferent thlngs that go on in groups ;and flndlng a: dlffer~

ence from group meetlng to group meetlng can be a chance to

1learn,,1f thevscoreSQare’used as - a basls‘for t:ylng,some-

"GlVlng and getflng feedback in a group can be a raal’
'pxoblem;ztselfm' If someone tells us somethlng we. don t llke

to hear aboutgonzselves;>we’beg;n to be defensxve. We say,




Do i

 }'f"You don't understand,' Qe argue hack oi we: change tha . A
'subject. We talkwabout«anythlng but~0u:se1ves.. h1s,xs f

?i; belng defensive;: When ‘someone starts giving us 1nformatlon

';‘ that gets close to’our sen51t1ve self we start gettlng defen—
'_slve. Thls is one" of the reallproblems you W1ll have in

’your‘groups.' Any time we are faced W1th acceptlng lnforma-

tlon with which we are not comfortable we become tense.'

We re uncomfortable because this means We may. have to change

and it's a'lot easier to stay the way we are .even if we
don't llke ourselves that much Thls is the way we all feel

When we receive 1nfo*matlon whlch is threatenlng to us we_

s .

become defensxve, because ‘we 'don't know what we can do to
: change ourselves and we're not sure of the reasons ¢f the

person that 1s glVlng the lnformatlon to us.

'How we see glv1ng or rece1v1ng help aepends upon

wheeher we are doing the glVlng ar rece1v1ng. You saw~1ﬁ
'The Eye of the Beholder how dlfferent the behav1or of the . “‘
~?’ | :" artlst looked when it was seen from the eyes of the guy hlm;‘l
:7 self the artmst, as compared to hcw 1t was seen through

»VJL»

3 ‘ : f o . : ;“.. Ll e e ",_‘b the eyes of the taxi drlver. What does thls have to.do with

g o ‘V‘1‘ ‘,‘ 5 G : ‘ " Sl f:wk S - the 1aboratory° Well, maybe‘youvcan give cs,some feedback.

How do you see me, Len and Max? :How do you see John T?

Everyoneythinks heﬁs kind of simple, but is he? (Discussion

.
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elicited after questzons ) For the next few minuteé meet

with one other person and exchange some feedback with him,

Try to be honest with yourself and with' hlm.
.§§.‘-‘-_t.}.°_!}.__1_5. |

"In thls last meetlng today try to work out

way to ‘
dlstrlbute the commlssary falrly when lt is brought in
) tomorrOW. '
i Daz‘Four'
 Section 17

N

"In your E Groups thls mornlng discuss tha ways in

whlch the cottage government could be improved, espec;ally
the distribution of commissary."
Section 18 v i R ?
(peoturettevon fee&back présenéed agaih and E Group
G mgetingé were devoted'to‘givihg feedback.

v I ‘See Section 15.)
.Section 19 - ‘ ‘ '

{Members of E Groups were temborarily exchanged ) *In,
these new groupa. exchange 1nformatlon about what your regu~

: 1ar E Groups have been talklng about.

Day Five
: _S_e_s:.t-.l_ezz_.?ﬂ

i3

*In your E Groups thlS mornlng T want you to dlscuss

whether or notoyou,thlnk the exper;ment has been a success.

-
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