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Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

MODULE ONE 
WHY THrS TRAINING IS ~ O R T A N T ?  

OBJECTIVES 

At the  end  of this  module,  you will be able to: 

List five professional  benef i ts  of s tudy ing  cu l tu ra l  diversity. 

American Correctional Association i Module I 



Cultural Differences for Law Enforcement/ juvenile Jus t ice  Practitioners 

DEFINITIONS OF CULTURE 

Cul ture  is: 

Cu l ture  is: 

American Correctional Association 2 Module 1 



Cultural Differences for Law Enforcement/Juvenile Jus t ice  Practitioners 

CULTURAL DIFFERENCES TRAINING 

Reasons  why  people  res is t  cultural dif ferences  training: 

Reasons  to take  cultural  differences training: 

American CorrecUonal Association 3 Module 1 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

R e a s o n s  to  t a k e  c u l t u r a l  d i f f e r e n c e s  t r a i n i n g :  

• K n o w  o u r s e l v e s  b e t t e r  

• K n o w  o t h e r  p e o p l e  b e t t e r  

Profess ional  Benefits:  

• I n c r e a s e d  S a f e t y  

• C o m p l i a n c e  W i t h  A g e n c y  D i r e c t i v e s  

• I n c r e a s e d  J o b  S a t i s f a c t i o n  

• R e d u c t i o n  i n  C i t i z e n  C o m p l a i n t s  A g a i n s t  A g e n c y  

• M i n i m i z e d  R i s k  A g a i n s t  S u c c e s s f u l  L a w s u i t s  

American Correctional AssociaUon 4 Module 1 



Cultural Differences for Law Enforcement/Juvenile Just ice Practitioners 

Decreased Paperwork/Hearings Due to Complaints  and Lawsuits 

m I n c r e a s e d  C o m m u n i t y  I n v o l v e m e n t / C o o p e r a t i o n  

American Correctional Association 5 Module 1 



Cultural  Differences for Law Enforcement / juven i le  Jus t i ce  Pract i t ioners 

H A N D O U T  1 . 1  

As a concluding exercise to this module on the importance of cultural 
differences, answer the following questions. Write your answers individually. 

1. Cultural differences is important to me personally because? 

2. Understanding cultural differences is important to me professionally because? 

3. The most important thing I have leamed from this module is: 

4. I intend to use this information on the job by: 

American  Correctional Association 6 Module 1 



Cultural  Differences for Law Enforcement / Juven i l e  Jus t i ce  Practi t ioners 

MODULF, TWO 
C , E ~ ~  ~ ) I F F E I ~ N C F ~  ~ W H A T  I S  

OBJECTIVES 

At t h e  end  of t h i s  modu le ,  p a r t i c i p a n t s  will  be  ab le  to: 

E x p l a i n  t he  c o n c e p t  of c u l t u r e  a n d  c u l t u r a l  d ivers i ty .  

Def ine  t he  fol lowing t e rms :  

w c u l t u r e  

[] s u b c u l t u r e  

[] v a l u e s  

[] p r e jud ice  

[] s t e r e o t y p i n g  

[] e t h n o c e n t r i s m  

[] r a c i s m  

[] d i s c r i m i n a t i o n  

[] a c c u l t u r a t i o n  

[] a s s im i l a t i on .  

American  Correctional  Association 1 Module 2 



Cultura l  Differences for Law Enforcement /Juveni le  Jus t i ce  Pract i t ioners  

CI/LTIJRI~ 

"A set of traditions and rules that shape the feelings, thoughts,  and 

behaviors of a group of people." 
(Light & Keller) 

American Correctional  Associat ion 2 Module 2 



Cultural  Differences for Law Enfo rcemen t / Juven i l e  Ju s t i c e  Pract i t ioners  

C h a r a c t e r i s t i c s  i n  o u r  A w a r e n e s s :  

[] Language  and  Communica t i on  

[] Diet  and  Ea t ing  

[] Dress  and  Appearance  

C h a r a c t e r i s t i c s  N o t  i n  O u r  A w a r e n e s s :  

[] Re la t ionsh ips  

[] Use  of Space  

[] --Values 

Amer ican  CorrecUonal  Associat ion 3 Module  2 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

CULTURE IS HIDDEN 

T h e  w a y  we perce ive  t he  world ,  w h a t  we expec t  of it, a n d  w h a t  we t h i n k  , 

a b o u t  it, is so b a s i c  a n d  so ing ra ined ,  is b u r i e d  so deep  in  u s  a n d  o u r  

u n c o n s c i o u s  t h a t  we c o n t i n u o u s l y  ac t  a n d  r eac t  w i t h o u t  t h i n k i n g  w h y  

w i t h o u t  even  rea l i z ing  t h a t  we migh t  t h i n k  why.  
( G u d y k u n s t  & Y u n  Kim) 

TWO AUTOMATIC PROCESSES REINFORCE A PERSON'S CULTURE: 

SELECTIVE PERCEPTION 

CLASSIFICATION 

American Correctional Association 4 Module 2 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

F ] F ~ Y - F ~  M E N  

FIFTY-FIVE MEN OF UNKNOWN ORIGINS FOUND FAME AND FORTUNE IN 

THE MARATHON AND WERE ALL FOUND TO BE SOUND OF BODY AND FIT 

AS FIDDLES BECAUSE THEY FOLLOWED THE RULES OF THE RACE. 

Se lec t ive  Percept ion  Means: 

Iraplicafions for ray job are: 

American Correctional Association 5 Module 2 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

DEFINITIONS 

Classif ication:  

KEY POINT 

O n c e  peop l e  - -  of  a n y  c u l t u r e  - -  have  classif ied t h e i r  wor ld ,  t h e y  forget  

t h e  de ta i l s  or  f e a t u r e s  t h a t  m a d e  the  ind iv idua l  i t e m s  u n i q u e .  

American Correctional Association 6 Module 2 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

DEF~ '~TIONS 

ACCULTURATION 

[] Modifying one 's  own cul ture b e c a u s e  of in f luences  from a n o t h e r  cu l tu re .  

ASSIIVlII~TION 

[] Accept ing  some of the  cu l tura l  p a t t e r n s  of o thers .  

BI-CULTURAL 

[] Living a n d  opera t ing  wi thin  two cu l tu res .  

American Correctional Association 7 Module 2 



Cultural Differences for Law Enforcement/Juvenile Just ice Practitioners 

V A L U E S  

"General  ideas  abou t  wha t  is good or bad, r ight  or wrong, des i rable  or 

urfdesirable."  

(Light & Keller) 

CONTINUUM OF VALUES 

W E  A P P R O A C H  I A P P R O A C H  

American Correctional Association 8 Module 2 



Cultura l  Differences for Law Enforcement / Juven i l e  Jus t i ce  Pract i t ioners 

"WE AFFROACH" VALUES 

[] H o s p i t a l i t y  

[] G e n e r o s i t y  

[] C o u r a g e  

[] H o n o r  

[] Se l f - r e spec t  

"I APPROACH" VALUES 

[] Materialism 

[] Success 

[] Act ivRy 

[] P rog re s s  

[] D e m o c r a c y  

American  CorrecUonal Association 9 Module 2 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

SUBCULTURE 

"A group whose  perspect ive and  lifestyle are s ignif icant ly different  from 

those  of the  cu l tu ra l  ma ins t r eam,  and  who identify themse lves  as 

different." 
(Light & Keller) 

Examples  o f  Subcultures:  

ETHNOCENTRISM 

"I'he bel ief  t h a t  one 's  own cul ture  represents  the n a t u r a l  a n d  bes t  way  to 

do t h i n g s . . . "  
(Rosman and  Rubel) 

The impl i ca t ions  of  e t h n o c e n t r i s m  on m y  job are: 

American CorrecUonal Association 10 Module 2 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

]BL&S 

[] An hncl inat ion toward or aga ins t  someone  or someth ing .  

[] 

PREJUDICE 

"An a t t i tude  toward someone or some th ing  whereby  one p re judges  the  

other ,  u s u a l l y  negatively." 
(Hensl in & Light) 

[] Do you t h i n k  t h a t  you  have a t e n d e n c y  to favor your  own e thn ic  g roup?  

[] Has  a n y o n e  ever told you tha t  you  were pre jud iced?  

[] If so, do you  t h i n k  t h a t  this  was  due  to you r  own e thn ic i ty  or due  to y o u r  
t r e a t m e n t  of t h a t  pe rson?  

[] W h a t  types  of b iases  do you t h i n k  t ha t  juven i les  pos se s s?  

American CorrecUonal AssociaUon 1 1 Module 2 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

PREJUDICED PERSONS WILL 

M Ignore a n y  new informat ion  t ha t  doesn ' t  fit into the i r  categories  or t h a t  

might  prove t h e m  wrong.  

• In te rpre t  w h a t  they  do see to fit their categories.  

STEREOTYPES 

Exaggera ted ,  [fixed, rigid] beliefs consis t ing of u n f o u n d e d  genera l iza t ions  

of w h a t  people are  like. 

American Correctional Association 12 Module 2 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

TWG ST]~PS TO S T E ~ O T ~ G  

. People  are g r o u p e d  t o g e t h e r  b e c a u s e  t h e y  h a v e  a few 

c o m m o n  trai ts ,  a t t i t u d e s  or behav io r s .  

. The  s a m e  trai ts ,  a t t i t u d e s  a n d  b e h a v i o r s  a re  app l i ed  to eve ry  

m e m b e r  of t he  group .  

T h e  i r a p I l e a ~ o n s  o f  s t e r e o t y p i n g  fo r  r a y  j o b  a re :  

American Correctional Association 13 Module ~. 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

RACISM 

The a t t i tude  or belief t h a t  some races  are super ior  to o thers .  

RACISM 

"Racism is the  n u m b e r  one public hea l th  problem facing America .  The 

consc ious  and  unconsc ious  a t t i tudes  of super ior i ty  w h i c h  pe rmi t  and  

d e m a n d  t h a t  a major i ty  oppress  a minori ty  are a c lear  a n d  p r e s e n t  

dange r  to the  menta l  hea l th  of all children and  their  p a r e n t s . . .  Its 

des t ruc t ive  effects severely cripple the growth and  deve lopment  of 

mill ions of our  citizens, young  and  old alike. Yearly, it direct ly and  

indirect ly  c a u s e s  more fatality, disability, and  economic loss t h a n  a n y  

o the r  single factor." 
The Jo in t  Commiss ion on Mental  Hea l th  of Chi ldren 

I agree  w i t h  t h i s  s t a t e m e n t  b e c a u s e :  

I d i s a g r e e  w i t h  t h i s  s t a t e m e n t  b e c a u s e :  

American Correctional Association 14 Module 2 



Cultural  Differences for Law Enforcement / Juveni le  Jus t i ce  Practit ioners 

D I S C R ~ I ~ N A T I O N  

Intent iona l  Discriminat ion:  

U n i n t e n t i o n a l  D i s c r i m i n a t i o n :  

I n s t i t u t i o n a l  D i s c r i m i n a t i o n :  

American Correctional Association 15 Module 2 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

STEPS TO PREVENT DISCRIMINATION 

¢ Be aware of you r  a s s u m p t i o n s  and stereotypes.  

¢ Recognize t h a t  you r  cu l ture  is no bet ter  or worse t h a n  a n y  o the r  cul ture .  

¢ U n d e r s t a n d  t h a t  cu l tu ra l  differences are not  i nhe ren t ly  negat ive.  

¢ Respect  the  ind iv idua l i ty  of each  person.  

¢ Set  a pe r sona l  example  of professional  behavior.  

¢ Use neu t r a l  language.  

¢ Take t ime to learn  a b o u t  the cul tures  of o ther  people. 

American Correctional Association 16 Module 2 



Cultura l  Differences for Law Enforcement / Juven i l e  Jus t i ce  Pract i t ioners  

 OUT 2o7 

As a f inal  exercise to this  module,  answer  the  following ques t ions .  Write 
you r  answers  individually.  

. W h a t  is the  difference between cu l tu re  and  cu l tu ra l  diversi ty? W h a t  
difference does t ha t  make  to m e ?  

. The  t e rms  I learned in this  module  t h a t  I did not  fully u n d e r s t a n d  before 
a r e :  

3. The  m o s t  i m p o r t a n t  th ing  I have  lea rned  from this  modu le  is: 

4. I i n t end  to Use this  informat ion  on the  job  by: 

American Correct ional  Association 17 Module 2 



~.ulLur~u Differences for Law Enforcement/JuvepA!e JusUce Practitioners 

MODULE THREE 
CROSS-CULTURAL COMMUNICATION 

OBJECTIVES 

At the  end of this  module ,  par t ic ipan ts  will be able to: 

Define effective communica t ion ,  listing the  4 c o m p o n e n t s  of effective 
communica t ion .  

List a t  leas t  4 factors  t h a t  impede the  c o m m u n i c a t i o n  process .  

List a t  leas t  5 factors  of effective c ross -cu l tu ra l  communica t ion .  

List three  au toma t i c  act ions people take  w h e n  they  wi tness  an  event. 

List a t  leas t  two styles of communica t ing  in the  following ways :  

[] words  and  speech  pa t te rns  

[] eye con tac t  

• ges tu res  

[] use  of space  

[] a p p r o a c h e s  to problem solving. 

American Correctional Association I Module 3 



Cultural Differences for Law Enforcement/Juvenile Justice Practitioners 

COMMUNICATION 

C o ~ u ~ x i c a ~ . i o ~  is:  

[] T he  s e n d i n g  of a m e s s a g e  f rom a s o u r c e  to a r ece ive r  w i t h  t h e / e a s t  p o s s i b l e  
loss  of m e a n i n g .  

THE FOUR COMPONENTS OF COMMUNICATION ARE 

[] A s p e a k e r  

[] A m e s s a g e  of s o m e  k i n d  

[] A rece iver  

[] F e e d b a c k  

THE COMMUNICATION PROCESS 

T h e  s p e a k e r  s e n d s  a m e s s a g e  t h a t  is in  s o m e  k i n d  of code. The l i s t e n e r  
d e c o d e s t h e  m e s s a g e  a n d  r e s p o n d s ,  t h e r e b y  giving t h e  s p e a k e r  f eedback .  

THE COMMUNICATION CODE 

[] Words  [] 

[] Voice [] 

[] G e s t u r e s  [] 

[] D i s t a n c e  [] 

[] A s s u m p t i o n s  

Fac ia l  E x p r e s s i o n s  

Eye  C o n t a c t  

P o s t u r e  

P e r c e p t i o n s  

American Correctional Association 2 Module 3 



Cultural Dkfferences for Law Enforcement/Juvenile Justice Practitioners 

EFFECTIVE CO!VLMUNICATION SKILLS 

Listening: 

• People are more  concerned  abou t  wha t  they  wan t  to say  t h a n  wi th  w h a t  the  
o ther  pe r son  is saying. 

• People h e a r  words r a the r  t h a n  the meaning of words.  

• People m a k e  a s s u m p t i o n s  abou t  wha t  o ther  people m e a n  w h e n  they  speak  
and  they  base  their  a s sump t ions  on thei r  own percep t ions  and  

classif icat ions.  

THE COMMUNICATION PROBLEM 

I know you think you understood what I 

said, 

but I'm not sure that what you heard 

is what I meant to say. 

Checking Perceptions: 

• W h a t  do I t h i n k  is h a p p e n i n g  in this s i tua t ion?  

• Wha t  does the  juveni le  t h ink  is happen ing  in this  s i t ua t i on?  

Asking for Feedback: 

• P a r a p h r a s e  w h a t  you  t h i n k  the  other  person  m e a n s  by  w h a t  he  or she  said 

or did, and  

• Ask the  o ther  pe r son  if your  percept ions  are correct.  

American Correctional Association 3 Module 3 
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Cultural  Differences for Law Enfo rcemen t / Juven i l e  Ju s t i c e  Pract i t ioners  

FACTORS INFLUENCING CROSS-CULTURAL 
COMMUNICATION 

The Ewe~t  

[] My  V a l u e s  a n d  A t t i t udes  (What  is i m p o r t a n t  to me.. .)  

[] My  P e r c e p t i o n s  (I see, I hear ,  I t h i n k ,  I feel...) 

[] M y  A s s u m p t i o n s  a n d  S u s p i c i o n s  (I a s s u m e  t h a t  h e  or s h e  s a id  t h i s  
b e c a u s e . . . )  

[] T h e  o t h e r  p e r s o n ' s  C o m m u n i c a t i o n  S ty le  (What  a n d  h o w  h e  or s h e  s a i d  i t  
m v e r b a l l y  a n d  non-verbal ly)  

PERCEPTIONS AND DECISIONS 

1. We D E S C R I B E  w h a t  we see. 

2. We INTERPRET w h a t  we see - -  b a s e d  on  o u r  own  p e r c e p t i o n s .  

3. We J U D G E  w h a t  we see - -  b a s e d  on  o u r  o w n  p e r c e p t i o n s .  

Amer ican  Correct ional  Associat ion 4 Module  3 



Cultural Differences for Law E.nforcement/Juve~le Justice PracUUoners 

COMMUNICATION STYLES 

1. W o r d s  a n d  S p e e c h  P a t t e r n s :  

2.  E y e  C o n t a c t :  

3.  Gestures:  

4. Use of  Space: 

5. P r o b l e m  S o l v i n g :  

American Correctional Association 5 Module 3 



Cultural  Differences for Law Enforcement / Juven i l e  Jus t i ce  Pract i t ioners  

H A N D O U T  3° 1 

As a c o n c l u d i n g  exerc ise  on  c r o s s - c u l t u r a l  c o m m u n i c a t i o n ,  a n s w e r  t h e  
fol lowing q u e s t i o n s .  Wri te  y o u r  a n s w e r s  ind iv idua l ly .  

. I t h i n k  t h e  m o s t  i m p o r t a n t  f ac to r s  t h a t  i n t e r f e re  w i t h  c r o s s - c u l t u r a l  
c o m m u n i c a t i o n  are: 

. I t h i n k  t h e  m o s t  i m p o r t a n t  t h i n g s  w h i c h  he lp  c r o s s - c u l t u r a l  c o m m u n i c a t i o n  
a r e :  

3. T h e  m o s t  i m p o r t a n t  t h i n g  I h a v e  l e a r n e d  f rom t h i s  m o d u l e  is:  

4. I i n t e n d  to u s e  th i s  i n f o r m a t i o n  on  the  j ob  by:  

American Correctional Association 6 Module 3 



Cultural Differences for Law Enforcement/Juvenile JusUee Practitioners 

MODULE FOUR 

IMPLICATIONS FOR YOUR JOB 

OBJECTIVES 

At the  end of th is  module,  you  will be able to: 

List 5 ques t ions  you need to ask  yoursel f  when  you  deal  wi th  p e r s o n s  
from a different cu l tura l  group. 

Respond  effectively to encounte r s  with persons  from different  cu l tura l  
g roups  on the  job - -  based  on the skills you  l ea rn  in  role p lay 

s i tua t ions .  

American Correctional Association 1 Module 4 



Cultural Differences for Law Enforcement/Juvenile Justice PractiUoners 

QUESTIONS TO ASK YOURSELF 

[] Is t h e r e  a cu l t u r a l  i s sue  in  th i s  s i t u a t i o n ?  

[] W h a t  is t h e  cu l t u r a l  i s s u e ?  

[] Does  th i s  c u l t u r e  have  a u t h o r i t y  i s s u e s ?  

[] How do I r e s p o n d  to t h e s e  i s s u e s  to ge t  t he  j o b  d o n e ?  

[] A m  I a c t i n g  respec t fu l ly?  

[] IS t h e r e  s o m e o n e  else  w h o  can  he lp?  

American Correctional Association 2 Module 4 



C u l t u r a l  Dh ' l - e rences  f o r  L a w  ¢ . . . .  ' . . . . .  ' E m o ,  c e m ~ m / o  u v e , l h e  J u s t i c e  P r a c t i t i o n e r s  

HANDOUT 4 .5  

As a final exercise on job implications, answer the following questions. 
Write your answers individually. 

1. The most important job implications I learned in this module are: 

2. The exercises taught me: 

3. The most important thing I have learned from this module is: 

4. I intend to use this information on the job by: 

A m e r i c a n  C o r r e c t i o n a l  A s s o c i a t i o n  3 M o d u l e  4 
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C U L T U R A L  D I V E R S I T Y  A C T I O N  P L A N  

Name Date 

Self-Awareness Exercise. Answer the following questions: 

. When someone sees me for the first time, with which groups 
(racial, ethnic, professional, etc.) would I be identified? 

2. What stereotypes do people have of my groups? 

3. Is there any truth to the stereotypes? If so, which parts are true? 

Cultural Diversity 1 Action Plan 



American Correctional Association Participant's Manual 

. What makes me feel more comfortable with some groups and less 
comfortable with others? 

. When I consider my circle of friends and people I work with, what 
does it suggest about the kind of people that I most easily relate to 
and work with? 

6. How do I feel when I'm in the minority in a group? 

. What habits and attitudes stop me from being open to people from 
different cultures and backgrounds? 

Cultural Diversity 2 Action Plan 
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Values Exercise. Answer the following questions: 

. I see myself as having an "I Approach" set o f  values, because I 
value: 

. I see myself as having a "We Approach" set of values, because I 
value: 

Cultural Diversity 3 Action Plan 
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Prejudice Exercise. Answer the following questions: 

1. What groups of people do I have strong negative feelings about? 

2. What groups of people do I have strong positive feelings about? 

3. Are my feelings deep-seated? 

4. How do I react to someone of a different race? 

Cultural Diversity 4 Action Plan 
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. How do I react to people who speak a different language around 
me? 

6. How do I react to accents from other cultures? 

7. How do I respond to someone of the opposite sex? 

8. How do I react to someone who is disfigured, or disabled or ill? 

Cultural Diversity 5 Action Plan 
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9. What are some of my stereotypes? 

10. Are my stereotypes positive or negative? 

Cultural Diversity 6 Action Plan 



American Correctional Association Participant's Manual 

Communication Exercise. Answer the following questions: 

. When I communicate with people, do I get carried away with my 

own authority? 

. Am I just interested in being right or am I interested in 

communicating well. 

. Do I block communication with any particular group of juvenile 

offenders? 

4. If so, which groups do I have difficulty communicating with? 

Cultural Diversity 7 Action Plan 
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. What things do I say to myself right before I talk to someone who 
is different from me? 

6. What words do I hear myself using when I block communication? 

. What words do I hear myself using when I'm open to another 
person? 

. Do I listen? Or do I talk to myself while the other person is 
speaking -- preparing the next thing I'm going to say? 

Cultural Diversity 8 Action Plan 
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. When I communicate, do I give constant feedback to ensure that 
everyone understands what is happening? 

Cultural Diversity 9 Action Plan 
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Goals Exercise. Answer the following questions: 

1. What are three tasks that I am required to do on my job, but which 
I feel uncomfortable doing? 

. Which situation or group of people from a different culture am I 
now having problems with? 

30 Do I avoid doing the tasks, or talking to the people because of how 
I feel? 

. What specific changes do I need to make to my attitudes, beliefs, 
opinions and behaviors to work effectively with this group of 
people? 

Cultural Diversity 10 Action Plan 
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Wri t ing  Your Goals 

When you write down your goals, state them as if you had already 
achieved them. 

Sample Goals 

Here is a list of sample goals for you to model yours on. Use them if 
they apply to you or develop your own. Notice that the goals are written as if 
they had already been achieved. 

. I give feedback every time I communicate with someone I don't 
know well. 

. I am open to different ways of interpreting verbal and non-verbal 
c u e s .  

. I focus on the individual. I call a person by his or her name, and 
not by the name of his or her race or group. 

. I find out as much as I can about each person that I deal with on 
my job before I make any judgements about him or her. 

. I ask questions about what I observe on my job before I jump to 
conclusions. 

. I listen to my own words and beliefs about people from other 
groups. 

Cultural Diversity 11 Action Plan 
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My Goals 

Write out at least 3 specific goals that you want to achieve. 

. 

. 

. 

Cultural Diversity 12 Action Plan 



TASK MANAGEMENT PLAN 

Goal: 

TASKS 

(Stepstobetaken) 

START DATE EXPECTED OUTCOME 

(What do you hope to have 
as a result of this task?) 

13 
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JUV~N~I~  COURT ~ P P E N D ~  

ABOUT THE APPENDIX: 

This appendix provides addit ional information for persons  

working directly with the juvenile court, specifically, judges,  

prosecutors ,  defenders and probation officers. Cul tura l  differences in 

the cour t  set t ing are significant because  of the critical and long- 

last ing impact  of the decisions made  there. Inappropria te  decisions 

based on a failure to communicate  accurate  information or all the  

information can easily be made. The communica t ion  process,  

especially receiving feedback, is crucial in cul tural ly diverse cases.  

The following exercises and case s tudies  give par t ic ipants  the  

opportuni ty  to apply skills and information learned in earlier mater ia l  

to typical job-related situations. They can be used to replace the role 

play exercises and exercises tha t  are contained in each  module.  The 

decision is entirely up to the t ra iner  to determine which exercises will 

facilitate the learning objectives for the group within the module.  We 

suggest  t ha t  trainers familiarize themselves with the general  

cur r icu lum and  use the information in this appendix  to make  the  

training relevant  to persons working in juvenile courts.  Each  exercise 

in the appendix  has  a part icipant  handout ,  which can  be found at  the  

end of each section. 
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MODULE ~ WHY THXS ~ ' ~ ~ G  IS ~ O R T ~ T  

The exercises and information provided in this section per ta in  to 

information provided in module 1 of the general  curr iculum. These  

exercises and information can be used to enhance  the p resen ta t ion  

provided in the general curriculum, making the presenta t ion  specific 

to juvenile court  workers. 
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Exercise i 

Most  experts agree tha t  minority juveniles are overly represented 

at  each stage of the juvenile jus t ice  system as compared  to their  

number s  in the  general population. For example, Black and  Hispanic 

you th  represent  18% of the total  you th  population,  however, they 

represent  51% of the total you th  populat ion in detention.  2 This 

s i tuat ion can  be found in most  juvenile jurisdict ions across  the United 

States.  The experts however do not  agree on the reasons  for this 

phenomenon  or the potential solutions.  

. List some of the possible causes  for minority over-representat ion 

in the  juvenile just ice system, and the policies tha t  could be 

ins t i tu ted  to address  this issue. 

1The material for this exercise was adapted from "Developing Cultural Sensitivity in the Juvenile Justice System" presented by 
Judge Janice Brice Wellington, 31st Judicial District Juvenile and Domestic Relations Court, Prince William County, Virginia, July, 
1992. 

=Minority Youth In the Juvenile Justice System: A Judicial Response. Juvenile and Family court Journal 1990/v01.41 No.3A. 
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I n s t r u c t o r  n o t e :  

Distribute Handout JCI. i. Divide the class into groups of five (5). 
Appoint a group leader. Allow 20 minutes for group discussion of the 
exercise. Then ask each group leader to present the group's responses 
to the class. The trainer should solicit responses from the group as a 
whole and then elaborate on each point as needed. 

Here  a re  some d i scuss ion  poin ts  t ha t  you can  p r e s e n t  if they  are  no t  

r a i sed  by the  group: 

[] Possible c a u s e s  for minor i ty  over - represen ta t ion  are: 

. 

2 .  

3. 

4. 

5. 

. 

. 

8 .  

Dispropor t iona te  involvement  of minor i ty  y o u t h  in crime. 

Legal var iables .  

Socio-economic s t a t u s  of offenders. 

Select ion b i a s /d i s c r imina t ion .  

Lack of cu l tu ra l  sensi t ivi ty t ra in ing  of law en fo rcemen t  a n d  

juveni le  j u s t i ce  professionals .  

Lack of minor i ty  staff  at  critical s t ages  of the  juven i le  

j u s t i ce  sys tem.  

Lack of c o m m u n i t y - b a s e d  a l te rna t ives  to de ten t ion .  

Pa r e n t s  seeing the  juveni le  jus t i ce  s y s t e m  as  the  only 

"cure" for the  misbehav ior  of the i r  chi ldren.  

4 



[] Some policies that  could be inst i tuted are: 

° Juveniles court  judges will be made  aware of the 

disproportionate representat ion of minorities in the juvenile 

just ice system, including the courts. 

. Juvenile  court  judges will encourage research tha t  focuses 

on the court 's effectiveness in providing t r ea tment  to all 

youths  tha t  it processes. This research will facilitate the 

collection of more accurate and meaningful  data  about  the 

juvenile court  process. 

. Inst i tut ing cultural  sensitivity t ra ining for all court  

personnel.  

. Providing training on alternatives to referrals other t han  

the juvenile justice system. 

[] The Juveni le  Jus t ice  and Delinquency Prevention Act {JJDPA} of 

1988 requires tha t  each state part icipating in the formula grants  

program assess and address the over-representat ion of minori ty 

juveniles.  This act requires tha t  each state m u s t  provide 

documenta t ion  to indicate whether  minori ty you th  are 

disproportionately confined. K documenta t ion  is unavai lable or 

s ta tes  demonstra te  that  minority youth  are disproportionately 

5 



confmed, then each must provide a strategy for addressing the 

disproportionate representation of minority youth in the juverrile 

justice system. 

Specifically, states are required to: 

a .  Assess the differences in arrest, diversion, and adjudication 

rates, court dispositions other than incarceration, and the 

rates and periods of commitment to secure facilities of 

minority youth and non-minority youth in the juvenile 

justice system. 

b. Increase the availability and improve the quality of 

diversion programs for minorities who come in contact with 

the juvenile justice system, such as police diversion 

programs. 

C° Provide support for prevention programs in communities 

with a high percentage of minority residents with emphasis 

upon support for community-based organizations that  

serve minority youth. 

d. Provide support for reintegration programs designed to 

facilitate reintegration and reduce recidivism of minority 

youth. 

6 



e .  Initiate or improve the usefulness of relevant information 

systems and disseminate information about minorities in 

the juvenile justice system. 

[] Juvenile court judges should encourage and ensure the 

development and implementation of cross-cultural diversity, 

knowledge, empathy and respect in policy, planning and service 

delivery systems within the juvenile justice system. This goal 

can be accomplished through the establishment of cross- 

disciplinary teams that are culturally diverse to identify problem 

areas and assist in the design of training programs. The teams 

along with the help of skilled trainers, can develop training 

workshops that focus on issues such as ensuring fairness in the 

processing of juveniles at each stage of the juvenile justice 

system. Community members and former "users" of the juvenile 

justice system should be represented at all planning sessions. 
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Handout  JC 1.1 

Most experts agree that  minority juveniles are overly represented 

at each stage of the juvenile just ice system as compared to their  

n u m b e r s  in the general population. This s i tuat ion can be found in 

mos t  juvenile jurisdict ions across the United States. The experts 

however do not  agree on the reasons for this  p h e n o m e n o n  or the 

potential  solutions. 

. List some of the possible causes for minori ty over-representat ion 

in the juvenile justice system, and the policies t ha t  could be 

ins t i tu ted to address this issue. 
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M O D U L E  2:  C U L T U R A L  D I F F E R E N C E S  ~ W H A T  IS  I T ?  

The exercises and information provided in this section pertain to 

information provided in module 2 of the general curriculum. These 

exercises and information can be used to enhance the presentat ion 

provided in the general curriculum, making the presentat ion specific 

to juvenile court  workers. 
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Exercise  1 

~ ] ~ s ~ r u e ¢ o r  ~oCe: 

Provide the  par t ic ipants  with some kind of fruit, s u c h  as  apples  or 
lemons.  It is impor tan t  tha t  everyone receive the  s a m e  k ind  of fruit. 
Dis t r ibu te  one piece to each par t ic ipant .  Ask  the pa r t i c ipan t  to examine  
the i r  f rui t  to become familiar  wi th  its shape ,  color, size, ma rk ings ,  etc. 
Allow a b o u t  four to five minu tes  for this  exercise. Pa r t i c ipan t s  m a y  

w a n t  to in t roduce  their  piece of f rui t  to the  pe r son  si t t ing nex t  to them.  

After  five minu tes ,  collect all of the  fruit  in a bag. Ask  pa r t i c ipan t s  not  
to m a k e  a n y  m a r k s  or indenta t ions  on their  fruit. E m p t y  this  bag  on a 
table  In the  front of the room and  a s k  each  pa r t i c ipan t  to come to the  
f ront  to p ick  up  "their fruit." 

The In s t ruc to r  will find t ha t  each  pa r t i c ipan t  will recognize some fea ture  
t h a t  is u n i q u e  abou t  their  fruit, and  t h a t  they  will u s e  t h a t  f ea tu re  to 
identify wh ich  fruit  belongs to them.  

Here a re  some  d i scuss ion  poin ts  t h a t  you  can  p r e s e n t  to the  group:  

[] E a c h  piece of fruit  is u n i q u e  in i ts own way.  It h a s  its own 

dis t inct ive  marks ,  shape ,  b u m p s  and  so forth. These  are the  

differences t h a t  allow each  pa r t i c ipan t  to identify the i r  own piece 

of fruit .  

[] The  s a m e  th ing is t rue  for people. Al though  we m a y  look alike, 

have  s imi la r  pract ices  and  behaviors ,  we all have  u n i q u e  

f ea tu re s  a n d  aspec t s  t h a t  o thers  will recognize a n d  apprec ia t e  ff 

t hey  t ake  the  t ime to do so. 
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NO H A N D O U T S  F O R  THIS  M O D U L E  
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MODULE 3~ C R O S S - C U L T U ~  C O M ~ N I C A T X O N  

The exercises and information provided in this section per ta in  to 

information provided in module 3 of the general curr iculum.  These  

exercises and information can be used to enhance  the presenta t ion  

provided in the general curriculum, making the presentat ion specific 

to juvenile court  workers. 

14 



0 

0 

0 



Exercise 1 

A DAY 

A detention hearing is being held for an  African American you th  

who is a repeat  property offender. This juvenile is in court  to answer  

new charges of vandalism of public property. The judge is concerned 

tha t  the you th  does not make any eye contact  with her  when  she asks  

h im quest ions or addresses him. The judge repeatedly asks the you th  

to look at her  when she addresses him. The youth  however, hangs  his  

head and mumbles  to the judge. The judge takes the youth ' s  behavior  

to be an  admiss ion of guilt and lack of cooperation. 

The probation report sites the youth  as shy and uncooperative.  

The you th  had  been placed on probation for previous offenses. 

Included in his probation was a manda te  for intensive counseling.  

The you th  was not  able to attend many  of the counsel ing sessions 

because  he often did not have the money for bus  fare. This is 

precisely one of the reasons tha t  this youth 's  probat ion report  cites 

h im as being uncooperative. 

The judge is now faced with having to make a decision abou t  the  

disposition of this youth. The probation report suggests  detent ion in 

the detention center. Based upon  the recommendat ions  of the  

probat ion report  as well as the perceived att i tude of the you th  in the  

court  room, the judge concludes tha t  detention is her  only alternative. 

1. How could communicat ion between the judge and  the African 

American youth  be improved? 

. Should  this juvenile be placed in detention? 

15 





~ s t . r u e t o r  ~o te :  

Dis t r ibu te  Handou t  JC3.  I. This  exercise can  be conduc t ed  wi th  the  
ent i re  group,  us ing  the t ra iner  as the group leader.  Read the  scenar io  
to the  class.  Give the class ten  minu t e s  to t h i n k  a b o u t  the  ques t ions .  
Ask  the  c lass  for feedback on each  ques t ion  and  record the  answers  on  
the  b l ackboa rd  or flipchart.  In d i scuss ing  the  so lu t ions  to th is  scenar io ,  
the  t r a ine r  should  solicit r e sponses  from the  group as a whole  and  t h e n  
e labora te  on each point  as needed.  

Here are some discussion points tha t  you can p re sen t  ff they axe no t  

raised by the group: 

[] In some cultures,  making  eye contact  wi th  an  individual  of 

au thor i ty  is considered rude and  offensive. Eye contact ,  

therefore, should not be used  as a m e a s u r e  of an  individual 's  

guilt  or innocence. 

[] Better  communica t ion  could be fostered by the judge  e x p l ~ g  

to the juvenile exactly wha t  is happen ing  and  will h a p p e n  to 

him. In addition, the judge should a sk  the  juvenile  ff he  

u n d e r s t a n d s  wha t  is being said and get feedback from him.  

[Refer to the  Cross-Cul tural  Communica t ion  Module for flxrther 

d i scuss ion  on effective communication.]  
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[] It is impor tan t  to unders tand  tha t  individuals respond differently 

when faced with authority. Some individuals are apprehensive  

and reserved while others appear  confident and steadfast.  Do 

you remember  your first time in a court  room and how you left? 

Many of us  can remember  feelings of fear, apprehension,  

misunders tand ing  or jus t  being over-whelmed. J u s t  as you 

could have experienced these types of feelings, so do m a n y  

juven i l e s  who are faced with going to court. 

[] For m a n y  minorities, the judicial  system is perceived to be a 

place where justice is not always afforded on an  equal basis.  

Many cannot  afford their own lawyers and thus  are ass igned 

court  appointed lawyers--who quite often do not  have the t ime 

to represent  them adequately. With a perception like this, m a n y  

minorit ies come into the judicial  environment  feeling helpless 

and resigned to the fact tha t  they will not  get a fair hearing.  

Being able to pu t  these fears at ease is critical to ensur ing  t ha t  

the lines of communicat ion are open. 

[] Many jurisdict ions provide tokens to facilitate t ranspor ta t ion  of 

juveniles to and from court hearings.  

[] In considering a disposition for th i s  African American youth ,  

there are some things to consider. First, the you th  did n o t  

at tend his probation manda ted  counsel ing sessions because  he 

did not  have any money to pay his bus  fare. Holding this  y o u t h  

17 





responsible for attending counseling sessions tha t  he is no t  

equipped to attend is a prescription for failure. An alternative 

plan could have been to place the youth  in counseling tha t  is in 

his communi ty  and is fairly easy for h im to get to - -pe rhaps  a 

day t rea tment  program. 

Second, what  may appear to be uncooperative behavior may  be 

in reality extenuating circumstances.  The proper in terpre ta t ion  

of these circumstances is vital to deciding whether  a y o u t h  

legitimately needs to be 'controlled' in a secure environment .  
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~ S  F G R  C O ~ I C A T ] O N  W I T H  L I I ~ T E D  E N G L I S H  

~RGFXC~NCY PEGPL~ ~L~P~ 

Verbal Communica t ion  

. Communica te  one idea at  a time. Do not  overload the  p e r s o n  

wi th  information.  

2. Emphas ize  the ma in  idea you w a n t  to communica te .  

. Use simple language.  Rephrase  your  sen tences  and  try a var ie ty  

of words  unt i l  you are unders tood.  

[] An LEP person may not  u n d e r s t a n d  the quest ion,  'WVhat is 

your  place of residence?" or even the  word: "address ."  

However, f fyou  phrase  the quest ion:  '~/-here do you  live?" 

or 'Wllhere is your  house?",  you m a y  obta in  the  in format ion  

you  need. 

. Do not  use  slang, b roken  Engl ish  or mixed l a n g u a g e s  

("Spanglish"). 

. S p e a k  slowly and clearly, being careful  not  to exaggerate  y o u r  

speech.  
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6. Be careful not  to speak louder  when  you are not  unders tood .  

[] Speaking  loudly is a common reaction, b u t  to the LEP 

person,  you will seem int imidating,  impa t i en t  or even 

aggressive. 

. Pay a t tent ion  to the driver's non-verbal  cues t ha t  s ignal  l ack  of 

unde r s t and ing .  

[] Some LEP people will agree with you  j u s t  to avoid t rouble  

or to please you. Most respond,  '"Yes .... yes.. . ,  yes..." each  

t ime the speaker  pauses .  This indicates  t ha t  the  LEP 

person  is listening, bu t  not  necessar i ly  t ha t  he or she  

agrees or even unde r s t ands .  

. Do not  use  sentences  with negatives because  you  a nd  the  LEP 

pe r son  will probably be confused. Often, an  LEP person  will 

r e spond  to negative s t a tements  in a t rue / f a l se  manner ,  u s in g  

the  words  "yes' or "no.' 

[] If you  ask  the LEP person,  'Tou did not  see the  car?" a n d  

he or she responds,  'Tes," this m a y  mean:  '~lh-ue, I did no t  

see the car." An even more  confusing r e sponse  is "No," 

meaning:  "False, I did see the car." For this  reason,  you  

shou ld  avoid all negative quest ions,  and,  in this  case,  

ph ra se  the same question: "Did you  see the  car?" 

20 



'0 

ID 

0 



9. Use consis tent  terminology. 

10. Ask the same quest ion several t imes to obta in  a t rue  response .  

[] Initially, an  LEP person may  respond  in a way  tha t  he  or 

she  th inks  will please you. Often, after being asked  two or 

three  times, the person will tell you how he or she ac tua l ly  

feels. 

11. Be patient .  Working with LEP people will take  longer, no m a t t e r  

w h a t  the task.  Expect to be delayed. 

Non-verbal  Communica t ion  

1. All cu l tures  use  tone of voice to c ommun ic a t e  unde r ly ing  

messages .  Do not  expect an LEP person  to u n d e r s t a n d  y o u r  

tone, ff it is m ean t  to communica te  sa rcasm,  pra ise  or b lame.  

LEP people will mos t  likely u n d e r s t a n d  your  message  in a l i teral  

sense.  In the same way, do not  read into the tone of the  LEP 

person.  What  you th ink  was communica t ed  in a rude  tone,  

might  m e a n  something completely different in the  LEP pe r son ' s  

nat ive language.  

. Often, it is bes t  to address  the Oldest male  first, even if he  does  

not  speak  English. Al though in some LEP cul tures ,  w o m e n  are  

t rea ted  equally to men, in ma ny  LEP cul tures ,  it would  be 
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inappropr ia te  to address  a w o m a n  or child before add re s s ing  a 

m a r l .  

. Avoid touching  an LEP person,  par t icular ly  if he  or she  is of a 

different sex t han  you, or are of a religious order  {i.e. a monk),  

. Complement  your  communica t ion  with non-verba l  behaviors  

(hand gestures) or th rough  visual  aides (pictures, w r i t t e n  notes). 

. Typically, LEP people can u n d e r s t a n d  Engl ish  be t te r  t h a n  they  

can  s p e a k  English. Do not  talk to others  in front  of LEP people  

if you  do not  wan t  them to know w h a t  you  are saying; they  m a y  

u n d e r s t a n d  you. 

*~'Tips For Communicating Effectively llrrth Limited English Proficiency (LEP) People," 
reprinted with permission and minor editing, is a product of the CHASE grant (Crime, 
Health and Safety Education for Refugees), funded by the Commonwealth of  Viroinia, 
Department of  Social Services and coordinated through the Richmond City Office of  
Virginia Cooperative Extension. For more information, contact Kathy Cooper, State 
Department of  Social Services at (804) 662-9029. 
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Handout  JC3.1 

A DAY I ~  C©YJI~I? 

A d e t e n l o n  hearing is being held for an African American y o u t h  

who is a repeat  property offender. This juvenile is in court  to answer  

new charges of vandal ism of public property. The judge is concerned 

tha t  the you th  does not  make any eye contact  with her  when  she asks  

h im quest ions or addresses him. The judge repeatedly asks the y o u t h  

to look at  her  when she addresses him. The youth,  however, h a n g s  

his head and mumbles  to the judge. The judge takes the you th ' s  

behavior to be an admission of guilt and lack of cooperation. 

The probation report sites the youth  as shy and uncooperative.  

The you th  had  been placed on probation for previous offenses. 

Included in his probation was a manda te  for intensive counseling.  

The you th  was not able to attend many  of the counsel ing sess ions  

because  he often did not have the money for bus  fare. This is 

precisely one of the reasons tha t  this youth 's  probation report  cites 

h im as being uncooperative. 

The judge  is now faced with having to make a decision abou t  the  

disposition of this  youth. The probation report suggests  detent ion in 

the detention center. Based upon  the recommendat ions  of the  

probat ion report  as well as the perceived at t i tude of the you th  in the  

court  room, the judge concludes tha t  detention is her  only alternative. 

1. How could communicat ion between the judge and  the African 

American youth  be improved? 

2. Should  this  juvenile be placed in detention? 
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Handout JC3.2 

Verbal Communica t ion  

. Communica te  one idea at  a time. Do not  overload the  pe rson  

wi th  information. 

2. Emphas i ze  the ma in  idea you wan t  to communica te .  

3 .  Use s imple language. Rephrase  your  sen tences  and  try a variety 

of words  unti l  you are unders tood.  

[] An LEP person may not  u n d e r s t a n d  the  quest ion,  '"What is 

your  place of residence?" or even the  word: "address." 

However, ff you phrase  the question:  '"Where do you live?" 

or '"Where is your  house?", you may  obta in  the  information 

you need. 

. Do not  use  slang, broken English or mixed languages  

("Spanglish"). 

. Speak  slowly and clearly, being careful no t  to exaggerate  your  

speech.  
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H a n d o u t  JC 3 .2  (Continued) 

6. Be careful  no t  to speak  louder  when  you are no t  unders tood .  

[] Speak ing  loudly i s  a common reaction, b u t  to 

person,  you  will seem intimidating, impa t i en t  

aggressive. 

the LEP 

or even 

. Pay a t ten t ion  to the  driver's non-verbal  cues  t ha t  s ignal  lack of 

u n d e r s t a n d i n g .  

Some LEP people will agree with you j u s t  to avoid t rouble  

or to please you. Most respond, 'Tes .... yes.. . ,  yes..." each  

t ime the  speaker  pauses .  This indicates  t h a t  the LEP 

pe r son  is l istening, bu t  not  necessar i ly  t h a t  he  or she  

agrees  or even unde r s t ands .  

. Do not  u se  sen tences  wi th  negatives because  you  a nd  the LEP 

pe r son  will p robably  be confused. Often, an  LEP person  will 

r e spond  to negative s t a t emen t s  in a t rue / f a l se  m a n n e r ,  u s ing  

the  words  "yes' or "no.' 

[] If you  a sk  the  LEP person, 'Tou did no t  see the  car?" an d  

he or she  responds ,  'Tes," this may mean :  'True,  I did no t  

see the car." An even more confusing r e sponse  is "No," 

meaning:  "False, I did see the car." For this  reason,  you  

shou ld  avoid all negative quest ions,  and,  in this  case, 

p h r a s e  the  same  question: "Did you see the  car?" 
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H a n d o u t  J C 3 . 2  (Continued) 

9. Use cons i s t en t  terminology. 

10. Ask  the  s a m e  ques t ion  several  t imes  to ob ta in  a t r u e  r e sponse .  

[] Initially, an  LEP pe r son  m a y  r e spond  in  a w a y  t h a t  h e  or 

she  th inks  will p lease  you.  Often, af ter  be ing  a sked  two or 

t h ree  t imes,  the  pe r son  will tell you  h o w  he  or she  a c t u a l l y  

feels. 

11. Be pa t ien t .  Working wi th  LEP people will t ake  longer,  no m a t t e r  

w h a t  the  task .  Expect  to be  delayed. 

Non-verba l  C o m m u n i c a t i o n  

1. All c u l t u r e s  u se  tone of voice to c o m m u n i c a t e  u n d e r l y i n g  

m e s s a g e s .  Do not  expect  an  LEP p e r s o n  to u n d e r s t a n d  y o u r  

tone,  ff it  is m e a n t  to c o m m u n i c a t e  s a r c a s m ,  p ra i s e  or b l ame .  

LEP people  will mos t  likely u n d e r s t a n d  y o u r  m e s s a g e  in a l i tera l  

sense .  In the s a m e  way, do not  read  into the  tone  of the  LEP 

pe r son .  W h a t  you  t h i n k  was  c o m m u n i c a t e d  in  a r u d e  tone ,  

m i g h t  m e a n  someth ing  complete ly  different in  the  LEP p e r s o n ' s  

na t ive  language .  

. Often,  it  is bes t  to add res s  the  oldest  m a l e  first, even if he  does  

no t  s p e a k  English.  Al though  in some LEP cu l tu res ,  w o m e n  a re  

t r ea t ed  equal ly  to men,  in  m a n y  LEP cu l tu res ,  i t  wou ld  be  
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H a n d o u t  J C 3 . 2  (Continued) 

i napp rop r i a t e  to addres s  a w o m a n  or child before a d d r e s s i n g  a 

m a l l .  

. Avoid t ouch ing  an  LEP person,  par t icu lar ly  if he  or she  is of a 

different  sex t h a n  you,  or are of a religious order  (i.e. a monk).  

. C o m p l e m e n t  y o u r  commun ica t i on  with non-ve rba l  behaviors  

(hand  ges tures)  or t h r o u g h  visual  aides (pictures,  wr i t t en  notes).  

. Typically, LEP people can  u n d e r s t a n d  Eng l i sh  be t t e r  t h a n  they  

can  s p e a k  English.  Do not  ta lk to others  in f ront  of LEP people 

if you  do no t  w a n t  t h e m  to know w h a t  you  are  saying;  they  m a y  

u n d e r s t a n d  you. 

*~'Tips For Communicating Effectively With Limited English Proficiency (LEP) People," 
reprinted with permission and minor editing, is a product of the CHASE grant (Crime, 
Health and Safety Education for Refugees), funded by the Commonwealth of Virginia, 
Department of Social Services and coordinated through the Richmond City Office of 
Virginia Cooperative Extension. For more information, contact Kathy Cooper, State 
Department of Social Services at (804) 662-9029. 
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MODU~ 4: ~PL~CATXONS FOR YOUR JOB 

The exercises and information provided in this section per ta in  to 

information provided in module 3 of the general  curr iculum, These 

exercises and information can be used to enhance  the presenta t ion  

provided in the general curriculum, making the presenta t ion  specific 

to juvenile court  workers. 
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Exercise 1 

A Hispanic youth is appearing before a juvenile  court  for a 

probat ion violation. This youth  has  a subs tance  abuse  problem and 

has  violated his probation by being involved in an auto theft. He was 

persuaded  to go joy riding with a couple of his old friends in a stolen 

vehicle t ha t  contained illegal drugs. The youth  says tha t  he did not  

know tha t  the vehicle was stolen or tha t  it contained illegal drugs. 

The probation officer believes that  the youth  is highly motivated 

to get help. The youth 's  family is very supportive of him; however they 

do not  have the means  or the insurance  for a private placement.  The 

n u m b e r  of t rea tment  beds available in the communi ty  is limited. After 

actively a t tempt ing to find a placement  without  success,  the probation 

officer sees no al temative but  to recommend commitment .  

1. What  should the judge do? 
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% I n s t r u c t o r  n o t e :  

Dist r ibute  H a n d o u t  JC4.1.  This  exercise can be conduc t ed  wi th  the  
ent i re  group,  us ing  the  t ra ine r  as  the group leader. Read the  scenar io  
to the  class.  Give the  class t en  minu tes  to t h ink  a b o u t  the  ques t ions .  
Ask the  c lass  for feedback on each  quest ion and  record the  answer s  on 
the  b l ackboa rd  or f l ipchart .  In d i scuss ing  the  so lu t ions  to the  scenario,  
the  t r a ine r  shou ld  solicit  r e sponses  from the group as  a whole  and  t hen  
e labora te  on each  poin t  as needed.  

Here are some points tha t  you can present  if they are not  raised by 

the group: 

[] One way to address the concerns of this juvenile  wi thout  

commit t ing h im to detention would be to place h im on home 

electronic monitoring with substance abuse counsel ing as par t  

of his t rea tment  plan. 

[] The risk factor of the youth  should not be determined solely, by 

his race or ethnic background.  
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Exercise 2 

Myesha, a Hispanic juvenile, was removed from her  n a t u r a l  

home due  to evidence of physical  abuse  by her  mother .  She has  been  

in several  foster homes  - -  most  of them with  non-minor i ty  families. 

Myesha is a br ight  young lady with potential,  bu t  will not  follow the 

guidel ines of supervision. She usua l ly  r u n s  away from her  foster 

home after a shor t  period of time. 

Myesha  has  appeared before a judge  eight t imes.  She is 

appear ing  today with her  caseworker on a charge of shoplifting. The 

caseworker  believes tha t  the juvenile should  be placed in a foster 

home wi th  a family of the same ethnic background.  The caseworker  

believes t ha t  Myesha will begin to thrive in this  environment .  

. Wha t  will you do? Place Myesha with  a family from her  own 

ethnic  background  or the first available foster care family? 
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% I n s t r u c t o r  n o t e :  

Dist r ibute  H a n d o u t  JC4.2 .  This exercise can be conduc ted  wi th  the  
entire  group, us ing  the  t ra iner  as the group leader. Read the  scenar io  
to the  class.  Give the  class ten  minu tes  to t h ink  abou t  the  ques t ions .  
Ask the  class for feedback on each  ques t ion  and  record the  answer s  on  
the  b l ackboa rd  or flip- chart .  In d i scuss ing  the  so lu t ions  to th is  
scenario,  the  t r a ine r  should  solicit responses  from the  group  as  a whole  
and  t h e n  e labora te  on each poin t  as needed.  

Here are some discussion points that  you can present  ff they are not  

raised by the group: 

[] There has  always been controversy about  placing minori ty 

children in adoptive or foster homes of non-minori ty  individuals.  

Some people believe tha t  minority children should be placed in 

environments  tha t  will nur tu re  them culturally. Others 

main ta in  tha t  children should be placed in a safe and loving 

environment  regardless of the ethnic make-up.  

The p lacement  of minority juveniles in positive envi ronments  

m u s t  be done with the vision of providing comprehensive 

services to the you th  and foster care or adoptive families. This 

goal can be accomplished through the use of communi ty -based  

agencies and organizations as well as programs and activities 

tha t  are cul tural ly based. Some examples are: African American 

Rites of Passage programs, Native American tribal associations, 
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religious leaders, and "natural  helpers" located in the communi ty  

(a na tu ra l  helper can be defined as a member  of the communi ty  

who takes an interest in the communi ty  and in volunteering to 

help teenage mothers, working with subs tance  abusers  and so 

forth. These individuals do not  necessarily have formal t raining 

bu t  can be an invaluable resource when it comes to intervention. 

They automatically have the  t rus t  of the communi ty  because  

they are a recognizable member  of tha t  community).  Information 

about  such  programs should be made available to judges  at the 

time of dispositional hearings. 

It is also impor tant  that  adoptive and foster care families at tend 

programs tha t  familiarize members  with the cul ture  of the 

chi ldren placed in their charge. 
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Exercise 3 

COURT SERVICES 

Your communi ty  is becoming increasingly diverse. Over the  pas t  

five years,  your  communi ty  has  grown to include a large African 

American, Hispanic and Asian population. There is evidence t ha t  

these groups are not  being adequately served. In fact, the quali ty of 

services being provided is minimal and ineffective. 

A manda te  has  been passed down for your  Probat ion Services 

Depar tment  to part icipate in developing communi ty-based  programs 

for minority offenders. 

1. What  are some of the considerations for developing such  

programs? 

. How can such  programs assis t  in providing effective services to 

minori ty youth?  
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~s~ . rue¢or  no~e: 

Dis t r ibu te  H a n d o u t  JC4 .3 .  Divide the c lass  into g roups  of five (5). 
Appoin t  a group leader.  Allow 20 minu t e s  for g roup  d i scuss ion  of the  
exercise.  Then  a s k  each  group leader  to p r e sen t  the  g roup ' s  r e s p o n s e s  
to the  class.  The t ra iner  should  solicit r e sponses  f rom the  g roup  as  a 
whole  and  then  elaborate  on each  point  as  needed.  

Here a re  some  d i scuss ion  points  t h a t  you  c a n  p r e s e n t  ff t hey  are  no t  

r a i sed  by  the  group:  

[] Some  cons idera t ions  for developing s u c h  p r o g r a m s  are:  

a. How m u c h  will this  cost  (fiscal concerns )?  

b. Who will provide the m a n p o w e r  to r u n  t he se  p r o g r a m s ?  

c. Where  will these  p rograms  be loca ted?  

d. Which  agencies  will m a n a g e  these  p r o g r a m s ?  

e. Is there  a large e n o u g h  client  b a s e  

p r o g r a m s ?  

to w a r r a n t  s u c h  

f. W h a t  is the  miss ion,  goals a n d  

p r o g r a m s ?  

objectives of t h e s e  
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go Are the hours  of the programs flexible enough  to ensure  

tha t  the m a x i m u m  number  of individuals will be able to 

part icipate? 

h. How can the input  of clients be included when  designing 

programs? 

i .  Is there any other agency or jurisdict ion tha t  is providing 

similar services and if so how can a collaborative effort be 

establ ished? 

The considerat ions mentioned above are critical when  decisions 

are being made  about  program implementation. Judges  need to know 

where funding will come from--state,  local, federal or private funding 

sources. A clear unders t and ing  of the depar tment  or agency tha t  will 

take the managerial ,  manpower  and evaluation role of such  programs 

m u s t  be established. An unders tanding  of the client base  and their 

specific needs m u s t  be received to ensure tha t  their  needs are 

matched  with appropriate services. Finally, each program m u s t  have 

a clear mission, goals and objectives because  these will guide the 

program, keep it on track and ensure its effectiveness. 

Programs will provide good services to minority offenders only ff 

they are centered around communi ty  involvement, culturally 

sensitivity, being comprehensive in approach and have the  backing of 

a strong adminis t rat ive body at the state, federal or local level. In 
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addition, these  programs should be located in the communi ty ,  having 

hours  tha t  facilitate client a t tendance.  This will ensu re  accessibil i ty 

by clients. 

[] Some ideas for such  programs are: 

a. Rites of passage 

b. Mentoring 

c. C o m m u n i t y / L a w  E n f o r c e m e n t  l i a i s o n  p r o g r a m s  

(community  policing) 

d. Child care 

e. Law related educat ion 

d. "Natural  helpers" from the communi ty  

Counsel ing services tha t  are communi ty -based  t h rough  religious 

groups  and  ethnic  groups use the familial base  or extended family 

base  of some communi t ies  to provide child care services and  

moni tor ing services for juveniles. 
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Exercise 4 

D E V E L O P I N G  J U V E N I L E  COURT P R O G R A M S  F O R  A 

CULTURALLY D I V E R S E  P O P U L A T I O N  3 

What  in your  opinion would make juvenile court  programs 

cul tural ly  sensitive and  capable of serving a cul tural ly  diverse 

popula t ion?  

% I n s t r u c t o r  n o t e :  

Dis t r ibu te  H a n d o u t  J C 4 . 4  Divide the class into g roups  of five (5). 
Appoin t  a group leader.  Allow 20 minutes  for group d i scus s ion  of the  
exercise.  Then  a s k  each  group leader to p resen t  the  g roup ' s  r e s p o n s e s  
to the  class .  The t r a ine r  shou ld  solicit r esponses  f rom the  group  as  a 
whole  a n d  then  e labora te  on each  point as  needed.  

Here are some discuss ion points tha t  you can presen t  ff they are not  

raised by the group: 

[] Some ideas t ha t  if practiced would help to make  juvenile court  

programs cul tural ly  sensitive and able to serve a cul tural ly  

diverse populat ion are: the ability to honor  and  respect  a variety 

of beliefs systems,  interpersonal  styles, and  a t t i tudes  and 

3The material for this exercise was adapted from "Developing Cultural Sensitivity in the Juvenile Justice System" presented by 
Judge Janice Brice Wellington, 31st Judicial District Juvenile and Domestic Relations Court, Pdnce William County, Virginia, July, 
1992. 
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[] 

[] 

[] 

[] 

behaviors both of families and the mul t icu l tura l  staff who are 

providing services. 

All courts  should have a clearly established policy about  cu l tura l  

diversity and fostering cultural  sensitivity. This policy should  be 

publicly stated so that  both staff, families and the larger  

communi ty  are aware of the goals of the court 's  programs.  

Staff should be aware tha t  families are un ique  and m u s t  be 

treated uniquely. It is as culturally insens i t i ve  to a s s u m e  t h a t  all 

families with a given cultural  group will react  the same way as 

it is to ignore the fact that  cul ture  is an  impor tan t  variable in  

determining how we behave. 

When inst i tut ing policy, juvenile court  staff m u s t  be careful  

about  separat ing cultural  issues from the effects of poverty and  

discr iminat ion experienced by 

United States. 

Program staff should undergo 

many  minori ty  groups in the  

training tha t  allows t hem to 

u n d e r s t a n d  their  own culture and how this  affects the way t h a t  

they perceive and interact with individuals from other cul tures .  

Service providers should receive ongoing cul tura l  diversity 

trammg. 
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~ N ~ E  C O ~ N I T Y  P R O G ~ S  ~ P E N D L ~  

ABOUT THE APPENDIX 

This appendix provides additional exercises to be used  when  

training persons  working in communi ty  programs.  Including both  

supervision and  non-secure  residential programs,  this group consis ts  

of probat ion officers, educators,  halfway house  staff, clay t r ea tmen t  

program staff, community service staff  and all those working in 

al ternative programs in the community.  

The following scenar ios/exercises  give par t ic ipants  the 

opportuni ty  to apply skills and information learned in earlier mater ia l  

to typical job-related situations. They can be used to replace the role 

play exercises tha t  are contained in each module. The decision is 

entirely up to the t rainer  to determine which exercises will facilitate 

the learning objectives for the group within the module.  We sugges t  

t ha t  t ra iners  familiarize themselves with the general  cur r icu lum and  

use  the  information in this appendix to make  the t ra ining more 

relevant  to persons  working in Juvenile  Communi ty  Programs. Each  

exercise in the  appendix has a par t ic ipant  handout ,  which can be 

found at  the end of each section. 





MODULE ~.: WHY "~'HXS T ~ N ] ~ G  XS ~ O R T A I ~ T  

The exercises and information provided in this section pertain to 

information provided in module 1 of the general cur r icu lum.  These 

exercises and information can be used to enhance  the  presenta t ion 

provided in the general curr iculum, making the presenta t ion  specific 

to juvenile court  workers. 
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E x e r c i s e  i 

DAY  IKEAqCI EI q? 

Para l l e l  D a y  T r e a t m e n t  C e n t e r  h a s  ac t ive ly  b e e n  p r o v i d i n g  

c u l t u r a l  d ive r s i ty  t r a i n i n g  for i ts  emp loyees .  T h e  c e n t e r  h a s  a d o p t e d  

a m i s s i o n  s t a t e m e n t  t h a t  i n c l u d e s  t h e  fo l lowing s e n t e n c e :  

'~¢¢e will  m i n i m i z e  c u l t u r a l  d i f f e rences  a n d  m i s u n d e r s t a n d i n g  b y  

s t r e s s i n g  t h e  s imi la r i t i es  b e t w e e n  e t h n i c  g r o u p s . "  

P o s t e r s  a n d  b u l l e t i n  b o a r d s  s t r e s s i n g  t h e  i d e a  t h a t  e t h n i c  g r o u p s  

a r e  m o r e  s i m i l a r  t h a n  t h e y  a re  d i f fe ren t  h a v e  b e e n  p l a c e d  t h r o u g h o u t  

t h e  c e n t e r .  

. H o w  c a n  a bel ief  in  th i s  s t a t e m e n t  affect  t h e  a p p r o p r i a t e n e s s  of  

se rv ice  p r o v i s i o n  a n d  t r e a t m e n t  of e t h n i c  m i n o r i t y  j u v e n i l e s ?  

% ]inst.,fuel.or n o t e s :  

Distribute handout  JCPI . I .  Divide the class into groups of five (5). 
Appoint a group leader. Allow ten minutes for group discussion of the 
exercise. Ask each group leader to present the group's responses to the 
class. The trainer should solicit responses from the group as a whole 
and then elaborate on each point as needed. 
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Here are  some d i s cus s ion  points:  

The  p rob lem wi th  th is  s t a t emen t  is t h a t  it does no t  t ake  into 

a c c o u n t  the  u n i q u e  n a t u r e  of individuals .  It a s s u m e s  t h a t  

everyone bas ica l ly  th inks ,  believes, and  acts  in s imi la r  ways .  Bu t  

the  very r e a s o n  w h y  we have so m u c h  m i s u n d e r s t a n d i n g  is 

b e c a u s e  we are  not  all alike. There  ar____ee differences in  values ,  

mora l s  and  behav io r s  a m o n g  people t ha t  need  to be  u n d e r s t o o d  

and  apprec ia ted .  

To be  effective in deal ing wi th  individuals  on a c ro s s - cu l t u r a l  

level, it is i m p o r t a n t  to u n d e r s t a n d  an  indiv idual  in t e r m s  of h i s  

or he r  c i r c u m s t a n c e s .  People from the s a m e  e thn ic  a n d  cu l tu ra l  

g roup  do s h a r e  a n u m b e r  of character is t ics ,  b u t  t hey  also _differ 

in m a n y  ways .  It is precisely b e c a u s e  of the  differences t h a t  we 

m u s t  be careful  w h e n  es tab l i sh ing  a p rescr ibed  se t  of guide l ines  

for providing services to individuals.  E s t a b l i s h i n g  b road  

guidel ines ,  w i t h o u t  cons idera t ion  for cu l tu ra l ly  specific 

differences,  m e a n s  t h a t  the  needs  of some will no t  be  met .  

'The  c o m p e t e n t  service provider is one who engages  in  l ea rn ing  

a b o u t  o ther  cu l tu res ,  is able to cont inua l ly  a s s e s s  the  a d e q u a c y  

of va r ious  c o m m u n i c a t i o n  styles and  counse l ing  m e t h o d s ,  and  

is flexible e n o u g h  to m a k e  a d j u s t m e n t s  on a case  by  case  basis".  

(Color of Justice,  Dr. Brian Ogawa, Office of the Governor, State of California 

1990 pg. 254). 
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Handout  JCP1.1 

DAY 

Parallel Day Treatment  Center has  actively been providing 

cul tura l  diversity training for its employees. The center  has  adopted 

a miss ion s ta tement  that  includes the following sentence: 

'~¢¢e will minimize cultural  differences and m i s u n d e r s t a n d i n g  by 

s t ressing the similarities between ethnic groups." 

Posters and bulletin boards stressing the idea tha t  ethnic groups  

are more similar  than  they are different have been placed t h r o u g h o u t  

the center. 

. How can a belief in this s ta tement  affect the appropr ia teness  of 

service provision and t rea tment  of ethnic minori ty  you th?  
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MODULE 2: C U L T ~  DIFFERENCES ~ ~ T  XS ET? 

The exercises and information provided in this section per ta in  to 

information provided in module 2 of the general  curr iculum. These 

exercises and information can be used to enhance  the presen ta t ion  

provided in the general curriculum, making the presenta t ion  specific 

to juvenile court  workers. 
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Exercise 1 

 © EARA©TE ST I(©  OF 7' E ©ULT URALLY 
DE  V a  AOED 

Minority youth  are often labelled deprived and  disadvantaged.  

Many people believe tha t  minority youth  will never be able to function 

well in ma ins t r eam society. This juvenile has  been described as: 

[] Having an  experiential background tha t  does not  fit the  

expectat ions of a middle-class oriented society. 

[] Coming directly or indirectly from a rural  background,  

[] Being caught  up in self-perpetuat ing spiri tual,  moral, 

aspirat ional ,  educational,  and economic poverty cycles. 

[] Feeling rejected by society. 

[] Having a poor self-concept. 

[] Being aggressive. 

[] Not adher ing to the values of the dominant  cul ture,  and  often 

being unaware  of them. 

[] Living in a negative environment  tha t  is ugly, crowded, filthy, 

noisy and disorderly. 

[] Having a poor at tention span.  

[] Being linguistically handicapped.  

As a counselor  in a half-way house  who is working with a 

minori ty juvenile  for family re-unification, s ta te  at  leas t  one negative 

consequence  of believing each character is t ic  listed above. 

1Characteristics adapted from "Human Relations and Diversity Training Workshop," - Youth Services 
International conducted by ES, Incorporated, 1133 Fifteenth Street, N.W., Suite 1250, Washington, DC 
20005, (202) 835-1585. 
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I n s t r u c t o r  n o t e :  

Dist r ibute  H a n d o u t  JCP2.  I. Divide the class into g roups  of five (5). 
Appoint  a group leader.  Allow ten minutes  for group d i scus s ion  of the  
exercise.  Ask  each  group leader  to p resen t  the group ' s  r e s p o n s e s  to the  
class .  The t r a ine r  should  solicit responses  from the group  as  a whole 

Here are some points tha t  you can present  if they are not  raised by 

the group: 

[] The character is t ics  presented are highly stereotypic, prejudicial 

and ethnocentric.  Such ideas can lead to discr iminatory 

pract ices when dealing with minority juveniles. 

The concept  of selective perception is applicable here. If a 

person  selectively perceives or envisions all minori ty juveniles in 

light of the character is t ics  presented above, his or her  behavior 

towards  tha t  juvenile will reflect the perceptions.  

(See Module 2 - Cultural Differences-What Is It? 

Selective Perception). 

for explanation of 
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Handout  JCP2.1 

DX A VA 7'AC ED YOUT'  

Minority youth are often labelled deprived and disadvantaged.  

Many believe that  minority children will never be able to function well 

in mains t ream society. This juvenile has  been described as: 
[] 

[] 

[] 

[] 

[] 

Having an experiential background that  does not  fit the 

expectations of a middle-class oriented society. 

[] Coming directly or indirectly from a rural background.  

[] Being caught  up in seK-perpetuating spiritual, moral, 

aspirational, educational, and economic poverty cycles. 

Feeling rejected by society. 

Having a poor self-concept. 

Being aggressive. 

Not adhering to the values of the dominant  culture, and often 

being unaware  of them. 

Living in a negative environment that  is ugly, crowded, filthy, 

noisy and disorderly. 

Having a poor attention span. 

Being linguistically handicapped. 

[] 

[] 

[] 

As a counselor  in a half-way house who is working with a minority 

juvenile for family re-unification, state at least one negative 

consequence of believing each characteristic listed above. 
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Handout  JC4.1 

A Hispanic youth  is appearing before a juvenile court  for a 

probation violation. This youth has a subs tance  abuse  problem and  

has  violated his probation by being involved in an auto theft. He was 

persuaded to go joy riding with a couple of his old friends in a stolen 

vehicle tha t  contained illegal drugs. The youth  says tha t  he did not  

know tha t  the vehicle was stolen or tha t  it contained illegal drugs.  

The probation officer believes tha t  the youth  is highly motivated 

to get help. The youth 's  family is very supportive of him; however they 

do not  have the means  or the insurance  for a private placement.  The 

n u m b e r  of t rea tment  beds available in the communi ty  is limited. After 

actively a t tempt ing to find a placement  wi thout  success,  the Probation 

Officer sees no alternative but  to recommend commitment .  

1. What  should the judge do? 
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Handou t  JC4.2 

Myesha, a Hispanic juvenile, was removed from her  n a t u r a l  

home due to evidence of physical abuse  by her  mother.  She has  been  

in several foster homes - -  most  of them with non-minor i ty  families. 

Myesha is a bright young lady with potential, bu t  will not  foUow the  

guidelines of supervision. She usual ly  runs  away from her  foster 

home after a short  period of time. 

Myesha has appeared before a judge eight times. She is 

appear ing today with her  caseworker on a charge of shoplifting. The 

careworker believes that  the juvenile should be placed in a foster 

home with a family of the same ethnic background.  The caseworker 

believes tha t  Myesha will begin to thrive in this environment.  

What  will you do? Place Myesha with a family from her  own e thnic  

background or the first available foster care family? 
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Handout  JC4.3  

Your communi ty  is becoming increasingly diverse. Over the  p a s t  

five years  your  community has  grown to include a large African 

American, Hispanic and Asian population.  There is evidence t h a t  

these groups are not being adequately served. In fact, the qual i ty  of 

services being provided is minimal and ineffective. 

A manda te  has  been passed down for your  Probation Services 

Depar tment  to participate in developing communi ty-based  programs  

for minority offenders. 

. What  are some of the considerat ions for developing s u c h  

programs?  

. How can such  programs assis t  in providing effective services to 

minori ty youth?  





Handout  JC4.4  

©ULT~URALLY ~ ~ R S E  PO~UE~T~ON Z 

What in your  opinion would make juvenile court  programs culturally 

sensitive and capable of serving a culturally diverse populat ion? 
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MODULE 3~ C R O S S - © U ] L T U ~  C O I ~ N X C A T X O N  

The information provided in this section pertain to informat ion 

provided in module 3 of the general curr iculum. This information can  

be used  to enhance  the presenta t ion provided in the general  

curr iculum, making the presentat ion specific to juvenile cour t  

workers.  





C o m m u n i c a t i n g  with individuals  from varying  cu l t u r e s  c a n  be  

difficult. It becomes  even more  difficult w h e n  l a n g u a g e s  are  different.  

The  following can  be helpful  to u n d e r s t a n d  h o w  to effectively 

c o m m u n i c a t e  wi th  an  individuals  who  h a s  l imited prof ic iency in  

english.  

~ s t r u c t o r  ~ o t e :  

Distribute Handout  JCP3.1. Instructor should review each of the points  
with part icipants.  Discuss each point with the par t ic ipants  in terms of 

T~S FOR~ COI~I~UI~XCAT~ON V~TH LEft.TED EI~GLXS~ 

P~OF~C~ENCT PEOPLE (LEP) 

Verbal  C o m m u n i c a t i o n  

1. C o m m u n i c a t e  one i dea  a t  a t ime. Do not  overload the  p e r s o n  

wi th  informat ion .  

2. E m p h a s i z e  the  m a i n  idea you w a n t  to c o m m u n i c a t e .  

. Use s imple  language.  Reph ra se  y o u r  s en t ences  a n d  t ry  a va r ie ty  

of words  unt i l  you  are under s tood .  

[] An LEP pe r son  m a y  not  u n d e r s t a n d  the  ques t ion ,  '"What is 

y o u r  place of res idence?"  or e v e n t h e  word:  "address ."  

However,  f fyou  p h r a s e  the  ques t ion:  "Where do you  Hve?" 



. 

. 

. 

. 

. 

or "Where is your house?," you may obtain the  information 

y o u  need. 

Do not  use  slang, broken English 

("Spanglish"). 

or mixed languages 

Speak slowly and clearly, being careful not  to exaggerate your  

speech. 

Be careful not  to speak louder when you are not  understood.  

Speaking loudly is a common reaction, b u t  to 

person, you will seem intimidating, impat ien t  

aggressive. 

the LEP 

or even 

Pay at tent ion to the driver's non-verbal cues tha t  signal lack of 

unders tanding .  

Some LEP people will agree with you j u s t  to avoid trouble 

or to please you. Most respond, '"fes..., yes..., yes..." each 

time the speaker  pauses.  This indicates tha t  the LEP 

person is listening, bu t  not necessarily tha t  he or she 

agrees or even unders tands .  

Do not  use  sentences with negatives because  you and  the LEP 

person will probably be confused. Often, an  LEP person will 
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respond  to negative s ta tements  in a t rue / f a l se  manner ,  u s i n g  

the  words  "yes' or "no.' 

[] If you ask  the LEP person, '"You did no t  see the  car?" a n d  

he or she responds,  '"Yes," this  ma y  mean:  'True,  I did no t  

see the car." An even more confus ing r e sponse  is "No," 

meaning:  "False, I did see the car." For this  reason,  y o u  

should  avoid all negative quest ions ,  and,  in this  case,  

ph ra se  the same question: "Did you see the car?" 

9. Use cons is ten t  terminology. 

10. Ask the same quest ion several t imes to obta in  a t rue  r e sponse .  

[] Initially, an  LEP person may respond  in a way  tha t  he  or 

she  th inks  will please you. Often, after being asked  two or 

three  times, the person will tell you how he  actual ly  feels. 

11. Be pat ient .  Working with LEP people will t ake  longer, no m a t t e r  

w h a t  the task.  Expect to be delayed. 

Non-verbal  Communica t ion  

1. All cu l tu res  use  tone of voice to c o m m u n i c a t e  unde r ly ing  

messages .  Do not  expect an LEP person  to u n d e r s t a n d  y o u r  

tone, ff it is m ean t  to communica te  sa rcasm,  pra ise  or b lame.  

LEP people will mos t  likely u n d e r s t a n d  your  message  in a l i teral  



sense .  In the  s a m e  way, do not read into the  tone  of the  LEP 

person .  W h a t  you  th ink  was  c o m m u n i c a t e d  in a r u d e  tone, 

m igh t  m e a n  some th ing  completely different in  the  LEP pe r son ' s  

nat ive  l anguage .  

. 

Often, it is be s t  to address  the  oldest  male  first, even if he  does 

no t  s p e a k  Engl ish.  Al though in some LEP cu l tu res ,  w o m e n  are  

t rea ted  equal ly  to men ,  in m a n y  LEP cu l tu res ,  it would  be  

i napp rop r i a t e  to address  a w o m a n  or child before a d d r e s s i n g  a 

m a n .  

. Avoid t ouch ing  an  LEP person,  par t icu la r ly  if he  or she  is of a 

different  sex t h a n  you, or are of a religious order  (i.e. a monk).  

. C o m p l e m e n t  y o u r  commun ica t i on  wi th  non -ve rba l  behav iors  

(hand  ges tures)  or t h r o u g h  visual  aides (pictures,  wr i t t en  notes).  

. 

Typically,  LEP people  can  u n d e r s t a n d  Engl i sh  be t t e r  t h a n  they  

c a n  s p e a k  Engl ish .  Do not  talk to others  in f ront  of LEP people 

if you  do no t  w a n t  t h e m  to know w h a t  you  are  saying;  they  m a y  

u n d e r s t a n d  you.  

**"Tips For Communicating Effectively With Limited English Proficiency (LEP) People," 
reprinted with permission and minor editing, is a product of the CHASE grant (Crime, 
Health and Safety Education for Refugees), funded by the Commonwealth of Virginia, 
Department of Social Services and coordinated through the Richmond City Office of 
Virginia Cooperative Extension. For more information, contact Kathy Cooper, State 
Department of Social Services at (804) 662-9029. 
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H a n d o u t  JCP3.1  

TP@ FOR ©OI~UI~CAT~ON V~TH L ~ T E E ~  E I ~ G L E ~  
P~OFXC~ENCY PEOPLE fLEP~_ 

Verbal Communica t ion  

. Communica t e  one idea a t  a time. Do not  overload the  pe r son  

wi th  information.  

2. Emphas i ze  the ma in  idea you wa n t  to communica te .  

. Use simple language.  Rephrase  your  sen tences  and  t ry a variety 

of words  unt i l  you are unders tood.  

[] An LEP person may not  u n d e r s t a n d  the  quest ion,  '"What is 

you r  place of residence?" or even the word: "address." 

However, ff you phrase  the  quest ion:  'WYhere do you  live?" 

or '"Where is your  house?",  you may  obta in  the  informat ion 

you  need. 

. Do not  use  slang, broken  Engl ish or mixed l anguages  

("Spanglish"}. 

. S p e a k  slowly and clearly, being careful not  to exaggerate  your  

speech.  

18  



Handou t  JCP3.1  (continued) 

6. Be careful not  to speak  louder when  you are not  unders tood .  

[] Speak ing  loudly is a common reaction, b u t  to the LEP 

person,  you will seem intimidating, impa t i en t  or even 

aggressive. 

. Pay a t ten t ion  to the driver's non-verbal  cues t ha t  s ignal  lack of 

unde r s t and ing .  

[] Some LEP people will agree with you j u s t  to avoid t rouble 

or to please you. Most respond, '%res .... yes.. . ,  yes..." each  

t ime the  speaker  pauses .  This indicates  t h a t  the  LEP 

person  is listening, bu t  not  necessari ly t ha t  he  or she 

agrees or even unde r s t ands .  

. Do not  use  sen tences  with negatives because  you  a nd  the LEP 

person  will probably  be confused. Often, an  LEP person  will 

r e spond  to negative s t a t ements  in a t rue / fa l se  m a n n e r ,  us ing  

the  words  "yes' or "no.' 

• If you a sk  the LEP person, '%rou did not  see the  car?" and  

he or she  responds ,  'Yes," this may mean:  'True,  I did not  

see t h e  car." An even more confusing r e sponse  is "No," 

meaning:  "False, I did see the car." For th is  reason,  you 

should  avoid all negative questions,  and,  in  this  case, 

ph ra se  t h e  same  question: "Did you see the  car?" 
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H a n d o u t  JCP3.1 (Continued) 

9. Use cons is tent  terminology. 

10. Ask the same quest ion several t imes to obta in  a t rue  response .  

[] Initially, an  LEP person may  respond  in a way  t h a t  he  or 

she  th inks  will please you. Often, after being asked  two or 

three  times, the person will tell you  how he or she  ac tua l ly  

feels. 

11. Be pat ient .  Working with LEP people will take  longer, no m a t t e r  

w h a t  the task.  Expect to be delayed. 

Non-verbal  Communica t ion  

1. All cu l tu res  use  tone of voice to c o m m u n i c a t e  unde r ly ing  

messages .  Do not  expect an LEP person  to u n d e r s t a n d  y o u r  

tone, ff it is m e a n t  to communica te  sa rcasm,  pra ise  or b lame.  

LEP people will mos t  likely u n d e r s t a n d  your  message  in a l i teral  

sense.  In the same way, do not  read into the  tone of the  LEP 

person.  Wha t  you th ink  was c o m m u n i c a t e d  in a r ude  tone,  

migh t  m e a n  something  completely different in the  LEP pe r son ' s  

nat ive language.  

. Often, it is bes t  to address  the oldest  male  first, even ff he  does  

not  speak  English. Al though in some LEP cul tures ,  w o m e n  are  

t rea ted  equally to men, in m a n y  LEP cul tures ,  it would  be 



H a n d o u t  JCP3.1  (Continued) 

i napp rop r i a t e  to add re s s  a w o m a n  or child before a d d r e s s i n g  a 

m a n .  

. Avoid t ouch ing  a n  LEP person,  par t icu la r ly  if he  or she  is of a 

different sex t h a n  you,  or are of a religious order  (i.e. a monk) .  

. 
C o m p l e m e n t  y o u r  c o m m u n i c a t i o n  wi th  non-ve rba l  behav io r s  

(hand  ges tures)  or t h r o u g h  visual  aides (pictures,  wr i t t en  notes).  

. 
Typically,  LEP people  can  u n d e r s t a n d  Engl i sh  be t t e r  t h a n  they  

c a n  s p e a k  Engl ish .  Do not  ta lk to o thers  in f ront  of LEP people  

if you  do no t  w a n t  t h e m  to know w h a t  you  are  saying;  they  m a y  

u n d e r s t a n d  you.  

**~'Ttps For Communicating Effectively With Limited English Proficiency (LEP) People," 
reprinted with permission and minor editing, is a product of the CHASE grant (Crime, 
Health and Safety Eclucation for Refugees), .funded by the Commonwealth of Virginia, 
Department of Social Services and coordinated through the Richmond City Office of 
Virginia Cooperative Extension. For more information, contact Kathy Cooper, State 
Department of Social Services at (804) 662-9029. 
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MODUL@ 4: ]II~PLXCATXONS FOR YOUR J O B  

The exercises and information provided in this section per ta in  to 

information provided in Module 4 of the general curr iculum.  These 

exercises and information can be used to enhance  the presenta t ion  

provided in the general curr iculum, making the presenta t ion  specific 

to juvenile  court  workers. 

2 2  





Exercise  1 

C O ~ X ~ Y  ~ ~ E N ~ I ~ I L  IKALFWAY IKOILI~IE~: ~ ~ I D L I ~ ~  

You are  the  Director of a c o m m u n i t y  res iden t ia l  p r o g r a m  loca ted  

in a s u b u r b a n  area.  This facility is a twenty-f ive bed  facility, w i t h  a 

p o p u l a t i o n  of pr imar i ly  minor i ty  juveni les .  Your  s taff  are  primal-fly 

non-minor i ty .  

Over the  p a s t  year ,  you  have  noticed t h a t  the  level of s taff  t u r n -  

over h a s  inc reased  and  tha t  a p a t t e r n  has  developed.  On shif ts  w h e r e  

the  juven i l e s  are  involved in non -work  activities,  the  i nc iden t s  of 

negat ive  verba l  exchanges  and  phys ica l  conf ron ta t ion  f r equen t l y  

occur .  J u s t  recently,  one staff  m e m b e r  was  fired b e c a u s e  he  h i t  a 

juven i le  who  t h r ea t ened  h im wi th  racial  s lurs .  O the r  s taff  cite s t r e s s  

a n d  d issa t i s fac t ion  as  the i r  r easons  for leaving. 

As the  Director  of th is  ha l fway h o u s e  how can  you: 

1. Improve  s taff  re ten t ion  

2. E m p o w e r  s taff  to work  more effectively wi th  the  minor i ty  p o p u l a t i o n  

in the i r  charge .  
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% I n s t r u c t o r  n o t e :  

Distr ibute  H a n d o u t  JCP4.1 .  This exercise can  be conduc ted  wi th  the  
ent ire  group,  u s ing  the  t r a ine r  as  the group leader.  Read  the  scenar io  
to the  class.  Give the  class  ten minu tes  to th ink  a b o u t  the  ques t ions .  
Ask  the  c lass  for feedback  on each quest ion,  record a n s w e r s  on the  
cha lkboa rd  or flip char t .  In d i scuss ing  the solut ions to th is  scenar io ,  
the  t r a ine r  shou ld  solicit r e sponses  from the group as  a whole  a n d  t h e n  
e laborate  on each  point  as  needed.  

Here are some points tha t  you can present  if they are not  raised by 

the group: 

[] The retent ion of staff can be enhanced when individuals work in 

an  envi ronment  tha t  is safe, pleasant  and has  low stress  factors. 

Ensur ing  tha t  this type of environment  exists requires 

cooperative efforts among staff, on-the-job t ra ining to improve 

performance skills and a climate that  fosters tolerance. Training 

staff in cul tura l  differences can promote unde r s t and ing  and 

reduce the a m o u n t  of stress and tension tha t  is often associated 

with cul tura l  clashes. 

[] Hiring minori ty staff to work with minority juveniles is not  

always realistic or necessary. Minority staff do not  necessari ly 

unde r s t and  nor  always relate well to minority juveniles because  

Of differing socio-economic backgrounds  and experiences. It is 

m o r e  impor tan t  to have staff trained in cul tural  differences, who 

are sensitive to the needs of the youth  they serve and who 

u n d e r s t a n d  the dynamics of cultural  differences. 
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[] Examples  of programs that  could be inst i tuted to ensure  effective 

and comprehensive service provisions include: 

a .  Using volunteers from the different ethnic groups  in the  

communi ty  to be mentors  or to provide suppor t  services for 

the juveniles. 

b. Having activities within the agency tha t  celebrate cul tura l  

tradit ions such as Kwanzaa, and Chinese New Year to 

ment ion  a few. 

C. Inviting individuals from the communi ty  to do 

presentat ions  about  the tradit ions and cus toms  of thei r  

ethnic groups. 

d. Encouraging cultural  exchanges between 

juveniles through social activities and projects. 

s taff  and  

e .  Encouraging staff to learn a foreign language.  For example  

ff a large percentage of the juveniles in the facility speak  

Spanish,  it would be helpful if there were staff  m e m b e r s  

available to communicate  to them in their  native language.  

At the very least, staff should receive and use  reference 

sheets  of the most  common foreign language terms.  



Exercise 2 

WORKING WITH THE FAMILY 

Gregory is a minority juvenile who is preparing to be released 

into the community.  He is a 17-year-old who reads  at  a fifth-grade 

level; he  has  a long history of alcohol abuse  and t ruancy.  

his 

Gregory's parents  are both West Indians and  they believe t h a t  

behavior  has  been influenced by his new American friends. 

According to them, Gregory is j u s t  being rebellious. 

They also believe tha t  children in the United Sta tes  are given too 

m u c h  freedom. They tell Gregory to be in the house  each evening by 

7:30 p.m. But  Gregory prefers to "hang out" with his friends at  the  

pa rk  or on the basketbal l  court. They constant ly  remind him tha t  his 

heri tage is West  Indian, and tha t  in the West Indies, chi ldren do as 

their  paren ts  say. They th ink tha t  Gregory acts "too American," and  

is too m u c h  of a free spirit. 

Both of Gregory's paren ts  work. Many of Gregory's court  dates  

and meetings fall dur ing working hours.  The social worker  feels t h a t  

Gregory's paren ts  are not  interested in his problems,  and has  

ment ioned tha t  feeling to them. For tha t  reason, bo th  th ink  tha t  the  

juvenile jus t ice  system has  been an imposition on their  lives. 
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G r e g o r y  is a n x i o u s  to r e t u r n  h o m e ,  b u t  is a l so  a f r a id  t h a t  h e  m a y  

n o t  be  ab l e  to  s t a y  s o b e r  or  ge t  a long  w i t h  h i s  p a r e n t s .  

1. As  Gregory ' s  counse lo r ,  deve lop  a r e l e a s e  p l a n  for  h i m .  

2. Are  t h e r e  a n y  c u l t u r a l  i s s u e s  t h a t  s h o u l d  be  a d d r e s s e d .  If  so ,  

w h a t  a r e  t h e y  a n d  h o w  c a n  t h e y  be  a d d r e s s e d ?  

Distribute Handout JCP4.2. Divide the class into groups of five (5). 
Appoint a group leader. Allow ten minutes for group discussion of the 
exercise. Ask each group leader to present the group's responses to the 
class. The trainer should solicit responses from the group as a whole 
and then elaborate on each point as needed. 

H e r e  a r e  s o m e  p o i n t s  t h a t  y o u  c a n  p r e s e n t  if t h e y  a r e  n o t  r a i s e d  b y  

t h e  g r o u p :  

[] T h e  fol lowing h a s  b e e n  t a k e n  f rom t h e  J u v e n i l e  C a r e w o r k e r  - 

R e s o u r c e  Guide ,  A m e r i c a n  C o r r e c t i o n a l  A s s o c i a t i o n ,  Laure l ,  MD.  

1 9 9 2 ,  p a g e s  105-106 .  Th is  s ec t i on  c a n  he lp  t h e  t r a i n e r  f ac i l i t a t e  

a d i s c u s s i o n  a b o u t  t h e  p r o c e d u r e s  for  p l a c e m e n t  a n d  r e l e a s e  of  

j u v e n i l e s .  

~ - ~  I~II~ILE} ~ I E R C ~ d [ ~  OFFI/CER 

The following is an excerpt from the above mentioned publication that  

can ass is t  the trainer to prepare discussion for  this exercise. 
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I t  There is an  issue of bi-cultural ism (functioning within  two 

cultures) here. Gregory's parents  do not  u n d e r s t a n d  tha t  

a l though their  son is born of West Indian parents ,  he now lives 

in the United States and will inevitably a s sume  m a n y  of the 

behaviors of his peers. 

A juvenile worker needs to unders tand  this dynamic to work 

effectively with juveniles coming from bi-cul tural  environments .  

Parents  also need to be counseled about  the effects of bi- 

cul tura l i sm on their  children. 
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Exercise 3 

YOU ARE   AL RIG 

You are  a probation officer who has  a n u m b e r  of Hispanic  

juveni les  u n d e r  supervision. Most of these juveni les  live with the i r  

families in a predominant ly  Hispanic section of Anytown. You have  

been  having a difficult time communica t ing  with some of the  juveni les  

and  their  families because  of both l anguage  and cu l tura l  differences. 

Your inabil i ty to work as effectively with your  Hispanic  juveni les  as  

you do with  other clients, has  become increasingly more evident. 

J u a n ,  one of your  juveniles,  has  not been fully compl ian t  wi th  

the r equ i remen t s  of his contract  u n d e r  the cour t -ordered electronic 

moni tor ing program. He often leaves his restr icted zone and  h a s  

violated his curfew on several occasions. J u a n  ins is ts  t ha t  he m u s t  

leave his  restr icted zone to work to suppor t  his family. 

His family suppor ts  these claims and is r e luc tan t  to cooperate  

with you. Upon visiting J u a n ' s  home one afternoon, you  are refused  

access  by his  mother  who claims tha t  she has  sick relatives in the  

house  and  does not wish to be disturbed.  

1. As J u a n ' s  probat ion officer, wha t  are some of the  th ings  you m a y  

need to consider  to supervise him properly in the p rogram?  

2. Are there  any cul tural  issues  to consider in this s i tua t ion?  

3. Wha t  are some of the s t ra teg ies /ac t ions  tha t  your  d e p a r t m e n t  

might  take  to reduce the risk of improper  supervis ion,  or a 

bu i ld -up  of tension involving families of different e thn ic  

b a c k g r o u n d s ?  



I n s t r u c t o r  n o t e s :  

Distribute handout  JCP4.3. Divide the class into groups of five (5). 
Appoint a group leader. Allow ten minutes for group discussion of the 
exercise. Ask each group leader to present the group's responses to the 
class. The trainer should solicit responses from the group as a whole 
and then elaborate on each point as needed. 

Here are some discussion points: 

[] in  this case the language barrier is probably the biggest hurd le  

to cross. An inability to communicate  effectively with an 

individual  is f rustrat ing and ineffective. As service providers, we 

are not  always privileged to choose the individuals we work with. 

We should,  however, be equipped to deal with them at  all levels 

even if tha t  means  learning their language. 

We need to learn some key points about  the cul ture  of minority 

juveniles  ffwe are not  familiar with them, for example, customs,  

habits ,  beliefs and family structure.  

We need to under s t and ing  how juveniles perceive us  as authority 

figures, unde r s t and  tha t  there is potential  for conflict, and  

design ways to avoid or abate the conflict. 
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[] Some departmental strategies that could be used to ensure  

proper supervision and foster good relations with juveniles are: 

. Producing pamphlets and information sheets to clearly 

point out departmental procedures. These items should be 

available in the languages of the minority juveniles. 

. Being involved in community meetings and activities to get 

community support and develop good community relations, 

. Implementing training in cultural 

departmental employees. 

differences for all 

. Establishing programs that educate families about the 

juvenile justice system, their rights and the process, for 

example Law Related Education Programs (LRE). These 

programs are designed to educate individuals about the 

legal  and  jud ic i a l  s y s t e m  t h e r e b y  r e d u c i n g  

misunderstandings. 
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H a n d o u t  JCP4.1  

You are  the  Director of a c o m m u n i t y  res iden t ia l  p r o g r a m  located 

in a s u b u r b a n  area.  This  facility is a twenty-five bed  facility, wi th  a 

popu la t i on  of pr imar i ly  minor i ty  juveni les .  Your  s taff  are  p r imar i ly  

non-minor i ty .  

Over the  pas t  year,  you  have  noticed t h a t  the  level of s taff  t u r n -  

over h a s  i nc reased  and  tha t  a pa t t e rn  has  developed. On shif ts  w h e r e  

the  juven i l e s  are involved in non-work  activities,  the  inc iden t s  of 

negat ive  verbal  exchanges  and  phys ica l  conf ron ta t ion  f requent ly  

occur .  J u s t  recently,  one staff  m e m b e r  was  fired b e c a u s e  he  h i t  a 

juven i le  who  th r ea t ened  h im wi th  racial  s lurs .  O the r  s taff  cite s t r e s s  

a n d  d i ssa t i s fac t ion  as the i r  r ea sons  for leaving. 

As t he  Director  of th is  ha l fway h o u s e  how can  you:  

1. Improve  s taff  re tent ion  

2. E m p o w e r  staff  to work  more  effectively wi th  the  minor i ty  p o p u l a t i o n  

in  the i r  charge .  
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Handout  JCP4.2 

Gregory is a minority juvenile who is preparing to be released 

into the community.  He is a 17-year-old who reads at a fifth-grade 

level; he has  a long history of alcohol abuse  and truancy.  

Gregory's parents  are both West Indians and they believe tha t  

his behavior has  been influenced by his new American friends. 

According to them, Gregory is jus t  being rebellious. 

They also believe tha t  children in the United States are given too 

m u c h  freedom. They tell Gregory to be in the house  each evening by 

7:30 p.m. But  Gregory prefers to "hang out" with his friends at the 

park  or on the basketball  court. They constant ly remind h im tha t  his 

heritage is West Indian, and that  in the West Indies, chi ldren do as 

their  parents  say. They think that  Gregory acts "too American," and 

is too m u c h  of a free spirit. 

Both of Gregory's parents  work. Many of Gregory's court  dates 

and meet ing fall during working hours.  The social worker feels tha t  

Gregory's parents  are not interested in his problems, and has  

ment ioned tha t  feeling to them. For tha t  reason, both  th ink  tha t  the 

juvenile jus t ice  system has been an imposit ion on their  lives. 

Gregory is anxious to re turn  home, bu t  is also afraid tha t  he may 

not  be able to stay sober or get along with his parents .  

1. As Gregory's counselor develop a release plan for him. 

2. Are there any cultural  issues tha t  should be addressed.  If so, 

wha t  are they and how can they be addressed? 
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H a n d o u t  JCP4 .3  

YOU ARE D AD IR O 

You are  a proba t ion  officer who h a s  a n u m b e r  of Hi span ic  

juven i les  u n d e r  supervis ion.  Most of these  juven i les  live wi th  the i r  

famil ies  in  a p r edominan t ly  Hispanic  sec t ion of Anytown.  You have  

b e e n  hav ing  a difficult t ime c o m m u n i c a t i n g  wi th  some of the  juven i les  

a n d  the i r  famil ies  b e c a u s e  of bo th  l anguage  and  cu l tu r a l  differences.  

Your  inabi l i ty  to work  as effectively wi th  y o u r  Hispan ic  juven i les  as  

y o u  do w i th  o ther  clients, ha s  become  increas ing ly  more  evident .  

J u a n ,  one  of your  juveni les ,  ha s  not  been  fully compl i an t  w i th  

the  r e q u i r e m e n t s  of his  con t rac t  u n d e r  the  cour t -o rde red  electronic  

mon i to r ing  program.  He often leaves his  res t r i c ted  zone a n d  h a s  

violated h is  curfew on several  occasions .  J u a n  ins i s t s  t h a t  he  m u s t  

leave h is  res t r ic ted  zone to w o r k  to s u p p o r t  h is  family. His family 

s u p p o r t s  t he se  c la ims and  is r e l u c t a n t  to coopera te  wi th  you.  Upon  

vis i t ing the  J u a n ' s  home  one af ternoon,  you  are re fused  access  by  h is  

m o t h e r  w h o  c la ims t h a t  she  has  s ick relat ives in the  h o u s e  and  does 

no t  w i s h  to be  d is turbed.  

. As J a u n ' s  p roba t ion  officer, w h a t  are some  of the  th ings  y o u  m a y  

need  to cons ider  to proper ly  superv i se  h i m  proper ly  in  t he  

p r o g r a m ?  
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. Are there  any  cul tura l  i ssues  to consider in this  s i tua t ion?  If so, 

w h a t  are they?. 

. Wha t  are some of the s t ra teg ies /ac t ions  t ha t  you r  d e p a r t m e n t  

might  take  to reduce  the risk of improper  supervis ion,  or a 

bu i ld -up  of tens ion involving families of different e thnic  

b a c k g r o u n d s ?  
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• drUVENtK, E ~ST]ITUTXONAL W O ~ R S  A]P]PEI~DEX 

ABOUT THE APPENDIX: 

This appendix  provides addit ional  exercises, case s tudies ,  a n d  

role plays for persons  working in secure and  non-secure  res ident ia l  

programs,  s u c h  as detention centers,  t ra in ing schools,  a n d  

commun i t y  residential  settings. The significant difference for pe r sons  

working in these  areas is tha t  they provide 24 -hou r  c on t i nu o u s  

supervis ion  and  contact  with the juveniles.  

One of the  more critical points  in the juvenile jus t ice  sys tem is 

the de ten t ion  intake process. Research sugges ts  t ha t  m a n y  poor, 

most ly  minor i ty  juveniles are confined in detent ion centers  more  

readily t h a n  affluent non-minori ty  juveniles,  with the same  de l inquen t  

background .  

The following exercises, case studies,  and  role plays give 

par t i c ipan ts  the  opportuni ty  to apply skills and informat ion learned  

in earl ier  mater ia l  to typical job-related s i tuat ions.  They can  be u s e d  

in addi t ion  to or to replace the role play exercises and  exercises t h a t  

are con ta ined  in each module.  The decision is entirely up  to the  

t ra iner  to determine  which exercises will facilitate the  learn ing  

objectives for the  group within the module.  We sugges t  t ha t  t ra iners  

familiarize themselves  with the  genera l  cu r r i cu lum a nd  use  the  

informat ion in this  appendix to make  the t ra ining re levant  to pe r sons  

working  in juveni le  inst i tut ions.  Each  exercise in the  append ix  h a s  

a handou t ,  wh ich  can be found at  the end of each  section. 
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The exercises and information provided in this section per ta in  to 

information provided in Module 1 of the general  curr iculum.  These  

exercises and information can be used to enhance  the p resen ta t ion  

provided in the general curr iculum, making  the presenta t ion  specific 

to juvenile  inst i tut ional  workers. 
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E x e r c i s e  1 

GOOD I O I F2 G 

GOOD I ~ O ] R I ~ G  

Shama~ 

"Mr. Brown, wha t  is differential 
t r ea tmen t  of children?" 

Well, Shamal ,  I was  reading something 
the other  day  tha t  was written by Terry 
Cross. Terry works for the Northwest 
Indian Child Welfare Institute. In his 
article he says  "If you  are an adolescent  
and  Black and  you are seriously 
emotional ly  dis turbed,  the chances  are 
t h a t  you  will end up in the juvenile 
sys tem ra the r  t h a n  in a t rea tment  
s e t t i n g  w h e r e  y o u r  C a u c a s i a n  
coun te rpa r t s  are going to be referred. 

If you  are a Native American child and  
you are ser iously emotionally disturbed, 
you  are likely to go wi thout  t rea tment  or 
be removed legally and  geographically 
from y o u r  family and  tribe. 

If you  are a child who is Hispanic and  
ser iously emotional ly disturbed, the  
a s s e s s m e n t  is no t  going to be in your  
own language.  

If you  are an  Asian child and  ser iously 
emotionally disturbed, you  will probably 
never come to the a t ten t ion  of Heal th  
Care system. 

If you are a racial minor i ty  of color, it 
means  tha t  you  are probably no t  going 
to get your  needs met  in our  p resen t  
system. Yet, you are more likely to be 
d i a g n o s e d  Soc ia l ly ,  E m o t i o n a l l y  
Disturbed (SED) t h a n  your  Caucas i an  
counterpar t .  

If you  do make  it into the  system,  it is 
going to be a mat te r  of experiencing 
more restrictive interventions.  Cul tura l  
traits,  behaviors,  and  beliefs are likely 
to be interpreted as a dys func t ion  to be 
overcome. The da ta  is clear; the sys t em 
of care provides differential t r e a tmen t  to 
minori ty  children in var ious  services 
systems." 

111 I Foo2wai s 
Is published quarterly by the Black Children's Institute of Tennessee to provide information, education, and awareness of 

issues affecting African American children in the state of Tennessee. 
To receive a copy of "Footprints", contact BCI of Tennessee, P.O. Box 22634, Nashville, Tennessee 37202 or call 1-800- 

542-9203. 
The Black Children's Institute is a statewide African American child advocacy agency. BCI is funded by private contributions 

and a federal grant administered by the Tennessee Commission on Children and Youth. 
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D i s c u s s i o n  Points :  

. To w h a t  ex tent  do you t h i n k  there  is differential m e n t a l  hea l th  

a s s e s s m e n t  and  t r e a t m e n t  of minori ty juven i l e s  wi th in  the  

juven i le  jus t i ce  sys t em?  

. W h a t  s t a n d a r d s  do you th ink  need to be e s t ab l i shed  to e n s u r e  

t h a t  minor i ty  juven i les  have equal  access  to services  a n d  the  

s a m e  u n b i a s e d  d iagnoses  as  non-minor i ty  y o u t h ?  

3. How can  these  s t a n d a r d s  be implemented?  

% I n s t r u c t o r  n o t e :  

Dis t r ibu te  H a n d o u t  JI2.  Divide the class into g roups  of five (5). 
Appoin t  a group leader.  Allow ten minu tes  for group d i s cus s ion  of 
the  exercise. Then  a sk  each  group leader to p r e sen t  the  group 's  
r e s p o n s e s  to the  class. The t ra iner  should  solicit r e sponse s  from the  
group  as a whole and  t h e n  elaborate  on each poin t  as  needed.  
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Here are some points tha t  you can present  if they are not  ra ised by 

the group: 

[] Differential t rea tment  m e a n s  tha t  the quali ty of care, the  

availabili ty of services and p lacement  of minori ty  juveni les  are  

less t h a n  those given to non-minor i ty  juveniles .  Often the  

qual i ty  and  system of care afforded to minor i ty  you th  is poor a n d  

inappropr ia te .  It is considered poor because  quite often the  

services available to minorit ies are insufficient or non-ex is ten t  in 

the a reas  tha t  they live. Economic cons t ra in t s  cont r ibute  to the  

absence  of these services. In addition, the sys tem of care  is 

inappropr ia te  because  the methods  of diagnosis  and  the  

i n s t r u m e n t s  used  to conduct  a diagnosis  do not  fit the  

env i ronmenta l  and  social c i rcumstances  of these  youths .  A 

perfect example of this  is the Intelligence Quot ien t  Test (IQ test) 

t ha t  is designed to measu re  intelligence. Many academic i ans  

have deemed the test  cul tural ly biased.  

[] For example,  the test  might  ask  an  inner  city juveni le  to identify 

a "swan" in a picture of animals .  The child might  identify the  

"swan" as  a "duck." This does not  m e a n  tha t  the juveni le  is 

intel lectual ly deficient in any way. Instead,  the juveni le  h a s  

never  been  exposed to "swans" before and  therefore is unab le  to 

recognize one. 
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[] An agency  t h a t  recognizes and  apprec ia tes  the  u n i q u e n e s s  and  

differences be tween  e thnic  and  cul tura l  g roups  will be more  

empowered  to des ign policy and  procedures  t h a t  r e spec t  cu l tu ra l  

differences a n d  ensu re  t h a t  adequa te  and  equa l  services  are 

provided to all the  juveni les  tha t  it serves. 

[] See the  Glossary  a t  the  end  of module  1 - Why  This  Tra in ing  Is 

Impor tan t ,  for fu r ther  informat ion on Minori ty  over- 

r e p r e s e n t a t i o n  and  selection bias.  This will also provided 

d i s c u s s i o n  poin ts  for th is  exercise. In addit ion,  the  Glossary  at  

the  end  of modu le  4 Implicat ions  for Your Job ,  def ines  the  

concep t  of Cu l tu ra l  Competence.  This  concept  c a n  be  d i s cus sed  

to give pa r t i c i pan t s  some idea as to how the  juven i le  jus t i ce  

s y s t e m  c a n  and  shou ld  move towards  providing a s y s t e m  of care 

for juven i l e s  t h a t  is cul tura l ly  sensit ive a n d  will m e e t  the i r  

ind iv idua l  needs  effectively. 
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H a n d o u t  J I  1.1 

G O O D  I ~ O ~ J I I ~ G  

S h a m a g  

"Mr. Brown, what  is differential 
t r e a tmen t  of children?" 

Well, Shamal ,  I was reading something 
the o ther  day  tha t  was written by Terry 
Cross. Terry works for the Northwest 
Indian  Child Welfare Institute. In his 
article he says  "If you are an adolescent  
and  Black and  you are seriously 
emotional ly  dis turbed,  the chances  are 
t h a t  you  will end up in the juvenile 
sys tem ra ther  t han  in a t rea tment  
s e t t i n g  w h e r e  y o u r  C a u c a s i a n  
coun te rpa r t s  are going to be referred. 

If you  are a Native American child and  
you  are ser iously emotionally disturbed, 
you  are likely to go without  t rea tment  or 
be removed legally and geographically 
from your  family and  tribe. 

If you  are a child who is Hispanic and  
ser iously emotionally disturbed, the 
a s s e s s m e n t  is no t  going to be in your  
own language.  

If you are an  Asian child and  seriously 
emotionally disturbed,  you  will probably 
never come to the a t ten t ion  of Health 
Care system. 

If you are a racial minori ty  of color, it 
means  tha t  you are probably not  going 
to get your  needs  met  in our  present  
system. Yet, you  are more likely to be 
d i a g n o s e d  Soc ia l ly ,  E m o t i o n a l l y  
Disturbed (SED) t h a n  your  Caucas ian  
counterpart .  

If you  do make it into the system,  it is 
going to be a mat te r  of experiencing 
more restrictive interventions.  Cul tural  
traits,  behaviors, and  beliefs are likely 
to be interpreted as  a dysfunc t ion  to be 
overcome. The da ta  is clear; the sys tem 
of care provides differential t r ea tmen t  to 
minori ty children in var ious services 
systems." 

To what extent do you think that there is differential mental health assessment treatment of minority 

juveniles within the juvenile justice system? 

What standards do you think need to be established to ensure that minority juveniles' have equal access 

to services and the same unbiased diagnoses as non-minority youth? 

How can these standards be implemented? 
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MODULE 2: C U L ~ ~  D ] ~ F F E ~ N C E S  ~ WHAT XS XT? 

The exercises and information provided in this  section per ta in  to 

informat ion provided in Module 2 of the general  cur r icu lum.  These  

exercises and  information can be used  to enhance  the p re sen ta t ion  

provided in the general curr iculum, mak ing  the presen ta t ion  specific 

to juveni le  inst i tut ional  workers.  
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Exercise 1 

You are a you th  worker  in a communi ty -based  res ident ia l  facility 

for young  women.  You have several minori ty you th  in your  care. 

There are two African American you th  who you t h ink  are not  

complying with the rules of hygiene. 

These  young  women get up every morning  and  curl  their  hair ,  

us ing  ha i r  grease.  You notice tha t  they wa s h  their  ha i r  only once a 

week. You are concerned about  the hygiene s t a n d a r d s  of these  y o u n g  

women,  and  you confront them abou t  it. The young  wome n  tell you  

tha t  they  are not  accus tomed to wash ing  their  ha i r  everyday. T h e y  

say tha t  daily wash ing  makes  their  hai r  dry and  brittle and  u l t imate ly  

causes  breakage .  Putt ing hai r  grease in their  ha i r  m a k e s  it 

manageab l e  and  healthy. 

List the reasons  why this  percept ion could be a cu l tu ra l  

differences i ssue  and  ways tha t  the s i tua t ion  could be handled .  
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% I n s t r u c t o r  n o t e :  

Distribute Handout JI2.1. This exercise can be conducted with the 
entire group, using the trainer as the group leader. Read the 
scenario to the class. Give the class five minutes to think about the 
questions. Ask the class for feedback on each of the reasons they 
gave and record them on the chalkboard or flip chart. In discussing 
the solution to this scenario, the trainer should solicit responses 
from the group as a whole and then elaborate on each point as 
needed. 

Here  are  s o m e  po in t s  t h a t  y o u  can  p re sen t  ff t hey  are  no t  r a i sed  by  

the  group:  

[] 

[] 

The  y o u t h  w o r k e r  n e e d s  to familiarize h i m  or h e r s e l f  w i t h  the  

p a t t e r n s  of hygiene  of t h e s e  y o u t h  pa r t i cu la r ly  ff t h i s  b e h a v i o r  is 

be ing  exhib i ted  by  more  t h a n  one of the  y o u n g  w o m e n .  The 

y o u t h  w o r k e r  m i g h t  have  c o m m u n i c a t e d  m o r e  effectively by  

a s k i n g  the  y o u n g  w o m e n  ff there  were r e a s o n s  w h y  they  did no t  

w a s h  the i r  ha i r  everyday,  a n d  why  they  took  care  of the i r  ha i r  in 

the  f a s h i o n  t hey  d i d - - r a t h e r  t h a n  conf ron t ing  t h e m .  

A l t h o u g h  the  a p p r o a c h  t h a t  the  y o u t h  w o r k e r  t ook  m a y  have  

b e e n  innocen t ,  it cou ld  be labelled "e thnocent r ic . "  The  y o u t h  

w o r k e r  perceives  t h a t  dai ly  s h a m p o o s  c o n s t i t u t e s  good hyg iene  

a n d  t h a t  a n y t h i n g  ou t s ide  of t h a t  is poor  hygiene .  This  w o r k e r  

ac t ed  on  a selective pe rcep t ion  t h a t  c a u s e d  a m i s i n t e r p r e t a t i o n  

of w h a t  w a s  t a k i n g  place.  

11 
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H a n d o u t  JI2 .1  

You are a youth  worker  in a communi ty -based  resident ia l  facility 

for young  women.  You have several minori ty  you th  in your  care. 

There are two African American you th  who you t h ink  are not  

complying wi th  the rules of hygiene. 

These young  women get up  every morning  and  curl  their  hair ,  

u s ing  ha i r  grease.  You notice tha t  they wash  their  ha i r  only once a 

week. You are concerned about  the hygiene s t a n d a r d s  of these  y o u n g  

women,  and  you confront them about  it. The young  w o m e n  tell you  

tha t  they are not  accus tomed to wash ing  their  hai r  everyday. They 

say tha t  daily wash ing  makes  their  ha i r  dry and  brittle and  u l t imate ly  

causes  breakage.  Putt ing ha i r  grease in their  ha i r  m a k e s  it 

manageab l e  and  healthy. 

List the r easons  why this perception could be a cul tura l  differences 

i ssue  and  ways  tha t  the s i tuat ion could be handled.  
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MODULE 3: C R O S S - C U ~ , T ~  COMMUN~CATXGN 

The exercises and information provided in this  section per ta in  to 

information provided in Module 3 of the general  cur r icu lum.  These  

exercises and  information can be used to enhance  the p resen ta t ion  

provided in the general curr iculum, making  the presen ta t ion  .specific 

to juveni le  inst i tut ional  workers. 
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E x e r c i s e  1 

Ask  for two volunteers  form the class.  One vo lun teer  will p lay  
the  role of a Mar t i an  from outer  space.  The o ther  vo lun tee r  will p lay  
the  role of a h u m a n  who has  j u s t  me t  th is  Mar t i an  a n d  m u s t  provide 
the  Mar t i an  ins t ruc t ions  on how to d r ink  a g lass  of w a t e r  as  h u m a n s  
on ea r th  do. The h u m a n  can  only give verbal  ins t ruc t ion  to the  
Mar t ian .  Allow five minu tes  for the  role play. At the  end  of five 
minu t e s ,  call t ime and  a s k  the  res t  of the  c lass  for feedback  on how 
they  t h o u g h t  : (1) the  h u m a n  gave the  Mar t i an  ins t ruc t ions  (2) h o w  
well they  t h o u g h t  the  Mar t ian  r e sponded  (3) w h a t  else could have  
been  done to m a k e  their  communica t ion  more  effective. 

In addi t ion to the informat ion  provided in the  genera l  
cu r r i cu lum,  the  following informat ion is being provided to a s s i s t  the  
p a r t i c i p a n t s  in developing effective c ross -cu l tu ra l  c o m m u n i c a t i o n  
skil ls  w h e n  deal ing with individuals  who have  limited proficiency in 
Engl ish .  The t ra ine r  m a y  choose to  use  the  following as  a h a n d - o u t  
for pa r t i c ipan t s .  Distr ibute  h a n d o u t  J I3 .1 .  

15 



TIPS FOR COMMUNICATION WITH LIMITED ENGLISH 

PROFICIENCY PEOPLE (LEP) 

Verbal  C o m m u n i c a t i o n  

. C o m m u n i c a t e  one idea at  a time. Do not  overload the  pe r son  

wi th  informat ion.  

2. E m p h a s i z e  the  m a i n  idea you w a n t  to commun ica t e .  

. Use s imple  l anguage .  Rephrase  your  s e n t e n c e s  a n d  t ry  a var ie ty  

of words  un t i l  you  are unders tood .  

[] A Limited Engl i sh  Proficiency (LEP) pe r son  m a y  no t  

u n d e r s t a n d  the  quest ion,  %Vhat is you r  place of 

res idence?"  or even the  word: "address."  However,  if you  

p h r a s e  the  quest ion:  ' ~ h e r e  do you live?" or '%there is your  

house?" ,  you  m a y  obtain  the  informat ion you  need.  

. Do no t  u s e  s lang,  b roken  Engl ish  or mixed l a n g u a g e s  

"Spanglish."  

. S p e a k  slowly a n d  clearly, being careful  not  to exaggera te  your  

speech .  

6. Be careful  no t  to s p e a k  louder  w h e n  you are  not  unde r s tood .  

16 
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[] S p e a k i n g  loudly  is a c o m m o n  r eac t ion ,  b u t  to  

p e r s o n ,  y o u  will s e e m  i n t i m i d a t i n g ,  i m p a t i e n t  

aggress ive .  

t h e  LEP 

or  e v e n  

. P a y  a t t e n t i o n  to t he  dr iver ' s  n o n - v e r b a l  c u e s  t h a t  s i g n a l  l a c k  of  

u n d e r s t a n d i n g .  

[]  S o m e  LEP people  will ag ree  w i t h  y o u  j u s t  to  avo id  t r o u b l e  

or  to p l ea se  you.  M o s t  r e s p o n d ,  '"fes .... y e s  .... yes . . ."  e a c h  

t i m e  t he  s p e a k e r  p a u s e s .  Th i s  i n d i c a t e s  t h a t  t h e  LEP  

p e r s o n  is l i s tening,  b u t  n o t  n e c e s s a r i l y  t h a t  h e  or  s h e  

a g r e e s  or  even  u n d e r s t a n d s .  

. Do n o t  u s e  s e n t e n c e s  w i th  n e g a t i v e s  b e c a u s e  y o u  a n d  t h e  LEP  

p e r s o n  will p r o b a b l y  be  c o n f u s e d .  Often,  a n  LEP p e r s o n  will  

r e s p o n d  to nega t ive  s t a t e m e n t s  in  a t r u e / f a l s e  m a n n e r ,  u s i n g  

t h e  w o r d s  "yes' or  "no.' 

[] If y o u  a s k  t h e  LEP p e r s o n ,  ' T o u  did  n o t  see  t h e  car?"  a n d  

h e  or  s h e  r e s p o n d s ,  'Tes ,"  t h i s  m a y  m e a n :  "True,  I d id  n o t  

s ee  t h e  car." An  even  m o r e  c o n f u s i n g  r e s p o n s e  is "No," 

m e a n i n g :  "False, I d id  see  t h e  car ."  Fo r  t h i s  r e a s o n ,  y o u  

s h o u l d  avoid all n e g a t i v e  q u e s t i o n s ,  a n d ,  in  t h i s  c a s e ,  

p h r a s e  t h e  s a m e  q u e s t i o n :  "Did y o u  see  t h e  car?"  

9. U s e  c o n s i s t e n t  t e rmino logy .  

17 



10. Ask  the  s a m e  ques t ion  several  t imes to obta in  a t rue  response .  

Initially, an  LEP person  may  respond in a way  t h a t  he  or 

she  t h i n k s  will p lease  you. Often, after be ing  a sked  two or 

th ree  t imes,  the  pe r son  will tell you how he  or she  ac tua l ly  

feels. 

11. Be pa t ien t .  Working wi th  LEP people will t ake  longer,  no m a t t e r  

w h a t  the  task .  Expect  to be delayed. 

Non-verbal  C o m m u n i c a t i o n  

. All c u l t u r e s  u se  tone  of voice to c o m m u n i c a t e  under ly ing  

m e s s a g e s .  Do not  expect  an  LEP person  to u n d e r s t a n d  you r  

tone,  ff it is m e a n t  to communica t e  s a rcasm,  p ra i se  or blame.  

LEP people will mos t  likely u n d e r s t a n d  your  m e s s a g e  in a li teral 

sense .  In the  s ame  way, do not  read into the  tone  of the  LEP 

person .  W h a t  you t h i n k  was  commun ica t ed  in a r u d e  tone, 

migh t  m e a n  some th ing  completely different in the  LEP pe r son ' s  

na t ive  l anguage .  

. Often, it is bes t  to a d d r e s s  the oldest male first, even if he  does 

no t  s p e a k  Engl i sh .  Al though  in some LEP cu l tu re s ,  w o m e n  are  

t r e a t e d  equal ly  to men,  in m a n y  LEP cu l tu res ,  it would  be 

i n a p p r o p r i a t e  to a d d r e s s  a w o m a n  or child before a d d r e s s i n g  a 

m a n .  

18 



. Avoid  t o u c h i n g  a n  LEP pe r son ,  p a r t i c u l a r l y  if he  or  s h e  is of  a 

d i f f e ren t  sex  t h a n  you,  or a re  of a re l ig ious  o r d e r  (i.e. a m o n k ) .  

. C o m p l e m e n t  y o u r  c o m m u n i c a t i o n  w i t h  n o n - v e r b a l  b e h a v i o r s  

( h a n d  ge s tu r e s )  or t h r o u g h  v i s u a l  a i d e s  (p ic tu res ,  w r i t t e n  no te s ) .  

. Typical ly ,  LEP people  c a n  u n d e r s t a n d  E n g l i s h  b e t t e r  t h a n  t h e y  

c a n  s p e a k  Engl i sh .  Do no t  t a l k  to o t h e r s  in  f ron t  of LEP p e o p l e  

if y o u  do n o t  w a n t  t h e m  to k n o w  w h a t  y o u  a r e  say ing;  t h e y  m a y  

u n d e r s t a n d  you.  

**"Tips For Communicating Effectively With Limited English Proficiency (LEP) People," 

reprinted ~vith.permission .and.minor.editing, .is a product of the CHASE grant (Crime, 

Health and Safety Education for Refugees), funded by the Commonwealth of Virginia, 

Department of Social Services and coordinated through the Richmond City Office of 

Virginia Cooperative Extension. For more information, contact Kathy Cooper, State 

Department of Social Services at (804) 662-9029. 
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H a n d o u t  J I3 .1  

"II'XP~ FO1R ©Ogg~ILINX©N'I'1ION WX'i"NI LgNIX%'I~II~ NNGLX~NI 

PN~FX©K~N©Y PEOPLE 

Verbal Communication 

1. Communicate one idea at a time. Do not overload the person 

~th information. 

2. E m p h a s i z e  the ma in  idea you w a n t  to c o m m u n i c a t e .  

. Use s imple  language.  Rephrase  your  s e n t e n c e s  a n d  t ry  a var ie ty  

of words  unt i l  you are unders tood .  

[] An LEP person  may  not  u n d e r s t a n d  the  ques t ion ,  ' ~ h a t  is 

y o u r  place of residence?" or even the  word: "address ."  

However, ff you p h r a s e  the  quest ion:  '~"nere  do you live?" 

or %Vhere is your  house?",  you  may  ob ta in  the  in fo rma t ion  

you  need. 

. Do no t  use  slang, b roken  Engl i sh  or mixed l a n g u a g e s  

"Spangl ish ."  

. S p e a k  slowly and  clearly, being careful  no t  to exaggera te  y o u r  

speech .  

6. Be careful  not  to s p e a k  louder  w h e n  you are  no t  u n d e r s t o o d .  
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H a n d o u t  J I 3 . 1  (Con t inued)  

• S p e a k i n g  loud ly  is a c o m m o n  reac t ion ,  b u t  to  t h e  LEP 

p e r s o n ,  y o u  will s e e m  in t imida t ing ,  i m p a t i e n t  or  even  

aggres s ive .  

. Pay  a t t e n t i o n  to t h e  d r ive r ' s  n o n - v e r b a l  c u e s  t h a t  s i g n a l  l a c k  of 

u n d e r s t a n d i n g .  

S o m e  LEP peop le  will agree  wi th  you  j u s t  to  avo id  t r o u b l e  

or  to  p l e a s e  you.  M o s t  r e s p o n d ,  "Yes .... y e s  .... yes . . . "  e a c h  

t i m e  t h e  s p e a k e r  p a u s e s .  Th i s  i n d i c a t e s  t h a t  t h e  LEP 

p e r s o n  is l i s ten ing ,  b u t  n o t  n e c e s s a r i l y  t h a t  h e  or  s h e  

a g r e e s  or  e v e n  u n d e r s t a n d s .  

. Do n o t  u s e  s e n t e n c e s  w i t h  n e g a t i v e s  b e c a u s e  y o u  a n d  t h e  LEP 

p e r s o n  will p r o b a b l y  be  con fused .  Often,  a n  LEP p e r s o n  will 

r e s p o n d  to n e g a t i v e  s t a t e m e n t s  in  a t r u e / f a l s e  m a n n e r ,  u s i n g  

t h e  w o r d s  "yes' or  "no.' 

If y o u  a s k  t h e  LEP pe r son ,  'You  did  n o t  see  t h e  car?"  a n d  

h e  or  s h e  r e s p o n d s ,  "Yes," t h i s  m a y  m e a n :  "True,  I d id  n o t  

s ee  t h e  car ."  An  e v e n  m o r e  c o n f u s i n g  r e s p o n s e  is "No," 

m e a n i n g :  "Fa l se ,  I d id  see  t he  car." For  t h i s  r e a s o n ,  y o u  

s h o u l d  avoid  all nega t ive  q u e s t i o n s ,  a n d ,  in  t h i s  case ,  

p h r a s e  t h e  s a m e  ques t i on :  "Did y o u  see  t h e  car?"  
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H a n d o u t  J I 3 . 1  (Cont inued)  

9. U s e  c o n s i s t e n t  t e rmino logy .  

10. A s k  t h e  s a m e  q u e s t i o n  seve ra l  t i m e s  to o b t a i n  a t r u e  r e s p o n s e .  

[] Ini t ial ly,  a n  LEP p e r s o n  m a y  r e s p o n d  in  a w a y  t h a t  h e  or  

s h e  t h i n k s  will p l ea se  you .  Of ten ,  a f t e r  b e i n g  a s k e d  two  o r  

t h r e e  t imes ,  t h e  p e r s o n  will tell y o u  h o w  he  or  s h e  a c t u a l l y  

feels.  

l l .  Be p a t i e n t .  W o r k i n g  wi th  LEP peop le  will t a k e  longer ,  no  m a t t e r  

w h a t  t h e  t a s k .  E x p e c t  to be  de layed .  

N o n - v e r b a l  C o m m u n i c a t i o n  

. All c u l t u r e s  u s e  t one  of voice  to c o m m u n i c a t e  u n d e r l y i n g  

m e s s a g e s .  Do n o t  expec t  a n  LEP p e r s o n  to u n d e r s t a n d  y o u r  

tone ,  if i t  is m e a n t  to c o m m u n i c a t e  s a r c a s m ,  p r a i s e  or  b l a m e .  

LEP  p e o p l e  will m o s t  l ikely u n d e r s t a n d  y o u r  m e s s a g e  in  a l i t e ra l  

s e n s e .  In  t h e  s a m e  way, do n o t  r e a d  in to  t h e  t o n e  of  t h e  LEP  

p e r s o n .  W h a t  y o u  t h i n k  w a s  c o m m u n i c a t e d  in  a r u d e  t o n e ,  

m i g h t  m e a n  s o m e t h i n g  c o m p l e t e l y  d i f fe ren t  in  t h e  LEP p e r s o n ' s  

n a t i v e  l a n g u a g e .  

. Of ten ,  it  is b e s t  to a d d r e s s  t h e  o l d e s t  m a l e  f irst ,  e v e n  if he  d o e s  

n o t  s p e a k  Eng l i sh .  A l t h o u g h  in  s o m e  LEP c u l t u r e s ,  w o m e n  a r e  
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H a n d o u t  J I3 .1  (Cont inued)  

t r e a t e d  equa l ly  to m e n ,  in  m a n y  LEP c u l t u r e s ,  it w o u l d  be  

i n a p p r o p r i a t e  to a d d r e s s  a w o m a n  or chi ld  before  a d d r e s s i n g  a 

m a n .  

. Avoid t o u c h i n g  a n  LEP person ,  p a r t i c u l a r l y  if he  or  s h e  is of a 

d i f fe rent  sex  t h a n  you,  or  are  of a re l ig ious  o rde r  (i.e. a monk) .  

. C o m p l e m e n t  y o u r  c o m m u n i c a t i o n  wi th  n o n - v e r b a l  b e h a v i o r s  

( h a n d  g e s t u r e s )  or  t h r o u g h  v i sua l  a ides  (p ic tures ,  w r i t t e n  notes) .  

. Typical ly ,  LEP people  c a n  u n d e r s t a n d  E n g l i s h  b e t t e r  t h a n  t h e y  

c a n  s p e a k  Eng l i sh .  Do n o t  t a lk  to o t h e r s  in  f ron t  of LEP people  

ff y o u  do no t  w a n t  t h e m  to k n o w  w h a t  y o u  a re  say ing;  t h e y  m a y  

u n d e r s t a n d  you .  

**"Tips For Communicating Effectively With Limited English Proficiency 

(LEP) People," reprinted with permission and minor editing, is a product 

of the CHASE grant (Crime, Health and Safety Education for Refugees), 

f unded  by the Commonwealth of Virginia, Department of Social 

Services and coordinated through the Richmond City Office of  Virginia 

Cooperative Extension. For more information, contact Kathy Cooper, 

State Department of  Social Services at (804) 662-9029. 
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M O D U L E  4: ~MPL~CATXON F O R  Y O U R  J O B  

The exercises and information provided in this section per ta in  to 

information provided in module 4 of the general  cur r icu lum.  These 

exercises and  information can be used  to enhance  the p resen ta t ion  

provided in the general curr iculum, making  the presen ta t ion  specific 

to juveni le  inst i tut ional  workers. 
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Exercise  1 

At 3:30 a.m., a n  Asian juveni le  is b r o u g h t  into the  d e t e n t i o n  

cen te r  as  a f irst- t ime offender, after being t a k e n  into cus tody  by  the  

police for d r ink ing  in public and  crea t ing  a d i s tu rbance .  He w a s  

medical ly  c leared a t  the  local hospi ta l  to rule  ou t  any  h e a l t h  p rob lems .  

The  juveni le  was  part ial ly non-cooperat ive ,  giving incomple te  

a n s w e r s  b u t  not  violent or in any  way out  of control.  He a p p e a r e d  

more  "hung  over" t h a n  any th ing  else. He ind ica ted  t h a t  he  lives w i th  

h is  mothe r ,  fa ther  and  five younger  b ro the r s  a n d  s is ters .  He w a s  able  

to provide a n  a dd re s s  b u t  s ta ted  t h a t  the re  was  no phone  a t  h i s  

house .  

1. As a de ten t ion  in take  worker,  w h a t  would  you do wi th  th i s  

juven i l e?  

2. W h a t  m e a s u r e s  would you take  to con tac t  th is  y o u t h ' s  p a r e n t s ?  
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% I n s t r u c t o r  n o t e :  

Dist r ibute  H a n d o u t  JI4.1.  Divide the class into groups  of five (5). 
Appoin t  a group leader.  Allow ten minu tes  for group d i scuss ion  of 
the  exercise. Then,  a sk  each group leader to p resen t  the  group 's  
r e sponses  to the  class. The t ra iner  should  solicit r e sponses  from the  
group as a whole  and  t hen  elaborate on each point  as  needed.  

Here are some points  tha t  you can present  if they are not  ra ised by 

the group: 

A. The de tent ion  intake worker  should be able to ma ke  an  adequa te  

decision abou t  wha t  to do with this juvenile if he or she asks  

some of the  following questions:  

1. A s k  the juvenile: 

Are you aware of wha t  is happen ing  and w h a t  will h a p p e n  

to you  if you do not  cooperate by providing the correct 

informat ion? 

Does a neighbor  have a phone and could the ne ighbor  

notify your  pa ren t s?  

Is there  a significant family member  other  t h a n  your  

pa ren t s  who can  be reached and  into whose  cus tody  you 

could be released? 
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2. A s k  yourself: 

[] A m  I r e a c t i n g  dif ferent ly  b e c a u s e  t h e  j u v e n i l e  is a m i n o r i t y ?  

[]  D o e s  t he  j uven i l e  rea l ly  n o t  h a v e  a p h o n e ,  o r  d o e s  h e  j u s t  

n o t  w a n t  m e  to call h i s  p a r e n t s ?  

[] Is t h e r e  suf f ic ient  r e a s o n  to d e t a i n  t h e  j u v e n i l e ?  

[] W h a t  c a n  I do t h a t  will e n a b l e  m e  to r e l e a s e  h i m ?  

[] If I c a n  c o n t a c t  h i s  p a r e n t s ,  to  w h o m  do I s p e a k  a n d  w h a t  

do I s ay?  

A d d i t i o n a l  I n f o r m a t i o n :  

[] In  m a n y  A s i a n  famil ies ,  t h e  m a n  or  f a t h e r  of t h e  h o u s e  s h o u l d  

be  a d d r e s s e d .  S p e a k i n g  w i t h  t h e  m o t h e r  or  a n o t h e r  s i b l i ng  in  

t h e  p r e s e n c e  of t he  f a t h e r  is c o n s i d e r e d  impol i te .  If t h e r e  is a 

l a n g u a g e  ba r r i e r ,  a n d  a ch i ld  or  a n o t h e r  i n d i v i d u a l  a c t s  a s  a 

t r a n s l a t o r ,  a lways  r e m e m b e r  to  d i r ec t  y o u r  s t a t e m e n t s  a n d  

q u e s t i o n s  to t h e  fa ther .  

[] T h e  t r a d i t i o n a l  def in i t ion  of fami ly  to i n c l u d e  a m o t h e r ,  a f a t h e r  

a n d  a ch i ld  or  ch i ld ren ,  d o e s  n o t  ex is t  in  t h a t  w a y  t h r o u g h o u t  

soc ie ty .  T h e  def in i t ion  of a fami ly  a l so  i n c l u d e s  s i t u a t i o n s  w h e r e  
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mothe r  or father may  be absent.  It includes  a definition of 

g randparen t s ,  a u n t s  and  uncles or even cous ins  in the role of 

mo the r  and  father. In some cultures,  the nuc lea r  family 

recognit ion includes  g randparen t s  and other  family m e m b e r s  

t ha t  we in this  count ry  traditionally include as extended family 

members .  Al though you may  find tha t  some juveni les  come from 

a non- t rad i t ional  family make-up,  do not  a s s u m e  tha t  the 

s i tua t ion  is dysfunct ional  and that  the juvenile  shou ld  not  be 

involved in it. Do some research, try to get to know the 

juveni les '  family a r r angemen t  and how it funct ions  before you 

m a k e  a judgement .  

As was  d i scussed  in Module 2 Cultural  Differences- W ha t  Is It?, 

do not  allow your  selective perception and stereotypic th ink ing  

to cloud your  professional  judgement  and your  ability to be 

cross-cul tura l ly  aware. 

29 



Exercise  2 

CL/k~E~]~XCATXOI~ 

A classif icat ion commit tee  has  l imited space  avai lable  in a d a y  

t r e a t m e n t  s u b s t a n c e  a b u s e p r o g r a m .  There  are  two juven i l e s  w i t h  

severe  s u b s t a n c e  a b u s e  problems.  One is from the  inne r  city a n d  h a s  

l imited resources ,  the  o ther  is from the  res ident ia l  a rea  of the  city a n d  

is covered u n d e r  his  paren ts '  hea l th  i n s u r a n c e .  Both juven i l e s  a re  

r e q u e s t i n g  t r e a t m e n t  service for the i r  alcohol a b u s e  problem.  The  

p r o g r a m  is located midway  be tween  the  h o m e s  of the  juveni les .  The  

following is a profile of the  two juveni les :  

Profile A: J o s h u a  

J o s h u a  is a s ixteen-year-old  African Amer i can  y o u t h  who  h a s  

h a d  b e e n  on proba t ion  once for t ruancy .  He lives wi th  h i s  

m o t h e r  a n d  s tepfa ther  in a two-bedroom a p a r t m e n t  of a pub l i c  

h o u s i n g  project  in the  inner  city. J o s h u a ' s  a t t i tude  is negat ive;  

he  h a s  wa lked  out  of several  counse l ing  ses s ions  a n d  does  no t  

a p p e a r  to be working  wi th  his  behavior  modif icat ion p rog ram.  

J o s h u a  h a s  a men to r  a n d  gets a long wi th  him. His m e n t o r  

u n d e r s t a n d s  t ha t  J o s h u a  is real ly f r ightened of t he  

ne ighborhood  t h a t  he  lives in, a n d  t h a t  he  often d i sp lays  a 

" tough guy" a t t i tude  to try to hide h is  fears.  J o s h u a  h a s  told h i s  

m e n t o r  t h a t  he would  like to get he lp  for h is  s u b s t a n c e  a b u s e  
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problem. He says, however, that  the programs tha t  he has  been  

in have not  helped h im because  he did not  feel t ha t  he could 

t rus t  any  of his counselors,  bu t  is willing to try ano the r  p rogram 

if given the chance.  

J o s h u a ' s  pa ren t s  do not  have any heal th  i n su rance  to cover his 

t r e a tmen t  program. 

Profile B: Terry 

Terry is a sixteen-year-old Caucas ian  you th  who lives with his 

mothe r  in the residential  area of a city. Terry has  been  placed 

on proba t ion  for t ruancy  and has  a history of alcohol abuse .  

Terry ha s  been  us ing  alcohol since he was ten years  old. He has  

been  to several programs,  none of which seemed to have helped 

him. 

Terry spends  mos t  of his days at home by h imsel f  while his 

mothe r  works.  He refuses to a t tend c lasses  at  the  local 

vocat ional  school where  he is enrolled. He is often quite  abusive 

to his  mother ,  who is ready to pu t  h im out of the house .  Terry's 

p roba t ion  officer has  recommended  him for this  s u b s t a n c e  abuse  

program.  H e  is covered under  his mother ' s  insu rance .  

31 



Given the information provided above, who would  you place in 

the one t r ea tmen t  slot available and  wha t  would you do wi th  the o ther  

juveni le?  Give specific reasons for your  decision. 

% ]I~s~r~ctor n o t e :  

Dis t r ibu te  H a n d o u t  JI4.2.  Divide the  class  into groups  of five (5). 
Each  m e m b e r  of the group shou ld  take  the  role of a c lass i f ica t ion 
commit tee  member .  The classif icat ion commit tee  will have  a Case  
Manager ,  Psychologist,  Suppor t  Services Supervisor ,  Careworker  
Superv i sor  and  Ass i s tan t  S u p e r i n t e n d e n t  as  the  Commit tee  Chair .  
Appoin t  a group leader. Allow ten  m i n u t e s  for group d i s cus s ion  of 

the  exercise. Then  ask  each group leader  to p re sen t  the  group ' s  
r e s p o n s e s  to the  class. The t r a ine r  shou ld  solicit  r e sponses  from the  
group as  a whole and  then  e laborate  on each  poin t  as  needed.  

Here are some points  tha t  you can  presen t  ff they are not  ra ised  by 

the group: 

[] The classification process serves the purpose  of developing: 

a l  

b. 

C. 

Comprehens ive  a s s e s s me n t  

An individual  services p lan  

Program matching  for a juvenile  wi thin  the juveni le  jus t i ce  

sys tem 
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[] Classification takes  a holistic approach to the identification of 

the needs  of a juvenile and  the match ing  of services to address  

these  needs.  

[]  Classification is divided into two areas: 

. Risk Asses smen t  which looks at, security,  escape, 

behavioral ,  del inquency history, legal, and  suicidal  i s sues  

of the juvenile.  

. Needs Asse s smen t  which looks at the physical ,  medical ,  

p s y c h o l o g i c a l / e m o t i o n a l ,  f a m i l i a r  a n d  

educa t iona l /voca t iona l  needs of the juvenile.  

[] The cul tura l  character is t ics  of these juveni les  shou ld  be t aken  

into accoun t  t h r o u g h o u t  the classification process.  These 

cu l tu ra l  character is t ics  should  be considered to ensu re  tha t  the 

juveni les  needs  are adequately addressed,  not  as  a m e a n  to 

el iminate  t hem  from service. 
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Exercise 3 

~I~'W~OWI~ DETENTX~N ©IEI~ITE/R 

Anytown Detention Center  is located 50 miles outside of a n  

u r b a n  area.  This detent ion center  serves the u r b a n  area  a n d  

s u r r o u n d i n g  counties.  Anytown is a 150-bed facility, and  has  a s taff  

of 60 pract i t ioners .  The juvenile popula t ions  are ethnical ly diverse. 

The e thnic  b reakdown is: 

African American 35% 

Asian  05% 

Hispanic  45% 

Native American 06.5% 

White  06.5% 

Other  02% 

The majori ty of the staff are African Amer ican  and  Caucas i an .  

Hispanics  and  Native American staff are pr imari ly  volunteers  who  

work  wi th  the  juveni les  on recreational  and  social activities. Many  

staff compla in  tha t  the programs in place at  the de tent ion  cen te r  

shou ld  be revised. They are ou tda ted  and  do not  meet  the needs  of 

the diverse juvenile  populat ion.  The admin i s t ra t ion  and  staff a t  

Anytown are faced with the following concerns:  

[] There is ethnic and  cul tura l  rivalry a mong  juveni le  

offenders. 
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There is a language barr ier  between some of the  staff and  

juveni le  offenders. 

Staff are finding it difficult to locate adequa te  resources  

(i.e., counseling,  therapy, and voca t iona l / educa t iona l  

programs) to serve the juveniles. 

Many juveni les  complain tha t  staff do not  care a nd  do not  

u n d e r s t a n d  their  needs.  

The director of Anytown is faced with a h igh staff tu rn-over  

rate. Staff are f rus t ra ted and feel th rea tened  by the  diverse 

popula t ion  tha t  they m u s t  work with. 

. Wha t  cu l tura l  i ssues  need to be considered w h e n  es tabl i sh ing  

p rograms  to address  the needs of the juveni les?  

. Wha t  are some of the strategies and actions t ha t  the  detent ion 

center  admin i s t ra t ion  might  take to address  these  i s sues?  

3. Wha t  s teps  can  individual  staff take to address  these  i s sues?  
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D i s t r i b u t e  H a n d o u t  J I4 .3 .  Divide t h e  c l a s s  in to  g r o u p s  of five (5). 
A p p o i n t  a g r o u p  leader .  Allow t e n  m i n u t e s  for g roup  d i s c u s s i o n  of 
t h e  exerc ise .  A s k  e a c h  group l e ade r  to p r e s e n t  t he  g r o u p s  r e s p o n s e s  
to t h e  c lass .  The  t r a i n e r  s h o u l d  sol ic i t  r e s p o n s e s  f rom t h e  g r o u p  a s  
a who le  a n d  t h e n  e labora te  on  e a c h  p o i n t  a s  needed .  

Here are  some points  t ha t  you can  p r e s e n t  ff they  are not  r a i sed  by  

the  group:  

A. For  a n y  agency or organizat ion to deal  effectively w i th  a 

cu l tu ra l ly  diverse juveni le  popula t ion ,  staff  m u s t  be aware  of t h e  

cu l t u r a l  specifics of the juveni les .  For example ,  m a n y  of the  

juven i l e s  coming into the facility m a y  not  c laim Engl i sh  as  t he i r  

nat ive,  or even second language .  To c o m m u n i c a t e  a t  all, 

therefore,  a t  leas t  one staff or c o m m u n i t y  vo lun tee r  who  does  

s p e a k  the  l anguage  of the juven i les  shou ld  be found  a n d  m a d e  

avai lable.  

B. Some of the  s t ra tegies  t ha t  the  de ten t ion  cen te r  a d m i n i s t r a t i o n  

m i g h t  t ake  to address  the  need  of the i r  cu l tu ra l ly  d iverse  

p o p u l a t i o n  inc lude:  

[] Developing a miss ion  s t a t e m e n t  a n d  policies t h a t  va lue  a n d  

p romote  cu l tu ra l  sensitivity.  
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Providing cul tura l  sensitivity t raining to both  staff and 

juveniles.  

Using resources  from the communi ty  to provide services to 

both  staff and juveniles. 

C. 

Having events at the detention center  tha t  foster 

in tercul tura l  exchanges,  for example, concerts  featuring 

mus ic  from across the world or d inners  featur ing dishes  

from a round  the world. 

Staff need to recognize that  working within  a mul t i -cu l tu ra l  

envi ronment  is difficult and requires tha t  they draw on a wider 

variety of skills. And al though training is impor tan t  to prepare  

staff to work in this environment,  patience and  wil l ingness to be 

open to new ideas is crucial. 
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Exerc i se  4 

The following is a secur i ty  alert  t h a t  h a s  been  s en t  to all s taff  a t  a j uven i l e  

de t en t ion  center .  

Date: J u n e  1 9 ,  1 9 9 2  

To: Secur i ty  a n d  Admiss ions  Staff  

From: J.  Incharge,  Director  

Subject :  Secur i ty  Alert 

INFORMATION HAS COME TO US FROM THE MILWAUKEE AND ST. PAUL 

POLICE DEPARTMENTS THAT AN ARMED GANG MEMBER FROM THE WHITE 

TIGERS AND SEVERAL OTHER GANG MEMBERS ARE COMING TO ST. PAUL TO 

BREAK THEIR FELLOW MEMBERS OUT OF THE FRANCIS COUNTY JUVENILE 

CENTER. TO ENSURE OUR FACILITY'S SECURITY, SEVERAL MEASURES ARE 

BEING TAKEN. 

UNTIL FURTHER NOTICE: 

1. THE ONLY PERSON ALLOWED IN THE BUILDING TO VISIT WILLIAM 

CHUNG IS HIS MOTHER, WHOSE NAME IS LOIS CHUNG. NO ONE 

SHOULD BE ALLOWED IN WITH HER, (i.e. T O  SIT IN THE LOBBY OR TO 

WAIT). ALL INDIVIDUALS ARE TO BE THOROUGHLY SCREENED 

BEFORE BEING ALLOWED INTO THE LOBBY. 

. ADMISSIONS WORKERS MUST LOOK INTO THE SALLY PORT BEFORE 

ALLOWING ANYONE INTO THE ADMISSIONS LOBBY. THIS SHOULD BE 

COMMUNICATED WITH THE CONTROL UNIT. 
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. THIS WEEKEND, THERE ARE NO SCHEDULED DELIVERIES. DO NOT 

ALLOW ANYONE THROUGH THE BACK DOOR. IF THE DOORBELL 

RINGS, IGNORE IT. IF DELIVERYMEN OR OTHERS NEED ASSISTANCE, 

THEY SHOULD COME AROUND TO THE FRONT OF THE BUILDING. 

. PLEASE BE AWARE OF ALL PERSONS COMING INTO THE BUILDING. WE 

CURRENTLY HAVE NO OTHER ASIAN RESIDENTS EXCEPT WILLIAM 

CHUNG. 

. 

. 

ALLOW NO ASIAN MALES IN UNLESS YOU KNOW FOR SURE WHO THEY 

ARE AND THE REASONS FOR THEIR BEING IN THE BUILDING. 

THE GANG MEMBER WHO LEFT FROM MILWAUKEE IS NAMED IKE 

(JOSEPH BUNIS). 
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. W h a t  a s s u m p t i o n s  are being made  a b o u t  the  na t iona l i ty  of the  

gang  m e m b e r ?  

. Is th i s  facility tak ing  all the  n e c e s s a r y  p r e c a u t i o n s  to e n s u r e  t h a t  

the  facility is secure?  If not, w h a t  else could be done?  

Ins~:~'uc~:or n o t e :  

D i s t r i b u t e  H a n d o u t  J I4 .4 .  Divide t he  c l a s s  in to  g r o u p s  of five (5). 
A p p o i n t  a g roup  leader .  Allow t en  m i n u t e s  for g r o u p  d i s c u s s i o n  of 
t h e  exerc ise .  T h e n  a s k  e a c h  g roup  l e a d e r  to p r e s e n t  t h e  g r o u p ' s  
r e s p o n s e s  to the  c lass .  The  t r a i n e r  s h o u l d  sol ic i t  r e s p o n s e s  f rom t h e  
g r o u p  a s  a whole  a n d  t h e n  e l abora te  on  e a c h  p o i n t  a s  needed .  

Here are  some points  t h a t  you can  p r e s e n t  if they  are no t  ra i sed  by 

the  group:  

[] This  m e m o  m a k e s  the  a s s u m p t i o n  t h a t  all the  m e m b e r s  of the  

Whi te  Tiger Gang  are Asian.  As a r e su l t  of th is  a s s u m p t i o n  staff  

m e m b e r s  will be tak ing  a close look a t  all As ians  t h a t  come 

t h r o u g h  the  de ten t ion  cen te r  paying less  a t t en t ion  to o the r s  

ind iv idua ls  t h a t  might  well be m e m b e r s  of t h a t  gang.  

[] Making  a s s u m p t i o n s  abou t  the  t ra i t s  of gang  m e m b e r s  is 

d a n g e r o u s .  Wi th in  any cu l tu re  or s u b c u l t u r e ,  ind iv idua ls  are  

un ique .  
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H a n d o u t  JI4.1 

At 3:30 a.m. an Asian juvenile is b rough t  into the de ten t ion  

center  as  a first-time offender, after being t aken  into cus tody  by the  

police for dr inking in public and  creating a d i s turbance .  He was  

medical ly  cleared at the local hospi tal  to rule out  any  hea l th  problems.  

The juvenile was partially non-cooperative,  giving incomple te  

answers ,  b u t  not  violent nor  in any way--out  of control. He a p p e a r e d  

more h u n g  over than  anything else. He indicated tha t  he lives wi th  

his mother ,  father  and five younger  bro thers  and  sisters.  He was  able  

to provide an  address  bu t  s ta ted tha t  there  was  no phone  at  h is  

house .  

. As a detent ion intake worker,  

juveni le?  

wha t  would  you do wi th  th i s  

2. W h a t  m e a s u r e s  would you take to contact  this  you th  p a r e n t s ?  
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H a n d o u t  J I4 .2  

CIE~k~Z~C~k~ZOI~ 

A classification committee has  limited space available in a day  

t r ea tmen t  subs t ance  abuse  program. There are two juveni les  wi th  

severe s u b s t a n c e  abuse  problems. One is from the inner  city a nd  h a s  

l imited resources ,  the other is from the resident ial  area  of the city an d  

is covered u n d e r  his parents  heal th  insurance .  Both juveni les  are 

reques t ing  t r ea tmen t  service for their  alcohol abuse  problem. The 

following is a profile of the two juveniles:  

Profile A: J o s h u a  

J o s h u a  is a sixteen-year-old African Amer ican  you th  who h a s  

had  been  on probat ion once for t ruancy .  He lives wi th  his  

m o t h e r  and  s tepfather  in a two-bedroom a p a r t m e n t  of a publ ic  

hous i ng  project in the inner  city. J o s h u a ' s  a t t i tude  is negative; 

he has  walked out  of several counsel ing sess ions  and  does not  

appea r  to be working with his behavior  modificat ion program.  

J o s h u a  has  a mentor,  and gets along well with him. His m e n t o r  

u n d e r s t a n d s  tha t  J o s h u a  is really fr ightened of the  

ne ighborhood  tha t  he lives in, and  tha t  he often d isp lays  a 

"tough guy" a t t i tude to try to hide h i s  fears. J o s h u a  ha s  told his  

men t o r  t ha t  he would like to get help for his s u b s t a n c e  a b u s e  

problem. He says, however, t ha t  the p rograms  tha t  he h a s  b een  

in have not  helped him because  he did not  feel t ha t  he could  
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t r u s t  any of his counselors,  bu t  is willing to try ano the r  p rogram 

if given the chance.  

J o s h u a ' s  pa ren t s  do not  have any heal th  in su rance  to cover his 

t r ea tmen t  program. 

Profile B: Terry 

Terry is a s ixteen-year-old Caucas ian  youth who lives with his 

mothe r  in the  residential  area of a city. Terry has  been  p laced  

on probat ion  for t ruancy  and has  a history of alcohol abuse .  

Terry has  been  us ing  alcohol since he was ten years  old. He has  

been  to several programs,  none of which seemed to have helped 

him. 

Terry spends  mos t  of his days at home by himself  while his 

mo the r  works.  He refuses to a t tend c lasses  at  the  local 

vocat ional  school where  he is enrolled. He is often quite abusive 

to his  mother ,  who is ready to pu t  h im out of the house .  Terry's 

p roba t ion  officer has  recommended h im for this  s u b s t a n c e  abuse  

program.  He is covered under  his mother ' s  insurance .  

Given the informat ion provided above, who would you place in the one 

t r e a t m e n t  slot available and  wha t  would you do with the other  

juveni le?  Give specific reasons  for your  decision. 

44 



H a n d o u t  J I4 .3  

Anytown Detention Center  is located 50 miles outs ide of an  

u r b a n  area.  This detent ion center  serves the u r b a n  a rea  a n d  

s u r r o u n d i n g  counties.  Anytown is a 150-bed facility, and  has  a s taff  

of 60 pract i t ioners .  The juvenile popula t ions  are ethnical ly diverse.  

The e thnic  b reakdown is: 

African American 35% 

Asian  05% 

Hispanic  45% 

Native American  06.5% 

White  06.5% 

Other  02% 

The majori ty of the staff are African Amer ican  and  Caucas i an .  

Hispan ics  and  Native American staff are pr imari ly  volunteers  wh o  

work  wi th  the  juveni les  on recreat ional  and  social activities. Man y  

staff compla in  tha t  the programs in place at  the  de tent ion  cen te r  

shou ld  be revised. They are ou tda ted  and  do not  meet  the needs  of 

the diverse juvenile populat ion.  The admin i s t r a t ion  and  staff  a t  

Anytown are faced with the following concerns:  

[] There is ethnic and  cul tura l  rivalry among  juven i le  

offenders. 
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[] There  is a l anguage  bar r ie r  be tween some  of the  staff  a n d  

juveni le  offenders. 

[] Staff  are  finding it difficult to locate a d e q u a t e  r e s o u r c e s  (i.e, 

counsel ing,  therapy,  and  voca t iona l / educa t iona l  programs)  

to serve the  juveni les .  

[] Many  juven i les  compla in  t ha t  staff do not  care  a n d  do not  

u n d e r s t a n d  the i r  needs.  

[] The di rec tor  of Anytown is faced with  a h igh  staff  t u r n - o v e r  

rate .  Staff  are  f rus t r a t ed  and  feel t h r e a t e n e d  by the  diverse 

popu la t ion  t h a t  they  m u s t  work with. 

. W h a t  c u l t u r a l  i s sues  need  to be considered w h e n  es t ab l i sh ing  

p r o g r a m s  to a d d r e s s  the  needs  of the juven i l es?  

. W h a t  are  some of the  s t ra tegies  and  ac t ions  t h a t  the  de ten t ion  

cen te r  a d m i n i s t r a t i o n  migh t  take  to add re s s  t h e s e  i s s u e s ?  

3. W h a t  s t eps  can  individual  staff take  to a d d r e s s  t h e s e  i s s u e s ?  
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H a n d o u t  J I 4 . 4  

The following is a secur i ty  alert  t h a t  h a s  been  sen t  to all s taff  a t  a j uven i l e  

de t en t ion  center .  

Date: 

To: 

From: 

Subject :  

J u n e  19, 1992 

Secur i ty  and  Admiss ions  Staff  

J .  Incharge,  Director 

Secur i ty  Alert 

INFORMATION HAS COME TO US FROM THE MILWAUKEE AND ST. PAUL 

POLICE DEPARTMENTS THAT AN ARMED GANG MEMBER FROM THE WHITE 

TIGERS AND SEVERAL OTHER GANG MEMBERS ARE COMING TO ST. PAUL TO 

BREAK THEIR FELLOW MEMBERS OUT OF THE FRANCIS COUNTY JUVENILE 

CENTER. TO ENSURE OUR FACILITY'S SECURITY, SEVERAL MEASURES ARE 

BEING TAKEN. 

UNTIL FURTHER NOTICE: 

1. THE ONLY PERSON ALLOWED IN THE BUILDING TO VISIT WILLIAM 

CHUNG IS HIS MOTHER, WHOSE NAME IS LOIS CHUNG. NO ONE 

SHOULD BE ALLOWED IN WITH HER, (i.e., TO SIT IN THE LOBBY OR TO 

WALT). ALL INDIVIDUALS ARE TO BE THOROUGHLY SCREENED 

BEFORE BEING ALLOWED INTO THE LOBBY. 

. ADMISSIONS WORKERS MUST LOOK INTO THE SALLY PORT BEFORE 

ALLOWING ANYONE INTO THE ADMISSIONS LOBBY. THIS SHOULD BE 

COMMUNICATED WITH THE CONTROL UNIT. 
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. THIS WEEKEND,  THERE ARE NO SCHEDULED DELIVERIES. DO NOT 

ALLOW ANYONE THROUGH THE BACK DOOR. IF THE DOORBELL 

RINGS, IGNORE IT. IF DELIVERYMEN OR OTHERS NEED ASSISTANCE, 

THEY SHOULD COME AROUND TO THE FRONT OF THE BUILDING. 

. PLEASE BE AWARE OF ALL PERSONS COMING INTO THE BUILDING. WE 

CURRENTLY HAVE NO OTHER ASIAN RESIDENTS EXCEPT WILLIAM 

CHUNG. 

. ALLOW NO ASIAN MALES IN UNLESS YOU KNOW FOR SURE WHO THEY 

ARE AND THE REASONS FOR THEIR BEING IN THE BUILDING. 

. THE GANG M E M B E R  WHO LEFT FROM MILWAUKEE IS NAMED IKE 

( JOSEPH BUNIS). 

. W h a t  a s s u m p t i o n s  are  b e i n g  m a d e  a b o u t  the  n a t i o n a l i t y  of t h e  g a n g  

m e m b e r ?  

. Is t h i s  facil i ty t a k i n g  all t he  n e c e s s a r y  p r e c a u t i o n s  to e n s u r e  t h a t  t h e  

facil i ty is s e c u r e ?  If not ,  w h a t  else cou ld  be d o n e ?  
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LAW ENFORCEMENT TRAXNXNG A P P E N D ~  

ABOUT THE APPENDIX 

This appendix  has  been developed specifically for l aw 

enforcement  pract i t ioners  to be used  in a variety of ways tha t  meet  the  

needs  of a par t icular  law enforcement agency. 

Law enforcement  t ra iners  should  use  this  append ix  in 

conjunc t ion  with the general cur r icu lum.  It conta ins  exercises a n d  

d i scuss ion  points  tha t  follow the content  of the general  cu r r i cu lum.  

We sugges t  tha t  the t rainers  familiarize themselves  with the  genera l  

c u r r i c u l u m  and  use the information in the appendix  to ma ke  the  

t ra in ing  more  law enforcement related. 

In this  appendix,  the t ransparenc ies  a n d / o r  h a n d o u t s  t ha t  are  

needed  have been provided in the per t inent  sections.  Please note t h a t  

not  all sect ions  of this appendix require the use  of t r anspa renc ie s  a n d  

h a n d o u t s .  In some cases, the t r ansparenc ies  in the genera l  

c u r r i c u l u m  can  be used.  

Some of the law enforcement  exercises use  s t rong language  a n d  

graphic  examples  to make  impor tan t  points  tha t  are relevant  to law 

enforcement  officers. We encourage t ra iners  to use  this  a p p e n d i x  

mater ia l  in the m a n n e r  tha t  mos t  sui t  their  needs.  



Q. 

0 
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N O T E S  TO T H E  T R A I N E R  

As a law enforcement  trainer, you will probably  be asked  a n u m b e r  of 

difficult, and  somet imes  hostile, ques t ions  t h r o u g h o u t  the course  of 

the t raining.  

Al though these  k inds  of quest ions  can  get a t ra in ing sess ion  off track, 

the oppor tun i ty  to answer  t hem in a way tha t  satisfies the 

pa r t i c ipan t s  can  make  the rest of the t ra in ing process  go m u c h  more 

smoothly.  If thei r  broader  concerns  abou t  cul tura l  differences t ra in ing  

can be add res sed  adequately, par t ic ipan ts  will be more  able and  

likely to concent ra te  on the t raining material .  

Wha t  follows are a 

enforcement  cul tura l  

These r e sponses  are 

series of ques t ions  frequently a sked  of law 

differences t rainers ,  with sample  responses .  

guidelines only, to be used  as b a c k g r o u n d  

informat ion for t rainers.  
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Sample  R e s p o n s e s  to Ques t ions  Frequent ly  Asked  of  Law 

E n f o r c e m e n t  Cultural Differences  Trainers  

. How can we get  the  c o m m u n i t y  to learn more  about  law 

e n f o r c e m e n t ?  

Some programs  have been  tried, such  as citizen academies ,  law 

enforcement  explorer scout  programs,  DARE, and  c o m m u n i t y  policing 

programs.  The bes t  way tha t  the communi ty  can  learn  abou t  law 

enforcement  is for us  to become actively involved with the  c ommun i ty  

as an  officer and  a citizen. The communi ty  needs  to see law 

enforcement  officers as  h u m a n  beings. It is every officer's job to 

educa te  the communi ty  abou t  the role of the law enforcement .  

Specific ways tha t  law enforcement officers can  educate  member s  

of the  co m m un i t y  abou t  policing include: 

Producing and  distr ibut ing pamph le t s  in different 

l anguages  tha t  explain wha t  citizens shou ld  do w h e n  they 

are s topped by law enforcement officers, how they can  

expect to b e t r e a t e d ;  how to file a compla in t  (this actual ly  

reduced  compla in ts  in one Western city); and,  w h a t  the 

patrol,  detective and  other law enforcement  funct ions  do, 

etc. 
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[] Joining minority group associations s u c h  as the NAACP. 

When law enforcement officers join cul tural  groups and 

at tend meetings, they create an invaluable two-way 

educational  opportunity. Relationships developed th rough  

membership  meetings and events can be very helpful when 

an  incident with racial or ethnic overtones occurs. 

[] Sponsoring cultural  events and helping to promote the 

goals of the cultural  groups. 

[] Soliciting the law enforcement agency's ha r shes t  critics to 

participate in several ride-alongs. 

[] Encouraging your law enforcement agency to offer minori ty 

scholarships to the law erfforcement academy or 

communi ty  college criminal just ice classes. 

o ~ w  ~a~ we ge¢ Che ~ o ~ r ~ i C y  ¢o lleam~ nm©ze ab~a¢ ~ a l l ¢ ~  

~ i ~ ' i ' e ~ e ~ c e s ?  

Helping the communi ty  to learn more about  cul tural  differences 

is a massive social undertaking.  The more tha t  people interact  and the 

more personal,  everyday, normal, routine contact  tha t  diverse people 

have with each other, the greater the unders t and ing  tha t  will develop 

between them. We need integration in the workplace, neighborhoods,  
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schools  a n d  everyday life. We need to stop t each ing  our  ch i ld ren  to 

fear and  ha t e  people who are different. We need to l ea rn  to recognize 

a n d  apprec ia te  the  power  a n d  beau ty  of diversity, r a t h e r  t h a n  b l a m i n g  

our  social  p rob l ems  on other  people. 

As role models ,  it is especial ly impor t an t  for l aw en fo rcemen t  

officers to t ake  the  lead in va lu ing  diversity and  the  va r ious  cu l tu ra l  

con t r ibu t ions  to Amer i can  society. 

3. Why are m a n y  m i n o r i t y  c i t i z e n s  so  a n t a g o n i s t i c  towards  the  

p o l i c e ?  

In te res t ing ly  enough ,  publ ic  opinion polls show t h a t  the  vas t  major i ty  

of ci t izens,  r egard less  of race, e thnici ty or cu l tu ra l  group,  have 

favorable a t t i t udes  towards  the  police. Al though these  su rveys  do not  

a lways  c a p t u r e  the  views of those  who mos t  come into con tac t  wi th  

pol ice- -pr imar i ly  lower- income pe r sons - - they  show t h a t  m o s t  middle  

c lass  pe r sons ,  inc lud ing  minori t ies ,  are favorably d i sposed  towards  

the  police. 

One of the  r e a s o n s  why  m a n y  people are so  an tagonis t i c  towards  the 

police is b e c a u s e ,  they  are not  wel l -educated  a b o u t  the  police. How 

m a n y  n o n - l a w  enfo rcement  people do you know who  u n d e r s t a n d  

w h e n  a police officer m u s t  advise someone  of the i r  M i r a n d a  r ights?  

Very few, probably ,  and  they  have had  every advan tage  to l ea rn  this.  

Par t  of the  problem,  is t h a t  the  med ia  is not  very a c c u r a t e  a n d  s e n d s  

d is tor ted  m e s s a g e s  to the  publ ic  abou t  the police, c r ime a n d  the law. 
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In addition, most  police officers do not live in the neighborhoods tha t  

they patrol. Further,  because of tradit ional patrol practices, m a n y  

police officers have few opportunities to get to know the people who 

live in the neighborhoods they patrol -- except in more confrontat ional  

si tuations.  

By the very na ture  of their jobs, police officers are frequently placed 

in positions tha t  are inherently antagonistic and confrontational, often 

with members  of minority groups. Police officers are con t inuous ly  

called upon  to forcibly protect one person's  rights by restr ict ing the 

rights and wishes of another, This places the police officer in a 

position tha t  almost  always leaves someone unhappy.  

In minori ty neighborhoods, these confrontat ions can become more  

antagonist ic  when the police officers involved are from the d o m i n a n t  

culture.  In addition to basic differences tha t  exist between officers and  

citizens in mos t  communit ies  (officers live in different neighborhood,  

patrol from automobile), the gulf becomes more s tark  with the 

addit ion of racial, cultural,  and sometimes vast  economic differences. 

Finally, any newcomers to this country from Eastern  Europe or the 

third world are familiar with police officers in their  country  of origin 

who tortured,  raped and murdered  citizens. They also have 

experienced corruption at all levels of govemment .  It takes t ime for 

t rus t  and  goodwill to be formulated between the police and persons  

from these minori ty groups. 
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. W h y  d o n ' t  A f r i c a n  A m e r i c a n  l e a d e r s  do  m o r e  t o  h e l p  l a w  

e n f o r c e m e n t ?  

Many  African Amer i can  leaders  do not t r u s t  law en fo rcemen t - - a lmos t  

every th ing  they  see on TV is negative, s u c h  as the  extensive coverage 

of the  Rodney King a n d  Malice Green incidents .  Also, m a n y  law 

en fo rcemen t  officers t a lk  to African Amer ican  leaders  only w h e n  they  

need  the i r  help.  

In addit ion,  the re  is a long and  negative his tor ical  r e l a t ionsh ip  

b e t w e e n  law en fo rcemen t  and  the African Amer ican  c o m m u n i t y .  For 

example ,  it w a s  law enforcement  officers who served as  slave patrols ,  

h u n t i n g  down r u n a w a y  slaves in the mid- 1800s, a n d  law en fo rcemen t  

officers who sp rayed  fire hoses  and  used  dogs on African Amer i cans  

du r ing  the  civil r igh ts  movement .  Al though some of these  events  took 

place a long t ime ago, p a r e n t s  pass  the i r  negat ive feelings and  

in t e rp re t a t ions  of events  on to their  children.  

As law en fo rcemen t  officers, it impor t an t  for you  to u n d e r s t a n d  

these  h is tor ica l  r e a s o n s  for the bad  feelings be tween  some  African 

A m e r i c a n s  a n d  law enforcement .  U n d e r s t a n d  t h a t  the  African 

Amer i can  ci t izens you  come into contact  wi th  are  not  necessa r i ly  

angry  a t  you, b u t  a t  w h a t  you  and  the l aw en fo rcemen t  agency  

r e p r e s e n t  in a h is tor ica l  sense .  [See: "An Evolving S t ra tegy  of Police: 

A Minori ty View," in the  Cross -Cul tura l  C o m m u n i c a t i o n  Module-  

Selected Reading  Section] 
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5. ~ y  ~io X ~ave  to pay for pas~ d i scr iminat ion  ~ i t h  a.ff ir~ative 

[Note to instructor:  This can be a very difficult ques t ion to answer.  

The bes t  approach  is probably to avoid getting into a debate  about  the 

meri ts  of affirmative action, bu t  ra ther  explain how manag ing  diversity 

is different and  when  done right can significantly reduce the need for 

both cour t -manda ted  and voluntary affirmative action p lans  to reduce 

historical  racial, ethnic and gender  imbalances  among  police 

depa r tmen t  employees.] 

If you and  your  fellow officers are serious about  ma na g ing  diversity 

and  do it well--you don't  have to pay. Unlike affirmative action, which  

left out  whi te  males,  managing  diversity recognizes tha t  everyone 

offers different skills and s t rengths  to an  organization, and  an  

organizat ion tha t  actively seeks out  people with complementa ry  skills 

has  a competitive advantage over those tha t  don't. A police 

organizat ion tha t  manages  diversity well recognizes tha t  it has  to have 

fair and  open employment  pract ices (i.e. hir ing and  promotion 

policies) and  tha t  it may  have to take an  extra step to hire and  retain  

diverse employees.  

Unfortunately ,  not  everyone is agreement  over wha t  cons t i tu tes  fair 

and open employment  practices. A recent  nat ional  survey of near ly  

3,000 Amer icans  of different races and ethnicit ies found tha t  a large 

majori ty of African Americans, Latinos and Asian Amer icans  do not  
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feel tha t  they have opportunit ies equal to whites. Yet a majority of 

whites believe the opposite -- that  members  of minori ty groups do 

have opportunit ies  equal to whites. Much bitter feeling between whites 

and minorit ies s tems from profound disagreements about  affirmative 

action and other means  of increasing opportunities for minorities. 

Fortunately,  managing  diversity, when done right, can significantly 

reduce the need for both court -mandated and voluntary  affirmative 

action plans  to reduce historical racial, ethnic and gender imbalances  

among police depar tment  employees. Managing and valuing diversity 

is also seen as inherently beneficial to police depar tments .  If minori ty 

citizens feel tha t  the police depar tment  looks like and represents  the 

community ,  frequently, minority citizens will be less antagonist ic  

towards members  of the police department.  

6. What's the  real purpose  of  a diversity program? 

There are many  purposes  of diversity programs, and they are all 

impor tan t  for different reasons. Some of these purposes  are: 

To respond effectively to the major demographic  changes 

taking place in our communities.  

To help the law enforcement officers and adminis t ra tors  

recognize and appreciate the value of diversity, and learn 

how to tu rn  diversity into a challenge not into a problem. 
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[] To improve law enforcement -communi ty  (especially law 

enforcement-minority) relat ions by sending  a message  to 

the communi ty  tha t  law enforcement  officers are actively 

trying to serve the public better,  

o f f i ce r s '  h u m a n  r e l a t i o n s  

communica t ion  skills; 

and  by e n h a n c i n g  the  

a n d  c r o s s - c u l t u r a l  

[]  To reduce the n u m b e r  of citizen compla in ts  and  l awsu i t s  

aga ins t  law enforcement; and  

[] To reduce the frequency of injuries  accrued  by law 

enforcement  officers and  citizens. 

. ~r~y ia c ~ 1 ¢ ~  aw~re~eaa  ¢~aiai~g a~c~  Ibig deaJl? X ~ k ~  

e v e r y o n e  ~ w ork  wi th .  X~: doea~ ' t  m a k e  a n y  d~ffere~ce ~:o ~ '~  

i f  a p e r a o n  ia ~ ~ r i c ~ - ~ e r i c ~ 0  o r  ~ i ~ . ~  o r  a ~ i f f e ~ ' e ~ :  

c o , o r °  ] ~ r e a t  e y e . o n e  ~ e  s a ~ e o  

Most of us  believe tha t  we are fair and  objective w h e n  we deal  

with pe r sons  of a different culture.  

Bu t  a sk  yourselves this  question: if someone  told a racial  joke  in 

front of you , -wou ld  you  s top  t-hat pe r son?  Most people wouldn ' t ,  
O 

because  social p ressures  encourage us  to go along with th ings  like 

this, even if we don' t  really th ink  it's right. We can  help m a k e  the  

agency  a be t te r  place to work for women  and  minori t ies  if we do let 
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our  colleagues know tha t  not  only do we find those k inds  of jokes  and  

behaviors  objectionable, bu t  tha t  a pa t te rn  of those behaviors  open 

the agency to d iscr iminat ion  lawsuits  and the imposi t ion of consent  

dec ree s - -unp lea san t  outcomes  for everyone. 

In addit ion,  somet imes  we will t h i n k  we a re  doing fine and  then  

learn  from a person  of ano ther  cul ture tha t  we have ma de  some~ 

mis takes .  This h a p p e n s  to everyone. Sometimes we have no idea tha t  

our  act ions  or words  are d is turbing or insul t ing to o ther  people. 

Cul tu ra l  awareness  t ra ining and  cross-cul tural  ne twork ing  gives us  

an  oppor tun i ty  to m ake  sure  we aren ' t  inadvertent ly  insu l t ing  or 

offending people. 

W h y  do m i n o r i t i e s  a c c u s e  m e  of  r a c i s m  w h e n  I s t o p  t h e m  for 

a l e g i t i m a t e  r e a s o n ?  

First, in m a n y  ins tances  in the past ,  law enforcement  officers 

h a v e  s topped  people because  of their  race. This h a p p e n s  less 

f requent ly  now, b u t  it still happens  occasionally. 

Even w h e n  citizens have not  been s topped because  of their  race, 

they may  accuse  you  of rac ism for the same reasons  tha t  some 

weal thy  whi tes  will try to impress  you, when  stopped,  wi th  who they 

know and  thei r  potent ia l  influence over the law enforcement  agency; 
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some people begin to cry; some people give you e x c u s e s  for why  they  

were speeding; and some citizens lie to you abou t  the cr imes tha t  they  

have commit ted-- to  avoid the consequences  of their  actions.  

If you did not  t reat  the pe rson  any differently because  of the i r  

race, do not  take  their accusa t ion  personal ly  and  do not  let it affect 

your  t r e a t m e n t  of tha t  person. If you do, he or she will be in a be t te r  

posi t ion to m ake  the case tha t  you s topped t he m because  of the i r  

race. 

9o Do y o ~  z~altly ~hi~k ~hia ~z~mimg will  do a ~ y  g o o d ?  

This t ra in ing  is a good resource-- i t ' s  someth ing  tha t  you can  t ake  

with you  w h e n  you are doing your  job tha t  can  m a k e  you a more  

effective and  safer law enforcement  officer. 

Bu t  w h e t h e r  this t raining does any good depends  largely on you.  

Do you  w a n t  it to do any good? Are you open to new ideas?  Do you  

care a b o u t  improving law enforcement  c o m m u n i t y  or law 

enforcement -minor i ty  relat ions? Will you take w h a t  you learn here  

abou t  o ther  cu l tures  and  about  yourself  to the streets ,  or will you  

leave it in the  c lassroom? 
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I0 .  W h y  isn' t  t h e r e  a w h i t e  law e n f o r c e m e n t  o f f i cers  

a s s o c i a t i o n ?  W h y  do m i n o r i t i e s  h ave  to  h a v e  t h e i r  o w n  

a s s o c i a t i o n s ?  

Many racial  and  ethnic minorit ies and women  feel t ha t  they do 

not  have a ,voice in the executive decision ma k ing  of the general  

unions .  Most general  law enforcement officers' associa t ions  and  

un ions  are domina ted  by white males. Since wome n  and  minori t ies  

have learned th rough  a long history of experience tha t  they can  

achieve more  as a group t h a n  they can as individuals,  they form their  

own associat ions .  In addition, there are white law enforcement  

officers' associa t ions  in some agencies. 

Minority law enforcement  officers' associat ions often give high 

priority to i s sues  tha t  general  associations do not. For example,  

African Amer ican  law enforcement  officer associat ions  are often m u c h  

more concerned  abou t  law enforcement-minori ty relat ions,  racial  

d i sc r imina t ion  in arrests ,  minori ty law enforcement  r ec ru i tmen t  and  

self-destruct ive behavior  by African-American males ,  t h a n  are the 

general  law enforcement  associat ions.  Latino law enforcement  officer 

assoc ia t ions  are often m u c h  more concerned abou t  incentive pay for 

S p a n i s h - s p e a k i n g  law enforcement  officers and  the t r ea tmen t  of 

u n d o c u m e n t e d  workers ,  t h a n  are the general law enforcement  officer 

associa t ions .  Female  law enforcement  associat ions  are often more 

concerned  wi th  the proverbial  glass ceiling and  sexual  h a r a s s m e n t  

issues ,  t h a n  are general  law enforcement officer associat ions .  
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~ y  shoul td  w c  h a v e  ~o ~ n d c r s t a n d  p e o p l e  w h o  d o n ' t  s e c ~  t o  

~ a ~  ~o ~ s s i ~ i l a ~ e ?  ~ a p ~ s o ~  i s  i ~  o ~  c o ~ ~ ,  ~Ihey s ~ o ~ ] l ~  

The m a i n  reason for a t tempt ing to u n d e r s t a n d  all types of people  

be t te r  is t ha t  it will help you do your  job more effectively and  more  

safely. 

Also, it doesn ' t  help you to get upse t  if people don ' t  s p e a k  

Engl i sh  or practice different cus toms,  because  as a law enfo rcement  

officer, you can ' t  pick and  choose your  cus tomers .  You have to t r ea t  

everyone as fairly as possible, even if it can  be difficult at  t imes ,  

because  of language  or cul tural  barriers .  

It 's impor t an t  to remember  tha t  m a n y  people have not  come to 

this  coun t ry  with a full comma nd  of the Engl ish language.  This  h a s  

a lways been  t rue  in America. A good example  of this  is w h e n  

Chr i s topher  Co lumbus  and the Span ia rds  came to America  in the  

1500s they did not know how to speak  Indian languages .  

It is also impor tan t  to r emember  tha t  Engl ish  language  c ou r se s  

are often not  available in other countr ies  to potent ial  U.S. immigran t s .  

Therefore, i t  somet imes  takes  at  least  a genera t ion  for i m m i g r a n t  

families to gain a com m and  of English.  It will also often take  at  l eas t  

this  long for these  families to learn this  count ry ' s  cus toms,  t r ad i t ions  

and  laws. 
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12, Why do gays flaunt their sexuality? 

The focus of th i s  t r a in ing  is not  on sexual  or ienta t ion,  gender  or 

several  o ther  cu l t u r a l  charac ter i s t ics .  If you are in te res t ed  in l ea rn ing  

more  a b o u t  t he se  topics,  p lease  refer to the  Bibl iography Sec t ion  # 9 

of the  c u r r i c u l u m  a n d  the  Resources  Sect ion # 10. 

However, in a n s w e r  to your  quest ion,  there  is a smal l  minor i ty  

of gays  a n d  l e sb ians  who  are m u c h  more vocal a n d  visible t h a n  mos t  

gays  a n d  lesb ians ,  m u c h  like any  other  cu l tu ra l  group,  a n d  th i s  is the  

group you  m o s t  often see on TV. If you are not  u s e d  to see ing  people 

of the  s a m e  sex together ,  it may  seem like they  are  f l aun t ing  the i r  

re la t ionship ,  b u t  usua l ly ,  they  are j u s t  doing w h a t  h e t e r o s e x u a l s  do 

in public.  
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M O D U L E  ~.: W H Y  ~'HXS T ~ ] I ~ G  XS . ~ P O R T ~ T  

The following series of discussion points can be used  to explain 

the benefits  of unders tanding cul tural  differences and  valuing 

diversity. 
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Trainer  Note: 

Some of the  following points reflect the informat ion provided in the  

general  cur r icu lum.  

Discuss ion  tPoints: 

1. W h a t  are some of the potential  benefits  of cu l tura l  differences 

t ra in ing?  

~o U~derstanding c ~ r a ~  differences ~.~d ~reati~g peo~ le  

of  differen~ c ~ t u ~ e s  ~ i ~  ~espec~ e ~ a n c e s  office~ 

safe~y: 

[] If officers are aware of specific act ions  t ha t  migh t  

insul t  people of different cul tures ,  they will be less  

likely to take those act ions and  r isk incit ing host i l i ty  

or physical  conflicts. 

[] If officers can  bet ter  a s ses s  which  behaviors  by  

persons  of different cu l tures  are t ruly  th rea t en ing  a n d  

which are less dangerous ,  officers can  r e spond  to 

each individual s i tua t ion  appropriately.  If officers 

respond appropriately,  ser ious  officer and  cit izen 

injuries can  often be avoided. 

[] If officers can  communica te  effectively wi th  pe r sons  of 

different cul tures,  officers will have a bet ter  g rasp  of 
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the  t rue  r e a s o n s  for calls for service a n d  all the  facts  

of va r ious  s i tua t ions .  

[] Officers who u n d e r s t a n d  cu l tu ra l  differences,  and  

t h u s  are able to en su re  the  fair t r e a t m e n t  of all 

cit izens,  will likely be subjec ted  to fewer verbal  and  

phys ica l  a t t acks .  

The following t rue  sto W aptly i l lus t ra tes  th is  benef i t  of cu l tu ra l  

a w a r e n e s s  a n d  respect .  

Years  ago, an  African Amer ican  gang f r o m  Chicago was  

r ec ru i t ing  ch i ldren  in a mid-sized, m i d - w e s t e r n  town. The 

r e q u i r e m e n t  for becoming a m e m b e r  of the  gang  w a s  "to 

shoo t  a whi te  police officer." The gang m e m b e r s  k n e w  t h a t  

eleven- a n d  twelve-year-old chi ldren would  s p e n d  only a 

little t ime in juveni le  de ten t ion  if they  were  caugh t .  They 

gave four  kids a ".38" and  told t h e m  t h a t  w h e n  a n  officer 

showed  up  to a n s w e r  a false call, t h e  ch i ld ren  shou l d  "take 

h im  out." 

W h e n  the  officer showed up, however,  t he  k ids  did not  

s h o o t h i m .  They recognized the officer as  "the one who 

came  to the i r  school  and  t rea ted  t h e m  well." They  added,  

however,  t h a t  if a different law en fo rcemen t  officer had  

s how e d  up,  he or she  would have been  shot .  
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[] If officers treat  people well, it m a y  help save their  

lives. Unders tand ing  cul tura l  differences will give 

officers the tools to t reat  people w e l l n f r o m  their  

perspective. 

~° U ~ d e r s t a ~ d i ~ g  c~It~r~1 

e ~ o r e e ~ e n ~  e f fec t iveness .  

d i f f e r e n c e s  i ~ p ~ o v e s  

[] Officers can obtain  more accura te  informat ion  on 

illegal operations.  

[] Officers can communica t e  b e t t e r  wi th  vict ims to 

obtain timely informat ion abou t  suspects .  

[] Citizens of different cu l tures  will be more  likely to 

report  crime to officers. 

~o 

[] 

ILl~die~a~a~dti~g c u l t ~ r ~  ~iffere~ces  ~educ~s 

l t i a ~ i ~ y  a~dl e o ~ p l a i ~ t a  a g a i ~ a t  ~fficerao 

Officers will be less likely to lose cour t  cases  be c au se  

they failed to correctly advise people of different 

cu l tures  of their  rights; or, failed to a s k  for consen t  

for searches.  

~ffice~ 

[] Better communica t ion  m e a n s  a more u n d e r s t a n d i n g  

public. 
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Cultural ly  aware officers are less likely to accidental ly  

violate a citizen's civil rights. 

[] A hu r t  or insul ted public is more likely to sue  or file 

complaints .  

[] Fewer conflicts mean  fewer oppor tuni t ies  for suits .  

[]  A law enforcement  agency tha t  undergoes  this  

t ra in ing can  demonst ra te  an  overt effort to improve 

law enforcement -communi ty  relations,  a nd  reduce 

ins tances  of improper  use  of force. 

d. Cul tura l  differences t raining 

enforcement  officers actually do. 

suppor t s  w h a t  law 

[] Curren t  research  demons t ra tes  tha t  only abou t  10- 

15% - -  a small  percentage of p o l i c i n g -  involves 

enforcing the law; 40-80% of policing involves 

paperwork.  

[]  Most t ra in ing  focuses on this  10-15% area,  wi thou t  

consider ing the impact  of the officer's a t t i tudes  and  

behaviors  on real law enforcement  activities. 
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[] Law enforcement  work  con t inuous ly  involves choosing 

the in te res t  of one pe r son  over the  i n t e r e s t s  of 

another .  

[] Law enforcement  officers are  called to t he  scene  

be c a us e  of thei r  u n i q u e  r ight  to u s e  legi t imate  force to 

resolve conflicts 

[] The ac tua l  use  of force, however,  is one of the  leas t  

effective ways to resolve conflict. 

A good resource  for this  in format ion  is Policing U r b a n  Amer ica  
(See references  sect ion at  the end  of the  general  c u r r i c u l u m  for 
i n f o r m a t i o n  on how to locate th is  article). 

~o 

caxadida~¢ ~o~ promotion 

[] Cul tura l ly  aware  officers receive fewer compla in t s  a n d  

get involved in fewer conflicts. 
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Supervisors value the abi l i ty  of cul tural ly  aware 

officers to get along with diverse groups  of fellow 

officers. 

Supervisors value a demonst ra ted  ability to 

communicate  effectively and achieve respect  from all 

types of people. 

f. Understanding cultural differences reduces job-related 

stress. 

Officers who feel comfortable policing diverse 

neighborhoods have less on-the-job-stress  caused  by 

escalat ing cul tural  conflicts or cons tan t  an tagonism 

from the public. 

Officers who unders tand  cu l tura l  differences 

experience less internal  s tress caused  by suppress ing  

prejudices and  fears; confusion abou t  the most  

appropriate  way to act in diverse communit ies;  

miscommunica t ion  and anger. 

g" Successfully managing diversity 

imposition of consent decrees. 

preempts the 
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If law enforcement agencies tolerate even s u c h  s imple  

acts  as the use  of racial  or e thnic  s lurs  by law 

enforcement  officers, the agency ma y  be subjec t  to 

complaints  from employees or citizens. If a j u d g e  

determines  tha t  an  agency tolerates  d i sc r imina t ion  

agains t  women or minori t ies  in h i r ing a n d  

employment  conditions,  a consen t  decree m a y  be 

imposed on the agency. Under  a typical c o n s e n t  

decree, a court  orders a law enforcement  agency  to 

hire a specific n u m b e r  of pe r sons  from ce r ta in  

cul tura l  groups. In effect the cour ts  sets the  agency ' s  

personnel  po l ic ies - -someth ing  mos t  law en fo rcemen t  

officers and  agencies w a n t  to avoid at  all costs.  

[] The dominan t  group in a law enforcement  agency,  

often white males,  is the  key to m a k i n g  sure  t h a t  the  

agency does not  tolerate d iscr imina t ion  in h i r ing  a n d  

employment.  The d o m i n a n t  group has  the  mos t  power  

to ensure  tha t  consent  decrees are not  imposed  on  a 

law enforcement  agency. 
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OTHER REASONS FOR PARTICIPATING IN CULTURAL 

DIFFERENCES TRAINING 

. W h a t  are  some  other  reasons  for officers to pa r t i c ipa te  in 

cu l tu r a l  differences t ra in ing?  

a .  Changing local demographics underscore the need for 
cultural differences training. 

Most Amer ican  communi t i e s  will exper ience  an  

inc rease  in the percentage  of  people of color in c o m i n g  

years .  For  some communi t ies ,  th is  i nc rea se  will be 

d ramat ic ;  in others,  it will be less  d ramat i c ,  b u t  will 

still s ignif icantly impac t  the  delivery of law 

en fo rcemen t  services. 
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Ask t r a inees  wha t  they  th ink  the  ac tua l  demograph ics  are in  the i r  
commun i ty ,  t h e n  go over ac tua l  past ,  p r e sen t  and  fu tu re  
p ro jec t ions  t h a t  you have collected from the  Tra ine rs  Survey  
loca ted  in  the  notes  to the t ra iner  sec t ion  of the  cu r r i cu lum.  Note: 
You m a y  be ques t ioned  about  the  val idi ty of some of the  
d e m o g r a p h i c  informat ion  you have  collected. For example,  t r a inees  
m a y  po in t  ou t  t ha t  members  of some cu l tu ra l  g roups  m a y  have  
b e e n  c o u n t e d  twice - ff listed as bo th  Vie tnamese  a n d  As ian  - or 
u n d e r c o u n t e d .  However, small  m i s c o u n t s  are no t  nea r ly  as  
i m p o r t a n t  as  identifiable t rends.  Try no t  to get s ide t racked  in a 
d i s c u s s i o n  abou t  whe the r  the  n u m b e r s  you  have  collected are  

exact ly  correct.  

~o Cha~gi~g ~a~i~a~ wo~k~orc~ ~ie~og~aphica sia~ 

[] Between 1988 and  2000, white males  will accoun t  for 

only 11.6% of the net  addit ions to the workforce. 

[] By the year  2000, 75% of those  enter ing the  

workforce will be women  or minorit ies.  

[] By the year 2000, 25% of the popula t ion  

African American, Hispanic  or Asian. 

will be 
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Key Point: In the very near  future, all law enforcement  officers 

will face a workforce and citizenry tha t  will have more 

number s  and power concentrated within groups other 

t han  white males. Officers wi thout  cul tural  

differences skills will find themselves increasingly less 

able to provide law enforcement services effectively. 

% I n s t r u c t o r  n o t e :  

There are numerous  sources that  provide interest ing and 
relevant statist ics about  the changing nature of the U.S. workforce 
by the year  2000. One such  source is the Hudson Insti tute 's  
publication: Workforce 2000: Work and Workers for the 21st 
_Century. (Bibliography Section of general curriculum). 

Co In the  near future,  internal  d ivers i ty  will  be more  

valuable  

Because of the changing demographics and increase 

in citizen diversity, a law enforcement agency tha t  has  

officers with different s trengths (i.e. Span i sh  or other 

language skills), cultures and genders  will be in a 

m u c h  bet ter  position to safely and effectively deliver 

law enforcement  services. 
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~ O D U L E  2: C U L T ~  D~,'ERSETY: .WHAT XS ET? 

The following informat ion  can  be u sed  to e n h a n c e  law e n f o r c e m e n t  

i s sue s  regard ing  the topics t h a t  are p r e sen t ed  in the  gene ra l  

c u r r i c u l u m .  





ASSIMILAT] ION 

A. To escape  political and  rel igious p e r s e c u t i o n  in the i r  own 

c o u n t r y  ~ for example; m a n y  E u r o p e a n s  who came  in the  

19th  century .  

B. To seek  economic oppor tun i t i e s  m for example;  m a n y  

r e c e n t  immigran t s  from S o u t h  and  Cent ra l  Amer i ca  a n d  

the  Car ibbean.  

C. Forced immigra t ion  m for example;  African slaves.  

A. In the  United States ,  whi tes  are  in the  majori ty .  As a 

resu l t ,  a great  deal of the  d o m i n a n t  cu l tu r e  is in f luenced  by 

th i s  group.  

B. Ass imi la t ion  or a ccu l t u r a t i on  is a relative concept .  Recen t  

i m m i g r a n t s  as  well as  m a n y  long-t ime r e s i d e n t s  m a y  r e t a i n  

m u c h  of thei r  cu l tu re  wi th  r e g a r d  to l anguage ,  c u s t o m s ,  

food, etc. On the  o the r  end  of the  s p e c t r u m  are  p e r s o n s  

who  have a lmost  completely adop ted  the  c u s t o m s  of wh i t e  

cu l tu re .  
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C. The level of ass imi la t ion  of an  individual  you  come in 

con tac t  wi th  is a n  impor tan t  concept  for law en fo rcemen t  

officers. How a pe r son  from a different cu l t u r e  m a y  reac t  

to you  often d e p e n d s  on where  t h a t  p e r s o n  falls on the  

a c c u l t u r a t i o n  spec t rum.  For example,  a l t h o u g h  a p e r s o n  

m a y  a p p e a r  to fit the  physical  descr ip t ion  of a pe r son  wi th  

a Cent ra l  Amer ican  ethnicity, t h a t  p e r s o n  m a y  fall 

a n y w h e r e  on the  accu l tu ra t ion  s p e c t r u m ,  from a r ecen t  

i m m i g r a n t  who fears  the police b e c a u s e  of the  way  police 

t r ea t  all s u s p e c t s  in E1 Salvador,  to a fifth gene ra t ion  

Amer i can  who is completely accu l tu ra t ed .  Asking  t h i s  

pe r s on  for the i r  "green card," might  c a u s e  t h e m  to file a 

complaint against you. Law enforcement  off icers  need  to 

c o n s t a n t l y  check  their immedia te  j u d g e m e n t s  and 

a s s u m p t i o n s  when interacting with persons  from 

different cultures.  

D. Some p e r s o n s  who come to the  Uni ted  S t a t e s  s o m e d a y  

wish  to r e t u r n  to the i r  own countr ies .  These  people would  

no t  have  a s t rong  desire to ass imilate .  

E. Some p e r s o n s  who come to the  Uni ted S t a t e s  for economic  

oppor tun i t i e s  m a y  wish  to ass imi la te  as  m u c h  as  possible  

to maximize  the i r  f inancial  prospec ts ;  o the r s  m a y  

ass imi la te  only as  m u c h  as is n e c e s s a r y  to c o n d u c t  

b u s i n e s s .  
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F. Engl i sh  l anguage  skills. Frequent ly ,  p e r s o n s  whose  na t ive  

l anguages  are s imilar  to Engl i sh  can  ass imi la te  more  

quickly ff they choose to do so. For example,  S p a n i s h  

s p e a k e r s  can  ass imi la te  eas ier  b e c a u s e  the  Engl i sh  a n d  

S p a n i s h  l anguages  are s imilar  in na t u r e .  On the  o t h e r  

h a n d ,  some l anguages  like Korean,  J a p a n e s e  a n d  C h i n e s e  

have  vir tual ly no th ing  in c o m m o n  wi th  Engl ish.  

G. The  value  placed on t rad i t ions  a n d  cus t oms .  Some p e r s o n s  

m a y  view the  process  of a s s imi la t ion  as  a b a n d o n i n g  

closely-held cu l tu ra l  va lues  a n d  t rad i t ions ,  a n d  therefore ,  

choose  not  to ass imi la te -or  choose  to ass imi la te  g radua l ly .  

H. Access  to resources .  Pe r sons  wi th  little acces s  to r e s o u r c e s  

are  often res t r ic ted in how m u c h  they  c a n  ass imi la te .  

I. Sense  of belonging. Some i m m i g r a n t  g roups  are  m o r e  

welcome or feel more  comfortable  in the  Uni ted  S t a t e s  t h a n  

others .  This sense  of belonging c a n  affect the  ra te  a n d  

p a t t e r n  of ass imila t ion.  

J .  Cu l tu re  is not  static.  Cu l tu re  f requent ly  c h a n g e s  to m e e t  

the  c u r r e n t  needs  of a group.  
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D i s c u s s i o n  Po int s :  

. Cu l tu r a l  g roups  often change  w h e n  they  come in con tac t  

wi th  o the r  cu l tu ra l  groups.  These  c h a n g e s  c a n  be 

vo lun ta ry ,  or forced and  violent, depend ing  on the  n a t u r e  

a n d  goals of the  cu l tu ra l  g roups  in ques t ion.  An example  of 

a c u l t u r a l  c lash  occurred  be tween  E u r o p e a n s  a n d  N a t i v e  

Amer icans ,  w h e n  the  E u r o p e a n s  migra ted  to the  Uni ted  

S t a t e s  in the  16th and  17th centur ies .  W h a t  are  some 

m o d e m  examples  of cu l tu ra l  c lash?  

rap  mus i c  vs. rock mus ic  

Afrocentric vs. t radi t ional  W e s t e r n  c u r r i c u l a  

p r o p o n e n t s  of E n g l i s h - o n l y  vs. La t ino  

immig ran t s  

gay r ights  advocates  vs. evangel icals  

Eas t  G e r m a n s  vs. West  G e r m a n s  af ter  the  Berl in 

Wall fell 

Croa t i ans  vs. Musl ims vs. Se rbs  in former  

Yugoslavia 

2. W h a t  are  some job-re la ted  exam~les  of c u l t u r a l  c l a sh?  
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P l ~ . ~ U D X C E  

O P T I O N A L  E X E R C I S E  

( T h i s  e x e r c i s e  c a n  b e  u s e d  in  a d d i t i o n  t o  o r  i n  p l a c e  o f  t h e  

S h e l t e r  E x e r c i s e "  w h e n  d i s c u s s i n g  p r e j u d i c e ) .  

" B o m b  

% ] ~ n s t ~ c t o r  m o t e :  

Ask  the  class,  "If you were given a choice, which  would  you  
leas t  like to be: Rodney King, a m e m b e r  of his  j u r y  or the  law 
en fo rcemen t  officers on trial?" Point  ou t  three  c o m e r s  of the  room 
a n d  a s k  the  pa r t i c ipan t s  to go to the  first  c o m e r  for Rodney  King, 
the  second  c o m e r  for the j u ry  a n d  the  th i rd  c o m e r  for the  law 
en fo rcemen t  officers who were on trial. Ask  pa r t i c ipan t s  in each  
c o m e r  to explain why they picked t h a t  comer .  (This exercise also 
works  well with o ther  choices, s u c h  as,  '"Which would  you  leas t  
like to be: a female law enforcement  officer, a female a th le te  or  a 
female  fire fighter; African American ,  Hispanic  or Asian;  poor,  
men ta l l y  d isabled  or physical ly disabled,  etc.) 

D i s c u s s i o n  P o i n t s :  

1. W h a t  d o e s  a p e r s o n ' s  c h o i c e  s a y  a b o u t  t h e i r  v a l u e  s t r u c t u r e ?  

2. Are  s o m e  v a l u e  s t r u c t u r e s  m o r e  va l id  t h a n  o t h e r s ?  
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L e c t u r e  

The following lecture and  discussion points  address  the topic of 

prejudice from a law-enforcement  specific point  of view. 

A. Prejudices are a vital par t  of officer safety and  law 

enforcement.  For example, to safely carry out  your  duties,  

you m u s t  pre- judge the following s i tuat ions:  

You encoun te r  a youth  with wild, glazed eyes who 

m a k e s  i r regular  movements ,  and  is wear ing  gang 

symbols  and  attire in a certain geographical  area. 

You stop a car  tha t  has  dark,  t inted windows;  is old 

and  ha s  a clean license plate or a part ial ly covered 

license plate; is driven by a person who uses  only his 

or her  left h a n d  and hides the r ight  hand;  the driver 

canno t  explain where he or she is going. 

You notice a youth  walking out  of the b u s h e s  at  2:00 

a.m. He is wearing dark  clothes or a heavy coat  on a 

hot  n ight  and  appears  to be avoiding your  headl ights .  
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Solicit  o ther  examples from the  par t ic ipan ts ,  b u t  be a ler t  to 
examples  t h a t  may  not  be appropr ia te  p re judgments ,  i.e., 
a s s u m i n g  t ha t  all teenagers  who are Hispanic  a n d  live in a 
p a r t i c u l a r  ne ighborhood  are in a gang. Be p repa red  to faci l i tate a 
sho r t  d i s cus s ion  on which p re judgmen t s  are appropr i a t e  a n d  
wh ich  are  inappropr ia te .  

D i s ~ s s i o ~  ~oi=~:s: 

1. Where do we pick up prejudices? Negative racial, sexual  a n d  

social prejudices are r ampan t  and are frequently reinforced by: 

[] 

[] 

[] 

[] 

[] 

TV 

movies 

adver t isements  

newspaper  reports 

political campaigns 
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. A l t h o u g h  law enforcement  at t i tudes largely reflect those of 

society in general,  why are prejudices on the pa r t  of law 

enforcement  officers potentially more harmful?  

[] As a law enforcement  officer, you are compelled to uphold  

the law in a fair and  impart ial  m a n n e r  for every person  you 

come into contact  with. 

[] As professionals  delivering public safety services, law 

enforcement  behavior  mus t  be a cut  above general  societal 

a t t i tudes .  

[] Law enforcement  act ions are usual ly  highly visible 

often unde r  in tense  public scrutiny. 

and  

[] Law enforcement  act ions tha t  are perceived as prejudiced 

are often the f lashpoint  for civil d i s tu rbances  a nd  increased  

tens ion  be tween the law enforcement a nd  the communi ty .  
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L e c t u r e  

B. ~ e ~ c c ~ i ~  com~ac~o Contac t  wi th  p e r s o n s  in p r imar i ly  

negat ive  s i tua t ions  m a y  reinforce p re jud ices  o b t a i n e d  

t h r o u g h  the  media  a n d  from o the r  sources .  B e c a u s e  of t he  

n a t u r e  of law enforcement ,  law en fo rcemen t  officers 

f requen t ly  come into con tac t  wi th  p e r s o n s  u n d e r  nega t ive  

c i r c u m s t a n c e s .  As a resul t ,  officers m a y  come to believe 

t h a t  all pe r sons  from a ce r t a in  cu l tu r e  p o s s e s s  the  nega t ive  

cha rac t e r i s t i c s  t ha t  the  officers see on a daily bas i s .  

D i s c ~ s s i o ~  ]?oinCs: 

i.  W h a t  are  some examples  of selective con tac t  t h a t  you  have  h a d  

wi th  a d u l t s  of cu l tu re s  different t h a n  your  own? W h a t  a re  s o m e  

examples  of selective con tac t  t h a t  you  have  h a d  wi th  j u v e n i l e s  of 

different  c u l t u r e s ?  
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L e c t u r e  

C. Prejudices and  at t i tudes  vs. behaviors  and  actions.  

A t t i t u d e s  are n o t  n e c e s s a r i l y  t r a n s f e r r e d  to  

b e h a v i o r .  Research suggests  tha t  it ma y  be difficult 

to change  a t t i tudes  or deeply held beliefs, b u t  tha t  we 

can  more  easily change behaviors  or actions.  (For 

more information,  see "The Subt le ty  of Racism," b y  

J o h n  Dovido in the selected reading section of Module  

2. 

G a i n i n g  c o n t r o l  of  one 's  o w n  a c t i o n s .  Through  clear 

identification of our inner  prejudices,  we can  learn  to 

control  behavior  while ma in ta in ing  conflicting 

a t t i tudes .  

RESOURCE MATERIAL FOR THE PREJUDICE DISCUSSION 

VIDEO m "ARRESTING PREJUDICE" (See video reference sect ion 

f o r  more information on obtaining this video.) 

11 



S T E ~ O T ~ E S  

The following mater ia l  c an  be u sed  to debrief  p a r t i c i p a n t s  who 

have  comple ted  t h e  s tereotype exercises  in the  genera l  c u r r i c u l u m .  

A. Regaardless of w~et~e~ yo~  actual ly  ~e~ieve t ~ e s e  

s t e r e o t y p e s 0  yo~  c ~ r ~  t ~ e m  ~ r o ~  w i t ~  yo~.  They ' re  

w h a t  you  au tomat ica l ly  t h i n k  of people w h e n  you  come 

ac ross  t h e m  dur ing  the  course  of fulfilling y o u r  du t i es  as  

a law enforcement  officer. Overcoming these  s te reo types  

t a k e s  a great  deal of effort, b u t  will improve  y o u r  abil i ty 

to deliver services to diverse ne ighborhoods .  

B. B e c a u s e  of the  potent ia l  for cu l tu ra l  m i s u n d e r s t a n d i n g s  

a n d  u n c o n s c i o u s  b iases  to i m p a c t  you r  h a n d l i n g  of a 

s i t ua t ion  negatively, you  have to consc ious ly  t h i n k  a b o u t  

cu l t u r a l  i s sues  before you  take  ac t ion in y o u r  role as  a 

l aw enforcement  officer. W h e n  you  go on a call, a lways  

t h i n k  abou t  var ious  a spec t s  of officer safety---cover a n d  

concea lment ,  spacing,  l ighting, how you  place y o u r  

vehicle,  how you  posi t ion yourself .  ,~'o m i n i m i z e  tlhe 

l l i k e ~ o o d  oi~ c u ~ u r ~  con~tict~ o n c e  y o u  h a v e  t a k e n  

a c t i o ~ a  to  ~ a u ~ e  y o ~  aaf~ty ,  t a k e  a ~ u t e  to  t h ~ k  
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c o n s c i o u s l y  about  t h e  cultural  i s s u e s  t h a t  m a y  af fect  

h o w  y o u  h a n d l e  t h e  s i t u a t i o n .  T h i n k  a b o u t  cul tural  

i s s u e s  before  y o u  beg in  speaking.  

C. Usually,  cer tain groups  will have more negative 

s tereotypes  listed on the chalkboard.  Some citizens (and 

law enforcement  officers) who are m e m b e r s  of two or 

more  groups  on the board are subject  to even more 

negative s tereotypes t han  those who belong to j u s t  one 

group. For ins tance,  an  Asian female is subjec ted  to 

negative s tereotypes about  women and  Asians;  an  

Hispanic  female law enforcement officer is subjec ted  to 

three possible sets  of stereotypes, some of wh ich  may  be 

conflicting. 

D. I n a c c u r a t e  s t e r e o t y p e s  can lead to  m i s i n f o r m e d  

d e c i s i o n  making .  For example, m a n y  people believe tha t  

African Amer icans  are more likely to be d rug  use r s  t h a n  

they actual ly  are because  more African Amer icans  are 

a r res ted  on drug  charges.  (In 1989, for example,  41% of 

those  ar res ted  on drug  charges were African American,  

b u t  African Amer icans  const i tute only 15% of the drug-  

us ing  population.)  News reports, television shows,  movies 

and  some poli t icians reinforce this  image. In fact, the 

typical cocaine u s e r  is a white male high school  g radua te  

living in a small  city or suburb .  If you are u n d e r  the 
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impress ion  t h a t  African Amer i cans  are  more  likely to u s e  

drugs ,  t h e n  you may  app roach  African Amer i cans  wi th  

th is  impress ion  and  t rea t  t h e m  differently t h a n  you  

would  pe r sons  of o ther  cu l tu ra l  groups .  

E. S t e r e o ~ i c ~  Chinking can a~so lead  ¢~fficers ¢o ~ i a a  

~ p o r C a ~ ¢  c lue s  abo~¢ a s i t u a t i o n .  For example,  m a n y  

a d u l t s  a s s u m e  t h a t  all juveni les  a re  he te rosexua l ,  ye t  

some  juveni les  are gay or lesbian.  If a n  officer is 

r e spond ing  to a young  a s s a u l t  victim, b u t  a u t o m a t i c a l l y  

a s s u m e s  t h a t  the  y o u t h  is he te rosexua l ,  the  officer m a y  

mis s  c lues  t h a t  a b ias  cr ime was  commit ted .  In all 

s i tua t ions ,  it is impor t an t  for officers to be aware  of a n d  

sensi t ive  to the  possibil i t ies in ques t ion ing  a n d  referra ls .  

DIISCRI[I~INATIrOI~I AND 1RAC!ISI~ 

VIDEO - "EYE OF THE STORM" (See video reference  sec t ion  for 

more  in fo rmat ion  abou t  ways  of ob ta in ing  th i s  video.] 

T ra ine r  c a n  u s e  th is  video as  a m e a n s  of in i t ia t ing d i s c u s s i o n  a b o u t  

d i s c r im ina t i on  a n d  racism.  

A. The  video shows  t h a t  negat ive t e r m s  a n d  s t e reo types  a re  

l ea rned  a t  a very young  age. (In the  video, whi te  c h i l d r e n  

refer  to African Amer icans  as  "niggers.") 
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B. Once you  have been  t a u g h t  t h a t  you  are  be t t e r  t h a n  

o thers ,  you  t end  to look down on other  people. 

C. The video i l lus t ra tes  the  dynamic  of pre judice  wi th in  

r aces  a n d  ethnici t ies .  The chi ldren easily b e g a n  

d i sc r imina t ing  on the  bas i s  of eye color alone.  

C A S E  S T U D I E S  ON DISCRIMINATION AND R A C I S M  IN LAW 

E N F O R C E M E N T  

% I n s t r u c t o r  n o t e :  

Give each  pa r t i c ipan t  a copy of Law Enfo rcemen t  H a n d o u t  
1. Expla in  t h a t  the  h a n d o u t  gives several  t rue  examples  of 
d i sc r imina t ion  a n d  r ac i sm t h a t  have had  negative c o n s e q u e n c e s  
for all pa r t i e s  involved. Read one or both  examples.  

[] A very aggressive officer had  always m a d e  a large 

n u m b e r  of s tops  in bo th  white  and  African A m e r i c a n  

ne ighborhoods ,  b u t  w h e n  his  a r res t  s t a t i s t i c s  were  

reviewed, it was  clear  t ha t  he t ended  to a r r e s t  more  

Afr ican Amer i cans  t h a t  he s topped t h a n  whi tes .  Most  

likely, he  a r r e s t ed  more African Amer ican  ci t izens  w h e n  

he w a s  in a n  all African Amer ican  ne ighborhood  b e c a u s e  

of c u l t u r a l  m i s u n d e r s t a n d i n g  and  fear. The  r e s i d e n t s  in 
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the  all African Amer ican  ne ighborhood  to w h i c h  he  w a s  

a s s igned  may  have been  more  bois te rous ,  vocal  a n d  

socially aggressive, w h i c h  he  p robab ly  perceived as  a 

d i rect  t h rea t  to his safety a n d  the  safety of o thers .  The  

officer's agency was  s u e d  by  the  p a r e n t s  of one  of the  

African Amer ican  y o u t h s  who  w a s  wrongly  a r r e s t ed  a n d  

the  agency  settled out  of court ,  wi th  the  family receiving 

a s ignif icant  payment .  This  s i tua t ion  i l lus t ra tes  how 

cu l tu r a l  m i s u n d e r s t a n d i n g  a n d  fear c a n  r e su l t  in 

d i sc r imina to ry  and  rac is t  t r e a t m e n t  by law enfo rcement .  

[] A law enforcement  officer r e s p o n d e d  to a d i s p a t c h e d  call  

of a hos tage  s i t ua t i on /pos s ib l e  k i d n a p p i n g  in p rogress  in 

a res ident ia l  area.  The officer con tac ted  his  superv isor ,  

who  showed  up  at  the  scene  wi th  addi t iona l  officers. The  

officers h a d  been  to the  res idence  several  t imes  in the  

p a s t  few mon ths ,  so they  k n e w  t h a t  w e a p o n s  were  

p robab ly  present .  The officers h e a r d  w h a t  s o u n d e d  like 

people  fighting inside the  house .  The supe rv i so r  a n d  

officers were  f rus t ra ted  b e c a u s e  they  h a d  b e e n  cal led to 

the  add re s s  so m a n y  t imes  in the  pas t .  A l though  

accord ing  to agency policy, they  shou ld  have  cal led in  t he  

hos tage  team,  they decided to p u t  toge ther  a n  en t ry  t e a m  

a n d  move ahead .  Because  the  officers were  dea l ing  w i t h  

n o n - E n g l i s h - s p e a k i n g  Hispan ic  cit izens,  they  t h o u g h t  

t h a t  they  could cut  corners  a n d  deal  wi th  the  s i t u a t i o n  
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on the i r  own. The officers called out  to the  o c c u p a n t s  

several  t imes  u s ing  a loudspeaker ,  a n d  then ,  af ter  no one 

came  out, k icked down the front door. The first officer 

s e a r c h e d  the  first room on the left and  the  second  officer 

s e a r c h e d  the  first room on right. The cover officer s aw  a 

male  come ou t  of a back  room, and  the  cover officer 

directed h im to the  ground.  A second male  came  ou t  of 

the  room. The cover officer saw some th ing  sh iny  a n d  

di rec ted  the  male  to the ground,  the  m a n  d idn ' t  s top 

wa lk ing  toward  the  officer, who shot  a n d  killed him. 

After the  shoot ing,  the  agency discovered t h a t  the  call 

was  no t  a b o u t  a hos tage  s i tuat ion,  b u t  a b o u t  domes t ic  

violence. In fact, the  caller said (in Span i sh)  t h a t  one of 

the  m e n  " t reated he r  like a hostage." The  d i s p a t c h e r  did 

not  fully u n d e r s t a n d  the caller and  did not  get a d e q u a t e  

informat ion.  A lawsu i t  was  filed by the  dead  m a n ' s  family 

a ga in s t  the  agency  and  they set t led ou t  of court ,  wi th  the  

family receiving a large se t t lement .  

Key point: These  a n d  m a n y  other  u n f o r t u n a t e  s i t u a t i o n s  could 

have  b e e n  e i ther  prevented or mi t iga ted  ff the  

officers involved had  a bas ic  u n d e r s t a n d i n g  of 

cu l t u r a l  differences or t rea ted  the  ci t izens involved 

the  s a m e  way they t rea t  white  cit izens.  
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~--~W EI~FORC]~MEI~T DISCUSSION 

~'HE I 7 0 ~  OF ~ G U A G E  

EXERCISE - -  HOT BUTTON 

Tell the participants that  you will throw out several terms 
and tha t  they should give you their immediate reaction to them. 
Say words like "welfare," "gangbanger," "non-English-speaking," 
"interracial dating," "Jesse Jackson,'! "Rush Limbaugh," "minority 
juvenile," "gay law enforcement officer," "Ice-T." Ask for a reaction 
to each term. 

~ i s ~ s s i o m  l?o~n~s: 

1. These  are words we frequently hear,  use  and  d iscuss .  Some of 

these  words  trigger emotional  reactions.  Why do you t h ink  

th is  is the  case? 

. ~K)~'E: Write these words on the board:  Orientals ,  we tbacks ,  

niggers,  dykes, Ragheads  (East Indians), C h i n a m e n  (Asians), 

DWOs (driving while OriEntal), gal, fag, b i tch  [add any  locally- 

re levant  derogatory te rms tha t  are general ly used]. 

Ask  the  par t ic ipants  how m a n y  have not  used  these  t e rms  

while on duty. Ask the class whe the r  it is acceptable  for law 

enforcement  officers to use  these  t e rms  for citizens or w h e n  

referr ing to suspec t s  or people who clearly commit ted  a crime. 
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% I n s t r u c t o r  n o t e :  

The following mater ia l  is bes t  p resen ted  as  pa r t  of a 
d iscuss ion .  One way  to s t a r t  such  a d iscuss ion  is to s ay  to the  
class:  "A fair  a m o u n t  of cri t icism has  been  directed a t  law 
en fo rcemen t  officers a b o u t  their  use  of racial  jokes  a n d  
terminology in radio t r ansmiss ions ,  squadroom bul le t in  b o a r d s  
a n d  everyday  conversa t ions .  W h a t  do you th ink  this  is all abou t?"  
Frequent ly ,  pa r t i c ipan t s  will s ay  tha t  this  type of l anguage  doesn ' t  
real ly m e a n  any th ing  a n d  t h a t  people should  u n d e r s t a n d  t h a t  it 's 
j u s t  a form of humor .  

O the r  t imes,  the  topic of rac is t  and  sexist  l anguage  will be  
ra i sed  by  a pa r t i c ipan t  wi thou t  any  prompt ing  from the  t ra iner .  In 
these  cases ,  the  t r a ine r  can  weave the following lecture  ma te r i a l  
into the  d iscuss ion .  

Lecture  

A. Some p e r s o n s  sugges t  t h a t  the  racist ,  sexis t  a n d  bigoted 

jokes  t h a t  are  found in radio t r an smi s s i ons ,  on  

s q u a d r o o m  bul le t in  boards  and  in the  everyday 

conve r sa t ions  of law enforcement  officers are  p a r t  of a 

'WORKING LANGUAGE" t h a t  is 

a .  

b. 

C. 

"in good humor , "  

r e leases  s t ress ,  and  

does  not  r e su l t  in differential t r e a t m e n t  
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B. The par t ic ipants  in such  h u m o r  often in terpre t  their  

act ions as being playful or lacking meaning.  

C. There are also many  persons  who would never  be so 

crude  as to make  such  jokes,  bu t  who wou ld - -when  they  

hea r  the jokes--ei ther  politely smile or ignore them.  

D. It is impor tan t  to be sensitive to jokes,  radio 

t r ansmis s ions  and the so-called "working language" of 

law enforcement  officers because:  

a .  Language has  t r emendous  power to hur t ,  

dehumanize ,  ridicule and  manipu la te .  

b. Reducing people to their  body par t s  or to an imal  

character is t ics  

{1) 

(2) 

(3) 

dehumanizes  

desensitizes, and  

makes  it easier to h a r m  them 

E. Many of us  were t augh t  the phrase  "Sticks and  s tones  

m a y  b reak  my bones, bu t  words  will never h u r t  me." 

Why did our  parents  teach us  th is?  Because  words  do 

hur t .  

20 



E X E R C I S E  - -  T H E  I M P A C T  O F  W O R D S  

% Ins t ruc to r  note: 

Show t r a n s p a r e n c y  LE 1. This t r a n s p a r e n c y  shou ld  be u s e d  
by exper ienced t ra iners ,  as  the language  is very s t rong  a n d  

reac t ion  to the  t r a n s p a r e n c y  could be negative. However, the  
t r a n s p a r e n c y  can  be u sed  effectively to m a k e  the  point  t h a t  words  
do have  m e a n i n g  a n d  can  be very destructive.  

Show T r a n s p a r e n c y  LE 1 (Lyrics to "Cop Killer") a n d  a s k  the  

class,  "How a b o u t  these  words?  Do these  words  have m e a n i n g  for 

you  as  law enfo rcement  officers?" 
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LYRICS TO "COP KILLER" 

by  Ice-T 
I GOT MY BLACK SHIRT ON. 
I GOT MY BLACK GLOVES ON. 
I GOT MY SKI MASK ON. 
THIS  SHIT 'S  B E E N  TOO 
LONG. 
I GOT MY TWELVE GAUGE 
S A W E D  OFF.  
I'M 'BOUT TO BUST S O M E  
S H O T S  OFF.  
I'M 'BOUT TO D U S T  S O M E  
C O P S  OFF.  

C H O R U S :  
COP KILLER; IT'S B E T r E R  
YOU THAN ME. 
COP KILLER, F U C K  POLICE 
BRUTALITY. 
COP KILLER, I KNOW YOUR 
FAMILY'S GRIEVING. 
(FUCK 'EM) 
COP KILLER, BUT TONIGHT 
W E  G E T  EVEN. 

I GOT MY BRAIN ON HYPE. 
TONIGHT'LL B E  YOUR 
NIGHT. 
I GOT T H I S  L O N G - A S S E D  
KNIFE, 
AND Y O U R  N E C K  LOOKS 
J U S T  RIGHT.  
MY A D R E N A L t N E ' S  PUMPIN' 
I GOT MY S T E R E O  BUMPIN' 
I'M 'BOUT TO KILL ME 
SOMETHIN' 
A PIG S T O P P E D  ME FOR 
NUTHINY 

CHORUS:  
DIE, DIE, DIE PIG, DIE! 
FUCK T H E  POLICE 
FUCK T H E  POLICE 
FUCK T H E  POLICE,  F O R  
DARYL GATES 
F U C K  T H E  POLICE,  F O R  
RODNEY KING 
F U C K  T H E  POLICE,  F O R  MY 
DEAD HOMIES 
FUCK T H E  POLICE,  F O R  
YOUR F R E E D O M  
FUCK T H E  POLICE,  DON'T B E  
A PUSSY 
F U C K  T H E  POLICE,  HAVE 
S O M E  MUTHAFUCKIN'  
C O U R A G E  

FUCK THE POLICE, SING 
ALONG. 

COP KILLER! 
I'M A MUTHAFUCKIN'  COP  
KILLER 
COP KILLER! 
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Some ins t ruc tors  prefer to let this mater ial  s ink  in for a few 

m o m e n t s  and  then  call a break, so tha t  a negative and  

counterproduct ive  d iscuss ion  of Ice-T does not ensue.  If, however, a 

d i scuss ion  seems  unavoidable,  the following d iscuss ion  points  may be 

helpful. 

D i s c u s s i o n  Points :  

i. In the movie "Terminator I," Arnold Schwarzenegger  bombs  a law 

enforcement  s ta t ion and  kills 25 or more law enforcement  

officers. Do his act ions in this film seem less th rea ten ing  t h a n  

the lyrics to "Cop Killer?" 

Much  tens ion  and  fear exists be tween young,  African 

Amer ican  males  and  law enforcement officers. The lyrics to 

"Cop Killer" represent  the anger  tha t  a con t ingent  of most ly  

African American,  male, u rba n  you th  feel toward  law 

enforcement .  

In some cities, this  anger  has  reached the boiling point. 

Cul tura l  fear and  misunders tand ing ,  as  well as 

disrespectful  language  and actions on the par t  of law 

enforcement  and you th  fuel the fire. 
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HANDOUT LE 1 

[] A very aggressive officer had  always made  a large n u m b e r  of 

s tops  in bo th  white and African American ne ighborhoods ,  b u t  

w h e n  his  arrest  statist ics were reviewed, it was  clear tha t  he 

t ended  to arrest  more African Americans  t h a n  whites.  Most 

likely, he arres ted more African American citizens w h e n  he was 

in an  all African American neighborhood because  of cul tura l  

m i s u n d e r s t a n d i n g  and fear. The res idents  in the all African 

Amer ican  neighborhood to which  he was  ass igned  ma y  have 

been  more  boisterous,  vocal and  socially aggressive, which  he 

probably  perceived as a direct th rea t  to his safety and  the  safety 

of others .  The  officer's agency was  sued  by the pa ren t s  of one of 

the  African American you ths  who was  wrongly a r res ted  and  the 

agency  sett led out  of court, with the family receiving a significant 

p a y m e n t .  Th i s  s i t u a t i o n  i l l u s t r a t e s  h o w  c u l t u r a l  

m i s u n d e r s t a n d i n g  and fear can  resul t  in d iscr imina tory  and  

rac is t  t r ea tmen t  by law enforcement.  

[] A law enforcement  officer responded  to a d i spa tched  call of 

a hos tage  s i tua t ion /poss ib le  k idnapp ing  in progress  in a 

res ident ia l  area. The officer contacted his  supervisor ,  who 

showed up at the scene wi th  addit ional  officers. The officers 

had  been  to the residence several t imes in the  pas t  few 

mon ths ,  so they knew tha t  weapons  were probably  present .  

The officers heard  wha t  sounded  like people fighting inside 

the  house.  The supervisor  and officers were f rus t ra ted  
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because  they had  been called to the address  so m a n y  t imes 

in the past .  Although,  according to agency policy they 

should  have called in the hostage team, they  decided to pu t  

together  an  entry  team and move ahead .  Because  the 

officers were dealing with non-Engl i sh -speak ing  Hispanic  

citizens, they though t  tha t  they could cut  c o m e r s  and  deal 

with the s i tua t ion  on their own. The officers called out  to 

the occupan t s  several t imes using a loudspeaker ,  and  then,  

after no one came out, kicked down the front door. The 

first officer searched  the first room on the  left and  the 

second officer searched  the first room on right. The cover 

officer saw a male come out of a back  room, and  the cover 

officer directed h im to the ground. A second male came out  

of the room. The cover officer saw someth ing  sh iny  and  

directed the male to the ground, the b u t  the  m a n  didn ' t  

s top walking toward the officer, who shot  and  killed him. 

After the shooting, the agency discovered t ha t  the call was  

not  abou t  a hostage situation, bu t  abou t  domest ic  violence. 

In fact, the caller said (in Spanish) t ha t  one of the men  

"treated her  like a hostage." The d i spa tcher  did not  fully 

u n d e r s t a n d  the caller and did not  get adequa te  

information.  A lawsui t  was  fried by the dead  m a n ' s  family 

aga ins t  the agency and  they settled out  of court,  with the 

family receiving a large sett lement.  
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TRANSPARENCY LE 1 
L Y I ~ C S  TO "COP KIrLLER" 

by Ice-T 

I GOT MY BLACK SHIRT ON. 
I GOT MY BLACK GLOVES ON. 
I GOT MY SKI MASK ON. 
THIS SHIT'S BEEN TOO LONG. 
I GOT MY TWELVE GAUGE SAWED OFF. 
I'M 'BOUT TO BUST SOME SHOTS OFF. 
I'M 'BOUT TO DUST SOME COPS OFF. 

CHORUS: 
COP KILLER, IT'S BETTER YOU THAN ME. 
COP KILLER, FUCK POLICE BRUTALITY. 
COP KILLER, I KNOW YOUR FAMILY'S GRIEVING. 
(FUCK 'EM) 
COP KILLER, BUT TONIGHT WE GET EVEN. 

I GOT MY BRAIN ON HYPE. 
TONIGHT'LL BE YOUR NIGHT. 
I GOT THIS LONG-ASSED KNIFE, 
AND YOUR NECK LOOKS JUST RIGHT. 
MY ADRENALINE'S PUMPIN' 
I GOT MY STEREO BUMPIN' 
I'M 'BOUT TO KILL ME SOMETHIN' 
A PIG STOPPED ME FOR NUTHIN7 

CHORUS: 
DIE, DIE, DIE PIG, 
FUCK THE POLICE 
FUCK THE POLICE 
FUCK THE POLICE 
FUCK THE POLICE 
FUCK THE POLICE 
FUCK THE POLICE 
FUCK THE POLICE 
FUCK THE POLICE 
FUCK THE POLICE 

DIE7 

FOR DARYL GATES 
FOR RODNEY KING 
FOR MY DEAD HOMIES 
FOR YOUR FREEDOM 
DON'T BE A PUSSY 
HAVE SOME MUTHAFUCKIN' COURAGE 
SING ALONG. 

COP KILLER! 
I'M A MUTHAFUCKIN' COP KILLER 
COP KILLER! 
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I~ODU]L,E 3: C ~ O S S - C ~ J % T U ~  C O M ~ X C A T X O N  

The following scenarios and role play give t ra inees  oppor tuni t ies  

to apply cul tura l  skills and information learned in earlier mater ia l  to 

typical law enforcement s i tuat ions  involving c ross -cu l tu ra l  

communica t ion .  The trainer  has  the option to choose which  lec ture  

mater ia l  exercises will be used. 
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This exercise highlights the cross-cultural communication 
difficulties experienced between African American women and white 
male law enforcement officers. However, if other cultural groups are of 
more concern to your community, substitute those groups in this 
scenario. 

Distribute copies of Handout LE1 to participants and then read 
the short scenario out loud. 

THE COMMUNITY M E E T I N G  

Late ly  y o u r  d e p a r t m e n t  h a s  f o c u s e d  i ts  effor ts  on  r e d u c i n g  c r i m e  

in  a p u b l i c  h o u s i n g  d e v e l o p m e n t  t h a t  h a s  e x p e r i e n c e d  a g r e a t  d e a l  of  

d r u g  act ivi ty ,  a s  well  a s  severa l  d r u g - r e l a t e d  h o m i c i d e s ,  d u r i n g  t h e  

p a s t  few y e a r s .  A l t h o u g h  s o m e  r e s i d e n t s  of t h e  a r e a  s e e m  to  be  

s u p p o r t i v e  of t h e  d e p a r t m e n t ' s  efforts,  o t h e r s  h a v e  h a r s h l y  c r i t i c i zed  

w h a t  t h e y  pe rce ive  to be  overly a g g r e s s i v e  t ac t i c s .  T h e s e  c r i t i c i s m s  

h a v e  a p p e a r e d  in  s e v e r a l  n e w s  s to r i e s  in  t h e  local  p a p e r  a n d  t e n s i o n  

b e t w e e n  t h e  r e s i d e n t s  a n d  law e n f o r c e m e n t  a s s i g n e d  to t h e  a r e a  h a s  

i n c r e a s e d .  

Y o u r  l i e u t e n a n t  s e n d s  y o u  to a h a s t i l y  a r r a n g e d  c o m m u n i t y  

m e e t i n g .  As y o u  arr ive ,  y o u  b e c o m e  a c u t e l y  a w a r e  of t h e  f ac t  t h a t  y o u  

a r e  t h e  on ly  w h i t e  p e r s o n  in t h e  room.  M o s t  of t h e  p e o p l e  a t  t h e  

m e e t i n g  a r e  A f r i c a n  A m e r i c a n  f ema les ,  s eve r a l  of  w h o m  b e g i n  to  yel l  

a t  you .  O n e  w o m a n  says ,  "We a re  s i ck  a n d  t i r ed  of y o u  c o m i n g  i n t o  
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our  ne ighborhood ,  h a r a s s i n g  our  kids, t ak ing  t h e m  to jai l  a n d  kicking 

t h e m  around ."  Ano the r  w o m a n  angrily adds:  "You k n o w  they  sell 

d rugs  on the  o ther  side of town, too--why are  you  a lways  here  

bo the r ing  our  kids?" Several  of the people con t inue  to yell a t  you  at  

once. 

W h a t  do you  do next?  
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Ask  for responses  from the  pa r t i c ipan t s  to gene ra te  a 
d i s cus s ion  abou t  this  s i tuat ion.  Most  likely, some pa r t i c ipan t s  will 
sugges t  t h a t  the  officer try to ca lm the group down so t h a t  they  can  
d i s c u s s  the  i s sues  rationally. If the  pa r t i c ipan t s  do sugges t  this,  a s k  
t h e m  how the  officer should  accompl i sh  this.  

W h a t  You  S h o u l d  Not  Do: 

[ ]  L o u d l y  s a y  t h a t  it  d o e s n ' t  s o u n d  l ike we  

c o n s t r u c t i v e  c o n v e r s a t i o n  a b o u t  t h e  i s s u e s  

l eave  t h e  mee t ing .  

c a n  h a v e  a 

t o n i g h t  a n d  

[] J u s t  leave b e c a u s e  no  one  s h o u l d  h a v e  to  p u t  u p  w i t h  t h a t .  

[] E n g a g e  in  a s h o u t i n g  m a t c h  w i t h  t h e  r e s i d e n t s  a b o u t  t h e  

i s s u e s .  

[] B e c o m e  aggres s ive  or  de fens ive  b e c a u s e  of a c c u s a t i o n s  o r  

p e r c e i v e d  t h r e a t s  t h a t  s e e m  to be  d i r e c t e d  a t  you .  Do n o t  

t a k e  t he  a c c u s a t i o n s  pe r sona l l y .  M a n y  off icers  a r e  

s o m e w h a t  fear fu l  of  t h i s  k i n d  of  s i t u a t i o n ,  a n d  b e c o m e  

a g i t a t e d  a s  a r e su l t .  If t h e y  b e c o m e  a g i t a t e d  or  s h o w  t h e i r  

fear ,  t h e  m e e t i n g  c a n  b e c o m e  m o r e  c h a o t i c  a n d  c a n  

d i s i n t e g r a t e .  Officers in  t h i s  s i t u a t i o n  s h o u l d  ~ e ~ a ~  a s  

c a i n  a s  ~ o s s i ~ .  
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[] Do not  point  a t  the  a t t endees  and  say s o m e t h i n g  like: "You 

have  to u n d e r s t a n d  ~ , "  or 'Tou people have  to do 

before we can  help you." 

[] Do not  use  the  royal "we" (you and  the  law en fo rcemen t  

agency) w h e n  ta lk ing  to the meet ing  a t t endees .  Al though  

you  are r ep resen t ing  the depa r tmen t ,  you  shou ld  

persona l ize  th is  d iscuss ion .  Tell the a t t e n d e e s  w h a t  you 

will do a b o u t  the i r  s i tuat ion.  

[] Some pa r t i c ipan t s  will suggest  f inding s o m e o n e  who s e e m s  

to be  in charge  a n d  get t h e m  to m a k e  everyone be quiet .  

F ind ing  the  pe r son  who seems  to be in charge  m a y  be 

s o m e w h a t  helpful,  b u t  if y o u  seem to be  the  focal point  of 

the  meet ing,  t h e n  y o u  are the pe rson  in charge .  
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~Tiha¢ ~fo~ S~ou~d Do: 

[] Unde r s t and  the dynamics  of the meeting. If you  are whi te  

male  officer, the people at  the  meet ing probably  a ren ' t  

going to be receptive to you. Most likely, they will see you  

as  being par t  of the white power s t ruc tu re  t ha t  ha s  c a u s e d  

t h e m  problems for m a n y  decades.  (See "An Evolving 

Stra tegy of the Police: A Minority Perspective," in the  

selected reading section of module  3: Cross -Cu l tu ra l  

Communicat ions . )  If you are a minori ty  officer, you  will 

probably  have more t rus t  and  credibility going into the  

meeting,  bu t  it will still be difficult. 

[] Only if you are a very pa t ien t  person  and  not  easily u p s e t  

by accusat ions ,  go to the center  or front of the  room, hold  

up  your  hand  and j u s t  wait. Often, if you can  s t a nd  at  the  

front  of the room with an  extremely calm demeanor ,  af ter  

some time, you will have an  oppor tuni ty  to speak.  W h e n  

t ha t  oppor tuni ty  arises, in t roduce  yoursel f  and  say, "I'm 

here  to l isten"--and then  l is ten for a few minu tes .  Don ' t  

argue,  bu t  try to respond to the ques t ions  and  s t a t e m e n t s ,  

ff possible. If you do not  know the answer  to a ques t ion ,  

say  so and  let the group know tha t  you will find ou t  the  

answ er  and  get back  to t he m abou t  it. 

[] Many people are not  able to handle  the meet ing  in the  

above manner ,  however. If you  do not  th ink  t ha t  you  c a n  
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a p p r o a c h  it w i t h o u t  f irst  s e t t i ng  ru les ,  t h e n  in  a ve ry  

r e s p e c t f u l  b u t  f i rm m a n n e r ,  se t  t he  r u l e s  a t  t h e  b e g i n n i n g  

of t h e  m e e t i n g  (i.e. one  p e r s o n  t a l k s  a t  a t ime;  y o u  a re  h e r e  

to l i s t en  a n d  a n s w e r  the i r  q u e s t i o n s  to t h e  b e s t  of y o u r  

abil i ty;  if y o u  d o n ' t  k n o w  the  a n s w e r ,  y o u  will f ind  o u t  t h e  

a n s w e r  a n d  ge t  b a c k  to t h e m  a b o u t  it; y o u  will s c h e d u l e  a 

fo l lowup m e e t i n g  to m a k e  s u r e  y o u  h a v e  a d d r e s s e d  t h e i r  

c o n c e r n s ;  y o u  w o u l d  like to a d d r e s s  t h e i r  c o n c e r n s  in  a 

c o n s t r u c t i v e  w a y  so t h a t  we all c a n  m o v e  a h e a d  to o t h e r  

c o m m u n i t y  p r o b l e m s  of c o n c e r n  to t hem. )  

O n c e  y o u  b e g i n  a d i a logue  wi th  the  g r o u p ,  a s k  w h a t  t h e y  

w o u l d  l ike y o u  to do to he lp  t h e m  w i t h  a speci f ic  p r o b l e m .  

T a k e  th i s  o p p o r t u n i t y  to e d u c a t e  t he  a t t e n d e e s  a b o u t  w h a t  

y o u  c a n  do a n d  w h a t  you  c a n ' t  do. E x p l a i n  w h y  y o u  c a n ' t  

do s o m e t h i n g  a n d  w h e t h e r  t h e r e  a re  a n y  w a y s  to  c h a n g e  

t h e  c i r c u m s t a n c e s  so t h a t  y o u  cou ld  t a k e  ac t ion .  

T a k e  n o t e s  o n  t h e  ci t izens '  c o n c e r n s  a n d  s u g g e s t i o n s .  You  

a n d  t h e  a t t e n d e e s  b o t h  n e e d  to go a w a y  f r o m  t h e  m e e t i n g  

w i t h  i n f o r m a t i o n  y o u  c a n  ac t  on. 

P o s t  a s i g n - u p  s h e e t  wi th  n a m e s  a n d  a d d r e s s e s  a n d  h a v e  

t h e  a t t e n d e e s  s ign  in. E x p l a i n  t h a t  y o u  w a n t  t h i s  

i n f o r m a t i o n  so  t h a t  y o u  c a n  fo l lowup u p  w i t h  i n d i v i d u a l s  

a b o u t  t h e i r  c o n c e r n s .  
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[] If t h e  c i t izens  a re  c o n c e r n e d  a b o u t  t h e  a c t i o n s  of a n  off icer  

w h o  h a d  c lear ly  b e h a v e d  imprope r ly ,  a d m i t  t h i s  a n d  

e x p l a i n  h o w  the  officer will be  e x p e c t e d  to a c t  in  t h e  f u t u r e ,  

a s  well  as  t he  g r o u p ' s  o p t i o n s  a b o u t  t h e  p a r t i c u l a r  

s i t u a t i o n .  

% ~ns~:x 'uctor  n o t e :  

Distribute Handout LE2 to the participants. 

THE TRAFFIC STOP 

Yo u  see  a c a r  r u n  a red  l ight  a n d  y o u  s igna l  for i t  to  pu l l  over .  As  

y o u  a p p r o a c h  t h e  car,  y o u  not ice  t h a t  a y o u n g  H i s p a n i c  m a l e  is in  t h e  

d r ive r ' s  s ea t ,  a y o u n g  H i s p a n i c  f ema le  is in  t h e  f r o n t  p a s s e n g e r  s e a t  

a n d  two  y o u n g  c h i l d r e n  a re  in  t h e  b a c k  sea t .  You  a s k  for t h e  m a l e ' s  

d r ive r ' s  l i c e n s e  a n d  he  r e s p o n d s ,  "No Hab lo  Ingles ."  

W h a t  do  y o u  do nex t ?  

Ask for responses from the participants to generate a 
discussion about this situation. 
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What  You Should  Not Do: 

Frequently,  a par t ic ipant  will say tha t  he or she would ask  

abou t  the immigrat ion s ta tus  of the driver. If this  issue is 

raised,  facilitate a discussion about  the appropr i a t eness  of 

this  action. Explain tha t  if the driver were here illegally, 

t ha t  would actual ly be a federal issue, over which  local law 

enforcement  depar tments  h a v e n o  jur isdic t ion.  At t h i s  

point, the par t ic ipants  may want  to d i scuss  whe the r  these  

k inds  of policies and  federal laws make  sense.  Avoid this 

sort  of discussion.  Tell the par t ic ipants  t ha t  the ,point of 

this  exercise is not  to debate the mer i t s  of f e d e r a l  

immigra t ion  law, b u t  to examine whe the r  pe r sons  who do 

not  speak  English are treated the same  as English-  

speak ing  citizens dur ing routine traffic stops.  

Give the driver a stiffer ticket or search  the  car - -because  

y o u a r e  having t rouble communica t ing  wi th  the citizen. 

You m a y  w an t  to a sk  the par t ic ipants  whe ther  they often suspec t  

t ha t  a driver like the one in the scenario can speak  English,  b u t  is 

purposefu l ly  being difficult. 

Ask the  par t ic ipants  if they sometimes make  a bigger deal out  of 

s topping  people who look different. 

You m a y  also w an t  to a sk  the class, "How would  you feel if 

a lmos t  every t ime you're s topped by the enforcement  officers, they ask  

w h e t h e r  you  are a citizen?" 
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~Fha¢ ~fo~ S h o u l d  Do: 

[] The driver apparen t ly  speaks  little or no Engl ish .  You 

shou ld  be able to ges ture  wi th  y o u r  h a n d s  t h a t  you  n e e d  to 

see his  driver 's  license. 

[] If you  are still having difficulty c o m m u n i c a t i n g ,  you  m a y  

w a n t  to a sk  w h e t h e r  anyone  in the  car  s p e a k s  Engl ish .  Be 

su re  to direct  th is  ques t ion  to the  driver  even t h o u g h  t he  

ch i ldren  in the b a c k  sea t  m a y  be bi l ingual .  

[] Trea t  the  driver as you would  a n y  o ther  ci t izen who  h a d  

b e e n  s topped  for r u n n i n g  a s top sign, wi th  the  

u n d e r s t a n d i n g  t h a t  you m a y  need  to t ake  ext ra  s t e p s  to 

c o m m u n i c a t e  wi th  the  driver. 

[] If you  discover t ha t  you  are  f requent ly  h a v i n g  

c o m m u n i c a t i o n s  difficulties du r ing  traffic s tops,  c rea te  or 

ob ta in  a n  informat ional  b r o c h u r e  a b o u t  traffic laws, t i cke t s  

a n d  fines pr in ted  in the  l anguages  m o s t  needed .  In 

addi t ion,  you  m a y  w a n t  to car ry  wi th  you  t r a n s l a t i o n s  of 

key p h r a s e s  neces sa ry  for m a k i n g  traffic s tops  in dif ferent  

l anguages .  

[] If the  driver appea r s  to u n d e r s t a n d  some Engl ish ,  follow 

the  "Tips for C o m m u n i c a t i n g  Wi th  Limited E n g l i s h  

Proficiency (LEP) People." (Handou t  LE3) 
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% I n s t r u c t o r  n o t e :  

Dis t r ibu te  H a n d o u t  LE3 

TIPS FOR COMMUNICATION WITH LIMITED ENGLISH 

PROFICIENCY PEOPLE 

Verbal  C o m m u n i c a t i o n  

1. C o m m u n i c a t e  one idea at  a time. Do not  overload the  pe r son  

wi th  informat ion.  

2. E m p h a s i z e  the  m a i n  idea you w a n t  to commun ica t e .  

. Use s imple  l anguage .  Rephrase  your  s e n t e n c e s  a n d  t ry  a var ie ty  

of words  un t i l  you  are  unders tood .  

[] An LEP pe r s on  may  not  u n d e r s t a n d  the  ques t ion ,  "What is 

y o u r  place of residence?" or even the  word: "address ."  

However,  ff you  p h r a s e  the  quest ion:  '"Where do you  live?" 

or 'NVhere is you r  house?",  you may  ob ta in  the  in format ion  

you need.  

. Do not  u s e  s lang,  b roken  Engl ish  or mixed  l a n g u a g e s  

("Spanglish"). 
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. S p e a k  s lowly a n d  clearly,  b e i n g  ca re fu l  n o t  to e x a g g e r a t e  y o u r  

s p e e c h .  

6. Be c a r e f u l  n o t  to s p e a k  l o u d e r  w h e n  y o u  a re  n o t  u n d e r s t o o d .  

[] S p e a k i n g  loudly  is a c o m m o n  r eac t ion ,  b u t  to t h e  LEP  

p e r s o n ,  y o u  will s e e m  i n t i m i d a t i n g ,  i m p a t i e n t  o r  e v e n  

aggress ive .  

. P a y  a t t e n t i o n  to t he  dr iver ' s  n o n - v e r b a l  c u e s  t h a t  s i g n a l  l a c k  of  

u n d e r s t a n d i n g .  

[] S o m e  LEP people  will a g r e e  w i th  y o u  j u s t  to  avo id  t r o u b l e  

or  to  p l ea se  you.  M o s t  r e s p o n d ,  'Yes  .... y e s  .... yes . . ."  e a c h  

t i m e  t h e  s p e a k e r  p a u s e s .  Th i s  i n d i c a t e s  t h a t  t h e  LEP  

p e r s o n  is l i s ten ing ,  b u t  n o t  n e c e s s a r i l y  t h a t  he  o r  s h e  

a g r e e s  or  even  u n d e r s t a n d s .  

. Do n o t  u s e  s e n t e n c e s  w i t h  n e g a t i v e s  b e c a u s e  y o u  a n d  t h e  LEP  

p e r s o n  will p r o b a b l y  be  c o n f u s e d .  Often,  a n  LEP p e r s o n  will  

r e s p o n d  to nega t ive  s t a t e m e n t s  in  a t r u e / f a l s e  m a n n e r ,  u s i n g  

t h e  w o r d s  "yes'  or  "no.'  

[] If y o u  a s k  t he  LEP p e r s o n ,  "You did  n o t  s ee  t h e  car?"  a n d  

h e  or  s h e  r e s p o n d s ,  '"Yes," t h i s  m a y  m e a n :  "True,  I d id  n o t  

12 



see the  car." An even more confus ing  r e s p o n s e  is "No," 

mean ing :  "False, I did see the car." For th i s  reason ,  you  

shou ld  avoid all negative quest ions ,  and ,  in th is  case,  

p h r a s e  the  s a m e  quest ion:  "Did you see the  car?" 

9. Use  c o n s i s t e n t  terminology.  

10. Ask  the  s a m e  ques t ion  several  t imes to ob ta in  a t r ue  response .  

Initially, an  LEP pe r son  may  respond  in a way  t h a t  he or 

she  t h i n k s  will p lease  you. Often, after be ing  a s k e d  two or 

th ree  t imes,  the  pe r son  will tell you how he  or she  ac tua l ly  

feels. 

11. Be pa t ien t .  Working  wi th  LEP people will t ake  longer,  no m a t t e r  

w h a t  the  task .  Expect  to be delayed. 

Non-verba l  C o m m u n i c a t i o n  

1. All c u l t u r e s  u s e  tone  of voice to c o m m u n i c a t e  unde r ly ing  

m e s s a g e s .  Do not  expect  an  LEP person  to u n d e r s t a n d  you r  

tone,  ff it is m e a n t  to commun ica t e  s a r ca sm,  p ra i se  or b lame.  

LEP people will m o s t  likely u n d e r s t a n d  your  m e s s a g e  in a l i teral  

sense .  In the  s a m e  way, do not  read into the  tone  of the  LEP 

person .  W h a t  you  t h i n k  was  c o m m u n i c a t e d  in a r u d e  tone,  

m igh t  m e a n  s o m e t h i n g  completely different in the  LEP pe r son ' s  

na t ive  l anguage .  

13 



. Of ten ,  it  is b e s t  to a d d r e s s  t he  o ldes t  m a l e  first ,  e v e n  if he  d o e s  

n o t  s p e a k  Engl i sh .  A l t h o u g h  in s o m e  LEP c u l t u r e s ,  w o m e n  a r e  

t r e a t e d  equa l ly  to m e n ,  in  m a n y  LEP c u l t u r e s ,  i t  w o u l d  b e  

i n a p p r o p r i a t e  to a d d r e s s  a w o m a n  or  ch i ld  before  a d d r e s s i n g  a 

m a n .  

. Avoid  t o u c h i n g  a n  LEP p e r s o n ,  p a r t i c u l a r l y  if he  or  s h e  is  o f  a 

d i f f e r en t  sex  t h a n  you,  or  a r e  of a r e l ig ious  o r d e r  (i.e. a m o n k ) .  

. C o m p l e m e n t  y o u r  c o m m u n i c a t i o n  w i t h  n o n - v e r b a l  b e h a v i o r s  

( h a n d  g e s t u r e s )  or  t h r o u g h  v i s u a l  a i d e s  (p ic tu res ,  w r i t t e n  no t e s ) .  

. Typica l ly ,  LEP peop le  c a n  u n d e r s t a n d  E n g l i s h  b e t t e r  t h a n  t h e y  

c a n  s p e a k  Eng l i sh .  Do n o t  t a l k  to o t h e r s  in  f ron t  of LEP p e o p l e  

if y o u  do n o t  w a n t  t h e m  to k n o w  w h a t  y o u  a r e  say ing ;  t h e y  m a y  

u n d e r s t a n d  you.  

**"Tips For Communicating Effectively With Limited English Proficiency (LEP) People," 

reprinted with-permissiontmd-minor.editing, is a product of the CHASE grant (Crime, 

Health and Safety Education for Refugees), 

funded by the Commonwealth of Virginia, Department of Social Services and coordinated 

through the Richmond City Office of Virginia Cooperative Extension. For more information, 

contact Kathy Cooper, State Department of Social Services at (804) 662-9029. 
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% I n s t r u c t o r  n o t e :  

Ask the  c lass  if there  is any th ing  else they would  do a t  th is  
point.  

Unless  the re  is some th ing  abou t  the  car  or the  o c c u p a n t s  t h a t  

would  tr igger susp ic ions ,  there  is no th ing  else to be done  except  to 

wri te  the  driver  a t icket.  

CROSS-CULTURAL COMMUNICATION ROLE PLAY 

% I n s t r u c t o r  n o t e :  

Divide the  pa r t i c ipan t s  into small  g roups  of not  more  t h a n  six 
people. Have each  smal l  group d i scuss  real-life c ros s -cu l tu ra l  
c o m m u n i c a t i o n  p rob lems  tha t  they have experienced on the  job  a n d  
select  one for a role play. The issue  identified should  cen te r  a r o u n d  a 
cu l tu ra l  i s sue  s u c h  as  a perception,  value, a s sumpt ion ,  etc., t h a t  is 
cu l tu ra l ly  related.  

E a c h  group  shou ld  t h e n  briefly describe their  scenar io  a n d  play it ou t  

for the  ent i re  group.  

E x a m p l e s  of s i t ua t i ons  for th i s  exercise migh t  i nc lude :  

• exp la in ing  to the  pa ren t s  of a different cu l t u r e  t h a t  the i r  

son  or d a u g h t e r  h a s  been  a r res ted  for pe t ty  larceny;  
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[] responding to a domestic violence incident  in which the 

involved parties speak little English; 

[] conduct ing a field interrogation about  a robbery suspec t  in 

a neighborhood composed mainly of a local minori ty  

culture.  

% I ~ s t ~ c t o r  m o t e :  

It c a n  be very difficult to p e r s u a d e  law enforcement  officers to 
par t i c ipa te  in a role play. Consequent ly ,  m a n y  law enfo rcemen t  
t r a ine r s  do no t  use  role plays in delivering cu l tu ra l  differences 
t ra ining.  However,  ff you th ink  tha t  y o u r  aud ience  will pa r t i c ipa te  in 
a n d  benefi t  f rom this  type of exercise, set  as ide  a t  leas t  a n  h o u r  for 
the  role p lays  and  follow-up discuss ion.  Be su re  to a s k  several  
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H a n d o u t  LE 1 

Lately your  depar tment  has  focused its efforts on reduc ing  crime 

in a publ ic  hous ing  development tha t  has  experienced a great  deal of 

d rug  activity, as  well as several drug-re la ted  homicides,  du r ing  the 

pas t  few years .  Although some res idents  of the area  seem to be 

suppor t ive  of the depar tment ' s  efforts, o thers  have ha r sh ly  criticized 

w h a t  they perceive to be overly aggressive tactics. These cr i t ic isms 

have appea red  in several news stories in the local paper  and  tens ion  

be tween  the res idents  and law enforcement  ass igned to the area  has  

increased.  

Your l i eu tenant  sends  you to a hast i ly  a r ranged  c o m m u n i t y  

meeting.  As you  arrive, you become acutely aware  of the fact t ha t  you 

are the  only white  person in the room. Most of the people at  the 

meet ing  are African American females, several of w h o m  begin  to yell 

at  you. One w o m a n  says, 'We are sick and  tired of you coming into 

our  ne ighborhood,  ha rass ing  our  kids, t ak ing  them to jail a nd  kicking 

t hem around."  Another  woman  angrily adds:  '%rou know they sell 

d rugs  on the other  side of town, too--why are you always here 

bo ther ing  our  kids?" Several of the people cont inue  to yell at  you at  

once. 

Wha t  do you  do next? 
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H a n d o u t  LE2  

THE TRAFFIC STOP 

Yo u  see  a c a r  r u n  a red  l ight  a n d  y o u  s igna l  for it to pu l l  over.  As 

y o u  a p p r o a c h  t h e  car,  y o u  no t ice  t h a t  a y o u n g  H i s p a n i c  m a l e  is in  t h e  

d r ive r ' s  sea t ,  a y o u n g  H i s p a n i c  f ema le  is in  t h e  f r o n t  p a s s e n g e r  s e a t  

a n d  two  y o u n g  c h i l d r e n  a re  in  t h e  b a c k  sea t .  You  a s k  for t h e  m a l e ' s  

d r ive r ' s  l i c e n s e  a n d  he  r e s p o n d s ,  "No Hab lo  Ingles ."  

W h a t  do  y o u  do n e x t ?  
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H a n d o u t  LE3 

T~S FO]~ CO~UI~XCATXI~G ~TH 

L~IXTED ENGL~I P~OF]~C~..SMCT (L]EP) ~EOFLE 

Verbal  C o m m u n i c a t i o n  

1. C o m m u n i c a t e  one idea 

informat ion .  

at a time. Do no t  overload the  p e r s o n  wi th  

2. E m p h a s i z e  the  m a i n  idea you wan t  to communica t e .  

. Use s imple  language.  Rephrase  your  s en t ences  and  t ry a var ie ty  of words  

un t i l  y o u  are unders tood .  

[] 
An LEP person  may  not  u n d e r s t a n d  the  quest ion:  '"¢¢hat is y o u r  p lace  

of res idence?" or even the  word: "address."  However, if you  p h r a s e  

the  quest ion:  'WVhere do you live?" or '"Where is you r  house?" ,  y o u  

m a y  ob ta in  the  informat ion  you  need.  

4. Do n o t  use  slang, b roken  Engl ish or mixed l anguages  ("Spanglish"). 

. S p e a k  slowly and  clearly, being careful  no t  to exaggerate  you r  speech  too 

m u c h .  

6. Be careful  no t  to speak  louder  when  you are no t  under s tood .  

[] 
Speak ing  loudly  is a common  react ion,  b u t  to the  LEP person ,  y o u  

will seem int imidat ing,  impa t i en t  or even aggressive. 
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H a n d o u t  LE3 (Continued) 

7. Pay a t t en t ion  to the  

u n d e r s t a n d i n g .  

driver 's  non-verbal  cues  t h a t  s ignal  l ack  of 

[]  Some LEP people will agree with you j u s t  to avoid t rouble  or  to p lease  

you.  Most  respond,  'Tes .... yes  .... yes.. ." each  t ime the  s p e a k e r  

pause s .  This  indica tes  tha t  the  LEP person  is l is tening,  b u t  not  

necessa r i ly  t h a t  he  or she agrees  or even u n d e r s t a n d s .  

. 

Do not  use  s en t ences  with  negat ives because  you and  the  LEP p e r s o n  wi l l  

p robab ly  be confused.  Often, an  LEP person  will r e s p o n d  to negat ive 

s t a t e m e n t s  in a t r u e / f a l s e  manne r ,  us ing  the  words  "yes' or "no.' 

[]  If you  a s k  the  LEP person,  'Tou did not  see the  car?" a n d  he  or she 

r e sponds ,  '~fes," this  m a y  mean ,  'True,  I did no t  see the  car."  An even 

more  confus ing  response  is "No," meaning ,  "False, I did see the  car." 

For  th is  r eason ,  you should  avoid all negative ques t ions ,  and ,  in th is  

case,  p h r a s e  the  s ame  question,  "Did you see the  car?" 

9. Use cons i s t en t  terminology.  

10. Ask  the  s a m e  ques t ion  several  t imes to obta in  a t rue  r e sponse .  

[]  Initially, a n  LEP pe r son  m a y  respond  in a way  t h a t  he  or she  th inks  

will p lease  you.  Often, after  being a sked  two or three  t imes,  the  

-pe r son  wi l l - t e l lyou  how -he or s h e  ac tual ly  feels. 

11. Be pat ient .  Work ing  with  LEP people will t ake  longer, no m a t t e r  w h a t  the  

task .  Expec t  to be delayed.  
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H a n d o u t  LE3 (Cont inued)  

Non-ve rba l  C o m m u n i c a t i o n  

. All c u l t u r e s  u s e  tone  of voice to c o m m u n i c a t e  u n d e r l y i n g  m e s s a g e s .  Do n o t  

e x p e c t  a n  LEP p e r s o n  to u n d e r s t a n d  y o u r  tone ,  ff it is m e a n t  to 

c o m m u n i c a t e  s a r c a s m ,  p ra i se  or  b l ame .  LEP peop le  will m o s t  l ike ly  

u n d e r s t a n d  y o u r  m e s s a g e  in a l i teral  s ense .  In t h e  s a m e  way,  do n o t  r e a d  

in to  t h e  t o n e  of t he  LEP pe r son .  W h a t  y o u  t h i n k  was  c o m m u n i c a t e d  in  a 

r u d e  tone ,  m i g h t  m e a n  s o m e t h i n g  c o m p l e t e l y  d i f fe rent  in  t h e  LEP p e r s o n ' s  

na t i ve  l a n g u a g e .  

. Often,  i t  is b e s t  to a d d r e s s  t he  o ldes t  m a l e  first, e v e n  if h e  d o e s  n o t  s p e a k  

E n g l i s h .  A l t h o u g h  in  s o m e  LEP cu l t u r e s ,  w o m e n  are  t r e a t e d  equa l ly  to m e n ,  

in  m a n y  LEP cu l tu res ,  it w o u l d  be  i n a p p r o p r i a t e  to a d d r e s s  a w o m a n  or  

ch i ld  be fo re  a d d r e s s i n g  a m a n ,  t h a n  vice versa .  

. Avoid t o u c h i n g  a n  LEP person ,  pa r t i cu l a r l y  ff he  or  s h e  is of a d i f f e ren t  s ex  

t h a n  you ,  or  are  of a re l ig ious  o rde r  (i.e. a monk) .  

. C o m p l e m e n t  y o u r  c o m m u n i c a t i o n  wi th  n o n - v e r b a l  b e h a v i o r s  ( h a n d  

g e s t u r e s )  or  t h r o u g h  v isua l  a i d e s  (p ic tures ,  wr i t t en  notes) .  
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H a n d o u t  LE3 (Continued) 

5. Typically, LEP people can  unders tand Engl ish better t h a n  they  can  speak  

Engl ish.  Do not  talk to others  in front of LEP people  ff you  do not  w a n t  

t h e m  to k n o w  what  you  are saying; they may  u n d e r s t a n d  you.  

**"Tips For Communicating Effectively With Limited English Proficiency (LEP) People," reprinted with 

permission and minor editing, is a product of the CHASE grant (Crime, Health and Safety Education for 

Refugees), funded by the Commonwealth of Virginia. Department of Social Services and coordinated 

through the Richmond City Office of Virginia Cooperative Extension. For more information, contact Kathy 

Cooper, State Department of Social Services at (804) 662-9029. 
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MODULE 4: JOB ~PLXCA~XONS 

The following lecture material  and scenarios give par t ic ipants  

opportuni t ies  to apply cultural  skills and information learned in 

earlier material  to si tuations typically encountered by law enforcement  

officials. When using these scenarios, divide the class into groups  for 

d iscuss ion  and  feedback. The trainer  has  the option to choose which  

lecture mater ial  exercises will be used. 
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TH]~ DECISION ~O A R ~ S T  

A. According  to s tudies ,  five factors  inf luence  the  decis ion to a r r e s t  

a person .  They are the: 

[] 

[] 

[] 

[] 

[] 

d e m e a n o r  of the  s u s p e c t  

s e r i o u s n e s s  of the cr ime 

preference  of the  victim 

n a t u r e  of the  re la t ionship  be tween  

s u s p e c t  

cha rac te r i s t i c s  of the  ne ighborhood  

the  vict im a n d  the  

B. All five of these  factors could be inf luenced  by  c u l t u r a l  

differences.  

. How could a n  officer's a s s e s s m e n t  of these  five factors  in f luence  

the  dec is ion  to m a k e  an  a r re s t ?  

2 



THE INCIDENT 

I n s t r u c t o r  note :  

As writ ten,  th is  scenar io  occurs  in an  African Amer ican  
ne ighborhood,  b u t  any  appropr ia te  local cul ture  could be subs t i tu t ed .  

Dis t r ibu te  H a n d o u t  LE4. 

You are called in as bac k -up  in an al tercation in a ne ighborhood 

t ha t  is pr imari ly  African American. As you arrive, you see t ha t  two 

officers are trying to s u b d u e  two teenaged African Amer ican  males,  

who are obviously d runk .  

A crowd, pr imari ly  African American, is beg inning  to form. 

Someone  begins  to chant ,  "L.A., L.A.!" You determine  t ha t  you  need 

to do someth ing  quickly before the s i tuat ion becomes  chaotic.  

What  do you  do next? 

**"The Incident" is reprinted with permission and minor editing, was developed by the 

Henrico County Police Department,  VA. 
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% ~st~ 'uc~or  ~ote:  

This scenario is about the historically bad relationship between 
African Americans:and law e n f o r c e m e n t -  especially officers who are 
us ing force to subdue suspects  or citizens. 

Ask for responses from the part icipants  to generate a discussion 
about  this  situation. Use the following guidelines to clarify the points  
tha t  may  arise during the discussion. 

See article "The Evolving Strategy of Police, A Minority View" 
found in the supplementary  readings section of Cross-Cultural  
Communica t ion  Module. 

What  You Shou ld  Not Do: 

[] Order  the crowd to calm down or disperse.  This a p p r o a c h  

will usua l ly  provoke people and  challenge t he m to con t inue  

thei r  behavior. 

[] 
T a u n t  the crowd; engage in a shou t ing  m a t c h  or r e sp o n d  

to people who are calling you names .  

[] 
Move into the crowd and  arres t  those  who seem to be 

caus ing  the most  trouble.  
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What  You  S h o u l d  Do: 
A si tuat ion like this one might  cause many officers to be fearful 

for their  own safety and the safety of others. As a result,  they fall back 

on trying to exercise their authori ty to gain control of the situation. 

Fortunately,  officers have more tools available to t hem t h a n  their  

badge. 

[] After you have cleared your space, t u rn  to the crowd and 

explain what  it happening.  Say something like, "We want  

you to know tha t  these kids are j u s t  inebriated." (If 

someone in the crowd yells that  they are not, j u s t  ignore 

them.) Ask, "Does anybody know these kids? They're d runk  

and need help. Do you know of a good way to help them?" 

Use the crowd to help you rather  t han  slipping into the 

mind-se t  tha t  it is you against them. 

[] If the s i tuat ion continues to deteriorate--the crowd star ts  

throwing things, for example--you can  a lways  l eave  t h e  

s c e n e .  Although this  strategy is infrequently used, it is 

always an option. Ask yourself ,  "What a m  I wi l l ing  to  

risk,  to  arrest  t w o  people  on  m i s d e m e a n o r  drunk  

charges?" In all probability, you could come back later and 

arres t  the two boys. At least 25 people witnessed the 

incident; identification should not be difficult. 

But  in many  cases, officers feel tha t  once they have pu t  
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the i r  h a n d s  on someone  wi th  the  i n t en t  of a r r e s t i ng  t h e m ,  

they  can ' t  b a c k  down. However, th i s  can  quickly  b e c o m e  

a s i tua t ion  in which  people could get  hur t .  It is a lso a 

s i t ua t ion  in which  it is more  likely t h a t  someone  will file a 

compla in t  aga ins t  you. Or, in a wors t  case  scenar io ,  

someone  (either you or others)  could be ser ious ly  i n ju r ed  

in a violent melee for wh ich  you are  par t ia l ly  b l amed ,  

r e su l t ing  in lengthy cour t  p roceed ings  t h a t  severely d a m a g e  

y o u r  r epu t a t i on  and,  possibly, you r  law e n f o r c e m e n t  

career .  

[] If you  do need  to leave the  scene  p rematu re ly ,  it wou ld  be 

a good idea to r e t u r n  to the  ne ighborhood  la ter  to t a lk  w i th  

onlookers  to explain w h a t  h a p p e n e d ,  why  you  left, a n d  

follow up  wi th  the  two young  m e n  who were inebr ia ted .  
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Y O U T H  G A N G  

% I n s t r u c t o r  no te :  

This youth gang scenario actually happened in a midwestem 
city. The youth were members of a football team. They saw the 
security guard observing them, so they pretended to be getting 
something out of their trunk. After the responding officer determined 
that nothing was amiss, and explained that he had responded to a 
call of a possible gang at the mall, the juveniles left. Distribute 
Handout LE5. 

A call comes  over d i spa t ch  report ing t h a t  a secur i ty  g u a r d  a t  a 

s h o p p i n g  mal l  in a p redominan t ly  white  ne ighborhood  h a s  s een  four 

Afr ican Am e r i c a n  males ,  all wear ing  m a t c h i n g  l ea the r  j a c k e t s  a n d  red 

ball  caps ,  open ing  a n d  closing thei r  car  t r u n k  and  en te r ing  the  mall.  

The  secur i ty  g u a r d  told d i spa t ch  it looked like gang  m e m b e r s  migh t  

be en t e r ing  the  mall.  The  secur i ty  guard  notified the  m e r c h a n t s ,  some 

of w h o m  b e g a n  closing the i r  stores.  

You r e s p o n d  to the  call. As you arrive, the  juven i l e s  a re  leaving 

the  mal l  a n d  are  he a d ing  toward  thei r  car. 

W h a t  do you  do? 

A little while  later,  the  juveni les  were s topped  by a police officer 

from a n o t h e r  ju r i sd ic t ion ,  who h a d  hea rd  the  initial  call over the  radio 

a n d  m a t c h e d  the  descr ip t ion  of the teenage  boys a n d  the  car.  This  
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officer conduc ted  a felony stop of the car, making  the teenagers  get 

out of the  car  and  down on the ground.  Their  irate pa ren t s  later  called 

the first police depar tment  to complain  about  the t r ea tmen t  of their  

sons.  They later  filed a civil rights complaint  agains t  the second police 

depar tment .  

For the  d iscuss ion of this scenario,  ask  for several r esponses  to 

the following progressive series of ques t ions  about  the s i tuat ion:  

~o ~a~i~g o ~ y  ~:~ i~o~ua~:~o~ ~o~a ~ia~a~:~0 ~ow w o ~  you 

In response  to quest ion # 1, officers will f requently say tha t  they 

would first call for back-up  because  a gun  may  be involved. Others  

might  say  they  would caut iously approach  the teenagers  and  ask  who 

they are--basical ly  conduct  a shor t  field interrogation. 

In th is  s i tuat ion,  the demeanor  of the officer is mos t  important .  

It will de termine  whether  the officer has  a conversat ion or a 

confronta t ion with the juveniles.  
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In r e s p o n s e  to ques t ion  #1a, the first th ing  t h a t  the  officer out  

pa t ro l l ing  shou ld  do is to radio the responding  officer to find out  w h a t  

h a p p e n e d  at  the  mall .  The officer out  on patrol  shou ld  no t  s top the  

car,  b e c a u s e  the  t eenagers  have not  done a n y t h i n g  wrong.  If a 

p a r t i c i p a n t  says  t h a t  he or she  would stop the  car,  a s k  t h a t  p e r s o n  

why,  on w h a t  g rounds ,  and  w h a t  kind of s top would  they  conduct :  a 

rou t ine  traffic stop, or a more  p recau t iona ry  s top?  W h a t  are the  legal 

a n d  racia l  impl ica t ions  of s u c h  a s top? If the  repor t  over the  radio h a d  

b e e n  a b o u t  four  As ian  y o u t h s  believed to be a gang,  would  you  stop 

t h a t  ca r?  

. S u p p o s e  t h e  j u v e n i l e s  said that  t h e y  were  m e m b e r s  of  a 

footba l l  t e a m  and t h a t  t h e y  had s e e n  t h e  s e c u r i t y  guard 

" c h e c k i n g  t h e m  out," so  t h e y  t h o u g h t  t h e y  w o u l d  p r e t e n d  to  

be g e t t i n g  s o m e t h i n g  ou t  of  their  trunk.  What  w o u l d  y o u  do?  

Once  you  have  d e t e r m i n e d  tha t  the  secur i ty  g u a r d s  repor t  of four  

t eenaged  gang  m e m b e r s  en te r ing  the mall  is incorrect ,  expla in  exact ly  

how you  got the  call a b o u t  them.  They need to k n o w  w h y  you,  as  a 

law e n f o r c e m e n t  officer, a p p r o a c h e d  them,  even t h o u g h  they  h a d  not  

done  a n y t h i n g  wrong.  

Some  p a r t i c i p a n t s  m a y  say they would examine  the  boys '  t r u n k  

to m a k e  s u r e  t h a t  the re  were  no weapons .  If so, 

would  examine  the  t r u n k  ff th i s  scenar io  were  

t eenage r s  w e a r i n g  m a t c h i n g  j acke t s  and  ball  caps .  

a s k  t h e m  if they  

a b o u t  four  whi te  
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o Should y o ~  ta~k w i t ~  t ~ e  a e c ~ r i t y  gua~¢~? Xf so,  w h a t  s~ou~d~ 

y o u  s a y ?  

There  is no r ight  an swer  to th is  ques t ion ,  b u t  it would  be b e s t  

not  to reinforce the secur i ty  gua rd ' s  fears  a b o u t  African A m e r i c a n  

gang  m e m b e r s .  The officer in the  ac tua l  inc iden t  told the  s e c u r i t y  

g u a r d  t h a t  h e - - t h e  secur i ty  g u a r d - - h a d  b e e n  mi s t aken .  

4o ~ t e r  a s k i n g  t ~ e s e  q u e s t i o n s ,  te1~ t ~ e  p a r t i c i p a n t s  ~ o ~  t ~ i s  

s t o ~  ac tu a l l y  e ~ d e d ,  and t ~ e ~  ~ac~litate a ¢ ~ s c u s s i o n  o ~  t ~ e  

~ega~ a~ad racia~ i ~ p ~ i c a t i o n s  o~ t ~ s  s i t ~ a t i o ~  a n ~  o t ~ e r s  l i k e  

ito 

[] U n d e r  w h a t  c i r c u m s t a n c e s  is it app rop r i a t e  to s top peop le?  

At w h a t  poin ts  in th is  scenar io  could you  legally s e a r c h  

people?  

[] Even  if a s ea rch  is legal, are you  obligated to do it? 

[] This  s tory i l lus t ra tes  how m i s c o m m u n i c a t i o n  a n d  

s te reo typing  can  p u t  you  in a pos i t ion  of t ak ing  ac t ion  t h a t  

is legal a n d  follows p roper  p rocedures ,  b u t  c a n  ou t rage  t h e  

communi ty .  
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T H E  R O B B E R Y  

% I n s t r u c t o r  N o t e :  

Dis t r ibu te  H a n d o u t  LE6. 

It appea r s  tha t  there has  been a r a sh  of robberies  in an  Asian  

commun i t y  in your  area. Several Asian communi ty  m e m b e r s  have told 

the police d e p a r t m e n t  tha t  there is no problem with  robberies  b u t  

property,  t ha t  your  depa r tmen t  believes was  stolen, from homes  in an  

Asian  ne ighborhood keeps  tu rn ing  up at pawn shops.  

You re spond  to a call of a robbery of an  elderly Asian couple. The 

call came in from someone other  t han  the couple. You try to interview 

them abou t  the robbery, bu t  they don' t  seem to be cooperat ing.  

Wha t  do you do? 

W h a t  Y o u  S h o u l d  N o t  D o  

D o n ' t  b a c k  off. There may be several r ea sons  why the 

couple does not  seem to be cooperative. One could be 

cu l tu ra l  (an American  interpretat ion of body l anguage  and  

the  m ean i ng  of phrases); it could be tha t  the  couple fear 

retr ibut ion;  or they may feel tha t  Amer ican  police are 

ineffective compared  to the police they k n e w  in their  
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coun t ry  of origin; or they  m a y  not  t r u s t  t he  police 

completely.  (Some Asian  leaders ,  however,  s ay  t h a t  

m i s t r u s t  is a common  misconcept ion)  

W ~ a ~  Y o u  S h o u l d  D o  

[] If you  t h i n k  t h a t  the couple  h a s  been  robbed,  t ry  to f ind 

ou t  w h a t  the i r  real conce rns  are,  ff any.  

[] Take  extra  t ime to a d d r e s s  the i r  conce rns  a n d  g a t h e r  

in format ion  abou t  the i r  s i tua t ion .  

[] You m a y  w a n t  to open the  l ines of c o m m u n i c a t i o n  b e t w e e n  

the  police a n d  the pa r t i cu l a r  As ian  c o m m u n i t y  t h r o u g h  

c o m m u n i t y  meet ings.  P e r h a p s  you r  d e p a r t m e n t  s h o u l d  

cons ide r  recrui t ing  more  As ian  police officers a n d  h i r ing  

As i an  l iaison officers. 

[] You m a y  w a n t  to p r in t  b r o c h u r e s  t h a t  a d d r e s s  w h a t  s e e m  

to be  recur r ing  conce rns  in the  c o m m u n i t y  m e m b e r s  

language(s) .  

% ] I n s ~ c ~ c ~  N o t e :  

D i s t r i b u t e  H a n d o u t  LE7.  
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A c t i v i t i e s  That  Can Improve  Your U n d e r s t a n d i n g  of  P e r s o n s  of  

Di f ferent  Cultures:  

[] 

[] 

[] 

[] 

[]  

Attend cul tura l  group meetings, social events.  

Learn helpful words  and phrases  of a different language.  

Make friendly contacts  with c i t izens/c l ients  in non-work  

s i tuat ions .  

Volunteer  t ime to work with persons  in a par t i cu la r  

cu l tura l  group on their  most  press ing concerns .  

Ask persons  in a par t icular  cul tural  group wha t  they wo u ld  

sugges t  you do to get to know the res idents  of tha t  

ne ighborhood better.  

Cultural  T i p s / E t i q u e t t e  

[] Be patient .  Cul tura l  

h a p p e n  quickly. 

unde r s t and ing  and  t ru s t  doesn ' t  

[]  Realize t ha t  you will make cul tural  faux pas,  b u t  if they  are 

the resul t  of a good-faith effort to learn more  abou t  

different cul tures ,  these mis takes  will not  be d isas t rous .  

People will respect  you for making  an  effort. 

[] Be hones t  in bui ld ing relationships.  

[] Don' t  to be defensive if a ci t izen/cl ient  accuses  your  agency 
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of t reat ing people in their  cul tura l  group poorly. Listen to 

w h a t  the person says and  be willing do your  bes t  to 

address  their concerns.  

[] Don' t  patronize people. 

[]  Don' t  make  promises  you can ' t  keep. If you  say tha t  you  

will be able to a t tend a communi ty  meeting,  be p repared  to 

follow through.  

[] Mingle. Most people tend to gravitate toward  people of the  

same  cul tura l /profess ional  ba c kg round  at  social events,  

b u t  ff you at tend a cul tura l  event and  sit wi th  the few o the r  

people like you, it may  appear  tha t  you aren ' t  comfortable  

wi th  the people you came to bui ld re la t ionships  with. At a 

communi ty  meeting, greet everyone and  sit somewhere  in 

the middle of the group. 

[] Don't  impose yourself, bu t  take  advantage  of oppor tun i t i es  

to eat d inner  at  the home of a person  in a pa r t i cu la r  

ne ighborhood or of a cul tura l  b a c k g r o u n d  tha t  is different 

from yours.  

[] Eat  at  a res taurant .  Patronize the small  b u s i n e s s e s  in a 

par t icu la r  neighborhood tha t  you would  like to learn  more  

about .  
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H a n d o u t  LE4 
~ . ~  ~ ( ~ ] ~  1 

You are  called in as  b a c k - u p  in a n  a l te rca t ion  in a n e i g h b o r h o o d  

t h a t  is p r imar i ly  African American.  As you arrive, you  see two officers 

t ry ing to s u b d u e  two teenaged  African Amer i can  males ,  who  a re  

obviously d r u n k .  

A crowd, primari ly African American,  is beg inn ing  to form. 

Someone  beg ins  to chant ,  "L.A., L.A.!" You de te rmine  t h a t  you  n e e d  

to do s o m e t h i n g  quickly before the  s i tua t ion  becomes  chaot ic .  

W h a t  do you  do next?  

I 
"The Incident" is reprinted with permission and minor editing, developed by the Herrico County ..... 
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Handou t  LE5 

A call comes over dispatch reporting tha t  a securi ty  guard  at  a 

shopping  mall  in a predominant ly  white neighborhood has  seen  four 

African Amer ican  males, all wearing match ing  leather  j acke ts  and  red 

ball caps,  opening and closing their  car t r u n k  and  enter ing the mall .  

The secur i ty  guard  told dispatch it looked like gang member s  migh t  

be enter ing the mall. The security guard  notified the merchan t s ,  some 

of w h o m  began  closing their  stores. 

You respond  to the call. As you arrive, the juveni les  are leaving the  

mall  and  are heading toward their  car. 

Wha t  do you do? 
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H a n d o u t  LE6 

It a p p e a r s  t h a t  there  has  been  a r a s h  of robber ies  in a n  As i an  

c o m m u n i t y  in your  area. Several As ian  c o m m u n i t y  m e m b e r s  have  told 

the  police d e p a r t m e n t  t ha t  there  is no problem wi th  robber ies  b u t  

property,  t h a t  your  d e p a r t m e n t  believes was  stolen, from h o m e s  in a n  

As ian  ne ighborhood  keeps  t u m i n g  up  a t  p a w n  shops .  

You r e s pond  to a call of a robbery  of an  elderly As ian  couple.  The  

call c ame  in from someone  other  t h a n  the  couple. You try to in te rv iew 

t h e m  a b o u t  the  robbery, bu t  they  don ' t  s eem to be cooperat ing.  

W h a t  do you  do? 
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H a n d o u t  LE7 

A c t i v i t i e s  T h z t  Can ~mprove Y o ~  U n d e r s t a n d i n g  o f  ]?ezsor~s og E~igferem~ 
C~Itures:  

[] At t end  cu l tu ra l  g roup  meet ings ,  social  events .  

[] Lea rn  helpful  words  a n d  p h r a s e s  of a different  l anguage .  

[] Make  fr iendly con tac t s  wi th  c i t i zens / c l i en t s  in  n o n - w o r k  s i t ua t i ons .  

[] Vo lun tee r  t ime to work  wi th  p e r s o n s  in  a p a r t i c u l a r  c u l t u r a l  g r o u p  
on  the i r  mos t  p ress ing  conce rns .  

[] Ask  pe r sons  in  a pa r t i cu l a r  cu l tu ra l  g roup  w h a t  t hey  w o u l d  s u g g e s t  
you  do to get  to k n o w  the  r e s iden t s  of t h a t  n e i g h b o r h o o d  bet ter .  

C u l t u r a l  T i p s / E t i q u e t t e  

[] Be pat ient .  Cu l tu ra l  u n d e r s t a n d i n g  a n d  t r u s t  doesn ' t  h a p p e n  
quickly.  

[] Realize t ha t  you  will m a k e  cu l tu ra l  faux  pas ,  b u t  if t hey  a re  t he  
r e su l t  of a good-fai th  effort to l ea rn  more  a b o u t  di f ferent  c u l t u r e s ,  
t h e s e  m i s t a k e s  will no t  be  d i sas t rous .  People will r e spec t  you  for 
m a k i n g  a n  effort. 

[] Be h o n e s t  in bu i ld ing  re la t ionsh ips .  

[] Don ' t  to be  defensive if a c i t i zen /c l i en t  a c c u s e s  y o u r  a g e n c y  of 
t r ea t ing  people  in  the i r  cu l tu ra l  g roup  poorly. Lis ten  to w h a t  t h e  
p e r s o n  says  a n d  be  will ing do y o u r  bes t  to a d d r e s s  the i r  c o n c e r n s .  

[] Don ' t  pa t ronize  people.  

[] Don' t  m a k e  p romises  you  can ' t  keep.  If y o u  say  t h a t  y o u  will 
be  able  to a t t e n d  a c o m m u n i t y  meet ing ,  be  p r e p a r e d  to 
follow th rough .  



H a n d o u t  L E 7  c o n t .  

[]  

[]  

[ ]  

Mingle. Most  people t end  to gravitate toward people of the  
s a m e  cu l tu ra l /p ro fess iona l  background  a t  social events ,  
b u t  if you  a t t end  a cul tura l  event and  sit wi th  the  few 
o ther  people like you, it m a y  appea r  t h a t  you  a r en ' t  
comfortable  with the  people you came  to bui ld  
re la t ionsh ips  with. At a communi ty  meet ing,  greet  
everyone and  sit somewhere  in the middle of the  group.  

Don ' t  impose  yourself,  b u t  t ake  advan tage  of oppor tun i t i e s  
to ea t  d inner  at  the  home of a person  in a p a r t i c u l a r  
ne ighborhood  or of a cul tura l  backg round  t h a t  is different  
f rom yours .  

E a t  a t  a r e s t a u r a n t .  Patronize the small  b u s i n e s s e s  in a 
pa r t i cu l a r  ne ighborhood tha t  you would like to l ea rn  more  
about .  

. . . .  ~ , - " I , [ ~  ' ~  - :  , ~ 

' "" : : / )0  . . . . . . .  ,...u ber,~,-.~.. .... . 

' ; " .  ; . ' . , 4 '3  ;-',P,i';P 

P R O P E R T Y  O F  
N a % n a l  Criminal , .... • ,~ 
Box 6000 .. ,~:a:~!ce Re~r~nce  Service (NCJRS}  

Rockville, fviD 2~]49 ~nn,~ 




